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Presentation Outline
• Early grades reading needs in Asia
• Improving children’s reading acquisition: what the
research says
• The evidence base on the importance of home &
parental involvement
– Challenges to home & parental involvement

• Towards a solution: community action focused on
children’s reading
• Initial results from reading programs incorporating
parent & community action
• What can Ministries of Education do?

EARLY GRADES READING
NEEDS IN ASIA

Early grade reading studies:
Asia-Pacific
• A 2008 survey from India found that fewer than half of standard
3 children could read standard 1 level texts. (Pratham)
• An EGRA conducted in Timor Leste in 2009 with AusAID and
World Bank support showed that 40 percent of children were
not able to read a single word at the end of grade 2
• In Cambodia, a World Bank-supported national EGRA in 2010
conducted among grade 1-6 students found that 33% were nonreaders, and that of those who were able to read, 47% did not fully
comprehend the text
• In Vanuatu, a 2010 national EGRA conducted in English & French
found that 37% of grade 2 students could not read a word in
an English passage, while 25% could not read a word in a French
passage
(Source: PRATHAM, 2011 East Asia & the Pacific EGRA Conference documents)

Save the Children reading assessment
baselines in Asian contexts
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In 3 countries, over half of children assessed at baseline could not read a single
word when presented with a passage (except for urban population in the
Philippines)
In 2 other countries, percentage of non-readers was not as alarming (Vietnam
had 7% non-readers, Bangladesh had 12% non-readers)

Baseline findings: Bangladesh
• Girls read
significantly
more words per
minute correctly
than boys
• Across school
types, children in
Madrassas lag
significantly
behind their
peers in Bangla
fluency
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• In Nepal, non-native speakers of the language of instruction
scored significantly lower than Nepali speakers in letter
identification and reading fluency
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• Similar situation in the Philippines …
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IMPROVING CHILDREN’S READING
ACQUISITION: WHAT THE
RESEARCH SAYS

“Home language and literacy experiences
that lead to the development of key print
concepts are plentiful among children who
enter school prepared to learn to read.
Joint book reading with family members
helps children develop a wide range of
knowledge that supports them in schoolbased reading. Parental help in the form of
modeling good reading habits and
monitoring homework is associated with
gains in student achievement. Programs
that assist families in initiating and
sustaining these sorts of activities show
positive benefits for children’s reading
achievement.”
(Improving the Reading Achievement of America’s Children:
10 Research-based Principles. Center for the Improvement
of Early Reading Achievement/CIERA, University of
Michigan, 1998)

• Greater print exposure results in more experience in
word and sentence decoding and recognition and in
reading comprehension, as well as ongoing exposure
to new vocabulary (Hood, Conlon, & Andrews 2008).
• Both sheer amount and the choice of reading
materials seem to make a difference (Wigfield &
Asher, 1984).

IMPORTANCE OF HOME &
PARENTAL INVOLVEMENT:
THE EVIDENCE BASE

Parental involvement has a
positive effect on children’s
achievement even when the
influence of background factors
such as social class and family
size have been taken into
account.
(Desforges,C. and Abouchaar, A. (2003) The Impact
of Parental Involvement, Parental Support and
Family Education on Pupil Achievement and
Adjustment: A Literature Review. DfES Research
Report 433.)

Children of parents with the
poorest grasp of literacy and
numeracy are at a substantial
disadvantage in relation to
their own reading and math
development compared to
children who have parents
with good literacy/numeracy.
(Bynner, J. and Parsons, S. (2006). New Light on
Literacy and Numeracy. Research Report. National
Research Development Centre for adult literacy and
numeracy. London: Institute of Education)

Parental involvement with children
from an early age has been found to
equate with better outcomes
(particularly in terms of cognitive
development). What parents do is
more important than who they are
for children’s early development – i.e.
home learning activities undertaken
by parents is more important for
children’s intellectual and social
development than parental
occupation, education or income.
(K. Sylva, E. Melhuish, P. Sammons, et. al. (2004) Effective PreSchool Education. Final Report. DfES. London: Institute of
Education)

Children growing up in
homes with many books get
3 years more schooling than
children from bookless
homes, independent of their
parents’ education,
occupation, and class.
(M.D.R. Evans, J. Kelley, et. al. Family scholarly culture
and educational success: Books and schooling in 27
nations. 2010)

Challenges to home & parental
involvement in Asia
• Compared to western contexts, not all
parents are literate
• Few books and other resources available in
the home for children to practice reading
• Parents unaware of the whys and hows of
helping children to improve their
language/literacy development

TOWARDS A SOLUTION:
COMMUNITY ACTION FOCUSED
ON CHILDREN’S READING

Parent & Community AwarenessRaising Focused on Children’s Reading
• Speaks to parents’
aspirations for their
children—every parent
wants their child to learn,
and the foundation for all
learning is reading
• Helps to build schoolcommunity accountability
and responsibility
• Creates demand for
effective inputs and
interventions to support
children’s reading

How do we involve parents & communities?
• Introductory community
meetings
– Share results of baseline reading
assessments
– Explain planned reading
interventions & activities
– Secure parental support and
participation
– Identify additional community
resources (e.g., oral traditions,
volunteers, venues for activities)

Community-based “Book Banks”
• Expands the range of
print materials that
children can read beyond
school textbooks
• Builds children’s
enjoyment and motivation
to read
• Helps to establish an
appreciation for print and
a culture of reading in the
community

How do we involve parents & communities?
• Assist in materials
creation for Book Banks
and Reading Camps
• Serve as communitybased Book Bank
custodians
• Ask parents to encourage
their children to borrow
books

Volunteer-run activities with children
• Provides additional
support and positive
models for children
learning to read
• Extends time-on-task for
reading through activities
outside the classroom
• Supplements rather than
replicates the reading
instruction that happens
in school

How do we involve parents &
communities?
• Tap and train community
volunteers—youth,
literate adults, PTA
leaders, keepers of oral
traditions—to conduct
language & literacy
activities with children
– Reading Camps: after-school
or weekend community
reading sessions
– Story Time activities
– Reading Festivals

Volunteer-run activities with parents
• Explains the
importance of
reading to children’s
learning and the role
families can play
• Provides clear and
concrete ideas of
simple, everyday
things parents can do
to support children’s
reading development,
even if they are not
literate themselves

How do we involve parents & communities?
• Parenting sessions/
Community Reading
Awareness workshops on
how to:
– Engage their children in rich oral
language practice through
everyday activities
– Ask their children to read to
them
– Read to/with their children if
they are literate
– Create simple literacy materials
and establish home reading
corners

INITIAL RESULTS FROM READING
PROGRAMS THAT ENGAGE
PARENTS & COMMUNITIES

Pratham: Read India
• Pratham partners with village communities and government
school systems to bring about improvement in basic
learning levels across the country. Between 2007 and 2008,
Pratham's Read India campaign was active in almost half of
India's villages reaching close to 30 million children during
the year
• J-PAL South Asia conducted a rigorous evaluation of Read
India impact.Villages, and associated government schools,
were randomly allocated to three alternative interventions.
Each intervention involved a different combination of village
volunteers, teacher training, monitoring support and
teaching-learning materials

Pratham: Read India intervention types
• Intervention 1 included teacher training, monitoring and support,
supplementary learning materials for children and village volunteers
(who worked after school hours to provide extra attention and
teaching to lagging behind children)
• Intervention 2 included teacher training, monitoring and support,
supplementary learning materials for children but no volunteers
• Intervention 3: in this intervention, only supplementary learning
materials were distributed to schools (This intervention was done in
Bihar but not in Uttarakhand)
• Additionally, in one group of villages—the control group—government
schools received no Read India support
• In Bihar there was also an evaluation of a summer camp for the
month of June 2008. Here teachers were paid for an extra month’s
work to give remedial education to children who were lagging behind
academically, supported by school-based unpaid village volunteers.

Pratham: Read India results
• Key Findings:
– Significant impact on learning levels in Hindi and math
for the summer camp in Bihar. These gains were still
visible even at the end of two school years.
– For activities during the school year, the intervention
which had teacher training, monitoring, materials and
village volunteers (who worked with weak children
after school) showed significant learning improvement
in Bihar.
– However, for most of the interventions that relied
entirely and only on teachers in the regular school
year, there was little or no impact on learning levels,
relative to the control group.

Save the Children: Nepal Year 1 Results
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Pakistan:Year 1 Results
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Pakistan:Year 1 Results
Figure 2: Endline Reading Skills Scores by School Type with
Benchmark
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Pakistan: Did girls benefit from the
intervention?
Figure
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Literacy Boost girls at baseline demonstrated more limited reading skills than
comparison girls in concepts about print, letter knowledge, and accuracy and
fluency in both Urdu and Pashto.Yet at endline, girls in Literacy Boost schools
showed significantly higher learning outcomes in these skills
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WHAT CAN MINISTRIES OF
EDUCATION DO?

Identify structures & opportunities for
parent and community engagement
•
•

•
•

What role can existing structures
such as PTAs or SMCs play to
support children’s reading?
How should school leaders—
principals or school directors—
deliberately engage with parents,
NGOs and civil society to expand
children’s access to reading
materials & opportunities?
What support can local
governments and/or local business
enterprises provide?
How can student organizations be
involved?

Communicate the urgency of action to
a broader range of stakeholders

• Use the power of data to mobilize parent, NGO, local
government and local enterprise support for reading
• Beyond identifying the problem, propose simple, actionable
solutions
• Link children’s reading to parent, family and community
aspirations

Engage parents & communities with
results in mind
• Establish the urgency
of the need through
baselines, and
communicate clear
targets for
improvement and
change
• Provide regular
progress updates—
continually using data
and evidence to drive
action

Collaborate with other ministries working
with parents & communities
• Integrate language &
learning stimulation
messages into other
agencies’ work with
parents on other issues
– Ministry of Health efforts
on maternal & child health
– Ministry of Social
Welfare/Social Services
work on early childhood
development
– Others?

Strengthen education policies that
build parent & community engagement
• Should official/mandated PTA
roles and responsibilities be
reviewed so that it includes a
focus on children’s learning?
• Is there space for local
government advocacy to get
policy or budget support to
sustain community engagement
focused on reading?
• Are there incentives that can be
provided to businesses who
support early grade reading?

In summary…
• Parents and communities are:
– a foundational plank in children’s language and literacy
development
– a key resource in the effort to improve children’s
reading
– crucial advocates and partners in children’s learning

• Schools and ministries of education can engage
parents and communities in multiple ways to
reduce gaps and ensure equity in children’s
learning outcomes

Thank you for this opportunity!

• For more information:
cochoa@savechildren.org

