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Executive summary
Thirty five participants representing various Save the Children offices
came together for a ‘Capacity building workshop facilitating
Participation of Boys and Girls from a Rights based approach in
Education for Save the Children in Africa and MENA’ from 23-27
September 2008 at Côte d’Ivoire.
The participants represented Save the Children Denmark, Save the
Children Finland, Save the Children Norway, Save the Children
Sweden, Save the Children UK and Save the Children US, coming from
their headquarters, regional, country and field offices. The workshop
was organised by International Save the Children Alliance, while it was
hosted by Save the Children Sweden’s country office in Côte d’Ivoire.
An important reason for this choice of venue was to gain an
understanding of children’s right to participation within the Save the
Children’s Rewrite the Future programme, which celebrated its two
year anniversary in Côte d’Ivoire this year.
The workshop represents Save the Children’s commitment to take
forward the movement on child participation in education in Africa and
MENA regions. The workshop aimed to provide participants with the
knowledge and understanding necessary to begin using the two tools
“Getting it Right for Children”, the Practitioner’s Guide to the CRP handbook 1 as
well as Save the Children’s Practice Standards in Children’s Participation 2 .
Using these tools, the workshop attempted to create an understanding
of children’s right to ethical and meaningful participation and its
implications for proper planning, implementation, methods used and
particularly, advocacy within education programmes.
During the workshop, participants were enabled to internalize the
concepts and main components of a rights based approach. The
UNCRC, its articles and principles were linked with the African Charter
on the Rights and Welfare of the Child (ACRWC), which was
highlighted as an effective instrument for advocacy for children’s rights
in Africa. Using the rights based approach as a base, participants were
helped to understand how to integrate child participation within all
steps of the programme cycle. Special emphasis was placed upon
evaluation, learning and feedback within the programme cycle, and
children’s participation within it.
An overview of the Rewrite the Future campaign in Côte d’Ivoire
helped participants gain an understanding of how the programme is
implemented the field. During the school visit, organised during the
workshop, participants got a first hand experience of the successes and
challenges faced in implementation of child participation within the
campaign.
A refresher on concepts on child participation, its challenges,
dimensions and strategies was provided, linked to work in education
programmes. Using case studies and examples from MENA region and
also Save the Children’s experiences in advocacy worldwide, concepts
and key considerations in involving children in advocacy were
highlighted. The importance of generating age appropriate child
1

Visit www.savethechildren.net to order your copy.
Download it here. www.savethechildren.net/alliance/about_us/account
ability/practicestandardscp.doc. Also see Annex 2
2
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friendly materials in local language came forth strongly during the
workshop.
The necessary linkage between nondiscrimination and child
participation was stressed upon. Understanding concepts of nondiscrimination and finding practical ways of including nondiscrimination within programmes were crucial aspects of the
workshop. The importance of creating downward accountability,
especially towards children, within the programmes was also reiterated.
Finally, the concepts learnt at the workshop and the experiences
from the field, fed into plans created by the participants to further child
participation in their own programmes. Participants left with a common
understanding that child participation is a concept that needs to be
internalised. It is an ideology that needs to be followed within our own
personal lives as well. Moreover, very often, understanding meaningful
and ethical child participation is more about unlearning what we think
we know about children, than learning new concepts. There are no
models of child participation, but only good practices. We may not be
always able to recreate them, but we can replicate or adapt their
principles based on our varying contexts.

Note to the reader
This report is an important resource for all those who are interested in
learning more about and committed in furthering children’s
participation in their respective programmes. This report will help you
refresh your learnings about children’s right to participate, under the
overall umbrella of education programmes and particularly ‘Rewrite the
Future’.
The experiences and learnings from the field visit to a school, part
of Côte d’Ivoire’s Rewrite the Future campaign can be read in a child
friendly document ‘Discovering Each Other’. This can be downloaded
from www.rb.se/eng
If you would like more information in this area, a suggested reading
list is available in Annex 6
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1. Introduction
Learning and reflecting upon children’s participation in Save the
Children’s education programmes
This section highlights the purpose of the workshop, its aims and
objectives. We also learn of Save the Children Sweden’s work in Côte
d’Ivoire.

1.1 Background and rationale
Save the Children promotes education for conflict affected children in
war zones and in post conflict areas. Children’s participation is an
integral part of these education programmes. Save the Children is
working to ensure that all children are supported to actively participate
and that their recommendations are influencing programme plans and
implementation of activities. Furthermore, Save the Children supports
children to actively advocate and campaign for their right to education.
Children’s participation is central to Save the Children’s
programmes and projects, and in line with the principles of the rights
based approach. These are important working principles for Save the
Children. In order to ensure effective implementation of the rights
based approach, Save the Children has developed the publication,
“Getting it Right for Children”,a Practitioner’s Guide to the Child Rights
Programming Handbook. The publication provides guidance on how to
implement a right based approach in all stages of the programme cycle.
In addition to overall programming, it also focuses on how to apply
Child Rights Programming in emergencies. It is imperative that this
new tool and its use are widely disseminated.

1.2 Ojectives and expectations
In order to further understanding and practice of children’s right to
ethical and meaningful participation, Save the Children has developed
Practice Standards in Children’s Participation, an effective guiding tool,
adopted by the organisation.
In order to enhance the use of these practical tools, to support
programme implementation from a rights based approach and with a
focus on children’s participation within education programmes, Save
the Children Sweden invited Save the Children Alliance country and
regional programmes in Africa and in MENA (Middle East and North
Africa) regions to a five day “Capacity Building Workshop Facilitating
Participation of Boys and Girls from a Rights based approach in Education”. The
workshop took place in Côte d’Ivoire from 23 to 27 September 2008.
The workshop was particularly designed for Save the Children staff
involved in the direct programme implementation. The workshop was a
valuable opportunity to develop a shared knowledge and
understanding, contributing significantly to the programmatic
development of children’s participation and rights based working
methods.
Following are the objectives of the workshop. By the end of the
workshop, participants would:
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• be able to define and internalise the concept of meaningful and

ethical standards for participation of boys and girls in programme
cycle management.
• have an understanding of the basic concepts of a rights based
approach and introduction to Getting it Right for Children & Save
the Children’s Practice Standards in Children’s Participation.
• have an increased understanding on the application of girls’ and
boys’ participation rights in furthering child rights programme
management and organisational context.
• be able to develop action plans for integrating girls’ and boys’
participation in their programmes/project cycle.
Following were the participants’ expectations from the workshop; things
that they would like to see happen during the workshop and those that they
wouldn’t like to happen during the workshop.

What we would like to see happen at the workshop
• Learning of experiences, challenges and strategies from other
programmes.
• Exchange of expertise on children’s participation
• Learn about challenges in promoting children’s participation
• Formulate a strategy for the children’s participation in child
protection programmes
• Learn how to engage children in effective advocacy. Provide more
time for this session
• Learn from practical examples in children’s participation and rights
based programming
• Proper interaction among participants
• Energizers and active participation by all participants

What we wouldn’t want to see happen at the workshop
• Spend time on details of participation, especially on theoretical
sessions without practice
• Domination of the session by a specific person or a group
• No respect for time
• Repetition
• Mobiles phones to be switched off
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1.3 Background to Save the Children Sweden’s
work in Côte d’Ivoire 3
Ten years of socio-economic crisis has ravaged the West African
country of Côte d’Ivoire. The armed conflict, which began in 2002,
worsened the situation. Although a peace agreement was signed in
2007, there still remains much work to be done to reverse the damage.
The country is now looking forward to elections at the end
2008/beginning 2009, which will be the first few steps towards political
stability.
Save the Children has been working in Côte d’Ivoire since 1996,
with Save the Children UK taking the first initiative. Save the Children
Sweden began working here from 1999 onwards. Today Save the
Children Sweden has 60 staff members
working in Abidjan, Abengourou, Bondoukou (government zones)
and Bouaké and Korhogo (Armed Forces of the Forces Nouvelles
{FAFN} controlled areas).
From 2002-2005, Save the Children Sweden’s programmes focused
on child protection, which was expanded to include education, as an
important area. Save the Children Sweden is actively working to
provide opportunities for children to go to school despite the conflicts
around them in Côte d’Ivoire. These programmes are part of a larger
global movement of the Save the Children Alliance, called “Rewrite the
Future” aiming to assure access to quality education for millions of
children in countries affected by conflict.
In Côte d’Ivoire, Save the Children intends to ensure that more than
270,000 children enjoy quality primary education in childfriendly
environments by 2010. In order to do this, Save the Children is
rehabilitating schools, building the capacity of teachers and community
educators from non-formal education centers, advocating for more
transparent government support to education, training teachers, parents
and children on child rights, ensuring genuine child participation in the
school environment, and working to make schools safe and free of
violence for children.
Save the Children Sweden works in Côte d’Ivoire through state
actors, NGOs, community based organisations and the media. It has
developed 125 Child Protection Committees with children's groups
involving about 10,000 children. This has been developed under Save
the Children Sweden’s child protection programme in Côte d’Ivoire.
Within the education programme (which is the Rewrite the Future
campaign) there are 143 Children's Clubs in all the schools that Save
the Children Sweden’s work in.
Typically there are 12 students in each club. There is also a School
Management Committee (SMC) in each school which involves parents,
teachers and two children. The SMC is a compulsory body in all the
schools as stipulated by the government. However Save the Children
Sweden is involved in training these committees.
Save the Children Sweden also works to end sexual violence
including FGM (Female Genital Mutilation), physical and humiliating
punishments and harmful child work and forced migration. Overall
purpose of the organisation is to advocate for children’s rights, by
3

Presented by Birgitta Ling, Country Director, Save the Children Sweden in Côte
D’Ivoire
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awareness raising and training of social workers, teachers, military,
police and customs department among others. Special emphasis is
placed on securing rights of children without adult support,
demobilized children, orphans and other vulnerable children.

12

2. Child Rights Programming in
Education
In this section, we learn to apply the rights based approach to
education programmes. The articles in UNCRC and ACRWC are
fleshed out to show their differences and how they complement each
other. The right to education as analysed within both these instruments.
Main features of the rights based approach are explained. Here you can
read bout Save the Children’s experience in Rewrite the Future in Côte
d’Ivoire.

2.1 Rights based approach and education 4
There are many tools that exist within Save the Children and externally,
that can help implement the rights based approach in education
programmes. Save the Children’s Child Rights Programming (CRP)
handbook 5 , is a crucial document giving basic information on CRP.
Building upon the handbook, is the CRP guide ‘Getting it Right for
Children’ which gives practical information to make the rights based
approach within the programme cycle a reality. 6 The programme work
of Save the Children’s should be guided by the principles of the United
Nations Convention on the Rights of the Child (UNCRC) 7 and the
African Charter on the Rights and Welfare of the Child (ACRWC) 8 .
Although programming in education is the focus of the workshop, it is
first important to understand rights based approach from a broader
perspective.

Exercise
Participant’s shared five key words that they could relate to the phrase
‘children and education’. This is what the participants’ came up with: 9
Rights, access, safety, protection, participatory, inclusive, nondiscrimination, importance, future, learning, development, quality,
accessibility, resources, investments, parents
The exercise helped the participants to reflect upon children’s right
to education. This set the stage for understanding the UNCRC and
ACRWC, and their various components.

4

Presented by Eva Geidenmark, Save the Children Sweden, HQ
Download the publication here. http://shop.rb.se/Files/?ItemId=2967645
6
Accompanying the guide, is a CD-ROM which contains all the relevant
documents
7
Download the text here. http://www.crin.org/resources/treaties/
CRC.asp?catName=International+Treaties&flag=legal&ID=6
8
Download the text here. http://www.crin.org/Law/
instrument.asp?InstID=1015
9
The words in bold, are the ones expressed by most participants
5
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2.2 The UNCRC and the ACRWC 10
The United Nations Convention on the Rights of the Child (UNCRC)
was adopted by the UN in 1989, and was subsequently ratified
(adopted) by 193 countries. At present, Somalia and USA are the only
countries that have signed it but not ratified it, which means that they
do not have any obligations towards its realisation.
The UNCRC comprises 54 separate articles defining; the
overarching core principles; the different types of rights as well as the
mechanisms for monitoring and implementation. There are 41
substantive articles that set out the rights of all children. These rights
are considered to be interrelated, indivisible, inalienable and universal.
The Convention also provides for an international system of
monitoring, through the Committee on the Rights of the Child. This
provides a possibility of holding the government accountable for their
obligations. The governments have to send in periodic reports to
showcase their work in the implementation of the Convention. The
Concluding Observations made by this committee make for effective
recommendations that we can use within our advocacy on children’s
rights.
The African Charter on the Rights and Welfare of the Child spells
out the rights that African States must ensure for children living in their
jurisdiction. It is the main instrument of the African human rights
system for promoting and protecting child rights. It was adopted in
1990 by the African Union, and entered into force by 1999. At present,
43 out of 50 states have adopted it. The charter contains 48 articles,
including a system of monitoring. However the charter is relatively less
well known than the UNCRC, although, many similarities exist between
them. The only difference being that the African Charter is more
contextual to Africa. Care has been taken to highlight issues that was
felt were not clear in the UNCRC.
The cluster of rights for UNCRC and ACRWC are similar. They are
as follows:
• General measures of implementation: The Charter and the
Convention, highlight the accountability of the State in ensuring its
implementation.
• Definition of a child
• General principles
• Civil rights and freedom
• Family environment and family care
• Basic health and welfare
• Education
• Leisure and cultural activities

10

The full text of the Charter can be downloaded from
http://www1.umn.edu/humanrts/africa/afchild.htm
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• Special protection measures (for special groups of children such as
refugees, children in conflict with the law, overall protection of
children from exploitation)
• The general principles of the UNCRC and ACRWC are as follows:
• Non-discrimination
• Best interest of the child
• Survival and development
• Right to be heard (Although the UNCRC articulates children’s right
to participation, the charter doesn’t categorically mention ‘children’s
participation’)
These general principles form the basis for interpretation of the
articles. Which means that for any programme to encompass the rights
based approach, it will have to taken into account all the four
principles.

Differences between the ACRWC and the UNCRC
Obligation of state parties
ACRWC
UNCRC
Article 1 No mention of
Article 4 Particular mention of
international cooperation
international cooperation.
The obligation of state parties to ensure implementation of the
articles is similar to both instruments.

Definition of the child
ACRWC
UNCRC
Article 2
Article 1
Although the UNCRC categorises children as being under 18 years
of age, it recognises, that in some countries the age of being categorised
as children may be lower. The ACRWC doesn’t make any distinction.

Nondiscrimination
ACRWC
UNCRC
Article 3 and 26
Article 2
The ACRWC also includes ‘fortune’ as an area of discrimination.
There is a mention of ‘special needs of children living under apartheid’.
The UNCRC in particular mentions ‘property’ as an area of
discrimination among others.

Best interest of the child
ACRWC
UNCRC
Article 4
Article 3
The ACRWC mentions best interest of the child as the primary
consideration, while the UNCRC mentions it as one of the main
considerations.

15

Education
ACRWC
Article 11

UNCRC
Article 28 – access to education
Article 29 – quality of education
There is a non-discriminatory aspect to the articles in both the
instruments.
The ACRWC particularly mentions the need for pregnant girls to be
able to continue their education. There also a mention for respect for
African culture and heritage. In UNCRC the role of parents in
education is mentioned.

Health
ACRWC
UNCRC
Article 14
Article 24
The ACRWC mentions participation of NGOs and local
beneficiaries, It also mentions the importance of following a
community based approach.

Parental responsibility
ACRWC
UNCRC
Article 20
Article 5 and 18
The ACRWC mentions the need to materially assist families, where
required.

Harmful and social and cultural practices
ACRWC
UNCRC
Article 21
Article 24(3)
The Charter is more explicit here than the UNCRC. For instance, it
mentions FGM and early marriages. This aspect is hidden within the
UNCRC. Some aspects of this are covered under the articles related to
health in the Convention.

Protection
ACRWC
UNCRC
In articles throughout 18 years as In articles throughout 15 years as
involvement in hostility / armed
involvement in hostility (although
conflict
optical protocol exists)
According to the UNCRC, 15 years is minimum prescribed age for
children to be involved in hostility/armed conflict. The ACRWC
extends this age up to 18 years. (Also note that an Optional Protocol to
the Convention on the Rights of the Child on the involvement of
children in armed conflicts, also exists. This is an effort to strengthen
implementation of the Convention and increase the protection of
children during armed conflicts.) The ACRWC also mentions that the
state should prevent children from begging. It is also more specific on
adoption, and on issues of mothers of children in prison. The UNCRC
does not mention these areas.

Duties and responsibilities of the child
ACRWC
Article 31

UNCRC
Not mentioned clearly.
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This is a crucial article and a major difference between the two
instruments. It mentions the relationship between rights and
responsibilities. It talks of the child’s duties towards the African union
and the State. There are many practical interpretations of this article.

Monitoring mechanisms for ACRWC and UNCRC
An eleven member monitoring committee has been formed from the
African Union for the ACRWC. These members are elected for five
years, and cannot be reelected to the committee. They receive reports
from the countries every three years. The members of the Committee
also undertake field visits.
An individual compliant mechanism has been built into this system,
where a group or a child or a NGO can send in communication on
violation of rights of a child. The committee is meant to undertake
investigations on the communications that it receives. This system for
individual communication is a strength of the Charter. This is also an
important area where Save the Children can influence the
implementation of child rights in Africa.
The Committee on the Rights of the Child, the monitoring
committee of the UNCRC, has 18 members. They meet thrice a year in
Geneva, where they go through the reports sent in by the member
countries every five years. The members are elected every four years,
with a possibility of being re-elected. The committee commissions
studies on various child rights violations, such as the UN Study on
Violence against Children (2006). It holds a Day of General Discussion
each year, where they invite experts and NGOs to discuss a particular
topic and provide recommendations. This year the theme was
Education in Emergencies.

Limitations to the charter
Following are the areas, where the ACRWC has its limitations:
1 With regard to children in contact with the law, the Charter has no
protection from life imprisonment. There is also no provision for
alternative measures to criminal proceedings. The Charter also does
not mention the right to remain silent, the right to be protected
from retroactive legislation, the right to challenge detention, or the
right to be compensated for miscarriages of justice.
2 On the issues of physical and humiliating punishments, the Charter
mentions that, ‘Domestic Discipline’ should be administered with
humanity and in a manner consistent with the inherent dignity of
the child. The Convention is stronger on the issue of physical and
humiliating punishments.
3 The Charter mentions rights and responsibilities of children. With
regard to duties of the child, the charter spells out the importance of
children to respect their parents, superiors and elders at all times.
This article could be misinterpreted, leading to the exploitation of
children by adults. It could also affect child’s right to participate in
decision making that affects them.
4 Within the Charter, there is no provision for parents or guardians to
be able to access social security or social insurance to maintain a
child’s standard of living. As clear from above, the charter and the
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UNCRC have both strengths and weaknesses. The challenges is to
balance the two conventions so that all girls and boys in Africa can
enjoy their human rights

Reflections from participants
Some articles in the Charter need to be more explicit, such as Article 44
on individuals being able to make complaints to the monitoring
committee. It is important that the Charter spells out the procedures
for making this a reality.
Article 31 of the Charter articulating the duties of the child, is
especially crucial as it can often be misinterpreted. At the same time, it
can be useful to open a dialogue of children’s rights with teachers and
parents, who often find it difficult to understand the concept of ‘rights’.
However, this challenge can be contextual. For instance, in Europe,
children often hear about their rights at a very young age starting preschool. Here it becomes important to make them understand their
responsibilities too.
Save the Children is now lobbying with the Ministry of Education in
many African countries, to include children’s rights as part of teacher
training curriculum. In Liberia, Save the Children is now working to
develop a teacher’s code of conduct, outlining teacher’s rights and
duties towards children as well.
In order to make the African Charter an effective instrument for
child rights advocacy in Africa, Save the Children and Plan
International are now drafting a guide on how to use the African
Charter. This will be an interactive living document that will soon be
available on Save the Children’s website.

2.3 Analysing the rights to education
Participants, in groups, find articles that relate to the right to education
in the UNCRC and the ACRWC.

Art
1

ACRWC

Art

UNCRC

State accountability
Non discrimination,
Access to Education

2

Non discrimination

3

Best Interest of the Child

4

Best Interest of the Child

4

5

Survival and
Development

5

6

Name and Nationality

3

6(2)

8
11

Right to Freedom of
Expression
Right to Association
Right to Education

12

Cultural Rights

19

13

Inclusive Education

22

7

Progressive Realization
of Rights
Parental Responsibility
along with the State
Development of the
child

7

Identity and Nationality

12-14
17

Children’s Participation
Right to Information
Child protection
including from physical
and humiliating
punishments
Rights of Refugee

18

Art

ACRWC

Art

15

Child Labour

23

16

Protection of Children

28&29

20

Parental Responsibility
Minimum Age of
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This exercise helped the participants see the inter linkages among all
rights. In order to fulfil one right, we need to work to achieve other
rights too. This is true for any other issue that we might discuss. Both
the Charter and the UNCRC, and thus the rights based approach is
very holistic. There is no hierarchy among rights. For instance,
designing a rights based education programme is not just about
building a school, but also about working on quality education,
accessibility, child protection in schools and so on. Therefore, before
taking any action or developing a programme, we need to go through
this analysis.

2.4 Country experience from Côte d’Ivoire:
Integrating a rights based approach in Rewrite
the Future 11
Save the Children Sweden and Save the Children UK began
implementing the Rewrite the Future campaign in Côte d’Ivoire from
September 2006 onwards. The assessments in the country showed that
78% of the children were in school before the internal conflicts, of
which 88% were boys and 67% were girls. Even at this time, an
estimated one million children (including 605,000 girls) were out of
school. The situation has deteriorated with the conflict, with overall
enrolment rates estimated to be 54% in 2005.
The conflict brought with it great disasters in the education sector.
In Central North and Western Zones, destruction and pillage of
schools was common. The school infrastructure had progressively
degraded. Many teachers fled their schools (over 60% in some regions).
Lack of teaching and learning resources, reduction in enrolment rates
and failure to hold exams worsened the situation. In Southern schools,
it was also common to see overloaded classrooms and increased
violence in schools.
Rewrite the Future’s overall goal in Côte d’Ivoire is to reach out to
270,000 children in nine regions of the country, enabling them to
complete a cycle of quality primary education in safe, participatory
learning environments by the end of 2010.
Presentation by Jean Baptiste Sadiki, Education Coordinator, Save the Children
Sweden in Côte d’Ivoire
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Following are the key objectives and achievements related to the
four pillars of Rewrite the Future; access to education, quality
education, child protection and finance:

Access to education
Ojective
Enable 45,450 children to gain access to education, therefore
contributing to the Ministry of Education’s goal of increasing overall
primary enrolment rates to 95% and girls’ enrolment rates to 90% by
the end of 2010.

Key achievements to date
• 132 primary schools have been rehabilitated and equipped.
• Support has been provided for 45 nonformal education centers
(minor rehabilitation, basic furniture and equipment, provision of
teaching, learning and recreational kits)
• Participation in UNICEF’s Back to School campaign by providing
logistical and human resource support, enabling children’s
participation and developing key messages.
• Partnerships with two local NGOs to campaign and build awareness
in communities not targeted by UNICEF.

Quality education
Ojective
To develop capacity of teachers and communities to improve relevance,
teaching, learning and participation for children in schools and nonformal education centres by the end of 2010.

Key achievements to date
• Distribution of 50,000 school kits for children in 146 schools.
• Distribution of teaching kits to 766 teachers.
• Distribution of recreational kits to 146 primary schools.
• Rolling out Ministry of Education’s new skills-based learning
programme to teachers in all 146 schools. Holding sessions on child
rights, particularly protection and participation with teachers.
• Organised trainings for the School Management Committees
(SMC), helping them to articulate their mission and mandate,
including organisational and financial management, school
maintenance. They were also provided training on child rights,
particularly on child protection and child participation.
• Encouraged child participation in the SMCs. Developed action
plans to encourage children’s involvement in school management
and decisionmaking. Child members of the SMC were included in
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the trainings to the SMC. This was facilitated by adapting the
training modules and methods to make them more child-friendly.

Child Protection
Ojective
Key duty-bearers ensure all children (especially vulnerable groups such
as girls and children associated with armed forces) are protected and
accepted in and around the learning environment.

Key achievements to date
• Training of School Management Committees on child rights and
development of action plans for the protection of children in the
school environment.
• Establishment of children’s clubs, with training provided on
children’s rights and development of action plans.
• Training of 50 staff members of seven local NGOs on advocacy for
children’s rights.

Finance
Ojective
To ensure that each school in the Save the Children intervention area
has a budget sufficient to cover its annual running costs by the end of
2010.

Key achievements to date
• Training provided for 146 School Management Committees
(including children) in basic financial management skills.
• Preliminary research on financing in the education sector, has been
conducted in Côte d’Ivoire.
Other activities include organisation of a children’s workshop marking
mid-way to the MDGs. On this occasion, a press conference was also
organised with the Goodwill Ambassador Kolo Toure. Moreover, on
the one year anniversary celebration of Rewrite the Future in
September 2007, 30,000 school kits were distributed. Children were
enabled to take part in a press conference on this occasion.
”School is important because you learn to reflext and to write well. It’s
important to know kow to read so that I can know what’s happening in my
country. The teacher also explains to me the phenomena of my country
and the politics of my country. I will be able to earn a living if I go to
school. I won’t just sit and do nothing, not knowing how to work. School
helps you to evolve. School is a right.”
- A 12 year old boy, President of the children’s club
supported by Save the Children in Côte d’Ivoire.
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In 2008, Save the Children has continued support for 96 schools from
2006 and 2007, including distribution of 50,000 school kits and
trainings for SMC and teachers of 50 new schools. Support has also
continued for 45 non-formal education centers and training for
children’s clubs in all schools. In addition, 40 school projects have been
financed and 44 new schools have been rehabilitated and supplied with
equipment. Research has also been initiated on child protection issues
in the learning environment.
However financing challenges and difficulties continue within the
campagin. SIDA financing ends in 2008. As a result of which, the
programme has been reduced in one region. So far, only limited
funding has been secured for 2009 and 2010. Programmatically, the
staff is increasingly becoming overburdened, as the campaign scales up
from year to year. External factors such frequent teacher strikes also
hinder the pace of the programme.

Rights based programming in Rewrite the Future
Rewrite the Future in Côte d’Ivoire’s programme strategy is based on
Child Rights Programming. There is a balanced combination of
activities under the three pillars (namely, practical and direct
interventions, strengthening existing structures and mechanisms within
education sector, developing the capacity of communities and civil
society to realize children right to education). Moreover, children’s
participation and nondiscrimination are incorporated in each step of
the programme.
Striving for effective, ethical and meaningful child participation in
Rewrite the Future in Côte d’Ivoire has meant that children are
involved at all stages of the programme cycle. Moreover, there are
specific elements within the programme which aim at increasing
children’s participation in the learning environment and beyond.
Children have participated in the research and planning of the
programme through consultations, workshops and trainings that were
organised during the situation analysis process in Côte d’Ivoire in 2006.
They are involved in the delivery of the programme, peer education,
children’s school clubs and organisations. Today, in over 146 schools
children participate as effective members of the SMC. Representatives
from school clubs have participated in the development of codes of
conduct for teachers in their schools. Children are involved in advocacy
and awareness raising and monitoring and evaluation.
However, involvement of children in monitoring and evaluation,
along with their teachers is often a challenge. Younger children’s
participation in evaluations is particularly testing. There is also a lack of
availability of child friendly material, especially in French. Eliciting
children’s participation also requires negotiating a common agenda
between parents associations and children’s clubs. Above all, it remains
to be seen how the campaign gets integrated into a regular education
programme in Côte d’Ivoire after 2010.
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Participants’ queries on Rewrite the Future in Côte d’Ivoire
Challenges and initiatives to end nondiscrimination in
education within Rewrite the Future
There has always been a disparity between girls and boys education in
Côte d’Ivoire. Within the UNICEF’s Back to School campaign, Save
the Children approached the parents and asked them what were the
barriers in sending girls to school. This way, we work on the issues
suggested by the communities themselves. We implement this work
through partner NGOs in the north and east of the country, on girls’
education projects. Save the Children Sweden has also undertaken a
pilot project on inclusive education supported by its Regional Office in
West Africa. Also, within Rewrite the Future’s rehabilitation work in
schools, a ramp is always built to improve accessibility of disabled
children to school.

Work to end physical and humiliating punishments within
Rewrite the Future in Côte d’Ivoire
During the situation analysis with children, it was apparent that physical
and humiliating punishments existed within the schools. However,
raising the issue with the teachers has always been challenging. A two
day teacher training on physical and humiliating punishments and its
alternatives is now organised in all schools. At the same time, Save the
Children also sensitises the parents on alternatives to physical and
humiliating punishments in the family. At the state level, a week long
convention on physical and humiliating punishments was organised
with the Ministry of Education. At the end of which, the government
promised to ban physical and humiliating punishments in schools. Save
the Children needs to follow up on this commitment. A ban on
physical and humiliating punishments in schools is part of Save the
Children’s overall advocacy plan in Côte d’Ivoire.

Children participation’s in Rewrite the Future in Côte
d’Ivoire
Children’s participation within Rewrite the Future in Côte d’Ivoire
began with the situation analysis itself. As a next step, children’s
suggestions were incorporated in the country plans. The campaign first
began with the rehabilitation of schools. At this time, a rehabilitation
committee was formed in each school, which included children.
Children were involved in deciding which colour would go on the walls
and so on. Children would also gather to see if their suggestions had
been taken into account. The next step was the formation of children’s
club in each school. Here the children defined the activities they wanted
to undertake and how they would take them forward. Slowly, children
also began to take part in different associations in the school such as
the school cooperative, social and sports associations among others.

Work to end violence against girls in schools within Rewrite
the Future in Côte d’Ivoire
Violence in schools, including sexual violence, had existed in Côte
d’Ivoire before the conflict as well. However, these issues are seldom
raised within the community. If an issue is raised, we ensure that the
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child is not punished by the law. An alert committee is set up to help
the child. We also direct the child to right kind of help, through the
school’s child protection committee. We also ensure that there is no
violence, abuse or mistreatment of pregnant girls, attending the school

2.5 Main features of a rights based approach – a
short introduction 12
Group Exercise
In order to encourage reflection on the rights based approach,
participants were asked to fill the right column of the following table:

Other perspective

Rights perspective

Private charity (it could be for a
particular a group of people)

Rights based organisation (the
organisation can be for everybody)
Addresses root causes and not just the
symptoms.13
Mandatory (It is mandatory for the
State to respond to rights violation)
Rights
Inclusive goals. All children have the
right to proper health care.

Addresses symptoms
Voluntary
Welfare, alms, charity
Partial goals, example, 80% of
children are immunised, aim to
deliver services to the largest
number of people
Hierarchy of needs, some needs
are more important than others,
for instance, food before
education
Needs vary according to the
situation, the individual and the
environment
Providing welfare services
(object of needs)
Determination of needs is
subjective
Short term perspective, filling
gaps
Service provision
Specific projects targeting
specific groups of children

Indivisibility of rights

Universality of rights. All rights are
the same for all children, wherever
they live.
Rights holders, subjects of rights
Rights are for everyone
Long term perspective, sustainability
Empowerment, advocacy, build
capacity
Rights are for everyone, nondiscriminatory, holistic approach

12

Session by Eva Geidenmark, Save the Children Sweden, HQ
Reflection from participants: In Côte d’Ivoire it is felt, we work on the
symptoms at the field level. We build schools but we don’t work on why there
aren’t schools. We are filling the gap for the State. Such activities seem part of a
needs based approach. We need to reflect upon this. We also need to ask
ourselves what is our role, the role of a NGO and State in a programme like this?
We need to empower the civil society, community and partners to be able to
take this work over when the campaign is over and to advocate with the State
for improving the education system in Côte d’Ivoire.
13
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Other perspective

Rights perspective

Children deserve help
Governments ought to do
something but nobody has
definite obligations
Children can participate in order
to improve service delivery

Children have rights
State has the primary obligation and
they are fully accountable and
responsible.
Participation is a right for children.
Children are our equal partners, they
should be active participants.
Empower children to participate and
claim their rights.
Rights are for all children. Universality
and equity of rights.

Given scarce resources some
children may be left out

The purpose of the exercise was to differentiate between needs based
and the rights based approach. The exercise shows that many of us are
following a bit of each approach. We need to refine our working, to be
fully following the rights based approach. The exercise also sets the
tone for understanding human rights principles and child rights based
approach.

Human rights principles 14
Child rights are part of the human rights. The UNCRC has been
inspired by various human rights documents. The common pillars of
these rights are as follows:
• All people have the same rights or universality of rights
• All human rights have equal importance or indivisibility of rights
• Human rights cannot be taken away or inalienability of rights
• Governments could be held accountable for not fulfilling their
obligations. This also applies to other duty bearers.
• Participation – stakeholders should be able to participate in decision
making processes.

Main components of a child rights based approach
1 Focus on boys and girls – We need to see what rights are being
fulfilled and which are not. This can be done by organising a
situation analysis with the children.
2 The State has the prime responsibility and accountability for
securing children’s rights, which means that state should
a

Respect rights-States should not interfere, for example, put
restrictions on the right to expression of children

b

Protect rights– The State should prevent third party from
interfering in enjoyment of the rights of the child.

c

Fulfil rights – The State should adopt appropriate measures

14

For more details on this section, refer to page 20 of the CRP guide ‘Getting it
Right for Children’
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and provide assistance, for example, allocate funds for the
provision of health services and schools.
3 Find root causes – Following a child rights based approach means
that we need to look at root causes and work on them. For instance,
poverty might be a root cause of why children are not able to attend
school. But there might be more reasons to why poverty exists. We
need to understand what are the effects of poverty on children’s
rights.
4 Holistic approach – means that we recognize that achieving change
in one area for children might require work in other areas too.
5 Accountability of duty-bearers – We need to identify the duty
bearers i.e. those who could be held accountable for fulfilment of
children’s rights. Apart from the State, duty bearers could include,
community members, local community, the international
community among others. We need to work on all levels of the
society to bring about a change. This is evident from the following
diagram, where you can see the child in the centre and duty bearers
that influence the child and have obligations towards the child
around it.

6 Four general principles of the UNCRC and ACRWC are the filter
mechanisms for any organisation. They focus attention on issues of
discrimination, the views of children, the mobilization of resources
to ensure children’s survival and development, and decisionmaking
processes that make children’s best interests a primary consideration
7 Advocacy – The child rights based approach involves evidence
based advocacy, awareness raising and public education to increase
the scale of impact on girls and boys (such as through replication,
policy change or increased resource allocation)
8 Work in partnership and alliances – We need to cooperate to
address the whole spectrum of the rights of the child and achieve
long-lasting changes. We need to work together with state actors,
other organisations, international donors, EU, World Bank among
other organisations that have the power, obligation and influence to
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bring positive changes in children’s lives.

The three pillars of child rights programming 15

The three pillars model shows the three essential components of a child
rights based programme. The three pillars can be used as a visual aide
to represent a programme strategy, describing the mix and balance of
activities. The balance of activities and resources that are allocated
between the pillars will vary over time, as the programme progresses
and as the capacity and involvement of the partners, the state and other
stakeholders change. It is important to know what the appropriate
balance should be at any time, and that work in each pillar is being
informed by, and is reinforcing work under, the other two.

Group Exercise
In groups, participants discussed, how the main principles of a rightsbased approach were reflected in their work. They also discussed ways
of making the rights based approach stronger in their own work.

Plenary
Within the African context, the Day of the African Child is an
important arena for advocacy on children’s rights. This gives an
important opportunity to mobilise children, media, government and
civil society on child rights issues, using the African Charter as an
effective advocacy instrument. In all African countries, Save the
Children works to strengthen community based organisations to
strengthen children’s rights at the national level. Although Save the
Children is working hard to institutionalise the system of children’s
participation at all levels, there is still a long way to go. In Côte d’Ivoire,
Save the Children collaborates with UNICEF, UNDP and other
INGOS involved in the education sector, to avoid duplication. All
programmes are being implemented taking into account nondiscrimination, child participation, child protection and the best interest
of the children.
15

For more details on this section, refer to page 18 of the CRP guide ‘Getting it
Right for Children’
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3. Refreshing concepts of
children’s participation16
Concepts, components, definitions, strategies and challenges of
children’s participation are highlighted in this section. Articles in the
UNCRC and ACRWC that promote children’s participation are
highlighted. In the end, you will get an overview of Save the Children’s
Practice Standards in children’s participation.
Work on child participation is essential because participation is a
means and an end itself. When children participate they realize their
rights. This makes child participation a means to achieve other rights.
At the same time, participation is a human right, which makes it an end
in itself. Participation itself needs to be a way of life. As child rights
practitioners, we need to walk the talk and imbibe this principle into
our daily lives, within our own families and organisations. In the
following section, we will try to get clarity on concepts and dimensions
of children’s participation building upon the rights based approach
discussed in the previous section

3.1 Concepts of childhood and socialisation
Group Exercise
In groups, participants discussed what motivated them to work with
children and what they considered to be an ideal childhood.

What motivates you to work with children?
• We want to give to children what we haven’t received when we were
young.
• Children are experts in their issues
• We want to learn more from children. They are unique in
themselves.
• Children have rights. They need to be supported to sustain their
rights. This support is their right too.
• Children have a right to support.
• It is fun to work with children.
• Children have hidden capacities.
• Children are transparent and honest.
• Working with children is one way of promoting social change.
• Children have lots of energy.
• Working with children is an investment in the future.

16 Session taken by Samuel Mwangi, Programme Officer, Save the Children
Sweden, Sudan
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• Children are vulnerable.
• Children are easy to work with.

What do you consider to be the ideal childhood?
• Lots of playtime
• Room for exploration
• Safe
• Adult care and support
• Fun
• Open communication with the environment
• Learning
• Flexibility
• Space
• Opportunity
• Have family and friends
• Have appropriate toys for development
• Love
• Not overburdened with responsibility
• Adequate food
• Childhood without violence and abuse
• Childhood where education is priority
• Childhood where the child is an actor, can participate, can give
point of view
• Access to basic services
• Childhood where you can be happy
• Childhood where child rights are fully respected
• Healthy
• Entertaining
• Informative, respectful
• Where confidentiality exists to build trust
• Where friendship exists and identity remains intact.
When we look at what motivates us to work with children and what is
an ideal childhood, we see that the childhood in our communities is not
ideal and that motivates us to work with children. The ideal childhood
is a challenge for us to work towards. This motivates us to strive harder
in this area. Our motivation in working for child rights is about us too.
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We wish for children to experience a different or better childhood. Our
motivation, is also emotional, we have the conviction that things should
be different for many children. The exercise also helps to reflect that
many of us do not work with children directly, but for children’s rights.
Although childhood is an experience that all adults go through, this
experience is unique for each and every person. This depends upon the
circumstances the child has to face, which is different for each
individual. However, all children are capable of expressing a view.
There is no lower age limit imposed on the right to participate.
With regard to the age of the child, the African Charter defines a
child as every human being below the age of 18 years (Article 2). The
UNCRC defines a child as everyone under the age of 18 years unless,
under applicable law, majority is attained earlier (Article 1). However
childhood is understood in very different ways in varying contexts.

In buzz groups, participants discussed factors that
determined who is considered a child in their community:
• A child is somebody who is under parental care, who lives in a
family house irrespective of age; it also depends on financial
contribution that the person makes to the family.
• A child is someone who is not married and does not have sexual
experience.
• A child is someone who hasn’t reached puberty.
• A child is somebody who has not gone through initiation rites.
• If you cannot climb a palm tree you are considered a child. This
applies to boys. If you don’t have children of your own, you are
considered a child. This applies to girls.
• A child is someone who is respectful to his/her parents.
• As long as a person cannot make critical decisions, he or she is
considered a child.
• The person is not considered a child if he/she is a breadwinner in
the family, especially if the father is not alive.
• When you haven’t got any responsibility in the community, you are
considered a child.
• As long as you have both parents alive, you are considered a child
by the parents despite the age.
• At times, at the age of 13-14 years boys are considered adults at
home, but they remain children at school.
This exercise reflects that we all do not follow the principle of 18 years,
to classify children. Especially when we think of juvenile justice, the
ages and responsibilities become important. This makes it important to
contextualise the rights. Children’s capacities owe less to biological or
psychological factors but are determined by expectations of the
community, social and cultural contexts, the decisions involved, the life
experience of the child, the level of adult support and goals associated
with childhood. When undertaking child rights programming we need
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to keep the context in mind. Similarly, when it comes to child
participation, we can make ways for children to participate in schools,
but we often fail to create the same space for them within their homes.
When we undertake programming, we have to think of the given
situation, context and scenario, and think of children as individuals,
while also looking at children as a group.

How children express themselves
From birth, children express both needs and wants through crying,
creating a range of sounds (gurgling, babbling) and body movements.
What appears to be random or confused behaviour is actually organised
communication. From the first few weeks babies have been found to
have very strong social responses. From 18 months, children begin to
express themselves through words, drawing and playing. At 4 years,
children begin to acquire a greater sense of self and independence along
with cognitive and language skills. They increase their skills in playing
with peers through the creation of their own sets of rules, relationships
and decision making processes.
Right from birth, children start developing skills and competencies
in participation. However the responsiveness and respect they receive
from caring adults and the surroundings will either enhance and
support the development of their competencies and characteristics or
will inhibit them. This is the starting point of our programming. This is
the context we need work with.
In order to respect children’s competencies adults must learn to
listen and watch what children are saying and doing without subjecting
it to the filtering process that diminishes every contribution. We must
regard children as individuals, and create an environment for them to
participate based on their evolving capacity.

Concept of evolving capacity
Participation of children should be understood in the light of the
evolving capacities of children, which means that, according to the age
and maturity of the child, the level, context and degree of participation
for the child will change.
The UNCRC mentions children’s evolving capacity in its Article 5.
It is important to understand that development of a child is
influenced by many factors, including age and its surrounding. These
factors affect the child’s ability to think and take decisions for himself
or herself. The concept of evolving capacity doesn’t put children in one
homogenous group but recognises them as individuals.

3.2 Relevant articles on child participation in the
UNCRC and ACRWC
Human rights are not new as all communities have values that embrace
respect for human life and human dignity. As mentioned earlier, human
rights form the basis for the UNCRC. The concept of participation
needs to be addressed within the framework of the four principles of
the UNCRC, which are survival and development, the best interest of
the child, non-discrimination and participation.
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The right to participation is a basic civil right and a general principle
guiding all other articles of the CRC. In other words, we can say that
the right to participation is a means and an end. Participation can help
children realise their rights such as the right to education, right to be
treated equally, right to good health and so on. This makes child
participation a means to achieve other rights. At the same time,
participation is a human right, which makes it an end itself.

According to the UNCRC, children’s participation is reflected in the
following articles:
Article 12: The right to express opinion and be heard
Article 13: The right to freedom of expression, to seek, receive and
impart information
Article 14: The right to freedom of thought, conscience and religion
Article 15: The right to freedom of association
Article 16: The right to protection of privacy
Article 17: The right to access appropriate information

The right to participate is interwoven with many other rights in the
UNCRC. Other relevant articles that support children’s participation
are as follows:
Article 2: The rights apply to all children, whatever their race, religion,
abilities; whatever they think or say, whatever type of family they come
from
Article 3: All organisations concerned with children should work
towards what is best for each child.
Article 5: The parents have the right to guide the children, according to
the evolving capacity of the child
Article 23: Disabled children’s right to active participation in their
contexts
Article 29: Education should develop each child’s personality and
talents to the fullest. It should encourage children to respect their
parents, and their own and other cultures.
The idea of developing the African Charter on the Rights and Welfare
of the Child (ACRWC) came from a conference organized by
ANPPCAN (African Network for the Prevention and Protection
against Child Abuse and Neglect) and supported by UNICEF on
children in situations of armed conflict in Africa in 1987. It is an
outcome of deliberations of a meeting in 1988 that looked at the
UNCRC draft from an African perspective, where it was felt that the
UNCRC did not reflect the social, economic and cultural context of
Africa.
The charter raises standards in many significant areas on children’s
participation.

According to the ACRWC, children’s participation is reflected in the
following articles:
Article 4(2): The best interest of the child: In all judicial or
administrative proceedings affecting a child who is capable of
communicating his/her own views, opportunity shall be provided for
the views of the child to be heard either directly or through an impartial
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representative as a party to the proceedings, and those views shall be
taken into consideration by the relevant authority in accordance with
the provision of the appropriate law.
Article 7: Freedom of Expression: Every child who is capable of
communicating his or her views shall be assured the rights to express
his/her opinions freely in all matters and to disseminate his/her
opinions subject to such restrictions as prescribed by law.
Article 8: Freedom of association: Every child shall have the right to
free association and freedom of peaceful assembly in conformity with
the law.
Article 9 (2) Freedom of thought, conscience and religion: Parents and
where applicable legal guardians shall have a duty to provide guidance
and direction in the exercise of these rights having regard to the
evolving capacities, and best interest of the child.
Article 9 (3) Freedom of thought, conscience and religion: State parties
shall respect the duty of parents and where applicable legal guardians to
provide guidance and direction in the enjoyment of this rights subject
to the national laws and policies.

Reflections from participants
It is crucial to overcome the barrier of discrimination in participation.
We need to ensure that we are not only giving space to those children
that may appear ‘smarter’ but also to those who cannot speak the
popular language or those who are not good at public speaking and so
on. Children can communicate in many ways. So keeping their abilities
in mind, we need to think of activities such as art and drama, through
which children can share their views.
All articles in UNCRC can help to support participation in some
way. Interpretation of the articles and understanding their
interconnectedness is a process and we must continue to work on them
at the organisational and individual level.

3.3 Understanding child participation
In groups, participants’ think of words that they can relate to children’s
participation. This is what they came up with:
Development
Learning
Involvement
Play
Decision
Fun
Relations
Mutual Respect
Confidence
Self esteem
Empowerment
Involvement
Commitment
Consent
Clubs
Accountability

Voluntary
Freedom
Debate
Team work
Citizenship
Influence
Boys and girls
Non-discrimination
Expression
Sharing
Consultation
Communication
Opinion
Safe
Views
Responsibility
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Opportunity
Trust building
Information
Friendly
Protection
Interaction
Association
Capacity
Partnership
Self worth
Process
Leadership
Identity
Sustainability
Equality

This exercise reflects upon our understanding of children’s
participation. Children’s participation is a way of life as it puts children
at the centre of virtually every agenda at all levels of society. If
children’s participation is defined by all the words mentioned, then,
looking at this list, we see the big task and many challenges to be
overcome when implementing children’s participation in our work.
Most of the time, the word ‘expression’ is used to describe children’s
participation but the list above enriches our definition even though it is
not conclusive. Issues of protection and safety were often raised.
However, the tools that we use for children’s participation did not
come up. Age appropriate child participation is also something that did
not come forth. The critical point that child participation is a process
was often reflected upon by participants.

Important standing points on children’s participation
Valuing children as people NOW is central to a philosophy of respect
for the rights of children to be listened to and taken seriously. This is a
challenge in participation. If we don’t think of children as human
beings having full rights in the present, then it hinders their right to
participation now.
There is no universal definition of child participation. It depends on
many factors, but the framework, principles and the articles remain the
same. Therefore in order to mainstream child participation, it is
important to have a working definition of children’s participation,
which needs to be applied in the context of a given situation.
Just like adults democratic participation is not just an end in itself,
children’s participation is also a procedural right through which to
realise other rights, achieve justice and influence outcomes. Once
children are able to talk about their rights, it will help them to enforce
their other rights, leading to their empowerment.
Child participation counters the power relations that are inherent in
adult child relations.
At times we may create many tools to facilitate children’s
participation that do not take into account the power disparities
between the adults and the children. For instance, we may put up
suggestion boxes in schools, or hold meetings between children and
teachers. Creating such structures might not necessarily lead to
children’s participation if the children feel threatened by the adults. In
West Africa, national female teachers groups exist which help children’s
groups overcome such fears. We also need to look upon teachers as our
allies. We need to give them the correct training for them to be able to
help children to participate. We also need to create linkages between
the existing structures such as the Parent Teacher Associations (PTAs),
School Management Committees (SMC) and children’s clubs, to
empower children and give them the confidence to partner with the
adults.

Key components in child participation
• Child participation is a continuous process.
• Child participation requires resources, including time as well as
patience.
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• Child participation needs to be inclusive.
• Child participation should be voluntary. Children should freely
participate because it is what they want.
• Child participation should be relevant; otherwise it will not be in
their best interest.
• Child participation should take place at all relevant levels; such as
among peers, in the family, community, school and national levels.

Other components in children’s participation
• Child participation means children thinking for themselves i.e.
expressing themselves meaningfully.
• Child participation means that children’s views are respected, and
that their opinions are taken into account seriously. Children also
need to be provided feedback and timely information.
• Apply the practice standards, which is a living document to be
adapted to different contexts.
In Liberia, we share operational plans with children and take their
suggestions on how to improve the functioning of the child clubs. We
also get children to monitor these plans twice a year.

Challenges in working with child participation
Group Exercise
Participants in groups discussed the challenges they encounter while
working with children’s participation. They also proposed possible
solutions.

Group 1 Barriers in child participation
Cultural and religious constraints
Limited time and resources
Lack of flexibility in our own systems and that of donors
Lack of proper skills and attitudes among managers and colleagues
High expectations from children
Age and ability of children
Children’s time
Trust building
Lack of awareness among key stakeholders
Lack of children’s involvement in designing projects
Scattered and not child friendly tools
Lack of resources

Group 1 Possible Solutions
Creation of child friendly tools
Capacity building of all child participation staff
Child participation as part of the induction process
Monitoring and evaluation
Consider children’s views in programme planning and implementation
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Sensitising communities using positive examples
Regular feedback from partner organisations on child participation

Group 2 Barriers in child participation
Reluctance of certain parents and adults towards child participation
Traditional mindset towards children
Lack of resources
Even if we have a good analysis of the situation, project is limited in
time and so is its funding
Child participation is a process, which requires investments
Lack of capacity

Group 2 Possible Solutions
Training sessions
Awareness raising on communication, child psychology
Emphasise duties
Develop effective mechanisms
Make resources available for advocacy
Build on actors capacity on child participation, sharing of experiences

Group 3 Barriers in child participation
Community’s perceptions of children
Absence of children in the planning phase of the project cycle
Inadequate strategies
Insufficient resources

Group 3 Possible Solutions
Use of community based approach
Consider local realities and perceptions of children
Inform, explain and educate donors on local realities, needs and
contexts
build capacity of staff members
This exercise highlights that we are aware of the barriers in child
participation, but we often find it difficult to overcome them as many
of the factors are beyond our control. Many times, children who we
work with, are under privileged who face many problems such as
poverty, education, health issues among others. This leaves us little time
for child participation. The focus remains on feeding the child,
providing healthcare and so on. We need to look at child participation as

one the four principles and not in isolation. This will help us move towards
our goals in an effective way.

3.4 Strategies to promote child participation
• Creating awareness and understanding of children’s rights, including
management support for children’s participation, staff training and
training of rights holders (girls and boys). Undertake capacity
building and training of relevant duty bearers such as relevant
government officers education officials including teachers,
parliamentarians, PTAs, parents and community members, and
other and agencies.
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• Increased focus on Child Rights Programming as the framework to
develop all programmes.
• Work with the media, to promote children’s rights through media
programming for, by and with children including training of media
personnel on child rights and practice standards. Provide children
media related skills.
• Develop appropriate tools, tailor made IEC resource materials such
as training modules for the use of staff and teachers working with
child rights clubs and students councils
• Undertake research and studies that contribute to a knowledge base
on child participation such as capacity assessments and studies on
child participation, studies on nondiscrimination, studies on physical
and humiliating punishments and sexual abuse among others. Such
studies will help in contextualising and understanding the root
causes of non participation of girls and boys as well as contribute to
evidence based advocacy material.
• Undertake advocacy for changes in legislation and policies such as
children’s bill, Education Act, Teachers Code of Conduct and
inclusion of child rights in school curriculum among others.
• Develop pilot projects and direct support. Find effective ‘entry
points’ by building upon existing structures and local practices
which are conducive to genuine children’s participation. Work with
children’s organizations such as students committees/councils and
child rights clubs.
• Undertake regular monitoring and follow up. We have to see what is
working, being in touch with what we are doing at all times and
ensuring that we become a learning organisation. We need to engage
the donors to make sure there are linkages in our programme so
that when a project ends, the work still goes on. We have to find
ways of ensuring sustainability.

Examples of steps to involve children in a project
Step 1 Together with children, identify a project, activity or event
Step 2 Meet with the children’s groups to share information about the
project, activity or event and let them know of their role and
your partner’s role.
Step 3 Be honest with the children about the resources and support
you can offer, and then know you are available to offer
guidance. Give children all the information. It is important to
let the children know that they are in charge of the process and
let them know what support and resources you can offer.
Step 4 Be available to offer support to the children throughout the
project (work with children as equal partners).
Step 5 During the project life, serve as the child participation
facilitator. Build capacityof colleagues so that there is similar
conceptual understanding.
Step 6 Monitor and Evaluate. It’s about patience and taking the time
to look at the learnings.
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Step 7 Work with the adults; support children’s meetings with the
adults in the community who are involved in the project.
Step 8 Reflect on the project, document experiences and lessons
learnt, share with others including children.
Remember one event alone won’t build children’s capacity to
participate or convince adults that children can serve as equal partners.
Event-based child participation is positive, but must lead to ongoing
child participation in decision-making structures and institutions.
However, it is a step that will get you started!

Resources to work with children
There are many resources that exist that we can use to work on child
participation. An important resource is the CRP practitioners guide,
‘Getting it right for children’, which includes a resource CD with the
many tools that we are familiar with. Some of these tools are available
in Arabic and French.
An interesting document that pulls together our learnings on Save
the Children Sweden’s work on promoting children’s participation is
‘Cultivating Children’s Participation’. 17 Complementing it, is a
bibliography with more than 250 tools and manuals on children’s
participation. 18
Other resources include the UNCRC, ACRWC, Practice Standards
and also the Child Protection Policy. Most of these are also available in
French, Portuguese, Spanish and Arabic.

3.5 Save the Children’s practice standards on
ethical and meaningful participation of girls and
boys 19
Overview of Save the Children’s Practice Standards in Child
Participation
Standard 1 - An ethical approach: transparency, honesty and
accountability
Standard 2 - Children’s participation is appropriate, relevant and
voluntary
Standard 3 - A child-friendly, enabling and safe environment
Standard 4 - Equality of opportunity
Standard 5 - Staff is effective and confident
Standard 6 - Participation promotes the safety and protection of
children
Standard 7 - Ensuring follow-up and evaluation
The Practice Standards can be used as guidelines for any participation
work, whether it is community or women’s participation and so on.
17

It can be downloaded from
http://shop.rb.se/Product/Product.aspx?ItemId=4975479
18
It can downloaded from
http://shop.rb.se/Product/Product.aspx?ItemId=4973231
19
Full text of the Practice Standards can be downloaded at
www.savethechildren.net/alliance/about_us/accountability/practicestandardscp.doc
. Also see Annex 2
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The Practice Standards are intended to guide the practice of Save
the Children staff including any adults working to support children’s
participation. Each standard is accompanied by a set of criteria that can
be used as indicators to see whether or not the standard is being met.
The standards are designed to be relevant and achievable. At the same
time, given the enormous variation in country contexts and
circumstances, they will also need to be adapted to fit local conditions.
There must always be a clear understanding of the implications relating
to local social, economic, cultural and traditional practices, as well as to
the age and maturity of the child. Save the Children staff should use
these practice standards in conjunction with the organisation’s Child
Protection Policy.
We can also use the Practice Standards to ask some critical
questions when promoting children’s participation, such as:
• How free are girls and boys to express their views?
• In what ways are we encouraging children to express their views?
• What efforts are made to ensure a supportive environment for their
expression?
• How much power or authority do girls and boys views have in
decision making processes?
• To what extent do boys and girls understand the scope of their
opportunity to be heard?
• To what extent are boys and girls in charge of their own initiatives?
• To what extent are girls and boys working in equitable partnership
with adults?
• To what extent do girls and boys representatives have opportunities
to consult with their constituency and ensure meaningful
participation of this constituency?
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4. Field visit to a school supported
by Rewrite the Future
This section summarises the experiences of the workshop participants
at the school visit arranged during the workshop. Towards the end, you
can read the participants’ analysis of what worked well and their
recommendations for what should be included into future visits.

An important reason for holding this workshop in Côte d’Ivoire was to
understand and see how the Rewrite the Future campaign is implemented at
the field level. The programme in Côte d’Ivoire is known to have involved
children in all stages of the programme cycle. To see how this has taken shape
at the field would be an important learning for all Save the Children colleagues.
The group visited Save the Children Sweden supported schools in Assouba
1 and 2. Save the Children has been supporting two primary schools in
Assouba 1 and 2 since 2006, within its Rewrite the Future programme.
Children are part of the SMC here while they also run their own school club,
choosing their own agendas and leaders. A class prefect is also nominated by
the teacher, who is involved in the day to the day running of the classroom.
The school has 316 girls and 334 boys. The school boasts of a very high pass
rate.
The field visit coincided with Rewrite the Future’s second anniversary
celebrations in Côte d’Ivoire. It was marked with a formal facilitation of Save
the Children’s senior staff by the village chief (who is also the head of the
SMC) and a press conference. On this occasion, school kits were distributed to
all school children. Thereafter the participants’ divided into two groups, held
two simultaneous meetings, one with the school children and the other with
teachers, SMC and school club members.

Group 1 – the spider net talk: meeting with the
school children
Six adults (workshop participants and field staff) and six children under
14 years of age, and a room full of observers, came together to discuss
children’s view of their school and their involvement in its day to day
functioning. Using the spider web exercise, the adults and children
asked each other many questions. The children were most curious to
understand Save the Children’s work and the adults’ own personal
childhood experiences.
Sitting in a circle, the exercise began with one person passing the
ball of thread to another person, asking a question, while holding on to
one end of the thread. With the end of the answer, that person passed
on the ball to another person, posing another question. This way a web
of questions and answers was developed between the children and
adults. Some excerpts from this discussion are as follows:

Questions from adults to children during the web exercise
“Which is the one thing that you see improving in your
school?”
“We have regular meetings in school to discuss school maintenance.”
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“What can you do to help drop out children to come back to
school?”
“I will ask my teacher to meet their parents to ask them to send their
child to school.”

“Why did you become a member of the school club?”
“To help other children.”

“What activities do you implement in the school club?”
“We ask parents to give food to their child. If the child is hungry how
will he or she take part in school activities?”

“What is the importance of the school club?”
“It makes the school beautiful and neat.”

“What do you plan to do for your community?”
“I would like to help those people who haven’t gone to school.”

“If you could make one wish to change one thing about
your school, what would that be?”
“I want teachers to stop beating children.”

“What message do you have for other children?”
“Come to school, school is the key to a better life.”

Questions from children to adults during the web exercise
• “What do you do for street children?”
• “Why are children at the centre of your work?”
• “How do you behave towards your own children?”
• “Are schools uniform compulsory in schools in your country?”

Reflections after the exercise
The adults felt they really needed more time to discuss many of the
issues raised by children. Working with children is a process; in order to
get real answers from children more patience was required. It was
evident that children were making progress on child rights and child
participation. They were being agents of change, by asking teachers to
speak to parents on various issues affecting children. The methodology
of the exercise helped everyone to have a say.
The children too felt that the methodology helped them ask and
answer a diverse range of questions. It helped them to express
themselves. They learned about Save the Children’s work in other
countries and personal experiences of people living in other parts of the
world.

41

“This was a platform for us to express what we experience with our
teachers.”
- A girl, part of this exercise

Group 2 – meeting with the teachers, SMC and
school club members
Workshop participants met with school club members (4 girls and 5
boys) and teachers and SMC members as part of a panel discussion.
While some workshop participants were part of the panel, others were
observers. These are some of the excerpts:

Questions from adults to the school club members in the panel
“How do you select leaders of your club?”
“By election we select the leaders.”

“What projects are you (school club) working on, what
subjects, what kind of activities?”
“We clean the school and classrooms, decorate the school.”

“Do you have other activities?”
“We inform on children’s’ rights.”

“Can you tell us what the children’s rights are?
“Right to school, right to life, right to health, right to play.”

“In school and village, do you talk to parents and
community members about these rights?”
“Yes, we talk to our mothers, sisters and friends.”

“Now that you come to school and some of your friends are
not coming – What do you do or would you like to do to
make those of your friends come to school who are not yet
in school?”
“They must return to school. Save the Children will provide them with
school kits. It works.”

“How do teachers discipline the children?”
“Cleaning the teachers house yards; the teachers ask us to clean the rice;
stay in the classroom until mid-day; the teachers order us to do a
number of push-ups.”

Questions from children to adults
• How do you deal with children in Sierra Leone?
• Are there abandoned children in Liberia?

42

• Do schools charge a fee in Kenya?
• Is it mandatory to have uniforms in Zimbabwe?
• Can you tell if children’s rights are respected in Sudan?

Questions from workshop participants to SMC
“What is the composition of SMC? How many members are
there?”
“The SMC has 15 members including children. The village chief is head
of the SMC.”

“How do you manage to work with the village chief as the
head of SMC? Some decisions of the school are strongly
linked with major decisions and policies in the village. How
do you assure those links?”
“The village chief might be busy sometimes to attend the meetings, but
the vice president is always present and organizing things. The
Committee has been founded by villagers, although the chief has the
overall responsibility. We do refer to the chief when important
decisions are required to be made. Within the SMC, we also have a
monitoring committee to see that our work is being properly
conducted.”

“Is there any advantage and disadvantage of children’s
participation in the committee?”
“The advantage is that if children are aware they need to participate in
their own education, they also take responsibility of their own learning.
There isn’t any disadvantage of having children as members of the
SMC. But although children are able to participate in discussions in the
school, at the family level things are different. We need meet with the
families to discuss the importance of children’s participation.”

Questions from SMC to workshop participants
• Is there a high drop out rate in Lebanon and Sudan, what is the
scenario in other countries?
• Do teachers need to teach many subjects?

Participants’ impressions from the field visit
At the end of the field visit, participants reflected upon the field visit
and their experiences. This is what the participants expressed:

What went well with the field visit?
Participants that interacted with the children’s group mentioned the
following:
• Children asked good questions
• All were given the liberty to talk
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• Children expressed important ideas on children’s rights
• Children told personal stories
• Children were honest
• Children were curious to learn about country programmes
• Children were speaking without fear
• There was another word here in the school
• Children were confident
• Methodology used helped children to express their views
• Adults created an enabling environment for children to speak
Participants that interacted with the adults group mentioned the
following:
• SMC demonstrated good working relationship with Save the
Children
• Children were important participants of the SMC
• SMC expressed willingness to learn from other country
programmes.

Recommendations for improving future school visits
With regard to meeting the school children:
• Children should always be informed of the visit and its purpose.
• Ensure sufficient time to introduce ourselves to the children.
• Ensure time for adequate discussion with the children.
• Participants and observers should be clear of their roles and
responsibilities.
• Interaction between children and should always be prepared by
using ice-breakers, friendly discussions and so on.
• Children should also be part of the observers groups.
• Children should not be symbolically present during events and
discussions, but should be engaged meaningfully.
• There should be a plan for follow up on what children express.
• All children should be included in the discussions, such as
vulnerable children or children with special needs, polio affected
children, visually disabled children.
• A briefing should be conducted for all adults who would meet the
children.
• Adults should be assisted to interact with the children at their level,
in terms of language.
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• Children should be explained the questions in a child-friendly
manner, to which we seek answers.
• It is important to take children’s consent before taking their
pictures.
• With regard to meeting adults at the school:
• Ensure sufficient time for discussions.
• Ensure clarity in terms of what is expected out of the visit.
• All participants at the discussion should get appropriate time to
express themselves. No one should dominate the session.
• Encourage children and women teachers and SMC members to be
part of such discussions.
• Ensure precise translations.

Conclusion
If we look at the field visit, through the lens of the practice standards,
we can see the many things that went well and also gaps that were
present. Save the Children being a learning organisation, will ensure
that these lessons are taken into account in the future. We also need to
follow up on the issues that were raised by the children such as issue of
physical and humiliating punishments in the school.
In order to feedback to the children on what the visit was about and
what we learned from it, a child friendly document has been developed.
The country office is expected to translate the document in French and
distribute and discuss it with the children at the school at Assouba.
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5. Understanding nondiscrimination20
Using participatory techniques, participants were helped to internalise
the concept of non-discrimination and its linkages to child
participation. Here you will find information on how to incorporate
non-discrimination within your existing programmes

5.1 Power walk exercise
To help the participants identify the most vulnerable and the powerful
among them, participants undertook the following exercise:
1 All participants stood in a circle. A piece of paper is given to each
person, with a different character written on each one of them, such
as six month old baby, a 14 year old school boy, a 9 year old blind
girl and so on
2 The facilitator shares the following statements with the characters:
a

I can get new clothes when I want

b

I can influence decisions at municipality level

c

I’m not in danger of being sexuality abused and exploited.

d

When I’m in trouble I can rely on someone to support me.

e

I have access to free medical care if I need it

f

I have access to information about HIV and AIDS

g

I went to or accept to go to secondary school.

h

I can influence the work of an INGO

i

I’m consulted on issues affected by children and young
people

3 Participants have to now apply the statements keeping the character
they are portraying in mind. If the statement applies to them, they
should take a step forward. The statement doesn’t apply to them
they should remain in the same position. At the end of the
questioning, it will be evident that the most vulnerable people are
left behind. The most powerful people come in the front.

Characters that did not move forward
The characters that did not move at all included the following –
• A 6 month old baby, living with a lone mother in a poor urban area
• A 50 year old woman with 3 grandchildren
• A 6 year old boy, from a minority middle class community
20
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• A 12 year old girl, member of an ethnic minority in Ethiopia
• An abandoned 14 year old school boy
• A 14 year old boy in Burkina Faso
• A 17 year old girl, pregnant and HIV positive
• A single mother, living in a slum area with two children aged 5 years
and 2 years
• A 9 year old blind girl
• A handicap man, working as director in Sub Saharan Africa
• A 12 year old girl from Ethiopia
• A displaced girl
• A Chinese girl trafficked to Thailand
Reactions of these characters towards those people who moved
forward
• “I wanted to be one of them who moved forward.”
• “The ones who moved forward never looked back, we felt
abandoned.”
• “The handicapped director did not go forward as he felt
inadequate.”
• “I felt lonely.”
• “I felt that others were the cause of my not moving forward.”
• “I felt that I didn’t have the opportunity.”
• “I felt our situation will always be bad, and can never change.”
What is common among these characters is that they are all vulnerable.
They are unable to make or effect any decisions. The characters also
felt that issues of gender, language, ethnicity and ability also kept people
still.

Characters that did move forward
The characters that did who move forward included the following
• An International Programme Manager based in Southern Africa
• A 14 year old girl, member of local youth parliament
• A religious minority in a developing country
• A woman part of an INGO
• A chief of a minority community
• A politician from a minority ethnic group
• A 35 year old male, working for a UN organisation
• A head of an orphanage, from high society
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• A displaced child from Columbia (went forward to claim the things
mentioned in the statement)
• Social service employee, a male, in a South American country
Characters who were moving forward, felt the following towards those
who weren’t moving forward –
• “As a politician I went forward, but as a member of an ethnic
community, I stepped back in
solidarity with others in my community.”
• “I wondered why the others weren’t moving, what was their
problem?”

• “I was happy that others were not moving.”
Learnings from this exercise
This exercise reveals that we need not be struggling for power.
Everyone can have the power. There can be a win-win situation for
everyone. This is not about taking power from one group of people
and handing that to the others. If those who are moving forward realise
that everyone has the same rights, we can share the power equally.
The exercise also highlights that discrimination is closely linked with
power. The system, generally speaking, favours discrimination. Those
who established the rules put aside a certain group of people. At the
same time, it is important for the marginalised group to not feel
powerless and disillusioned. Their attitude will determine how they will
be able to change their situation.

5.2 Explorations of power
One way of looking into power relations is to divide them into three
dimensions, namely, visible, hidden and invisible.
Visible dimensions are those that we can see; they are observable
decision making processes. They have structure, formal rules,
authorities and institutions such as the army, government, courts and
laws, organisations, formalised community structures among others.
They also include capacity and political will of duty bearers.
Hidden dimensions are society’s or government’s informal/unwritten
rules and practises. By hiding you get power. These are powerful
groups that influence others such as the media, big corporations,
INGOs, among others. The hidden dimensions could include the lack
of political will of duty bearers to address an issue. It prevents certain
issues from being focused on, certain voices from being heard.
Invisible dimensions shape the meaning of what is ‘normal’ in the
society. The competing interests and problems become invisible. It
keeps significant issues ‘off the table’. Culture and ideology perpetuates
exclusion and inequality. It prevents us from questioning, which will
change a relationship or prevent injustice. These invisible dimensions
could be social taboos, traditional roles regarding gender for instance,
prejudices and stereotypes.
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Exercise
The facilitators perform a role play to demonstrate different
dimensions of power.
In the first scenario, a child walks into the headmaster’s office, after
having broken a window. The headmaster intimidates the child,
promises to punish the child and also threatens to tell the child’s family,
as he has broken a school rule. The child is visibly shaken.
In the second scenario, the headmaster calmly asks the child about
the accident in a nice way. The child apologises for breaking the
window. The headmaster does not threaten the child, and promises to
forget about the incident if the child comes over to clean his house.
The participants analyse the power relations in each of these
scenarios. Each scenario depicts emotional abuse of the child by the
headmaster. In the first scene, the headmaster uses his power to make
the child vulnerable. The headmaster intimidates the child and misuses
his power over the child. Such rules and regulations are an example of
visible dimension of power.
The second scenario demonstrates the hidden dimension of power.
The headmaster bends the rules to manipulate the child and has hidden
agendas. Moreover, there may be many beliefs, traditions and norms
that make us feel like we have no power or limited power. This is the
invisible dimension of power. Within our own work, we need to
undertake a power analysis to see which groups of people we are
dealing with and who holds more power. This will highlight which
groups of people are marginalised and need to be enabled to participate
to claim their rights.

5.3 Defining discrimination and applying it to our
work
Participants’ share their understanding of discrimination. This is what
they expressed:
Discrimination is…
• …denial of rights because of social, mental, physical abilities
• …excluding someone
• …pulling apart of possibilities
• …differences among people
• …lack of equity in decision making
• …marginalisation
• …being treated unfairly or differently
• …preferential status for a particular group of people
• …lack of opportunity
According to a group of boys in a primary school in the field,
discrimination could mean poor sharing of resources and advantages.
According to the Human Rights Committee, ‘discrimination should
be understood to imply any distinction, exclusion, restriction or
preference which is based on any ground such as race, colour, sex,
language, religion, disability, sexual preference, HIV/AIDS status,
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political or other opinion, national or social origin, property, birth or
other status, and which has the purpose or effect of nullifying or
impairing the recognition, enjoyment or exercise by all persons, on an
equal footing of all rights and freedoms’.
The Alliance is now trying to pull together a paper on nondiscrimination, with the aim of creating a collective understanding of
non-discrimination within Save the Children. Although discrimination
is a global phenomenon, its experience may look different. A
commitment to nondiscrimination is central to our work.
Article 2 of the UNCRC notes that States Parties shall respect and
ensure the rights set forth in the present Convention to each child
within their jurisdiction without discrimination of any kind, irrespective
of the child’s or his or her parent’s legal guardian’s race, colour, sex,
language, religion, political or other opinion, national, ethnic or social
origin, property, disability, birth or other status.
This article has a profound affect on all other articles. Such as
Article 6 which embodies the right to life. Applying the discrimination
lens to this would mean that infanticide is stopped against girls and
disabled children. Similarly application of Article 17, the right to
information, with a discrimination lens would mean that we work to
end stereotypical and negative images of minority groups in the media.
The right to health, Article 24, has to be enforced for indigenous
children, girls, those in rural areas, illegal migrants and others are
frequently denied access to healthcare.
The CRC committee supports proactive measures to end
discrimination. One of their report asks governments to launch a
comprehensive and integrated public campaign on the rights of girl
children.
Thinking from a rights based perspective, CRP provides a
framework for ending all forms of discrimination through practical
action, strengthening the capacity of duty bearers to meet their
obligations and strengthening the capacity of children and their
communities to hold duty bearers to account.
Principles of Non-Discrimination approach that we need to apply to
our work and to our own organisations, are as follows:
• Rights are universal and apply to all children.
• Discrimination exists and must be challenged personally and
professionally.
• Power inequality is a root cause of discrimination.
• Organisational practice must reflect a commitment to nondiscrimination.
• Children and communities are empowered to bring about change.
Save the Children UK has now undertaking a non-discrimination
consultation within their organisation. A diversity statement has been
circulated to the staff asking questions related to nondiscrimination and
recruitment, commitment, resources and so on.

Non-discrimination in programming and policy
Firstly, we need to have disaggregated data, understand what
discrimination and power dynamics look like in a given situation. We
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need to analyse the different experiences of groups experiencing
discrimination. Consider how these power relations influence access to
basic services and also lead to multiple forms of what are the root
causes of the discrimination on one particular group. We
discrimination. Analysis of different need to assess if different
interventions impacts of our work on diverse groups of may be needed
for different groups and children also needs to be understood.

Group Exercise
In five groups, participants have to note questions for each stage of the
programme cycle that will ensure that non-discrimination is being
addressed within programming. Each group begins by working on one
stage of the programme cycle, and then rotates from stage to stage, till
each group has had a chance to work on every stage of programming.
This is what the participants came up with –
Child Rights Situation Analysis
Has the target population being identified?
How many people are being discriminated?
Is there baseline data on groups and issues?
Why are they discriminated?
How is discrimination affecting the people? (negative impact)
What have you done to address it? (knowing the capacity)
Who are the other actors working with these discriminated groups?
Which are the priority interventions for the organisation?
What is the situation for girls, disabled children within education?
What are the views of girls and disabled children?
What are the root causes of this discrimination?
Planning
Do the objectives include all children?
Are all children included in the planning process?
What will be their responsibilities?
What activities are we going to do improve our implementation?
Who are the different stakeholders and how are they included in the
planning?
Has non-discrimination been taken into account (age, sex, ability etc)?
How are we collaborating with the identified actors?
What are the resources available and including time frames?
How are we going to change this situation for discriminated children?
Are we including the learnings from previous experiences?
Implementation
How many girls are not attending school?
Are discriminated children active actors in the implementation of the
programme?
Is the intervention sustainable?
Are we raising awareness about the project with the targeted groups?
Are we building capacity of partners on non-discrimination?
How are we building capacity of local community including children,
long term sustainability?
Are we organising advocacy campaigns?
Are children involved in follow up processes?
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Monitoring and Evaluation (M&E)
Did we meet our objectives?
If objectives were not met what were the obstacles?
Do we have means to realise M&E?
Which tools are being used for M&E?
What impact has the project made on children and stakeholders?
Are the children who are discriminated against, part of the M&E
process?
Which children are participating in the M&E process, if any?
Did marginalised girls participate?
Follow up and learning
Are people being discriminated because of gender, age, religion,
ethnicity?
What can you do as a programme to address it?
Are marginalised groups involved in project design and
implementation?
Have we documented successful and unsuccessful/challenging
practices?
What led to the change?
What was the unintended impact?

What does education change for children?
Education is a tool for stigma reduction. Education is an opportunity to
work with children, so that they start to see power issues and
discrimination themselves. Education gives empowerment and makes
children self advocates to bring about a change themselves. An
important resource available on this issue is Save the Children UK’s
publication Making Schools Inclusive: How change can happen, Save
the Children’s Experience. Here you can find a collection of case
stories on inclusive schools.
In northern Uganda, Save the Children works in IDP (Internally
Displaced People) camps, where children have many needs. Save the
Children here works on discrimination by supporting needs of all
children, because all children in the camps are discriminated. Otherwise
this would lead to positive discrimination. The same issues were felt in
the Middle East, where Save the Children was labelled as working for
only for refugee Palestinian children. Save the Children has now
demonstrated that through this work, they have been able to help all
schools and education system in general.

Making ourselves more inclusive
In an exercise performed by a participant, many participants
demonstrated discrimination against people who were labelled to be in
jail, were affected by HIV/AIDS, were mentally disabled and so on. It
is often said that the society discriminates against certain groups of
people. We ourselves are part of that society and have prejudices too.
Work on discrimination needs to begin by changing our own attitudes.
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5.4 Work to end discrimination in the MENA
region
‘Nothing about us, without us’, a film developed by Save the Children
Sweden and Save the Children UK in MENA region was screened at
the workshop. The film captures the second consultation meeting with
children, discussing best ways to implement the Convention on the
Rights of the People with Disabilities (CRPD) in order to promote and
strengthen their rights.
The CRPD came into force a year ago. Save the Children tried to
ensure that children were part of drafting the text for the Convention.
Together with activists working on disability rights and various
governments, Save the Children is working on a Handbook for
Implementation of the Convention. Information on the Handbook will
be available at www.crin.org. The website also contains information on
the Right to Non-Discrimination, the Convention along with additional
materials and resources.
The film is effectively demonstrates child participation, nondiscrimination and advocacy. More details on the film are available in
the section on advocacy, ahead.
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6. Evaluation, Learning and
Accountability
This section highlights the importance of evaluation, learning and
feedback within a programme cycle. It helps participants understand
how to incorporate these elements with participation from children.
Accountability to children as an important dimension of a rights based
approach is highlighted.

6.1 Evalution and learning
Participants discussed ways in which they could ensure learning in their
work. Some suggestions are as follows:
• Learning from other organisations through information sharing,
• dialogue, follow up and feedback from the community and children,
• by documentation, research, and using knowledge management
tools such as the portal,
• by taking recommendations into account,
• through collaboration and coordination,
• by seeing and learning from other country experiences,
• by learning from what we hear from the media,
• by developing user-friendly tools and materials,
• by developing appropriate plans,
• by creating a conducive environment for learning,
• by ensuring that we learn from our work, especially from the
mistakes we make,
• by giving time to assimilate the lessons learnt in implementation of
the different projects,
• by having platforms to share and learn, such as workshops,
• by making clear proposals, capacity building, holding frequent
meetings, self evaluating,
• by helping children participate in the follow up,
• by making someone responsible for the follow up,
• by encouraging and investing in team building among people in
different programmes
• by holding thematic reflection meetings in the office and
programme, internally and/or externally.
The challenge is it to take the learning from the individual level to the
collective level. We have to create a culture and a conducive
environment for learning within the organisation. We have to accept
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positive and negative experiences, and create time for reflection of
those experiences. Documentation of our experiences is essential to
capture the learning and to promote institutional memory.
Documentation also needs to be created keeping in mind specific target
audiences. Structures need to exist to promote good documentation,
information sharing and dissemination.
A strong system for monitoring and evaluation is a prerequisite for a
learning organisation. Monitoring is ongoing and a regular review of the
implementation of our work. It is done throughout the process. It tells
how the day to day activities are faring. In fact ‘monitoring’ should be
in the same box as ‘implementation’ in the CRP cycle (which you can
see below). Evaluation is done at the end of the programme or project.
It is done over a period of time and tells us how we are progressing
towards our objectives and goals.
These learnings that emerge from the monitoring and evaluation
need to be fed back into the planning phase. It is important to
remember that the CRP cycle is a spiral and not a circle. This is because
we do not come back to the same place where we began, as we have
many learning from the programme at the end of the cycle.

The CRP cycle 21

Evaluation can be for,
• Accountability (upwards), such as towards donors
• Accountability (downwards), such as towards children and other
stakeholders
• Improving communication, in terms of what we are doing and how
Control and supervision
21

For more details refer to the CRP Practitioners Guide ‘Getting it Right for
Children’
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• Learning
• Improving performance, by being willing to incorporate the
learnings Project management
• Public relations and fundraising, by showing results and change for
children
• Resource allocation, in terms of its appropriate use
Learning is about drawing conclusions from monitoring and
evaluations, reflecting upon those conclusions, and having them inform
future choices and decisions. Providing feedback or communicating
back the conclusions and learnings to the stakeholders is part of our
accountability. We need to do this by providing user friendly
information.

Group Exercise
Participants were given a task to evaluate the changes in child
participation, a project has brought about.22 What tools can be used
for this? What kinds of questions should be asked? How can we ensure
learning and feedback? Following are the key points raised by the
participants:
Tools that can be used to evaluate changes in child participation in a
project are as follows:
• Dialogue and conversation
• Mapping exercises
• Direct observation
• Participatory observation
• Focus group discussions
• Role play and puppetry
• Interviews with teachers, parents
• Suggestion boxes
• Questionnaires
• Participatory reflection and action methods
• Desk reviews
• Drawings
• Photographs and animation, picture
• discussions
• Daily children’s diaries
• Story telling
Some questions that can be asked to evaluate changes in child
participation in a project are as follows:
For supporting information refer to pages 54-57 and page 76, of the CRP
Practitioners Guide ‘Getting it Right for Children’
22
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• How were children’s issues addressed before the project?
• What structures are in place to address children’s issues?
• Have there been capacity building opportunities for the core staff,
children and adults involved?
• Have children received child friendly material and information on
child rights?
• What is the level of children’s representation within the structures?
• What has changed as a result of this project?
• How has the organisation influenced this change?
• How would you rate children’s participation in the school? And
why?
•

What needs to be improved upon?

• Is there a way to raise issues of violations of child rights in the
school?
• Is there any negative impact of the project?
•

Are there any other comments?

• How will you prefer feedback?
Learning and Feedback can be ensured through the following:
• Documentation
• Conferences
• Consultations
• Feedback meetings with children and partners Knowledge
management systems
• Exhibitions
• Media
• Research
• Performance indicators
• Dissemination strategies
• Training partners and colleagues
• Cross organisation networks
The participants from Côte d’Ivoire tried to evaluate change using the
five dimensions of change model. Below are some prompt questions
related to each dimension.
The five dimensions of change are as follows:
• changes in the realisation of children and young people’s rights
• changes in policies and practice affecting children and young
people’s rights
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• changes in equity and nondiscrimination of children and young
people
• changes in children and young people’s participation and active
citizenship
• changes in civil society and communities’ capacity to support
children’s rights.

DIMENSION 1: changes in the realisation of children and
young people’s rights
• Access: Do girls and boys of school going age have access to
education?
• Quality: Have the attendance and enrollment rates increased?
• Protection: Do the girls and boys feel safe?
• Finances: Do children participate in the management of the school?

DIMENSION 2: changes in policies and practice affecting
children and young people’s rights
• Access: Are there laws and provisions for education of girls and
boys?
• Quality: What opportunities are given to girls and boys to increase
their participation in the school?
• Protection: Are their modules on alternatives to physical and
humiliating punishments, included in teacher training curriculum? Is
there a code of conduct for teachers?
• Finances: Do every school have a budget for grants?

DIMENSION 3: changes in equity and non-discrimination
of children and young people
• Access: Are children who may experience discrimination (girls,
children with disabilities, from ethnic, linguistic or religious
minorities) enrolling, attending and remaining in school and if not
why?
• Protection: Are all boys and girls protected from discrimination? Is
there a national plan of action for protection against discrimination?
• Finances: Is the budget for education distributed equally among the
population (therefore targeting remote, rural populations or
minority groups, alongside the majority population?

DIMENSION 4: changes in children and young people’s
participation and active citizenship
• Access: Can boys and girls with various abilities influence decision
making and improve access for all children to education?
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• Protection: Are children heard and do they influence the right to
protection from violence and abuse in the school setting?
• Finances: Are boys and girls consulted and influencing local or
national education budget priorities?

DIMENSION 5: changes in civil society and communities’
capacity to support children’s rights.
• Access: Is civil society supporting boys, girls and children’s
organisation to advocate for better access to education?
• Protection: Are civil society actors promoting and supporting the
protection of girls and boys, and advocating for legal protection
against PHP and violence free schools?
• Finances: Are civil society actors asking for budget transparency and
allocation to education for all?

6.2 Accountability to children – working with the
most overlooked stakeholders
The aid chain for our organisations looks like this
Donor
Head Office – Regional Office -Country Office

Partners

Children
However we see accountability mostly going upwards. In order to
ensure that Save the Children’s accountability is transparent, the
Alliance has signed an Accountability Charter for INGOs, which says
that we are accountable to all stakeholders including children. This
means we have committed to put in systems that support this. With this
background, in the CRP self assessment, undertaken by Save the
Children Denmark, benchmarks 13 and 14 stated -“children
acknowledged as stakeholders and mechanisms for accountability
introduced.” With this started a capacity building process for initiating
change for children’s participation in Save the Children Denmark’s
programme in Ethiopia.
The trainings reiterated why it was important to work with children
as stakeholders. For instance, this would empower the children to work
as agents for change while it would also strengthen the civil society. It
would imporve the efficiency and impact of interventions. Above all,
participation is a right accorded to all children by the UNCRC.
Over a period of time, it could be seen that after children had been
involved in child rights clubs there were many visible impacts such as
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• Children were more assertive.
• Performance in school improved.
• Physical violence in the home reduced.
• More abused children reported to the Child Protection Unit.
• Reduced number of underage marriages.
• Reduced child migration for seasonal labour.
• New initiatives began for supporting orphaned children.
It was observed that the quality of the relationship was critical to
successful child participation. Attitude of adults was more important
than structures, resources and location. Having an open and trusting
relationship with the children built their confidence. Having a high turn
staff over often affected the relations built with the child.
Over a period of time the adults also changed their role from being
the initiator, to being a negotiator and finally to being a facilitator,
supporting children to take on leadership, ownership and selfmanagement.
Child rights clubs served as an effective place for children to
experiment with accountability and governance. Existing structures
were built upon such as child rights committees, children’s networks
among others. Involving adults, such as parents made it more effective
to work with children on child rights. A participatory review also took
place with the children regularly.
Although we strive to imbibe the key principles of a rights based
approach within are programmes, they need to be reflected in the
organisational being and functioning too. We need organisational
justice. At times we can overwhelm the partners with our demand.
Sometimes our partners are not child rights based organisation. We
have to see how we have undertaken this journey on children’s
participation ourselves. We have to also allow partners time to reflect
and go into children’s participation in a paced manner.
Given this experience, the way forward looks as follows
• We need flexible systems such as accepting child produced reports,
framework agreements with partners and so on.
• Pilot mutual accountability initiatives in the organisation, such as on
budget allocation.
• Explore how existing systems can be used as channels for mutual
accountability.
• Make more tools available in local languages and train people in
using those tools.
• Recruitment, induction and appraisal of staff should reflect
capability to work with children.
• Capacity development should address attitude and skills.
• Create a dialogue with the donors.
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Reflection from participants
We need good practises to learn from, which show how to transform
things at the field in a practical way. We also need on the job training,
to help each other learn. We have to allow for failure, be realistic with
our goals as child participation is a long term process.
“Children have plenty of initiative – the job of the adults is to get the
process started in a way that says: tell me about your initiative. It’s like a
motorbike needing a kick-start the adults must create the opportunity and
then let the engine run itself.”
-Project staff, Ethiopia 2007

The listening exercise
In the exercise participants were paired off into groups of two. One of
the two is called “A” and the other “B”. The facilitator explains that A
should start to tell B a story of something important or interesting that
has happened in his/her life. B will naturally listen to the story. After a
few moments, B must “stop listening”. B should look around the room,
tie his/her shoelace, yawn – anything to show that he/she is not
listening. After a couple of minutes, the facilitator asks the participants
to stop and exchange the roles.
The facilitator then asks the participants how they felt when their
partner stopped listening to them. The ones who were not being
listened too, felt ignored, unheard and frustrated.
The idea of exercise was to enforce the need to listen to what others
have to say. This is the first and most important rule for those working
with people, communities or groups – and especially children and
young people.
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7. Involving children in advocacy23
This section explains why children should be involved in advocacy and
when and how children can be involved. Ethics, principles and practical
considerations of involving children in advocacy is highlighted.
Experiences from MENA region in involving children in advocacy are
shared.

7.1 Understanding advocacy and children’s
participation
Participants thought of various words that they can associate with
‘advocacy’. This is what they came up with –
Advocacy is about…
…change …improving conditions …lobbying …influence
…politics …demonstrations …promotion …empowerment …long
term change …process …rights …practise …beneficiaries
…information
Advocacy is a way to bring about far reaching positive and lasting
changes in children’s lives. It is work that empowers those who engage
in it. Advocacy is all about organisation, participation and action. It is
much more than community mobilization, awareness raising or public
relations. Advocacy is a long term process and not limited to any of
these activities.
Save the Children believes that advocacy on children’s rights, is a
strategic means to ‘speak up for children with children’s voices being
heard and acted on. That way their rights’ will be advanced and changes
in policies, practices and attitudes will be generated. That will lead to a
positive and lasting difference to the lives of children.
Children can initiate and lead their own advocacy efforts on issues
that are important to them, although this will usually be done with the
support of and in partnership with adults. This is known as child led
advocacy. At other times it may be more appropriate or feasible for
adults to advocate on behalf of children through amplifying children’s
voices and speaking out on issues of concern voiced by children. This
advocacy may not be directly led by children but it has children at its
centre. This is known as child-centered advocacy and is at the core of
Save the Children’s approach to advocacy work.
Participants suggest some examples of how children can participate
in advocacy:
• Children can identify key stakeholders
• Children can lobby by raising issues and starting a dialogue with the
adults. Children can be part of rallies
• Children’s quotations can be used in reports
• Children’s recommendations can inform various studies
• Children can develop advocacy messages
23

Session by Neha Bhandari, Consultant, Save the Children Sweden HQ and
Jumanah Zabaneh, Regional Education Manager, Save the Children Sweden,
MENA region
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• Children can be part of research and gathering information
• Children can create media products, art and drawings
• Children can lobby through children’s parliaments and other child
led organisations and movements
• More importantly, it is necessary to ask children how they would
like to participate in advocacy.
Many children have experience of speaking out, of being involved in
campaigns and taking action on issues of importance to them.
However, they may not use the word ‘advocacy’ to describe all that they
do. When supporting children’s advocacy work it is important to work
together with them to understand their desired impact, help them
design the steps to get there, the methodologies to use and the roles of
all the key actors involved – those they need as allies, those they need
to convince and so on.
Advocacy with children can take on many shapes. It can range from
children leading campaigns, writing petitions, speaking at forums, being
part of rallies, engaging with the media and so on. Through these
initiatives -which could be through children’s clubs, children’s
committees and children’s parliaments and groups -children are able to
make their parents, local communities, media, local and national
governments aware of their concerns, priorities and actions. It is
therefore not unusual for children to be involved in advocacy.
However, the practice and concept of advocacy by and with children is
not a familiar one. Creating this familiarity is a critical point towards
creating acceptance of children’s involvement in advocacy.
As suggested by participants, some positive outcomes of involving
children in advocacy are as follows:
• Children become more confident
• Dissemination of message to stakeholders is more efficient.
• Misinformation is reduced.
• Root causes get addressed
• It leads to a change in policy and practice
• It sensitizes other children
• Advocacy messages become more emotionally stronger
• Children become role models for other children
• Involving children in advocacy gives credibility to our own work.
While many of us might already be working together with children in
our activities, there are a few things that need to be kept in mind, when
involving children in advocacy. Children’s involvement in advocacy
needs to be based on their ethical and meaningful participation.24 This
means that girls and boys participation in advocacy should be relevant,
Read more about it in Save the Children’s Practice Standards on Children’s
Participation, available at www.savethechildren.net/alliance/about_us/account
ability/practicestandardscp.doc. Also see Annex 2
24
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based on children’s potential and their social and cultural context.
Children’s concerns and priorities should be allowed to drive the
process: only then will the outcome of advocacy truly benefit them in
the long term. It is also important to believe in children’s capacity and
potential and at the same time to provide children with the opportunity
to build their capacity to advocate on their own behalf.
In addition, it is important to consider the following:
• Make children knowledgeable: For children to advocate, we need to
find ways to make children knowledgeable on issues. They need to
be helped to understand laws, policies and the larger context of the
issue. This highlights the importance of generating child-friendly
information, appropriate to their age, ability and language. With
knowledge children can serve as prime actors in their own behalf.
They provide authentic voices. Knowledge will make their voices
powerful.
• Making the most of what we already have: Build on and strengthen
what you already have, such as children’s clubs, children’s groups,
committees and parliaments and other structures. These structures
can be important backbones when involving children in advocacy.
• Advocacy has risks: Sometimes, advocacy work may involve risk,
and may impinge upon children’s wellbeing and protection. Child
led advocacy does not mean that children are left by themselves and
are given all the responsibility to bring about a change. We need to
learn from children about how we can support them. We must help
them become aware of potential risks. Sometimes the risks may be
too high for children to participate safely. In these cases, alternative
ways will need to be found for bringing their voices and opinions
into the debate. This may mean that adults advocate on behalf of
children while keeping children’s voices at the centre of the debate.
• Remembering that there is great value in involving children:
Involving children in advocacy can be mutually beneficial for
children and the cause they espouse. Children become more visible
when they act for themselves and become more recognized and
accepted as social actors, allies and active citizens. Involving
children also brings in fresh and innovative ideas.
• Involving adults: While working with children to strengthen their
participation, it is equally important to work with adults to change
attitudes and behaviour and achieve, over time, greater acceptance
and understanding of children’s involvement. Adults have an
important role to play in advocating for and creating child friendly
spaces in which children can operate, be heard and have their views
taken into account. It is important to first develop and strengthen
children’s involvement in local level decision making processes so
that children’s voices and actions can then more genuinely influence
other processes at levels more distant from their immediate
environments – for example, national, regional or international
forums and processes. It is also important to work with adults, staff
within the programme, build their capacities so that they understand
how to elicit children’s participation within advocacy.
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• Involving all children: Does our advocacy work raise the voices of
all groups of children from all backgrounds, affected by the issue?
The answer to this is central when designing any advocacy initiative
with children. Investing in processes and structures that enable the
voices of the marginalised children to be raised is important.
• Involving children at all stages: Involve children in all stages of
advocacy work, from planning, implementation, monitoring,
evaluation and follow up.
• Advocacy requires resources: Involving children in advocacy
requires resources, which goes beyond finances. It requires
manpower, time and knowledge and above all, the willingness to
achieve the positive changes together with children. At the end of
day, however, the impact of children’s actions will not only be
measured by the laws and policies that are adopted that take into
account and act upon children’s recommendations but also by a
greater acceptance of children leading advocacy efforts. The
challenge before us is to make child centered and child led advocacy
familiar and not unusual. Repetition of the message of the benefits
of children’s participation and concrete examples of good practice
are important for bringing this about.
Keep
Consult
children
with
Informed children

Children
provide
input

Children Children
as equal play a
partners leading
role

Research
Planning
Implementation
Monitoring
Evaluation
Follow up

What is child friendly information?
Child friendly information is anything that the children can understand
in a simple way. It is information that is relevant to the target group of
children. It is information which is age appropriate, not only in terms of
content but also its packaging. It is also available in children’s local
language. The information is in a format (such as report, cartoon strip,
film, puppet show and so on) that takes into account the ability of the
children and also accessibility. It is something that is available at the
right time to the children. Child friendly information can be developed
together with the children, or if this is not possible, it should be tested
with them, to make it most useful to them.
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Planning how to involve children at different stages of the advocacy
strategy 25
Use the matrix above to plan how to involve children at different stages
of the advocacy strategy: planning, implementation, monitoring and
evaluation. The matrix shows degrees of participation as a spectrum
ranging from “being informed” to “leading the advocacy.” Different
degrees of participation will be appropriate at different stages of the
advocacy process. The International Save the Children Alliance Practice
Standards are applied to decide if and when to involve children. It is
important to consider their best interests at all times and to consider all
possible consequences of their participation, particularly if they are
involved in public advocacy.

Positioning exercise
The participants are presented with the following scenario:
Children and adults in a refugee camp are concerned about the
access to and quality of education provided. The children decide to
lobby for education as a right. They want to hold a protest march
outside the local government’s office. Save the Children refuses to
participate in the protest march.
Participants were asked to take one of the following positions on
the statement: agree, disagree or not sure.
Participants expressed many reasons for taking the positions they
chose. In the end, it was concluded that we need to create an enabling
environment for children to help them advocate ethically, meaningfully
and safely for their rights. Whether Save the Children decides to be part
of or withdraw from the protest march depends upon the context of
the situation. However children’s protection and safety is paramount in
every situation. Children need to be provided with right and timely
information on their issues, about the stakeholders and different ways
to advocate. They need to be explained the risks and what will Save the
Children’s role will be in the advocacy process. It is important that we
do not pass on all our responsibilities to the children. Above all, we
need to view all such decisions with the lens of the Practice Standards,
the Child Protection Policy, keeping in mind the best interests of the
child.

Reflection from participants
Country experiences
In Côte d’Ivoire, child protection committees are lobbying for
improved protection measures within their schools. Moreover, since
2001, all chid protection workshops in Côte d’Ivoire have to include
children as participants. This applies to any event external or internal,
where children are being discussed. Children are also supported to be
part of media programmes as presenters, where they discuss their
problems; school girls talk about FGM and so on. In Dakar, during an
event to end child labour, girls organised themselves and presented
Advocacy Matters: Helping children change their world, An International Save
the Children Alliance guide to advocacy, 2007. Download it here.
http://www.savethechildren.net/alliance/resources/publications.html
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their problems to the delegates. They also managed to negotiate a day
off from their employers for this work. In Uganda children are invited
by politicians to be part of their field visits to the north of the country.

Finding different strategies for involving children from all
backgrounds in advocacy
Using tools such as photo exhibitions, drawing and other visual
mediums, visually impaired children are being supported to advocate
for their cause. There are also various low cost methods that can be
used with children such as role playing, puppetry, small public events
among others, to help children voice their issues and advocate for
them.

7.2 Save the Children Sweden’s experience in the
MENA region in involving childring in advocacy
The Animate IT experience
Save the Children implements Rewrite the Future in Lebanon, targeting
Iraqi refugee children. As part of getting these children to understand
their rights, Save the Children organises CRC trainings for the children.
During the trainings, children are asked to choose a ‘right’ that they
would like to strengthen. The children are then enabled to understand
their issues in the context of that right, their responsibilities and the
solutions to claim their rights. On the issues that are finally selected
Save the Children helps children to develop key messages in the form a
short animation films. Two of those films – ‘Our Journey’ and ‘We love
to learn… but not school’ was screened for the participants.
These films are an effective example of involving children in
advocacy, helping them to select their issue and supporting them to
articulate it through a visual medium. However, a dissemination and
advocacy plan still needs to be developed for these films.

Nothing about us, without us – A film from the CRPD consultation
in Yemen
See the section on non-discrimination for a background on this film.
During the second consultation of the CRPD process, children
from Yemen both disabled and non-disabled worked together to give
their comments on the CRPD and how it can be implemented. Initially
25 children were selected but 45 children arrived. Many of them had a
wide range of disabilities. Before the event, a detailed briefing note,
consent forms and child protection policy were sent to all the
participants. Parallel sessions were held with the children and adults.
On the last day children identified their concerns and those issues they
wanted adults to pursue. They presented these to the adults using
speeches, role play and music. At end of the meeting, a government
official committed to sign the Convention, which they weren’t
committing to earlier. Children also asked the government officials to
perform a census survey on disabled children and to decentralise the
services.
Developing a video of this process was a quick and impromptu
decision. Although the initial idea was to develop a visual process
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documentation only, the idea was later expanded to profile a few
participants. This provided a more humane connection to the video and
also increased its usability as an advocacy tool. All prior media consents
were taken from the children and their guardians, in connection with
the video. Moreover, the cost of the video was very low as an amateur
videographer was commissioned the work. However, the film’s
optimum use will only take place, if it is backed by an appropriate
dissemination and advocacy plan.

7.3 Child protection in advocacy
Public advocacy can pose several risks to children. It is important that
Save the Children’s child protection policy, practice standards and the
principle of best interests of the children always inform children’s
involvement in advocacy.
Following is a checklist on child protection in involving children in
event based advocacy
• Does the child have access to the background of the programme in
a child friendly version?
• Does the child have access to the detailed agenda of the activities?
• Was a code of conduct developed for the activity/event?
• Is the code of conduct available in a child friendly version and
shared with children?
• Have protection focal persons been assigned?
• Are the protection focal persons known to and available for the
child?
• Are the contact details of the protection focal persons well displayed
for the child?
• Are all adults in the activity/event known to the child?
• Was a protection briefing session given to the children as part of the
programme?
• Was a protection briefing session given to the facilitators before
working with children?
• Are there enough facilitators with children (especially children with
special needs)?
• Is there enough privacy for children to discuss their issues?
• Was the right to an accompanying adult given to a child?
• Was the media briefed on protection issues before meeting with
children?
• Is the child accompanied by an adult during meeting with the
media?
• Has the child been briefed on his/her rights with the media?
• Did parents/guardians sign a media consent form before the
activity/event?
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• Have interpreters been briefed about child protection?
• Were careful measures been taken for accommodation and lodging
of boys and girls, people with special needs, etc…
• Were medical/psychological referrals been identified in case of an
emergency?
• Were careful measures taken to ensure children have equal chances
of participation?
This is not an exhaustive list. Depending on the context, more
questions can be added. See the annexure 1 on guidelines for children
on talking to the media, at press conferences, field visits and other
places. An important tool is also the International Federation of
Journalists Draft Guidelines and Principles for reporting on issues
involving children 26 that can be used with journalists.

26

Download it here www.csecworldcongress.org/PDF/en/Yokohama/Pr
ess_materials/Media%20guidelines_EN.pdf
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8. Country Action Plans
Based on the discussions and learnings at the workshop, participants
develop action plans to further child participation within their existing
work.
Participants worked in country groups to find an answer to the
following:
Within your existing programme, what would you include in your
ongoing plans to add value to the work you are doing on child
participation?
These are the list of strategies and activities proposed by the
participants:

Côte d’Ivoire
• Capacity Building of all the staff on child participation will be
undertaken in French.
• The Save the Children Practice Standards in Children’s Right to
Participation will be translated and published in French. 27
• The feedback received from participants will be shared with the
children in Assouba village where the field visit was organised.
• A workshop will be organised on child participation within the
school setting. This will include children and the SMC members.
• Capacity of school clubs will be reinforced. Regular monitoring of
the different clubs will be ensured.
• Strategies will be developed to involve children in advocacy
activities.
• More resources will be mobilised, to support better child
participation work in the school clubs.
• Emphasis will be placed on understanding and incorporating of
non-discrimination within the programme.

Liberia
• Sub objectives of existing child participation objectives will be
developed. One such sub objective will be to prioritise child
participation within all levels of the organisation. It will be requested
that a senior management team is formed to look into this. This is
likely to be done by November 2009.
• Organisational accountability to children will be increased.
Programme staff will be asked to develop Save the Children key
documents with children’s involvement.

27 The PEN CHP shall coordinate that the French version of Save the Children
Practice Standards in Children’s Participation, is shared among Save the Children
and partners.
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• Child friendly versions of key Save the Children documents will be
developed.28
• Children will be included in monitoring of Save the Children’s
activities.
• The Diversity Statement developed by Save the Children UK HQ
will be shared with the staff. A discussion on diversity will be
facilitated among support staff and also children. Where possible,
children’s views will be facilitated on the issues.
• The field staff will be supported to undertake a vulnerability
mapping with children.
• Children will be supported to be actively involved in schools and
communities.
• Appropriate information will be developed for children.

Sierra Leone
• Programme staff will be provided training on child participation.
• Similar workshops will be organised for community workers and
partners.
• A focal person for child participation will be requested.
• Children will be enabled to provide input into the code of conduct
for teachers, by means of a workshop.
• Children’s clubs will be established at the primary school level.
• Income generation activities will be identified for vulnerable
children in the field.

Sudan (North Sudan and South Sudan)
• The acquired knowledge at the workshop will be shared with
colleagues by the next six months. All participants at this workshop
are responsible for this.
• A regional capacity building plan on child participation and nondiscrimination will be developed at the ECAF (East and Central
Africa) level. This will be accomplished by the first quarter of 2009.
Tom Chege, Regional Programme Officer is responsible for this.
• A TOT needs to be organised on child participation and nondiscrimination for internal staff and partners at the regional level,
during the first quarter of 2009.
At the Regional Level, Tom Chege is responsible for these activities. At
the country level, Mussa Camara, Samuel Mwangi and Sulafa Khalid
Musa are responsible for these activities.

28

To be shared with Save the Children and partners, the PEN CHP could
facilitate.
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Zimbabwe
• It will be recommended that child participation is included in Save
the Children UK’s staff and partner’s capacity building workshop
agendas.
• Advocacy plans will be drawn for promoting child participation in
the field.
• The child participation and advocacy materials amassed from this
workshop and the lessons learnt will be shared with the staff.
The person responsible for implementing this will be the Child
Participation Adviser.

Save the Children Sweden Head Office
• As a follow up, a full version report and a children’s report will be
available from this workshop. The children’s report will be
developed to especially feedback to the children that we met in the
school visit. This will be available in English and French.
• An Advocacy Pamphlet from the workshop will also be produced to
highlight the main recommendations and outcome from this
meeting.
• A guidance tool for education and child participation will be
formulated.
• A follow up to this workshop, will be done together with the
Alliance, through the PEN group.
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Conclusion and recommendations
“If there is a rigid, hierarchical structure which characterizes an office, or
relationships between HQ and COs, true participatory programming is
highly unlikely to be achieved in the field…if there is no promotion of
democratic processes among adults in the office, then it is not possible
between children and adults either. It goes even further than that – if such
principles don’t exist in the home, you won’t bring them into the office
with you. Children’s participation isn’t just a strategy – it’s a mindset, an
ideology, a value, a life philosophy that applies to everything you do”
-Development worker, India, cited in Hart J. et. Al. 2003:59

As rightly said in this quotation, child participation is a way of living.
We must start begin by applying the concepts in our own lives, in
raising our own children and connecting with those around us.
Internalizing child participation in our daily life is as important as
gaining conviction of applying it within our work.
In involving children we become accountable to them. This is as
much about being finding avenues for children to participate in a
proper way as it is about withdrawing from processes or events that we
are not convinced about. Applying the practise standards is crucial but
we may need to build upon them further and develop their
interpretations. Developing our own code of conduct based on the
standards can be one way for us to commit to meaningful, ethical and
safe child participation at our own level.
As always, child participation is as much about adults as it is about
children. Working together with communities, to create a conducive
environment for children to participate is an important part of this
work. Enable children to participate based on their evolving capacities
in relation to age, ability, maturity, living conditions and so on. Children
are not one homogenous group and neither can child participation
strategies be, if we would like all children to participate. We need to
find ways for supporting children from various backgrounds and
abilities to have a say, and ensure that non-discrimination is integral to
child participation. Child participation requires time and resources, for
which we need to plan. Don’t forget to plan for your own capacity
building too. One way of doing this can be by sharing learnings and
experiences with colleagues. Plan also for documentation of learning
and experiences, both positive and negative, and build upon these while
developing programmes.
Within our organisations, we need to build management capacities
to support child participation. It is important to approach child
participation as a process with long term commitment and not as a
short term addition to the programme. For this to happen, we need to
make the practice of child participation visible and familiar.

Recommendations
With regard to Save the Children’s education programmes, we can draw
the following recommendations in relation to children’s participation
(and also CRP and nondiscrimination):
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Strategic directions
Involve boys and girls in planning, monitoring and evaluation of
education programmes
• Undertake evaluation of child participation in education focusing on
its quality and efficiency. Build capacity of staff to undertake the
evaluation together with children, including younger children,
disable children and so on.
• Involve children in developing reporting and follow up mechanisms.
Make space for and create familiarity with the practice of ‘child
produced reports and frameworks’.
Include all boys and girls
• Make inclusion of children from different age groups and diverse
backgrounds visible, by involving them in all stages of the project
cycle, giving them space in advocacy initiatives and documenting
their voices.
Involve boys and girls in advocacy
• Build capacity of staff to support child led and child centred
advocacy. Together with children build advocacy messages and
design of the advocacy campaign. Support children’s media
initiatives.
Document for learning
• Invest in documentation of inclusive children’s participation and
adult support. Document the success and challenges of involving
children in the campaign in different countries. Chart different
experiences to consolidate learning.

Capacity building and competence development
Develop child-friendly materials
• Build the capacity of staff to develop and disseminate age
appropriate child friendly information in local languages. Involve
children in development of such material.
• Build capacity of staff, partners and children to ensure
mainstreaming of children’s participation within education
programs. Promote wider application of Practice Standards and
CRP tools, by investing resources in capacity building initiatives.
• Develop guidelines on how to work with children in education
programmes.
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Annex 1 - Guidelines for children
to talk to the media
Some things to think about
Today, newspapers, radio and TV programmes can be accessed
anywhere in the world. So when you talk to a journalist your story may
reach further than you can imagine. Before you talk to journalists, ask
yourself:
• What you want to say? Think about the two or three MAIN
POINTS you want to make,
• How would your friends and family react if your story is published?
• Are there people you need to protect when telling your story?
• Are there people who might want to harm you if they see your
story?
• How would you feel if your story appeared in the media in a few
years time/ was still be read many years from now.

What to do before any interview?
• Only give an interview to a journalist or allow him/her to take
pictures of you with the permission of either your accompanying
adult or the media contact person from the organising agencies.
• Make sure you know WHO you are talking to. Ask the reporter
his/her name and who they work for and get a business card off
them, as you may need or want to follow up on your story.
• Do not give reporters your personal contact details. Ask them to
contact you through an adult (parent/ teacher/youth worker, etc).
• Try to understand what the journalist expects from you; what is the
story about: You, an issue, a situation, others..?; Try and think about
the type of questions you are likely to be asked, and think carefully
about the points you want to make or the messages you want to
communicate. Make sure the journalist focus on what you want to
focus on.
• Ask journalists how the interview is going to be used, who the
expected audience will be (young people, parents, politicians, etc.),
and when it will be broadcast. Then you can try to talk about things
that are likely to interest them.
• Discuss with an accompanying adult or the media contact person
from the organising agencies and tell the journalist:
• what you are prepared to talk about;
• what you are NOT prepared to talk about;
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• what YOU want to say;
• remember you do not have to answer any or part of the
questions that are being asked.
• whether you want an appropriate adult to be with you for the
interview.
• If the journalist does not agree to your terms, do not take part in the
interview.
• Remember to collect business cards from any journalist who speaks
to you – they might be useful later.

What are your rights while being interviewed?
• If you are asked for an interview about a sensitive issue (for
example, about your life or your family, about sexual matters, a
crime, or war), you can simply say you are not prepared to or that
you find the subject matter uncomfortable to talk about.
• It is important to ensure that your full identity is not revealed. You
MUST obtain an assurance from the journalist, in the presence of,
or through, an adult you trust that your identity will be protected.
• If you don’t want your picture to be published, you can either say
NO to being photographed, or seek an assurance that you cannot be
identified from any picture that does appear.
• You are NOT obliged to answer any or all of the journalist’s
questions and to withdraw from the interview at any point. If you
feel uneasy during the interview, you can always say that you do not
want to continue or you feel uncomfortable on that topic.

Tips for a successful encounter with the media
• Dress comfortably.
• Go to the toilet before you go on stage, Radio or TV studio.
• Make sure a glass of water has been provided for you, but only take
SIPs of the water when you need to. It helps you when you feel
nervous.
• If provided, use the microphone. Try not to move away from it and
keep your voice level constant.
• Take along some simple notes to remind you of the key messages /
topics / quotes. You can also make notes about things that are said
or questions that are asked. It can help you answer questions later.
• Try to work out what questions journalists are likely to ask YOU,
and have some short, simple answers ready. If it is a Radio/TV
interview you can ask what questions the reporter will begin with.
• If you are to be a main speaker in a Conference, prepare a short
speech in advance which makes all the main points you want to
communicate. Copies of your speech may be given to journalists.
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• When the interview starts, put a smile in your voice, take a deep
breath and try to RELAX.
• Be friendly in your responses and put a smile into your voice —
think of it as a conversation with all the listeners.
• Try to avoid long, complicated answers as well as abbreviations.
• You know want you want to say, so be confident.
• Show other guests respect; watch them with interest when they are
speaking.
• Always be polite, but stand up for yourself if someone tries to put
you down or get a laugh at your expense. Speak your mind, but be
careful about what you say. Say things like ‘I think you have got that
wrong’ or ‘I don’t agree’, or just describe truthfully what happened
to you / your key messages / story.
• When the interview is over you can ask the reporter for some tips
about how it went. You can also remind him/her of the parts you
thought were important.
• Remember this is another opportunity to get your message across to
a wider audience. Focus: Violence against Children and the Secretary
General’s Study”
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Annex 2 - Save the Children’s
Questions for Rewrite the Future;
for Planning, Monitoring and
Evaluation of Children’s
Participation
Pre Planning
1 Were children consulted about the schools, and the quality and
relevance of education, as well as their participation (for example in
school clubs, councils etc) before Rewrite the Future was planned?
a

If yes how this was conducted and how were the
opinions/recommendations included in the project
planning?

b

If not, why not?

2 Were parents, other caregivers, teachers and other concerned adults
consulted?
a

If yes how was this was conducted and how were the
opinions/recommendations included in the project
planning?

b

If not, why not?

Planning
3 How were children, adults and teachers involved in planning the
programme?

Implementation and Monitoring
4 How are children involved and consulted in the implementation and
monitoring of the Rewrite the Future activities?
5 If children have presented their ideas and taken initiatives, what are
they and how have they been followed up?
6 Are there any systems in place in the schools for reporting of rights
breaches and/or violations such as bullying, corporal punishment,
harassments and abuse?

Evaluation
7 Are children consulted or included in the evaluation process and if
so how?
a

If yes, have you provided children with child user-friendly
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information and ensured time and space for their
preparations and discussions?
8 Have you provided children with feedback?
9 Have you documented their recommendations?
10 Are there plans for further development of the Rewrite the Future
programme taking into consideration the recommendations of
children involved, if so how?

Proposals and Recommendations
11 Do you have any proposals on how to strengthen your work on
child participation within Rewrite the Future?
12 Is there any support you would need from other country
programmes, head offices or Rewrite the Future regarding child
participation?
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Annex 3 - Save the Children’s
Practice Standards in Child
Participation
Standard 1:
An ethical approach: transparency, honesty and
accountability
What
Adult organisations and workers are committed to ethical participatory
practice and to the primacy of children’s best interests.

Why
There are inevitable imbalances in power and status between adults and
children. An ethical approach is needed in order for children’s
participation to be genuine and meaningful.

How to meet this standard
• Girls and boys are able to freely express their views and opinions
and have them treated with respect.
• There is clarity of purpose about children’s participation and
honesty about its parameters. Children understand how much
impact they can have on decision-making and who will make the
final decision.
• The roles and responsibilities of all involved (children and adults)
are clearly outlined, understood and agreed upon.
• Clear goals and targets are agreed upon with the children concerned.
• Children are provided with, and have access to, relevant information
regarding their involvement.
• Children are involved from the earliest possible stage and are able to
influence the design and content of participatory processes.
• ‘Outside’ adults involved in any participatory processes are
sensitised to working with children, clear about their role and willing
to listen and learn.
• Organisations and workers are accountable to children for the
commitments they make.
• Where the process of involvement requires representation from a
wider group of children, the selection of representatives will be
based on principles of democracy and nondiscrimination.
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• The barriers and challenges that participating children may have
faced in other spheres of their lives are considered and discussed
with the children involved to reduce any potential negative impacts
from their participation.

Standard 2:
Children’s participation is relevant and voluntary
What
Children participate in processes and address issues that affect them –
either directly or indirectly – and have the choice whether to participate
or not.

Why
Children’s participation should build on their personal knowledge – the
information and insights that children have about their own lives, their
communities and the issues that affect them. Recognising their other
commitments, children participate on their own terms and for lengths
of time chosen by them.

How to meet this standard
• The issues are of real relevance to the children being involved and
draw upon their knowledge, skills and abilities.
• Children are involved in setting the criteria for selection and
representation for participation.
• Children have time to consider their involvement and processes are
established to ensure that they are able to give their personal,
informed consent to their participation.
• Children’s participation is voluntary and they can withdraw at any
time they wish.
• Children are involved in ways, at levels and at a pace appropriate to
their capacities and interests.
• Children’s other commitments are respected and accommodated
(e.g., to home, work and school).
• Ways of working and methods of involvement incorporate, and
build on, supportive local structures, knowledge and practice and
take into consideration social, economic, cultural and traditional
practices.
• Support from key adults in children’s lives (e.g., parents/guardians,
teachers) is gained to ensure wider encouragement and assistance
for the participation of girls and boys.
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Standard 3: A child-friendly, enabling
environment
What
Children experience a safe, welcoming and encouraging environment
for their participation.

Why
The quality of children’s participation and their ability to benefit from it
are strongly influenced by the efforts made to create a positive
environment for their participation.

How to implement this standard
• Ways of working build the self-esteem and self-confidence of boys
and girls of different ages and abilities so that they feel they are able
to contribute and that they have valid experience and views to
contribute.
• Methods of involvement are developed in partnership with children
so that they reflect their preferred medium of expression.
• Sufficient time and resources are made available for quality
participation and children are properly supported to prepare for
their participation.
• Adults (including children’s own parents/guardians) are sensitised to
understand the value of children’s participation and are enabled to
play a positive role in supporting it (e.g., through awareness-raising,
reflection and capacity building).
• Child-friendly meeting places are used where girls and boys feel
relaxed, comfortable and have access to the facilities they need. The
meeting places must be accessible to children with disabilities.
• Organisational or official procedures are designed/modified to
facilitate (rather than intimidate) children and make less experienced
boys and girls feel welcome.
• Support is provided where necessary to share information and/or
build skills and capacity to enable children, individually and
collectively, to participate effectively.
• Children are asked about the information they need and accessible
information is shared with them in good time, in child friendly
format and in languages that the children understand, including
children with visual or hearing impairments.
• In situations where children meet with different native/first
languages, access to written information and professional
interpretation is provided that allows for children’s full participation
in discussions.
• Non-technical language is used in all discussions involving children
and/or all jargon or technical terms are clearly explained.
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Standard 4:
Equality of opportunity
What
Child participation work challenges rather than reinforce existing
patterns of discrimination and exclusion. It encourages those groups of
children who typically suffer discrimination and who are often excluded
from activities to be involved in participatory processes.

Why
Children, like adults, are not a homogeneous group and participation
provides for equality of opportunity for all, regardless of the child’s age,
race, colour, sex, language, religion, political or other opinion, national,
ethnic or social origin, property, disability, birth or other status (or
those of his or her parents/guardians).

How to implement this standard
• All children have an equal chance to participate and systems are
developed to ensure that children are not discriminated against
because of age, race, colour, sex, language, religion, political or other
opinion, national, ethnic or social origin, property, disability, birth or
other status.
• Children’s involvement aims to include all rather than a few, this
would mean reaching out to children in their local settings rather
than inviting representatives to a central point.
• Participatory practice with children is flexible enough to respond to
the needs, expectations and situation of different groups of children
– and to regularly re-visit these concerns.
• The age range, gender and abilities of children are taken into
account in the way participation is organised (e.g., in the way
information is presented).
• Those working with children are able to facilitate an environment
that is nondiscriminatory and inclusive.
• No assumptions are made about what different groups of children
can and cannot do.
• All children are given an equal opportunity to voice their opinions
and have their contributions reflected in any outcomes of a
participatory process, including in processes that involve both
children and adults.
• If there is a limit to how many children can participate, children
themselves select from among their peers those who will represent
them in participatory initiatives based on the principles of
democracy and inclusion.
• Influential adults are engaged to gain family and community support
for the participation of discriminated-against groups.
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Standard 5:
Staff are effective and confident
What
Adult staff and managers involved in supporting/facilitating children’s
participation are trained and supported to do their jobs maintaining a
high standard.

Why
Adult workers can encourage children’s participation genuinely,
effectively and confidently only if they have the necessary
understandings and skills.

How to implement this standard
• All staff and managers are sensitised to children’s participation and
understand the organisational commitment to children’s
participation.
• Staff is provided with appropriate training, tools and other
development opportunities in participatory practice to enable them
to work effectively and confidently with children of different ages
and abilities.
• Staff is properly supported and supervised, and evaluates their
participation practice.
• Specific technical skills or expertise (e.g., in communication,
facilitation, conflict resolution or multi-cultural working) is built up
through a combination of recruitment, selection, staff development
and practice exchange.
• Relations between individual staff and between staff and
management, model appropriate behaviour, treating each other with
respect and honesty.
• Support is provided for managers and staff for whom children’s
participation represents a significant personal or cultural change,
without this being regarded as a problem.
• Staff is able to express any views or anxieties about involving
children in the expectation that these will be addressed in a
constructive way.

Standard 6:
Participation promotes the safety and protection
of children
What
Child protection policies and procedures form an essential part of
participatory work with children.
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Please note: Save the Children staff should use these practice
standards in conjunction with the organisation’s child protection policy.

Why
Organisations have a duty of care to children with whom they work and
everything must be done to minimise the risk to children of abuse and
exploitation or other negative consequences of their participation.

How to implement this standard
• The protection rights of children are paramount in the way
children’s participation is planned and organised.
• Children involved in participation work are aware of their right to
be safe from abuse and know where to go for help if needed.
• Skilled, knowledgeable staff is delegated to address and coordinate
child protection issues during participatory processes.
• Staff organising a participatory process have a child protection
strategy that is specific to each process. The strategy must be well
communicated and understood by all staff involved in the process.
• Safeguards are in place to minimise risks and prevent abuse (e.g.,
children are adequately supervised and protected at all times; risk
assessments are in place for residential activities away from home;
children are protected from abuse from other children).
• Staff recognise their legal and ethical obligations and responsibilities
(e.g., in respect of their own behaviour or what to do if they are told
about the inappropriate behaviour of others). A system for
reporting critical incidents is in place and understood by all staff.
• Child protection procedures recognise the particular risks faced by
some groups of children and the extra barriers they face to
obtaining help.
• Careful assessment is made of the risks associated with children’s
participation in speaking out, campaigning or advocacy.
• Depending upon the risks identified, steps may be needed to protect
children’s identity or to provide follow-up measures to give
protection (e.g., to ensure their safe reintegration into their
communities).
• Consent is obtained for the use of all information provided by
children and information identified as confidential needs to be
safeguarded at all times.
• A formal complaints procedure is set up to allow children involved
in participatory activities to make a complaint in confidence about
any issue concerning their involvement. Information about the
complaints procedure is accessible to children in relevant languages
and formats.
• No photograph, video or digital image of a child can be taken or
published without that child’s explicit consent for a specific use.
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• Unless otherwise agreed, it must not be possible to trace
information back to individual/groups of children.
• Responsibilities relating to liability, safety, travel and medical
insurance are clearly delegated and effectively planned for.

Standard 7:
Ensuring follow-up and evaluation
What
Respect for children’s involvement is indicated by a commitment to
provide feedback and/or follow-up and to evaluate the quality and
impact of children’s participation.

Why
It is important that children understand what has been the outcome
from their participation and how their contribution has been used. It is
also important that, where appropriate, they are given the opportunity
to participate in follow-up processes or activities. As a key stakeholder,
children are an integral part of monitoring and evaluation processes.

How to implement this standard
• Children are supported to participate in follow-up and evaluation
processes.
• Follow-up and evaluation is addressed during the planning stages, as
an integral part of any participation initiative.
• Children are supported and encouraged to share their participatory
experiences with peer groups, local communities, organisations and
projects with which they may be involved.
• Children are given rapid and clear feedback on the impact of their
involvement, the outcome of any decisions, next steps and the value
of their involvement.
• Feedback reaches all children involved.
• Children are asked about their satisfaction with the participation
process and for their views on ways in which it could be improved.
• The results of monitoring and evaluation are communicated back to
the children involved in an accessible and child-friendly way, and
their feedback is taken into account in future participation work.
• Mistakes identified through evaluation are acknowledged and
commitments given about how lessons learned will be used to
improve participatory processes in the future.
• Adults will evaluate how they have translated and implemented
children’s priorities and recommendations into their policies,
strategies and programmes.
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• Sustainability of support is discussed with children. Adults will
provide clear feedback to children regarding the extent/limit of their
commitment to support children’s ongoing initiatives and
organisations. If ongoing support is not possible, adults will provide
children with resources and support to make contact with other
agencies who can support them.
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pmashariki@savechildren.org.sd

mcamara@savechildren.org.sd

samuelm@ecaf.savethechildren.se

sulafas@gmail.com

Country

Names

Organisation
Project Officer
Education Save
the Children
Sweden
Senior Advisor
Save the Children
Sweden

E-mail

Sudan

Michael Njogu

Sweden/HO

Eva Geidenmark

Monica Lindvall

Senior Advisor
Save the Children
Sweden

monica.lindvall@rb.se

USA

Neha Bhandari

nehabhandari65@yahoo.com

Zambia

Ernest Mwenya
Nsangi

Consultant Save
the Children
Sweden
Programme
Manager -Child
Rights Save the
Children Norway
Child Protection
and Care Field
Officer Save the
Children UK

Sweden/HO

Zimbabwe

Noah Mudenda

Côte d’Ivoire

Jean Baptiste Sadiki

Adja Pélagie

Kouassi Kouamé
Aimé

Paul Zokou

Coulibaly Nanga

Diarrassouba Yaya

Cissoko Sita

Kprie Kouamé
Germain

Education
Coordinator Save
the Children
Sweden
Programme Officer
Education Save
the Children
Sweden
Programme Officer
Education Save
the Children
Sweden
Programme Officer
Education Save
the Children
Sweden
Field Worker
Education Save
the Children
Sweden
Programme Officer
Education Save
the Children
Sweden
Field Worker
Education Save
the Children
Sweden
Field Worker
Education Save
the Children
Sweden
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mnjogu@swedsave-ke.org
eva.geidenmark@rb.se

scnzam@scizam.org.zm
noahmudenda@gmail.com

jeanbaptistes@waf.savethechildren.se

pelagiea@waf.savethechildren.se

aimek@waf.savethechildren.se

paulz@waf.savethechildren.se

nangac@waf.savethechildren.se

yayad@waf.savethechildren.se

sitac@waf.savethechildren.se

germaink@waf.savethechildren.se

Country

Names
Becky Gertrude

Taki Koni Eugène

Ouattara Hassane

Aké Mobio Michel

Landry Droh

Constance N’dri

Organisation
Programme Officer
Protection Save
the Children
Sweden
Field Worker
Protection Save
the Children
Sweden
Field Worker
Protection Save
the Children
Sweden
Programme Officer
Save the Children
UK
Programme Officer
Education Save
the Children UK

E-mail
gertrudeb@waf.savethechildren.se

Education
Programme
Assistant Save the
Children UK

constancendri@yahoo.fr
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eugenet@waf.savethechildren.se

hassaneo@waf.savethechildren.se

drohmobio@yahoo.fr

Annex 5 - Workshop Agenda
Tuesday, 23 September
Objective
Everyone has got an understanding of processes and challenges
09.00 -10.20
-Welcome and Introduction (Birgitta Ling)
-Logistics and information
-Presentation and expectations (Lene and Monica)
COFFEE
-Getting to know each other (Monica)
13.00 – 14.00 LUNCH
14.00 onwards
Objective: To build SC common ground on the implications of the
CRP in education
-CRP Framework; Presentation & group work (Eva)
-Country experience Côte d’Ivoire; How to integrate a rights based
approach in Rewrite the Future (Birgitta and Jean-Batiste)
-Feedback in plenum -Closing and summing up (Eva and Birgitta)

Wednesday, 24 September
Objective
Understanding the concept of child participation with a specific focus
on education
08.30 -09.00 Evaluation of day 1 (Evaluation group)
09.00 -17.30 CHILD PARTICIPATION (Samuel Mwangi)
-Participants internalise the concept of child participation as a right
-Intro session presentation
-Concept of Childhood and socialisation -group work
COFFEE
-Main challenges in working with child participation
-Introduction Practice Standards
-Group work
-Country experience; child participation
13.00 -14.00 LUNCH
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-Child participation and the role of adults (Monica and Samuel)
-group work
-Country experience; children and adult partnership
-Closing and summing up

Thursday, 25 September
Objective
Understanding of a non discriminatory approach in education
08.30-11.00 NON DISCRIMINATION
-Introduction and power analysis exercise on the non discrimination
concept (Monica and Tina)
-group exercise on power analysis of education
COFFEE
-Country experience; addressing non discrimination in MENA
-Feedback in plenum, summing up
13.00 -14.00 LUNCH
FIELD VISIT from 11.00
-Meeting with boys, girls and staff from SCS Rewrite the Future
programme in Côte d’Ivoire to discuss violence, non-discrimination
and participation in education setting
Proposed group discussion with children and adults on (Jean-Baptist
and Elkane)
-violence and child participation and non-discrimination
-education and child participation and non-discrimination
-protection and child participation and non-discrimination ’
Round table discussion with all staff, children and adults

Friday 26 September
Objective
Understanding of planning, implementation and learning child
participation
09.00 Evaluation of day 2 and 3 (Evaluation group)
09.30-17.00 RIGHTS BASED LEARNING (Eva)
-approach presentation
-group work
COFFEE
-Country experience
-reflection on existing plans
13.00 – 14.00 LUNCH
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-Systems of learning -how do we ensure learning and feedback (Eva
and Samuel)
-reflecting exercise
-Country experience; learning
-Accountability, children as stakeholders presentation
-Group work (Lene and Samuel ) Consequences for programming;
Education and child participation
-Country experience; learning (Eva and Lene)
-Summing up and closing

Saturday, 27 September
Objective: Agreement on ways forward.
09.00 -16.00 WAYS FORWARD
APPLYING CHILDREN’S PARTICIPATION IN EDUCATION
PROGRAMMES (Samuel)
CHILD LED ADVOCACY (Jumanah and Neha)
-focus and possible content
Group work (Jumanah)
-Ways forward and common framework
-Challenges
-Group work/region: What are the conclusions to take forward?
(Action points)
13.00-14.00 FAREWELL LUNCH
-Summing up, final conclusions
-Evaluation of workshop (Evaluation group)
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Annex 6 - Suggested Readings
• Making Schools Inclusive; How change can happen; Save the
Children’s experience, 2008
• “Getting it Right for Children”, the Practitioner’s Guide to the CRP
handbook
• Save the Children’s Practice Standards in Children’s Participation
• Cultivating Children’s Participation; Save the Children Sweden 2008
• Bibliography on children’s participation, Save the Children Sweden,
2008
• Advocacy Matters: Helping children change their world, An
International Save the Children Alliance guide to advocacy, 2007.

Internal documents
• Global Impact Monitoring Guidelines, Save the Children UK, 2003
• Measuring Participation, Save the Children
• Measuring Changes in Diversity and Non-Discrimination, Save the
Children
• Power point presentations from the workshop
You can write to monica.lindvall@rb.se to receive a copy. Also check
your Xtranet for these materials.
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