Remote Early Learning Project

SUMMARY REPORT
MAY 2021 | SERIAL #8

REMOTE EARLY LEARNING PROJECT
Theme:

KEY RESULTS

EDUCATION

Sub-theme:
EARLY CHILDHOOD
CARE AND
DEVELOPMENT (ECCD)

Context:
DEVELOPMENT

Key terms:
#ECCD
#GENDER

IDELA SCORES: Across the 3 years, the Remote Early Learning (REL)
Project showed significant improvements across all four International
Development and Early Learning Assessment (IDELA) domains and the
comparison group:
IDELA DOMAINS

TARGET SCHOOLS

COMPARISON GROUP

Emergent Numeracy

+45% [45-90%]

+7% [45-52%]

Emergent Literacy

+36% [44-80%]

-8% [45-37%]

Socio-emotional

+36% [44-80%]

-3% [53-50%]

Motor

+22% [67-89%]

-3% [66-63%]

TOTAL

+27% [61-88%]

-1% [61-60%]

IMPACT: The REL project showed significant impact across:
DISAGGREGATION

BASELINE

3 TEAR
TARGETS

ENDLINE
RESULTS

VARIANCE

Total

52%

60%

88%

36%

Girls

53%

60%

87%

34%

Boys

51%

60%

88%

37%

Community preschool

44%

N/A

90%

N/A

State preschool

53%

N/A

88%

N/A

BENEFICIARIES:

5,096 people (target - 3,600)

Remote Early Learning Project

PROJECT OVERVIEW
Name of Award
Member/Donor
Country Office
Award Start Date
Award End Date
Award Duration
Award Location
Budget
Target Group and
Locations

Summary of
Award

Remote Early Learning (R.E. Learning)
Save the Children Korea
Cambodia
1 June 2018
31 May 2021
3 years
Veal Veng district, Pursat province, Cambodia
819,565 USD
The R.E. Learning project targets children aged 3 to under 6 years, living in remote areas in
Veal Veng district, Pursat province, Cambodia. The project also indirectly targets children's
parents/caregivers, preschool teachers and other preschool staff, and relevant Commune,
District and Provincial government education staff.
The R.E. Learning project aims to improve the quality of children's early learning at existing
preschools in remote areas by improving:
•
•

•

Physical preschool classroom and outdoor learning environments and access to
contextually relevant teaching and learning materials
Preschool teacher professional development and support networks – through training
and mentoring/coaching focused on the positive teacher to child interactions, holistic
(cognitive, psycho-social and physical) child development, emergent literacy and maths
skills, and play-based learning, and piloting preschool teacher motivation activities
Parent/caregiver engagement in their children's learning at preschool and at home –
through regular dialogue between parents/caregivers and preschool teachers, and
training and resources that promote consistent and complementary learning between
school and home and holistic development.

The project also aims to improve preschool accountability and governance by focusing on
preschool service management, monitoring, and advocacy at local, district and provincial,
and national levels.

Activity 1.5.1: Parenting: Supporting Teachers, Parents and Caregivers (Output 1.5)
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KEY FINDINGS
The endline survey found that the project had a significantly positive impact on the IDELA scores because Save the
Children provided professional development and support networks by providing training and mentoring/coaching,
emergent literacy and math skills, play-based learning, and strengthening family and community engagement in
learning and school management.
Determining factors of children development outcomes. The top-5 influencing factors of children’s learning and
development are interaction, preschool curriculum, type of preschool teacher as state teacher, caregiver’s
engagement with child’s learning at home, and the child’s duration in preschool.
Impacts on the home learning environment. The result shows that the project significantly improved home learning
environments. That is, families engaged in the project improved their overall home learning environment scores
(Figure 2) from 57 in the baseline to 79.3 in the endline surveys (difference = 22.3). The score of the intervention group
was significantly higher than the comparison group (difference = 30.8) in the endline. The score of the comparison
group decreased from 57.8 in baseline to 48.5 in endline (difference = -9.4). These improvements were evident across
all dimensions, namely, home reading materials, home toys, home learning activities, and the overall home learning
environment.
Figure 2: The overall home learning environment
Error! Reference source not found.
Impacts on classroom quality. The findings showed that there was a significant difference between the comparison
and intervention groups (DID = 0.9), which indicates that the project is likely to improve the overall classroom quality
by 0.9 points in addition to the natural preschool improvement. The intervention group’s overall scores (Figure 3)
increased from 1.4 in the baseline survey to 3 in the endline survey (difference = 1.7). There was a significant difference
in overall scores between the comparison and intervention groups in the endline survey (difference = 0.5). In the
endline, the comparison group’s overall classroom quality is significantly different from baseline, increasing from 1.8
to 2.5 (difference = 0.7). The findings also highlight that the project is likely to positively influence three dimensions of
preschool quality, namely interaction, language and reasoning, and spaces and furnishing. The project is not likely to
significantly affect the dimensions of parents and staff relations, and program structure. Although the intervention
preschools significantly improved in these aspects, they are most likely ordinary improvements, not associated with
the project.
Figure 3: Overall classroom quality
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Teacher motivation. The results showed that there was a significant difference between the comparison and
intervention groups (DID = 15.5), indicating that the project is likely to increase the overall teacher’s motivation by
15.5%. The intervention group’s average scores (Figure 4) had a significant difference from the baseline to the endline
(difference = 14.3). There was a significant difference in average scores between the comparison and intervention
groups in the endline survey (difference =13.0). In the endline, the comparison group’s average scores had no
statistically significant difference from the baseline (difference = -1.2). These results suggest that incentives are likely
to improve teacher motivation regarding the time they spend on activities like preparing lessons in advance, correcting
students’ work, providing free remedial help to students outside school hours, exchanging ideas or getting help from
colleagues at school, and communicating with parents or caregivers. However, incentives are not likely to improve
teachers' motivation regarding other aspects of their work such as their reasons for being teachers and absenteeism.
Figure 3: Differences in overall motivation

PROJECT DRIVERS

BENEFICIARIES
5,096 people (target - 3,600 people, 142% progress)

Stakeholder Engagement. One of the key project strengths
was its engagement of key stakeholders including parents,
3,013 F (59%%), 2,083 M (41%)
caregivers, teachers, school directors, families, community
2,744 children (54%): 1,464 G (53%), 1,280 B (47%)
members, and government. The project was able to engage
2,352 adults (46%): 1,549 F (66%), 803 M (34%)
these stakeholders across the project management cycle
including the planning, implementation, and monitoring.
Initially, project staff consulted stakeholders on all 11 target schools to identify their needs. These stakeholders
included key relevant officials of DOE, Commune Council (CC), school principals, teachers, health centres, parents,
caregivers, and village leaders. During these consultations, topics on classroom learning materials, soft furnishings,
interactive play materials and age appropriate story books, outdoor areas, and WASH facilities were discussed. The
results of the consultations were used to develop clear school development plans with each individual school. Once
the plan was place, relevant officials and community members conducted regular monitoring visits to follow up on the
progress. Regarding the government, MoEYS, PoE and DoE were engaged in the selection of the intervention schools
in the Veal Veng district in Pursat province. This selection prioritised the most remote schools in this district.
For example, Ms. Sorn, who is a member of the Commune Committee for Women and Children (CCWC) and also a
member of the SMC in Anlong Reab commune, observed improvements in parent’s understanding of early learning
and preschool attendance. Furthermore, parents began contributing resources to rebuild school infrastructure and
create a more pleasant learning and play environment for small children. Ms. Sorn noted:
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“I’m so glad to see that parents and other relevant people in my community actively participate in school activities.
Nowadays, most parents carefully pay attention to their children’s learning at home and school.”

Parents renovating a school (Output 1.1)

Activity 1.3.3 PoE and DoE Monitoring (Output 1.3)

Capacity Building. The project approach centred on building the capacity of preschool teachers and headteachers
particularly in the areas of interactions with children, pedagogy, and play. New teaching techniques and approaches
were introduced to help teachers support preschool children in their learning. The project provided training to teachers
on early literacy, maths, social science, and social and emotional skills. Following the training, support plans were
developed to ensure that POEs, DOEs and SC could provide regular monthly mentoring and coaching sessions to
preschool teachers. The progress of mentoring and coaching activities was checked monthly against the agreed plans
between DOE, POE, and SC.
In response to the Covid-19 school closures, the project staff adapted to the changes by using online platforms to
conduct meetings and training with teachers in target schools. The project also provided technical support during the
Thursday technical meeting, as well as the PoE and DoE meetings. These responses ensured that teachers continued
to receive capacity building and training during the school closures.
Learning Environments. The project successfully improved school infrastructure to enable preschool children’s full
access to child-friendly environments and learning resources in both indoor and outdoor settings. For the outdoor
improvements, the project team consulted with parents, caregivers, teachers, and headteachers. The project team
followed the preschool standard playground guidance of MoEYS to install age-appropriate, safe and friendly swings,
slides, seesaws, and other recreational materials for children. For the indoor classroom improvements, the project
worked closely with preschool teachers, headteachers, and class support committees to assess and identify classroom
needs for each preschool class. The project promoted hygiene in the schools by supporting the renovation of toilets
and handwashing facilities in all 11 target schools.
The project team adapted these activities during Covid-19 to include help schools to support children’s continuous
learning through the use of both digital (letters and maths) and paper-based (game matching letters, Covid-19
prevention posters, handwashing posters) materials. This included guidance to parents and caregivers to teach their
children at home.
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Father teaching his children at home during Covid-19

Parents renovating a school (Output 1.1)

Preschool Service Management, Monitoring and Advocacy. This project successfully engaged PoEs and DoEs to provide
management and technical support to preschool teachers, headteachers, and SMCs. POEs and DOEs conducted school
visits on a regular monthly basis to provide mentoring and coaching to the target schools. Their support focused
primarily on school administration, resource mobilization, teaching techniques, and the development of learning and
teaching materials. The project team noted significant improvements as a result of this support in the areas of teachers’
motivation, resources for learning and teaching, and friendly learning environments for children in all 11 target schools.
The Anlong Reap school principal said:
“With support from PoEs, DoEs, and Save the Children, I see my school is having a lot of positive changes this year.
My school has enough classrooms for children, with enjoyable playgrounds for children to play and learn, and
teachers have more useful preschool teaching resources.”

Activity 2.2.1 SBM Training

Activity 2.1.3 Self-assessment

BEHAVIOUR CHANGES
The project implementation resulted in significant attitudinal and behavioural changes in parents, caregivers,
community members and teachers towards quality pre-school services in rural areas.
Parents and Caregivers. At the beginning of the project, many caregivers (through field visit discussions) saw lower
value of pre-school educational services, based on the low level of pre-school children’s emergent literacy and
numeracy skills. Many of the caregivers were not convinced the benefits of sending their young children to the target
schools, saying that they saw only singing and dancing activities in the class, and children did not learn much about
numbers and letters. The baseline assessment did show lower scores of children’s total score on emergent literacy of
44% and emergent numeracy of 45%.
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As a result of the project, there were significant improvements in associated caregiver attitudes and behaviours. Having
seen their children’s improvement in behaviours and skills (e.g., the use of language, socio-emotional skills, and ability
to recognize letters and count numbers, etc.), as well as improved school indoor and outdoor environment, caregivers
and community members increasingly sent their young children to the target pre-schools. This is evidenced in the
number of total boys and girls who were enrolled in the target preschools increased from 434 (244 G, 190 B)) in Y1 to
594 (303 G, 291 B) in Y2. In Y3, there was a decrease to 529 (280 G, 249 B) as a result of the Covid-19 school closures.
In addition, parents and caregivers have actively engaged in school development, school management and learning of
their own children through their regular participation in Classroom Committee and School Management Committee
activities.
Teachers. At the start of the project, the project observed that the target pre-school teachers did not have the
necessary knowledge and skills and they received limited support from caregivers and technical PoE and DoE staff. The
baseline study found that pre-school teachers were too overwhelmed by the numerous classroom challenges.
Teachers also expressed that the curriculum was too difficult for them to try anything new. Teachers were struggling
with keeping students on track, and students’ health and wellbeing prevented students from attending pre-school or
learning.
This project contributed to significant improvements in teachers attitudes and behaviours. At the end of the project,
teachers felt positive and confident in their jobs as they could now use interactive and learner-centered techniques
and materials in supporting individual children to engage in learning activities. Most importantly, teachers now
expressed satisfaction with the value provided by parents, caregivers, school principals, DoE and PoE in supporting
teaching hours, children’s safety and well-being, and students’ learning outcomes. The results from endline assessment
show significant increase in children’s scores in emergent literacy and numeracy as well as socio-emotional and motor
skills.

PRACTICE & POLICY LESSONS
•

Project impact. The project had a significantly positive effects on overall child’s learning and development, home
learning environment, preschool quality, and teacher motivation.

•

Supervision and monitoring. The supervision and monitoring activities are important in ensuring the proper
development and implementation of the project.

•

Outreach support to low-income households. The interviews showed that financial burden and children’s
travelling to preschools are critical obstacles for children accessing preschool in remote areas.

•

Establishing Child-friendly Learning Spaces and Hygienic Facilities. The lack of child-friendly learning spaces and
adequate sanitation and hygiene facilities are significant issues to the project’s progress.
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•

Fostering Strong Stakeholder Relationships. Having strong stakeholder relationships supported the positive

•

Engaging and Empowering Communities. Active community engagement improves children’s learning.

•

Strengthening Teacher Motivation. Motivated teachers become drivers for
more positive change.

•

Supporting School to School Peer Support. School to school support
contributes to improved education and learning environments.

•

Building Trust. Building trust between the school and community
improves community engagement and learning.

•

Supporting the Engagement of Male Preschool Teachers. Supporting
and strengthening male preschool teachers is important in increasing
their numbers and contributions to preschool education.

•

Adapting to Covid-19 Restrictions and Challenges. The Covid-19
restrictions and challenges highlighted project gaps and emphasized
the importance of adaptive management.

CHALLENGES
Project delays
Lack of preschool experience
Limited classroom facilities
Transfer of preschool teachers
Staff turnover
Access and quality of
preschools in remote areas
Covid-19

During school closures caused by Covid-19, Ms. Boromey, a new preschool teacher, spends her time reviewing
and planning individual lessons to support her young students' at-home studying. She said:
"I feel excited that I am still able to help my young students learn even though the school is closed. I am thrilled to
see that most parents are trying to support children's learning at home and that I can help support the at-home
learning process."

Ms. Boromey teaching in the local community during Covid-19

SUSTAINABILITY
The following approaches and activities contributed to project sustainability:
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Working within exiting government processes
Capacity building of various stakeholder levels
Strengthening community engagement and ownership
Improving local governance and management structures
Bolstering government’s financial and operation commitment
Ensuring child participation
Mother teaching her daughter to count

Evaluation respondents held that there is good project understanding and sense of ownership. Furthermore, they
argued that the project can be shared, adapted, and expanded (as illustrated by the X in the graphic below).

The project used an approach, called “I do, we do & you do” in order to empower community members, schools, DoE,
PoE and MoEYS to take over the hands-on experience from improving the quality of pre-school services in rural areas.
Originally, the project planned to minimize their support in the last six months so that the various levels of the
education authorities and community could perform their own tasks based on their own capacity as well as document
the good project practices and replicate them in other pre-schools. Overall, the project showed satisfactory results
against the planning. However, it should be noted that the last part of the approach (“You do”) could not be
implemented successfully due to the Covid-19 pandemic restrictions and challenges in the country and project areas.
The project team showed positive adaptation to these challenges by focussing on continuous learning, and in this
process the final part of the approach (“You do it”) was adapted to “We do it together.” Thus, in the last year of the
project, the project team worked hand-in-hand with schools, local authorities, DoE and PoE to adapt the originally
planned activities in response to the pandemic and support children’s continuous learning at home.
In assessing model replication, there is evidence that the project has built a strong sense of ownership at the local
level, but the national education authorities had limited opportunities to observe, document and learn from the drivers
and behaviour changes along the process of project implementation. In particular these challenges include (1) engaging
stakeholders at the provincial, district, commune, school, and community levels, (2) improving local school governance,
(3) strengthening technical capacity building, (4) motivating teachers, and (5) mobilising community resources for the
improvement of the pre-school learning environment. Therefore, the ongoing need exists to transform the behaviour
change process, and the techniques and approaches employed into the written tools and guides for future
implementation of other quality pre-school programs.
In summary, it is strongly recommended that future funding or projects should build on the current successes.
Specifically, there should be a focus on the final part of the approach (“You do it”), that is, developing practical guides
and tools for activity implementation, and supporting government authorities at the provincial and national levels to
replicate this project’s good practices in similar socio-economic and geographical areas. By doing that, the lessons
learned from the first phase of this R.E. Learning project will significantly contribute to improved quality and
sustainability of pre-schools in Cambodia as well as other similar countries.
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Project beneficiaries reading in class

MORE INFORMATION
Stephen Van Houten & Ritheavy Hol, Completion Report, Remote Early Learning Project in Remote Areas of Pursat
Province, Cambodia, May 2021
Save the Children Cambodia, Endline Evaluation of the Remotely Early Learning Project, Draft Report, Author: Ven Seyhah,
May 2021
Additional resources
Save the Children Cambodia, R.E. Learning, Away from Home, A Young Teacher Takes on a New Role to Support Preschool
Education, October 2019, https://cambodia.savethechildren.net/news/away-home-young-teacher-takes-new-rolesupport-preschool-education
Save the Children Cambodia, R.E. Learning, Preschool Project to Support Children’s Education, November 2019,
https://cambodia.savethechildren.net/news/preschool-project-mobilises-community-support-children%E2%80%99seducation
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