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Foreword
Animate It! allows children to design and produce animated films about issues that concern
them.
The method was created in 1982 by Swedish
animator and television producer Erling Ericsson and has been used in over 40 countries.
In 1996, it was adapted to the Middle East
and North Africa (MENA) region. In 2005, the
International Emmy Awards bestowed an Emmy
upon Egyptian television for its film, Rebellion
of the Canes, documenting children using the
Animate It! process to create a cartoon about
corporal punishment in Egypt.
Since 2007, Save the Children Sweden and
its partners in the MENA region have used the
method as a tool for increasing understanding,
knowledge and awareness about the United
Nations Convention on the Rights of the Child.
The method involves using a specially-designed
box made of wood that can easily be made by
a local carpenter, a web/video camera attached
to the top of the box, and simple arts and craft
materials. After the animated film is created, it
is finalized using a computer editing program.
Children can easily be trained to use the equipment and produce their own animated films.
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Animated film production is the only form of expression that combines all the different types of
communication. Time and time again, the most
marginalised children use their imagination to
express their deepest dreams and hopes.
In just one example, an advocacy film created
by the Yemeni Challenge Association for Disabled Girls tackled the right to non-discrimination
and violence against children. The animated film
was shown on Yemeni national television and at
a regional consultation meeting for the preparation of a global child-friendly advocacy toolkit
for the Convention on the Rights of People with
Disabilities.
Girls from that same organization then went on
to create an animated film for an international
film festival in Portugal in November 2007.
The festival theme requested participants
create animation based on sounds distributed
by the festival organizers. The Yemeni girls
who participated had hearing challenges and
interpreted the sounds using their own means of
communication; their contribution was screened
at the festival and served as an advocacy tool
on behalf of children with disabilities.
These are the kind of opportunities that the
Animate It! method provides to children. Its
vast possibiities have encouraged us at Save

Courtesy of Save the Children Sweden

the Children Sweden to develop this Animate
It! manual, making it available as a working
guide for children and future trainers alike.
Many Animate It! movies produced have been
uploaded onto sites like YouTube, the Save the
Children Sweden MENA website and the Manara Network website at www.manarancrc.org.
They continue to attract viewers and advocate
on behalf of child rights.

Save the Children Sweden is committed to
introducing more children to the Animate It!
methodology, putting them in touch with their
creative spirit, their right to expression, and their
overall rights and responsibilities as children in
society.
Sanna Johnson, Regional Director
Save the Children Sweden
Regional Office for the Middle East and North Africa
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Introduction

a

Animation is a powerful tool that can enable
children’s creativity.
This manual is designed to support the
use of animation to allow children to discuss
their concerns, report
on their situation and
educate other children
and adults about issues important to their
lives. This medium
aids children in telling
their stories free of
external pressures
and allows them to tap
their creative potential
and better express
themselves. Save the
Children Sweden’s
Animate It! method is
based on the child’s
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right to participate and
aimed at providing
children with a space
to discuss and advocate for their rights.
Using this method,
children are fully
responsible for making all parts of an
animated film. They
write the story,
draw and colour the
characters in the film,
move the characters
and give their voices
to the characters they
create. Their own
stories are thus told
through third person
characters of their own
making.
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Animate It! & the Convention
on the Rights of the Child
Save the Children Sweden continuously seeks new methods of empowering children and making their voices heard. Animate It! is based on
the rights laid out in the Convention on the Rights of the Child (CRC), in
particular:

Article 12
(Respect of
n):
Child’s opinio
e right
The child has th
r her
to express his o
d to
opinion freely an
ta
n ken
have that opinio
any
into account in
dure
matter or proce
affecting the
child.

alive

Article 13
(Freedom of
Expression):
The child has the rig
ht
to express his or her
views, obtain inform
ation, make ideas or
information known,
regardless of
frontiers.

—Random House Dictionary
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Animate It! as a
child participation tool
Children have the right to express themselves
and to participate, i.e. to express their views,
access information, form their own associations
and participate in decisions affecting their
lives. Children are resourceful and capable of
helping to build a better future for all. Adults
must respect their right to expression and to
participate, in accordance with a child’s age and
maturity.
Animate It! supports the rights of girls and boys
of different ages and abilities, particularly those
most marginalised, to express their views about
the violations they experience. This tool allows
children to take action to prevent and address

exploitation in their communities. Animate It!
nurtures the creativity and energy of young
children in shaping their environment, their
societies and the world they will inherit. Listening to children promotes their participation.
Child participation through Animate It! is not
‘manipulation’ where children are told what to
say, ‘decoration’ where young people are used
to boost a campaign or programme, nor ‘tokenism’ where participation lacks meaning. Animate
It! movies, created by children for their peers,
allow for protagonism (where characters have
rights and responsibilities and are social actors).
Through this, child participation is fully explored.

Iraqi refugee children in South Lebanon created this animated film about discrimination called “Jaa’far and
Friends” using the Animate It! method.
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Animate It! as an advocacy
and communications tool
Animation can be an excellent advocacy
and communications tool. Children can raise
awareness on issues affecting their lives and
advocate for change based on their rights guaranteed by the CRC. Animation is inexpensive
and highly efficient in attracting the attention of
decision-makers because it is simple and direct
and, in this case, done by children themselves.
‘Advocacy’ is a set of organised activities
designed to influence the policies and actions of
others to achieve positive change in children’s
lives.

Various communications tools are used in
advocacy, including press conferences, posters,
billboards, public debates, town meetings,
fact sheets, newsletter, banners, newspapers,
leaflets, radio programmes, magazine articles,
private meetings and, of course, animated movies that can be shown in numerous platforms.
Save the Children Sweden first piloted
Animate It! in 2007. It has since worked with
59 organisations to distribute the technique
in nine countries in the MENA region among
approximately 1,000 children. These young
people have produced dozens of animated

The film, which relates a boy’s experience with teasing at school, was narrated in Arabic, but has been
subtitled in English.
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movies, raising awareness on and advocating
about issues including protection from violence
in schools, accessible facilities for children with
disabilities, quality education, birth registration,
the right to home and shelter, protection from
war and more.

A boy moves brightly-coloured characters on a street background, shifting them between filming to show
movement. Cars in the scene are sized to scale to show distance, as described later in this manual.

Courtesy of Save the Children Sweden
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What is Animate It?
materials (house utensils, recycled materials,
etc.) in making their films.

An Animate It! workshop is an active learning
workshop that presents simple animation
techniques.

A five-day Animate It! workshop can produce
short films to be broadcast as television spots,
in public events or at film festivals (see Annex 1
for a sample workshop schedule).

imate It!
n
A
i
.

l

an

d f or m

o

Of the various animation
techniques available (such
as clay, 3-D, drawing, etc.),
this workshop uses ‘cut-out
characters’ as the primary
medium. ‘Cut-outs’ are used as
the main medium because they are
affordable, easy for children to use,
and produce satisfactory results. Once
the children have acquired the technique,
they can use numerous easily-available

ew t
o
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x
e
n
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The main purpose of the training is to present
animation films as a tool of expression rather
than a technical process of filmmaking. The
Animate It! training and its process of filmmaking places more emphasis on the content of the
film and less on the technique. It presents
animation as a means of expression
through which children can discuss
their concerns, voice their demands,
and reflect on issues they deem
important. It also creates a fun
space for children to develop
their imaginative abilities. The
workshop is thus a combination
of learning, expression, and fun.
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Why Animate It?
Children are usually
the main consumers
of animation. Thus,
it is an ideal way to
engage them. The
Animate It! technique
aims to transform
children from sitting
in the audience to
actually being the
film’s creators. Films
made by children

14

are more likely to be
easily understood
by other children.
Children are able to
communicate to other
children in a language
that they understand,
describing situations
and emotions that
are experienced by
themselves and their
peers.
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Moreover, animation,
particularly when it is
developed by children,
grabs the attention
of adults. It helps
children to advocate
for their rights, raise
awareness, and
change ideas.

Courtesy of Save the Children Sweden

15

Courtesy of Save the Children Sweden
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About this
manual
This manual is designed to compliment
Save the Children
Sweden’s training
workshops in Animate
It!.

It! process discussed
here should be implemented within the
framework of the CRC
and rights awarenessraising.

It should support
facilitators in implementing the Animate
It! methodology and
training others. This
manual cannot stand
alone. The Animate

This manual is
designed primarily
for people who work
with children, children
themselves and
trainers who will coach
others on Animate It!.

Iraqi refugee children in Lebanon hold up cards used
to carry out the child rights awareness activities on
the coming pages.

17
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Purpose: To encourage young people to
examine the articles of the CRC and reflect on
the rights they uphold.
Materials: Copies of the Convention on the
Rights of the Child should be available for
reference. You will also need the 36 Clustering
Cards, available in Annex 4, the accompanying
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Acti
CRC vity 1:
Cl
ing C usterards

CD or the UNICEF website (see http://www.
unicef.org/teachers/protection/only_right.htm).
A large sheet of paper is needed on which to
post the cards.
Note that the articles of the Convention are
paraphrased on the cards.

1

Cut out the 36 CRC clustering cards
(now in sets of four) and give one card to
each member of the group. (If the group
is larger than 36 people, some participants
may work in pairs. If the group is smaller than
36, eliminate an appropriate number of cards.)
Make sure participants read and understand
their cards.

2

Instruct the participants to stand up,
move around the room and meet with
others in the group. As they do so, they
should explain the right their card describes.
If two participants feel that their cards have
something in common or belong together, they
should stay together in a ‘cluster’.
They continue walking around the room together. They may add any number of additional
people to their cluster if they feel that their card
describes a right of a similar type.

3

As the activity proceeds, young people
may switch to a different cluster as they
refine their thinking about the categories
of rights covered by the CRC. Some young
people may find that they ‘stand alone’ and do
not belong to any of the clusters. Encourage

discussion and negotiation. Emphasize that
there is no ‘correct answer’ to this activity!

4
5

Once the clusters are finalized, and there
is no further movement around the room,
ask each cluster to decide on a name
for itself: for example, ‘Health’, ‘Education’, or
‘Expression’, etc.
Have the clusters sit down together.
Each cluster, one at a time, should tell
the group its name, and summarise the
articles that belong to this category. As this
is being done, the teacher, group leader, or
several of the participants can glue the cards
onto a large sheet of paper in their appropriate
clusters.

6

Discuss the following questions:

Were some rights more difficult to
categorise than others? Which ones and
why?
What seem to be the main types of rights
protected by the CRC?

Note: For the purposes of this activity, only 36 articles of the Convention on the Rights of
the Child have been included. These are the articles that deal with concrete situations that
young people will immediately recognise as relevant to their own lives. The articles that have
been excluded deal with implementation issues and definitions.
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Do some types of rights seem to be
given more emphasis than others? If so,
why might this be?
Are there some types of rights that you
feel should be given more emphasis than
others? If so, which ones?
Have any rights been left out of the
Convention that you feel should have
been included?
Are there some types of children’s rights
that you feel your community/country
does particularly well at upholding? Are
there types of rights that should be given
more attention?
Variation 1: A less active version of the same
activity can be done by creating groups of four
to six participants. Each group is then given a
large sheet of paper, scissors, pens, glue, and a
complete set of CRC Clustering Cards.
Have each group arrange the 36 cards on the
paper, clustering similar types of rights together.
They may also draw lines indicating links be-
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tween the clusters, or between various articles.
Have the groups name each cluster. Then, post
the large sheets of paper around the room and
allow the participants time to circulate and see
the work of other groups.
Finally, discuss the questions listed in Step 6
above.
Variation 2: Explain that the articles of the
CRC are sometimes categorised according to
‘survival’, ‘development’, ‘protection’ or ‘participation’, and discuss the difference between
these four categories.
Give groups copies of the 36 CRC Clustering
Cards and ask them to sort the articles under
these headings. If differences of opinion arise
as to the classifications, encourage participants
to discuss and negotiate these, rather than
trying to get the ‘correct’ answer.
When the groups agree among themselves
on the classifications, they may then paste the
cards onto a sheet of paper under their appropriate categories.

position on the child labour issue to the other
member.

2:
y
t
i
v
i
t
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CRC R s
Card

Purpose: To familiarise young people with
the different perspectives that may exist on a
rights issue (in this case, child labour) and to
consider ways in which a rights conflict might be
resolved.
Materials: Copies of the two sets of Perspectives on Child Labour Role Cards (the cards
number four in total and are also available in
Annex 6 and on the accompanying CD).

1

Cut the two sets of role cards into four
separate cards. Have the youth participants form small groups of four individuals. Give a different role card, either A, B, C or
D, to each member of each group. Instruct them
to read these over in silence, without showing
them to the other group members.

2

Have the persons with cards A and B
form a pair; those with cards C and D
form another pair. Give each member of
the pair three to five minutes to present their

3
4
5
6
7

Without warning, tell the pairs to reverse
roles. A now has three to five minutes to
present B’s perspective, and B presents
A’s position, still within the pair (likewise for C
and D).

At the end of this exchange, give the
pairs several minutes to try to arrive at a
compromise position on the issue of the
working child.
Have the original small groups come
back together. A and B explain their
compromise position to C and D; C and D
do the same.

tions:

The group of four should then attempt to
come up with one compromise position.

Have a spokesperson for each group of
four present their position to the large
group. Then discuss the following quesWas your group able to reach a compromise? Was it easy or difficult to do so?
Did you think Chris was a girl or a boy?
Did this affect your position?
What effect did reversing roles have on
your point of view?
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Are compromises that meet the needs of
all parties always possible?
Variations: Consider who else might be
concerned about this child’s work situation.
Create role cards for that person, and repeat
the activity.

Activi
t
Right y 3:
Respo s and
nsi
Card bilities
Game

Write role cards for another situation in which
there may be differing perspectives on children’s rights, and repeat the activity.
Follow-up: Find out about the regulations on
child labour in your own country. Who is responsible for enforcing them? Are there children
or young people in your community who are
working in violation of those regulations?

Purpose: To illustrate that, for every right in
the CRC, young people also have related
responsibilities.
Materials: Each group will need 12 CRC
Clustering Cards cut so they are separated
from one another (see Activity 1 to view or
download the CRC Clustering Cards). The
teacher or group leader may choose any 12
that are meaningful to the young people in the
group and that represent a range of different
types of articles. Each group also requires 36
Responsibility Cards (see Annex 5) and enough
pencils or pens to go around.

1

Have the young people form groups
of four. Give each group a set of the
selected 12 CRC Clustering Cards and
36 Responsibility Cards.
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2

In this step, each group should come up
with three responsibilities related to each
one of the 12 rights in front of them. The
group may choose to do this by having each
individual in the group work on three rights
cards, or by forming pairs and having each pair
work on six rights cards together.
If necessary, give the groups an example of
the types of responsibilities that are linked with
rights, such as:
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Each responsibility should be written on a
separate Responsibility Card. When they have
finished, each group of four should have a total
of 36 Responsibility Cards.
As this step may take a considerable amount
of time, the teacher or youth group leader may
wish to extend the next step, a card game, into
another class period or meeting.

3

Have the groups put their Clustering
Cards into a pile, shuffle them, and deal
out three to each group member.

Then have them place all the Responsibility
Cards in a pile, shuffle them and deal out
three to each group member. The extra
Responsibility Cards should be placed face
down in a pile in the centre of the table.

4

The object of the game is for
each player to obtain either three
Responsibility Cards to match one of
his or her Clustering Cards, or to obtain one
Responsibility Card that matches his or her
three Clustering Cards.

To do this, the first player asks the player to
his or her left if he has a Responsibility Card

Note: As the game proceeds, young people may disagree as to whether a particular
responsibility relates to a right. There can be more than one ‘correct’ answer, and the teacher
or group leader should encourage the kind of discussion that may arise from the process of
the game.
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that will match one of her Clustering Cards. For
example: “I have the right to health and health
services; do you have a Responsibility Card that
would go with this right?”
If the second player has such a card, he or she
reads it out loud. If both players agree that the
cards belong together, the second player gives
the card to the first player.
If the second player does not have a matching
card, the first player must draw a card from the
top of the pile in the centre of the table.

5
6

It is then the second player’s turn to ask
for a Responsibility Card from the player
to his or her left. Step 4 is repeated.

Play continues to the left. Any player
who gets three Responsibility Cards to
match one of his or her Clustering Cards,
or one Clustering Card for each of his or her
Responsibility Cards, must stay in the game (to
contribute Responsibility Cards to others) until
all four group members have met the objective.

7

Once all groups have finished, discuss
the following questions together:
What rights have very clear responsibilities related to them?
For which rights was it more difficult to
decide on three responsibilities? Why
was this so?
Do you feel your family places more
emphasis on your rights as a young
person, or your responsibilities? What
about your school? Your community?
The local authorities? Why is this so?
What makes it easy to fulfil your
responsibilities as a young person? What
makes it difficult?

Variation: After groups match their Responsibility Cards with Clustering Cards, they may
exchange their set of cards with those of
another group, so that they have the chance to
examine different ideas about responsibilities.
Follow-up: Have the young people draw up
a list of the ten most important responsibilities
they have as members of their families, schools,
youth groups, or communities.
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write down each suggestion, no matter
how implausible it seems;

4:
Activity
n
What Ca
We Do?

Purpose: To encourage young people to think
of ways that they might take action on a rights
issue.
Materials: Chalkboard and chalk or large
sheets of paper and pens, and 36 Clustering
Cards cut into individual cards (see Activity 1).

1
2

Have the group examine the Clustering
Cards and choose the rights issue they
feel has the highest priority.
Ask them to brainstorm possible actions
that could be taken to address this issue.

The purpose of a brainstorming session
is to generate as many ideas as possible. To do
this, it is helpful to:
encourage young people to think
creatively—even suggestions that seem
far-fetched are acceptable;

discourage the young people from
criticizing or evaluating any of the suggestions; while

3

allowing the participants to elaborate on
the ideas of others.

Once all suggestions for ways of taking
action have been written down on the
chalkboard or paper, review and evaluate
the list with the group. Some suggestions will be
discarded immediately as unrealistic.
Ask the group if they can anticipate any difficulties in carrying out each suggestion on the list.
Discuss the types of difficulties: time required,
money or other resources needed, danger,
community resistance, etc. Decide with the
group if these difficulties would make the project
impossible to carry out, or whether there might
be ways to overcome them.

4

Try to reduce the list of possible action
projects to one that seems most practical. Sometimes there will be two or three
possibilities. The group leader can decide
whether to evaluate these in more depth with
the group and settle on one course of action,
or to allow small groups to work on different
projects.
Variation 1: Ask the young people to carry out
the brainstorming session in small groups.
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Variation 2: Use the prompts below to support discussions:
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If there is a Save the Children or
UNICEF office in your country,
contact it to
find out how you can participat
e in promoting children’s rights
.
Write to your local elected repres
entatives if you feel that more
could be
done to implement the CRC in
your country.
Make the CRC a live political iss
ue. Before elections, ask candid
ates for
political office what they intend
to do about implementing it. Ad
vocate that
the Convention be included in
party platforms.

...On a Global Level?

Find out about places in your par
t of the world and in other cou
ntries where
children’s rights are infringed
upon.
Join an international human rig
hts organisation and campaign
or fundraise
for it.
Use your role as a consumer to
express your opinions: avoid bu
ying products from companies that, for
example, use child labour, pollut
e
the environment, discriminate against min
orities, etc.
Lobby your representatives in
international organisations—the
United Nations, the European Union, the
Organisation of American States
, etc.—to
draw attention to violations of
children’s rights. Give them you
r
support in
their efforts to act for children’
s rights.
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How to
create an animated film
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The facilitator
As mentioned previously, conducting an
animation workshop does not require extensive
technical knowledge about filmmaking. However, there are certain qualities that will help the
facilitator lead the workshop.
First and foremost, the facilitator should understand the technique of animation. In addition,
he/she should be child rights-oriented, creative,
skilled at drawing, and able to work with and
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engage children and stimulate their imagination.
The facilitator should serve as a technical guide
rather than an instructor; he/she should play a
minimal role in conceptualizing the animated
story itself.
The facilitator should also be trained in
children’s rights and the CRC. If the facilitator
has not been trained in the CRC, a person
accustomed to working with children and
knowledgeable about the CRC should assist in
facilitation.

The children
This workshop was developed for children from
a variety of backgrounds and does not require
excellent artistic skills or expensive equipment.
It is preferable, however, when choosing

children to participate in making these animated
films, that they have a good understanding of
drawing and colouring. The more drawing skills
the children have, the less time-consuming it
will be to carry out the drawing steps, and the
better the quality of the films will be.
If the participants don’t have good drawing and
colouring skills, the facilitator should leave more
time for this step. It is advised to choose participants that are of the same age group and have
more or less similar skills in drawing, colouring
and creating characters.

Equipment and materials
Storyboard
Storyboards are graphic organizers, a series of
illustrations or images displayed in sequence for
the purpose of pre-visualising a motion picture,
animation, motion graphic or interactive media
sequence, including website interactivity.

We use the storyboard to help organize our
work while filming and to give a better idea of
how the scene will look and feel. At its simplest,
the storyboard is a series of still images put
together and displayed in sequence. Commonly,
a rough dialogue is added to the sequence of
these images to test whether the dialogue and
images work effectively together (see Annex 2).

Box
This is a specially-designed wooden box, easily
made by a local carpenter. The box has four
sides, two of them and the top are left open.
The camera is positioned on the top, filming
drawings that are placed in the bottom of the
box (see Annex 3 where the dimensions of the
box are described in detail). Two flourescent
lights are placed inside the box to provide light
for the animation inside.
Note: If a box is not available, one can
set up tripods for the cameras, filming on
the ground.

3
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Laptop and Software
The camera should be connected by a USB
cable to the laptop. A number of computer
programmes are available that allow one to
make an animated film. These programmes are
very easy to use. Save the Children Sweden
uses software called Animaatiokone Studio,
which is user-friendly and has high visual
impact. To record the sound, we also recom-

mend using Movie Maker, which is available on
any Microsoft computer.

Materials
The basic materials needed are coloured paper,
magic markers, crayons, scissors, erasers,
pens, and tacks. However, the children can also
use any recyclable material from their surroundings, such as old newspapers, magazines,
pieces of cloth, leaves, plastic, or glass. Other
animation techniques can be used, such as clay
animation in which the whole story is enacted
through clay figures.

Web or Video Camera

Courtesy of Save the Children Sweden

Any video camera that can be connected to
a computer may be used. If you do not have
a video camera, you can use a webcam (in
fact we recommend this), but it needs to have
specific features, such as good picture quality,
640x480 pixel resolution, adjustable shutter
speed, adjustable focus and a
built-in microphone for dubbing the
sound.

30

In our experience, an HD camera
with zoom facility is the best for
these animated films, providing
good image quality and allowing
control of close-up scenes. Microsoft LifeCam
Cinema is one example of the cameras
that we have tested and used in our workshops.

Animate It! Training Manual

Web camera

Box

Materials

Laptop & software

Storyboard
The camera is placed on top of the box with the
lens facing down into a hole so that it is filming
what is inside the box.

Extension cord
An electric extension cord with at least three
outputs is needed to plug in the laptop, the
camera and the lights that are inside the box.
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After establishing the atmosphere, introducing
the participants to the CRC and the equipment,
and dividing them into groups, the filmmaking
begins.
The animated film is produced in the eight steps
listed below. Time should be allotted for each
of these steps over the several days of the
workshop.

1

Brainstorming

Break the children up into small groups.
This will be the group that they work with
throughout the filmmaking process. Each group
should then discuss among itself the topic of its
film, in one of two ways:
Option 1: Each child writes down his/her ideas
for a story that explores issues of children’s

rights on a piece of paper. After all the children
in a group finish writing down their stories, each
one reads out loud to other group members
what he/she wrote. The group then discusses
which story is most representative, reflecting
community, shared issues and personal
perspectives, or which story reflects the most
urgent need. They can also choose to write
a new story that incorporates all their ideas
together.
Option 2: The children in each group discuss
the children’s rights issues that most affect
them, with each group choosing one theme
from among these issues. Each group will then
work together to write a story based on this
theme.

2

Script

What is a script? Writing a script
means turning a story into a narration of
dialogue and events.
Ask the children to rewrite their stories, breaking
them down into action and dialogue.
The children should put the story in sequence,
according to how they envision the action in

The introduction to child rights held at the beginning of the workshop will give participants
the background they need in order to understand their rights and choose a topic related
to their experience. In this introduction, you might have chosen to focus on one aspect of
children’s rights (the right to education, for example). If so, the children will probably choose a
theme related to that child right.
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their animated film. They should consider the
characters, captions and dialogue balloons,
background and camera points-of-view for each
panel.

3

Storyboard

After writing the film script, the children
put the script into a storyboard where
each section or box contains a scene of
the short film and the associated text. The
storyboard will guide the children in turning
the written story into a set of consecutive
scenes.

EXAMPLE
Child 1: “Why is
this garbage in
front of my hou
se?” (he points
to
the overflowing
trash bin)
Parent: “Somet
imes, when ther
e
are clashes, the
city doesn’t collect the garbage.
”

What is a storyboard? A storyboard visually
tells the story of an animation panel by panel,
similar to a comic book. The storyboard should
convey some of the following information:

What characters are in the camera
frame, and how are they moving?
What are the characters saying to each
other, if anything?
How much time has passed between
the last frame of the storyboard and the
current one
Where is the camera in the scene? Close
up or far away? Is the camera moving?
Why make a storyboard? Creating a storyboard will help in planning the animation shot
by shot. The children can make changes to the
storyboard before they start animating, instead
of changing their minds later. They will also
be able to talk about animation and show the
storyboard to other people to get feedback on
their ideas.
How does one make a storyboard? Most
commonly, storyboards are drawn in pen or
pencil. Other techniques can be used such
as taking photos, cutting out pictures from
magazines, or using a computer to make the
storyboards. Keep in mind that drawings don’t
Note: We advise that for this step, each
group be divided into two teams, one that
will work on the storyboard and the other
that will calculate the time needed to read
the dialogue for each scene.
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Courtesy of Save the Children Sweden

have to be fancy! In fact, each frame can be
drawn in just a few minutes. Use basic shapes,
stick figures, and simple backgrounds. If the
children draw the storyboard frames on index
cards, they can rearrange them to move parts of
the story around.

on a normal watch. The team then writes down
the time required to read the dialogue for each
scene (usually a matter of seconds). This
information will be used later to establish how
long each frame must be filmed to match the
length of the dialogue.

Storyboard Example (See Annex 2):

4

Drawing

The children are now ready to draw their
animated characters. It is important to
emphasize that the drawings do not need to be
perfect. The children should feel free to draw
in any manner they please, regardless of the
output.
Each drawn scene is composed of different
layers.

How does one calculate the timing of the
dialogue? This is a very simple process. The
children can use the script they have already
written or write the dialogue for each scene on
one sheet of paper. (It is helpful if the children
write each character’s dialogue in a different
colour, to help distinguish them later when they
are recording the film’s sound.)
One of the children then reads the dialogue for
each scene out loud, as he or she imagines it
will be recorded on the film. Another child will,
at the same time, observe how much time has
passed by using a stop watch or the seconds

The background of the scene is a basic layer
called the ‘fix layer’ and should be drawn only
once. It can be a flat colour or have drawn
scenery that will stay stationery throughout
the film. This should be drawn first to establish
relative size.
The characters themselves are called ‘moving
layers’ (they might be a boy, a bird, a car, a
cloud, etc.). These are drawn several times,
their shape and position changing according to
the movement they make in each scene.
The facilitator may guide the students on issues
of size, dimension and placement but he/she
should not actually draw the characters.
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Each scene drawn by the children should be
checked on the computer software before it is
cut and coloured.

What is an ‘in-between’? In-betweening is
the process of generating intermediate frames
between two images to give the appearance

In-between examples
Frames A & B

In-betweens

In-betweens are
drawings between the
key frames that help
to create the illusion
of motion.
The more in-betweens
are drawn, the greater
the realism of the film.
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that the first image
evolves smoothly into
the second image.
This is the process of
creating motion.

5

Cutting and
colouring

How should
characters be cut
out? How characters
are cut out of paper
has a great influence
on how they appear
in animated film.
For more realistic
animation, moving
characters should be
cut into pieces that are
able to project their
movement.
For example, in order
to animate a moving
boy, his legs, hands,
body, and head should
be cut separately
from one other so
each can be moved
individually. To allow
the characters to
express emotions, the

How to cut characters

39

eyes and the mouth can be cut separately (see
Annex 10).

Courtesy of Save the Children Sweden

How should characters be coloured? All
characters should be outlined first using black
magic marker so that they stand out from the
background. To fill in the shapes, it is preferable
to use coloured crayons rather than magic
markers. Crayons give lively colours to the
shapes and markers can be used to add detail.
Another technique is to create the characters
from the coloured paper, which produces
brighter colours and good results.
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6

Moving or animating

The process of moving the characters
is key to creating a successful animated
film. The facilitator should also have a good
grasp of the software used. The process of
moving the characters can be summarized as
follows:
The children place the characters in the
desired position and film them (example:
a boy is standing).
They then change the characters’ positions as required by the movement in the

storyboard (example: the boy waves, so
his hand is moved).
Again, the children film.
This process continues until all movements and scenes have been filmed. It is
important to remember the in-betweens
(see box on page 38) for more realistic
animation. Also, keep in mind that most
things move slowly at first (requiring
more animation frames), speeding up in
the middle of an action, and then slowing
down again at the end (see box on page
42).
The animation software will record the
consecutive movements and project them in a
sequential manner. It also allows users to edit
on the spot when mistakes are made, such as
when a child’s hand appears or a character is
moved by mistake.

To save the work on your computer as an
animation project, go to the “File” menu and
click on “Save As”. Create a folder to save the
work and click “Save”.
To be able to view the movie we created using
Windows Media Player, it must be exported as
an AVI file. To do this, go to the “File” menu, and
click on “Export AVI”. Create a new folder and
name it “AVI” and click the “Save” button.
Note: When you export the AVI file, a small
window will appear on your screen showing that
film is rendering. If this window remains for a
long time, check if it says it is rendering audio.
If that’s the case, close the program, change
the settings and start again. In this case, it is
searching for audio, but no sound has been
added to our film at this point.

We advise that every scene is saved to the computer immediately after it is filmed and
exported as an AVI file, in order to avoid its lose or erasure in case the software suddenly
shuts down or other technical issues arise. The AVI file serves as a back-up to the filmed
scenes.
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Examples of timing
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7

Sound

To narrate the timeline:

After the film has been compiled and
saved, the children add voice-overs. They
should read their script—each child giving voice
to a certain character—while their readings are
recorded using commonly available computer
software. A rehearsal is advisable before recording, although the computer software allows
for correction and deletion.
This process needs
to be carried out in a
very quiet place with
no noise or people
around, preferably in a
closed room. Any noise
interference will be
captured and recorded
and will affect the final
movie.

In the “Tools” menu of Movie Maker, click
“Narrate Timeline”. A new window will open.
Move the playback indicator on the timeline,
which appears as a square with a vertical
line, to a point on the timeline where the
Audio/Music track is empty and where you
want to begin your audio narration.

rrr...
r
G

The computer software mentioned above allows
the user to add sound immediately by clicking
on the audio dub button and starting narration.
However, since we have experienced many
problems in doing this, we highly recommend
using Windows Movie Maker, which is available
on every Microsoft computer. It also allows
basic film editing, if needed.
Before starting the narration process, open
Movie Maker and import the filmed scenes
saved as AVI files. Put the scenes in sequence
as desired in the final film.
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Make sure all video clips, pictures, titles, or
credits that you want to display in your film
have been imported and integrated as you
would like them to appear. Sound should be
the very last thing you add to your animated
film.

Animate It! Training Manual

Click “Show options” in the centre of the
window, and do the following:
• If you have added other audio clips to the
Audio/Music track and you do not want
the other clips to shift on the timeline,
check the box “Limit narration to available free space on Audio/Music track”.
• Check the “Mute speakers” box to
prevent the audio from a video clip on
the timeline from playing back while you
are narrating the timeline. This prevents
unwanted audio from being captured in
your narration.

• In the “Audio device” drop down menu,
select the audio capture device you want
to use.
• Once you start narration, you can use the
“Input level” slider to adjust the volume.
Click “Start Narration” and begin narrating
the content on the timeline.
Do one of the following:
• If the “Limit narration to available free
space on Audio/Music track” check box
is selected, narrate the timeline until the
time limit expires.
• If the “Limit narration to available free
space on Audio/Music track” check box
is clear, click “Stop Narration” after you
have finished narrating the script.

A window will open asking you to save the
sound file. In the “File name” area, type a
name for your captured audio narration, and
then click “Save”. This will automatically
save the narration under “My Documents/
My Videos/Narration” You can save the file
in the same file as the animated film by
selecting “Browse folders” and choosing the
desired location before you click “Save”.
The audio narration you captured has been automatically imported into the collection of video
clips and other files, and added automatically
to the point on the Audio/Music track where the
narration was first begun.
For more detailed information on Movie Maker,
see the manual under the programme’s “Help”
menu.

NOTES
We advise you to narrate each scene separately to avoid repeatedly starting over from the
beginning, as occasional mistakes are inevitable.
To prevent unwanted audio from being captured in your narration, consider using headphones when recording the narration. This lets the children hear the audio of a video clip
they are narrating, while simultaneously preventing the audio of the video clip from being
captured in the narration.
If you find that the volume of the recorded audio is too low, verify that Microphone Boost
is enabled on your computer (if your audio card supports Microphone Boost). For more
information, see the documentation provided with your sound card.
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Editing

As mentioned earlier, the
film-editing software allows for
immediate editing and fixing small
mistakes, such as if the children’s
hands appeared in the frame or the
character was out of position.
Usually, no additional editing is
required; the children’s work should
stand on its own. However, if the
animated films will be shown on
television or in a film festival, additional editing might be needed
(for example, the addition of
subtitles, an introduction
or ending, etc.). In this
case, professional film
editors should be hired.
By the end of this workshop, children will have
developed and produced
a short animated film
shedding light on an issue
important to them. The
film serves as a testimony
to their experience, which
can be shared with other
children and communities
worldwide.
Every child participating in the workshop should
be given a copy of the film.

Children in Lebanon created an Animate It! film
about violence in schools (top) and youth in the
occupied Palestinian territory developed an Animate
It! film about child prisoners (bottom).
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In
conclusion
This manual was created to provide facilitators
with support and the basic information needed
to guide children in an Animate It! workshop for
creating an animated film. It is important to keep
in mind, however, that the goal of this technique
is to allow children to express themselves—
facilitating this workshop entails much more
than technical know-how, it requires the ability
to give children the space they need to express
themselves freely.
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Annexes
Annex 1: Sample workshop schedule
Agenda for the Animation workshop

This training is an introduction to the Animate It! technique.
The objectives are to train 10 children on the Animate It! technique and for them to produce two
short animated films as a result of the workshop.

Day 1
Session
9:00 9:45

Arrival

10:00 10:30

Introduction

10:30 11:30

Introducing child rights

10:30 10:45

Break

50

Content

•

Introductions and
getting to know each
other

•

Agenda

•

Rules of working

•

Clustering

•

Linking rights

Animate It! Training Manual

Output

Getting to know the rights stipulated
in the CRC

10:45 12:30

Introducing child rights

•

Rights in conflict
cartoons

•

Taking a stand role
plays

12:30 1:00

Lunch break

1:00 2:00

Animation as an
advocacy tool

•

Introducing Animate It!

•

How Animate It! can
be used in advocacy/
raising awareness

2:00 3:30

Proposing ideas and
writing stories for
animated films

•

Thinking “rights” when
writing a story

•

How to write a story that
reflects the situation of
children

•

Screening animated
films

•

Introducing participants
to the equipment

3:00 3:15

Break

3:15 5:00

Screening animated
films and introduction
to equipment

Applying child rights through cartoons and role plays

Getting to know animation

Brainstorming Ideas for the film’s
story

Participants get an idea of what the
output of the workshop will be, what
they will produce and the equipment
they will work on
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Day 2
All Day Session
Script, storyboard and drawing
9:00 11:00

Session 1

Content

Output

11:00 11:15

Break

•

Turning the story into script

Final script for the film

11:15 12:30

Session 2

•

Introduction to the storyboard

•

Putting the script in the storyboard

Understanding the
importance of using
the storyboard

12:30 1:00

Lunch break

•

How to draw characters for animation

1:00 - 5:00

Session 3

•

Understanding the dimensions of the drawings

•

Importance of working as one team and
coordinating while drawing

•

Draw the characters and scenes of the film

Preparing characters
and scenes for the film

Day 3
All Day Session
Cutting and colouring
9:00 - 11:00

Session 1

Content

Output

11:00 - 11:15

Break

•

11:15 12:30

Session 2

Why we cut drawings into separate pieces

•

How to cut the characters

Characters and scenes for the
film are cut and coloured and
prepared for animating

12:30 - 1:00

Lunch break

1:00 - 5:00

Session 3

•

How to colour the cuttings

•

How to put the parts together
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Day 4
All Day Session
Moving (Animating)
9:00 - 11:00

Session 1

Content

Output

11:00 11:15

Break

•

Understanding the logic and process

11:15 12:30

Session 2

•

How to move the characters

Animation film is finished
and ready for adding the
voice-over

•

Understanding timing

12:30 - 1:00

Lunch break

1:00 - 5:00

Session 3

•

Animating the characters

•

Start the voice-over

Day 5 22 (last day)
All Day Session
Adding sound
9:00 - 11:00

Session 1

Content

Output

11:00 - 11:15

Break

•

Adding sound to the film

11:15 12:30

Session 2

•

Screen the film to participants

The film is finalized and
ready for screening

12:30 - 1:00

Lunch break

1:00 - 3:00

Session 3
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Annex 2: Storyboard
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Annex 3: Animation box specifications

15-20 cm

75 cm

5 cm

60

cm

100 cm

two flourescent lights 34-36 cm long are installed in the top corners of
the box, their electricity cords exiting the hole on the right

56

Animate It! Training Manual

Annex 4: CRC Clustering Cards
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Article 5: The State mu
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Article 8: The Stat
e has an obligation to protect, an
d if necessary,
to re-establish th
e child’s identity.
This includes na
me, nationality an
d
family ties.

Article 10: Childre
n and their parent
s
have the right to
leave and country
or enter their ow
n to be reunited,
and
maintain the pare
nt-child relationship.
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Article 9: The ch
ild has the right
to live with his or
her parents
unless this is not
in the child’s best
interests. The ch
ild has the right to
maintain contact
with both parents
if
separated from on
e or both.

Article 11: The St
ate has an
obligation to prev
ent and remedy
the kidnapping or
holding of childre
n
abroad by a pare
nt or third party.

e right to
Children have th
:
13
le
tic
Ar
to
ht
ve the rig
information,
Article 12: Children ha
eir views, obtain
th
s
es
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ex
ve
ha
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freely, an
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Article 15: Childre
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, and to join or fo
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Article 16: Children have the righ
t
to protection from interference with
privacy, family, home and correspondence, and from attacks on
their character or reputation.

Article 18: Parents have joint resp
onsibility for raising the child, and the
State shall support them in this.
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Article 17: Children shall have acc
ess
to information from national and
international sources. the media
shall encourage materials which
are
beneficial, and discourage those
which are harmful to children.

Article 19: Children shall be protect
ed
from abuse and neglect. States sha
ll
provide programmes for the preven
tion
of abuse and treatment of those
who
have suffered from abuse.

Article 20: Chi
ldren without
a fmaily
are entitled to
special protec
tion,
and appropria
te alternative
family or
institutional ca
re, with regard
for the
child’s cultura
l background.

Article 22: Chi
ldren who are
refugees,
or seeking re
fugee status,
ar
e entitled
to special prot
ection.

Article 21: Whe
re adoption is
allowed, it
shall be carrie
d out in the be
st interests
of the child, un
der the superv
ision of
competent au
thorities, with
safeguards
for the child.

Article 23: D
isabled child
ren have th
right to spe
e
cial care, e
ducation an
training tha
d
t will help th
em to enjoy
full and dec
a
ent life with
the greates
degree of s
t
elf-reliance
and social
integration
possible.
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Article 25: A child who is placed by
the
State for reasons of care, protect
ion
or treatment of his or her physica
l or
mental health is entitled to have
that
placement evaluated regularly.

Article 29: Education should develop
the child’s personality, talents, men
tal
and physical abilities. Children sho
uld
be prepared for active participatio
n in a
free society, and learn to respect
their
own culture and that of others.
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Article 25: Children have the righ
t to
benefit from social security includin
g
social insurance.

Article 34: Children shall be protect
ed
from sexual exploitation and abu
se,
including prostitution and involvem
ent
in pornograpjhy.

n have the right
Article 24: Childre
ssible standard of
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d
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Article 31: Children have the righ
t to
rest, leisure, play, and participatio
n in
cultural and artistic activities.

Article 33: Children ha
ve the right to
protection from the us
e of drugs, and
from being involved in
their production
or distribution.
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Article 32: Children have the righ
t to be
protected from economic exploita
tion, from
having to participate in work that
threatens
their health, education, or develop
ment.
The State shall set minimum age
s for
employment and regulate working
conditions.

Article 38: Children un
der age 15
shall have no direct pa
rt in armed
conflict. Children who
are affected by
armed conflict are entitl
ed to special
protection and care.

Annex 5: CRC Responsibility Cards
I have the responsibility to ...

I have the responsibility to ...

I have the responsibility to ...

I have the responsibility to ...
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Annex 6: CRC Role Cards
Role Play Scenario No. 1: The Computer Class
Role A: You are the director of a youth group that has programmes for boys and girls, You have arranged to bring a group of young people to a six-session class on using computers at a local college.
Everyone in the youth group is very excited about the class, and wants to go. The college has only five
computers available, so only five youth group members can go. You must decide who goes.
You feel that the boys should be given first chance to go to this class. In your community, few teenage
boys have jobs. The boys who come to your youth group need skills that will help them get jobs. This
course would give them both skills and self-confidence.
You know that some girls are interested in learning about computers, too. But girls in your community
are far likely to get married while in their teens, have children, and work in the home. Besides, some of
the parents might feel that using computers is not the kind of work girls should do. Maybe in the future
you could organize a computer class for girls.

Role B: You are a member of a youth group that has programmes for boys and girls. Five members of
the group will have the chance to go to a computer class at a local college. Everyone is excited about
the course. It is difficult for teenagers to find jobs in your city, and having a special skill would be a big
help.
You have just found out that the director of the youth group is going to let boys sign up for the class
first. You think this is unfair. Both boys and girls need job skills to be able to support themselves and
their families. While most of the people who work with computers in your community are men, more
and more women are doing this type of work. Unless girls get the same training as boys, they will
never have an equal chance of getting jobs that pay well.
Note: Role B may be played by either a girl or a boy.

(Based on article 2 of the Convention on the Rights of the Child, which says that all rights apply to all children, without
discrimination based on sex, race, language, religion, ethnic group, etc.)
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Role Play Scenario No. 2: Differences
Role A: You are a student at a secondary school. Recently, some students from another country have
enrolled at your school. They speak a different language from the language of your country. They have
a different religion, and sometimes miss school because of their religious holidays.
You don’t like these students. Their customs seem strange to you. You think that if they want to live in
your country, they should try to be like everyone else here.
You especially don’t like it when they sit together at lunch and speak their own language. You can’t
understand them and you think that they might be talking about you.
You try to get some of your friends to make these students sit separately at lunch; you want them to
join you in teasing these students about the way they speak, and telling them they should go back to
where they came from.

Role B: You are a student at a secondary school. Recently, some students from another country have
enrolled at your school. They speak a different language from the language of your country. They have
a different religion, and sometimes miss school because of their religious holidays.
You would like to get to know these students, to learn about their country, and maybe even to learn
a few works of their language. But one of your friends wants you to join in teasing them, interrupting
them when they are eating lunch, and telling them to leave the country.
You want to get your friend to stop acting this way. You don’t want to spoil the friendship, but you think
that the teasing isn’t fair. You think that it is interesting to have students from another country at your
school, and you would like to find a way to become friends with them.

(Based on article 30 of the Convention on the Rights of the Child, which says that children of minority groups have the
right to practice their own culture, religion and language)
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Annex 7: Drawing sample
The drawing below shows you the size of each character in relation to the other characters in the
scene. For example, the house is bigger than the tree and the car is bigger than the boy, unless
the boy is standing behind the car and some distance remains between them (as shown here).
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3.4 cm

3.6 cm

6.3 cm

7.7 cm

8.6 cm

Annex 8: Cutting samples
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Annex 9: Special effects
Knock
knock

Smoke puffs

Smoke for vapors

Splash

Coffee

Anger

Tears
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