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EXECUTIVE SUMMARY
Background
In 2018 Save the Children introduced a parenting programme for beneficiaries of the Child Grant in
Nepal aimed at promoting better parent-child relationships and nutritional improvements. The
majority of the parenting sessions are based on the International Child Development Programme
(ICDP) which works with 8 guidelines for good quality interaction. In 2019, the programme was
delivered to parents in three districts, including Kavre, Dolakha and Mahottari. The current report
shares the findings of a qualitative pre- and post- assessment study examining the impact of this
programme both on parenting skills, as envisioned by the ICDP, and the relationship between parents
and children in these three districts.
Methods
Four qualitative tools were used to collect the data including 1) Observation of a parent-child activity,
analysed with the PICCOLO scale and a Child Attachment Behaviour scale; 2) A Three Minute Speech
Sample (TMSS) analysed with a 5- point Likert scale; 3) In-Depth Interviews (IDIs) with parents; and
4) Focus Group Discussions (FGDs) with parents. The analysis was focused on eliciting stories of
change and observing differences in the practices of parents in relation to the children relatable to
the ICDP. In total, 56 parents and 14 children (below 5 years old) were involved in this study.
Findings
The results confirm that the parents enjoyed the parenting programme and were able to adopt some
of the ICDP principles that involve making more emotional connection, showing positive feelings
towards the child, praising and acknowledging the child, creating meaning for the child, and setting
boundaries in positive ways. The post-assessment shows that parents are more empathic towards
their children’s unique developmental needs, and more likely to see the child as a person in their own
right. The observations of the parent-child activity with parents before and after the programme show
an improvement in parenting skills as emphasised by the ICDP, specifically showing more enthusiasm,
verbal communication, praising and joint focus with the child. Somewhat less evident were the
improvement of parenting skills in relation to supporting children in learning new things
(comprehension), and setting limits positively (behavioural regulation). The FGDs with parents show
that parents learned to engage their children in joint activities and how to create more quality time
together. The FGDs also provide insights into how the parents learned the new skills (e.g. supported
by video materials and the sharing of stories).
Discussion
In conclusion, the parenting programme had a positive impact on both the parents and children. In
2019 the ICDP content was provided in a smaller number of sessions (5 in total) than in 2018 (8 in
total), which may have compromised the impact of the programme to some degree. Considering the
severity of deprivation in these districts, and the limited exposure to education of these parents, more
input is required to support parents in enhancing their parenting skills. To maintain the quality of the
programme in the future, it might be useful to focus more on the sessions related to the regulative
and comprehensive dialogue.
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INTRODUCTION
In Nepal, many young children are vulnerable to deprivation. Especially children from marginalised
groups and poor areas are in need of social protection, for which the Child Grant1 was introduced in
2009. Every four months, mothers of eligible children, under the age of five, receive a cash transfer of
NPR 1600 (around 14 US dollars) to support the nutritional needs of children . With the understanding
that cash is not enough to support nutritional development of children, a comprehensive parenting
programme was introduced by Save the Children for the Child Grant. The idea was to promote not
only nutritional improvements but also social, emotional and cognitive development of children.
In 2018, the International Child Development Programme (ICDP) was introduced as the cornerstone
for the parenting intervention. The ICDP, a universal parenting programme which can be adapted to
local contexts, promotes principles for good interaction and communication between parents and
children. It is used in over 40 countries worldwide and has been shown to be easily adapted to
different cultural contexts. Research studies indicate many positive effects for caregivers who
participate in the ICDP interventions, including the development of more positive parenting strategies,
improved self- confidence as parents and better familial relationships.2 Additionally, home visits are
conducted to further support the practices from the sessions.
The ICDP programme aims to enhance and enrich the relationship between parents and their children.
The programme is based on robust research in child development and developmental psychology, and
with careful consideration of local cultural practices and contexts. Fundamental to the ICDP approach
is to bring the child into the parents’ zone of empathy, and enhance the parents’ ability to attune with,
and respond to, the child’s needs and initiatives. The ICDP works with 8 guidelines for good
interaction, connected to three dialogues: Emotional, Comprehension (meaning), and
Regulative/Behavioural dialogue (see table 1). The exercises connected to these dialogues are aimed
at enhancing the way parents, 1) maintain a sensitive-emotional connection with the child, 2) interact
with children to expand and guide the child’s experiences in meaningful ways, and 3) help their
children learn new rules, limits and values, and plan their activities step by step.

1

The Child Grant is a Nepal government cash transfer programme aiming to improve nutritional outcomes for
children under 5 years.
2
See e.g. Skar A-M. S., von Tetzchner S., Clucas C. et al. (2015). The long-term effectiveness of the International
Child Development Programme (ICDP) implemented as a community-wide parenting programme, Eur J Dev
Psychol. 2015 Jan 2; 12(1): 54–68., and Skar A-M. S., Sherr L., Clucas C. von Tetzchner S. Evaluation of follow-up
effects of the International Child Development Programme on caregivers in Mozambique. Infants & Young
Children. 2014; 27:120–135.
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Table 1. ICDP dialogues and guidelines
ICDP dialogues

ICDP guidelines*
1. how do you express love to your child?
2. how do you follow and respond to your child’s initiative?
Emotional Dialogue
3. how do you establish close communication with and without words?
4. how do you show appreciation for and praise your child’s efforts and
achievements?
5. how do you help your child focus on things/ situations in the
environment?
6. how do you convey meaning and enthusiasm to your child’s
Comprehension Dialogue
experiences?
7. how do you expand and enrich your children’s experiences through
explanations, comparisons and fantasy?
8a. how do you help your child learn rules and values? How do you set
Regulative/Behavioural
limits in a positive way?
Dialogue
8b. how do you help your child plan and carry out activities and
projects, step by step?
*ICDP guidelines are used as questions for parents to explore in everyday interactive situations.
This is the second year of implementation of the parenting programme, after a successful pilot study
in 2018. The current study covers three districts, including Kavre, Dolakha and Mahottari. 16 ICDP
facilitators conducted 10 parenting sessions delivered weekly (5 of which were based on the ICDP) for
parents of children aged 0 to 5 years old, who receive the government Child Grant. A qualitative preand post-assessment was conducted between March and September 2019, particularly focused on
understanding the impact of the ICDP on the parenting skills as envisioned in the ICDP, and the
relationship between parents and children in the project sites in Nepal.
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METHODOLOGY
The research team in Nepal consisted of local staff, two local research consultants, and one external
research consultant. ICDP facilitators were involved in the data collection process to ensure enough
rapport and that a certain level of comfort with the parents was fostered. They were not present
during the data collection itself. All the interviews were conducted by the external researcher, and
translated by the local consultants.
All participants were asked to give their consent to participating in this study after having been
instructed about the process and the study objectives. The activities were recorded on video and
audiotape, and transcribed verbatim. The analysis of the qualitative data was done through an axial3
coding process. Themes and categories that were important for understanding the real changes in
parents, and that could be linked to the ICDP principles, were organised and written up in the findings.
For two methods (the Three Minute Speech Sample and the Parent-Child Activity) additional analysis
was done, which will be explained separately later in this chapter. When conducting the data
collection, parents were asked to talk only about their index child4.
Triangulation through the cross referencing of various data sources, as well as the use of different
methodologies, helped to validate the data. Table 2. shows the tools used, and how many participants
were involved during pre- and post-assessment. The data was collected from three districts, including
Kavre, Dolakha and Mahottari.
Table 2. Instruments and number of participants involved during pre- and post- assessment in Kavre,
Dolakha and Mahottari (Nepal).
Research tool
Three Minute Speech Sample
(TMSS)
Parent-Child activity
FGD with parents
In-Depth Interviews

Pre-assessment
N = 15 (all mothers)

Post-assessment
N = 13 (all mothers)

N = 15 (all mothers)
4 FGDs (N = 8 to 10 per group)
N = 15

N = 13 (all mothers)
4 FGDs (N = 8 to 10 per group)
N = 13

Three Minute Speech Sample
The Three Minute Speech Sample (TMSS) tool has been adapted from the original Five-Minute Speech
Sample, which is a method used to assess parents’ expressed emotions with respect to a member of
the family. The tool is described by Sher-Censor (2016)5 as holding strong potential as a brief and richly
informative tool for indexing parent-child dynamics, and particularly affective dimensions of the
parent-child relationships, in both research and clinical settings. The tool also helps to start the
research with an open, inductive approach, allowing many sorts of relevant data to come up without
steering it towards any expected outcome parameters (e.g. those formulated by the ICDP). The TMSS
3

Axial coding is used to abstract core themes from the data, which are then categorized and linked through a
combination of inductive and deductive thinking. See: Strauss, A. L., & Corbin, J. M. (1990). Basics of qualitative
research: grounded theory procedures and techniques. Thousand Oaks, CA: Sage.
4

The index-child is the child that the parent chooses to focus on during the qualitative study, to ensure better
comparability between pre- and post-assessment. The child should be between 0 and 5 years old.
5
Sher-Censor, E., Khafi, T. Y., & Yates, T. M. (2016, September 5). Pre-schoolers’ Self-Regulation Moderates
Relations Between Mothers’ Representations and Children’s Adjustment to School. Developmental Psychology.
Advance online publication. http://dx.doi.org/10.1037/dev0000178
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was therefore chosen to, first, gain insights into the general perceptions of parents about their
children, and their relationship, by inviting them to speak openly.
Discussions prior to the pre-assessment led to a shortening of the speech to three minutes, as the
parents in the areas in which the programme operates are not used to speaking spontaneously about
their children. In our study, the parents are asked to talk for three minutes about their index child6
and their relationship with him or her. In case the parent would stop talking, the interviewer would
wait for approximately 30 seconds, before urging the parent to speak a bit more. In case the parent
would stop entirely, the TMSS was followed-up with questions related to the interaction practices of
the parent with the child. These questions were based on the three interaction dialogues of the IDCP:
emotional, comprehensive and regulative dialogue.
In the current setting of this pilot study, the free-flowing speech part of the TMSS was used
predominantly to understand the perspectives and attitudes of the parent towards (their) children.
The ICDP encourages parents to look at the child as a person, with their own needs, wishes, qualities,
etc. When comparing the pre- assessment with the post-assessment, a 5-point Likert Scale was used
to measure to what extent the parents have adopted this person-centred approach to the child (see
Appendix, table 1). The Likert-scale measures four dimensions. The first parameter looks at the length
of the speech itself, as well as the level of detail and variation put forward in the speech. The second
parameter looks at how parents refer to their own role, e.g. whether the parent is aware of the fact
that her attitude and approach affects the child’s positive development. The parent, for instance,
might make references to how he or she tries to be attentive to the child’s needs, and attempts to
learn what the child requires for his or her growth. The third parameter, more specifically, evaluates
the level of interest and awareness the parent has for the child’s unique character. The parent might,
for instance, make references to how the child acts or what he or she is learning at the moment. The
fourth parameter, finally, looks at the parent’s perspective on the child. Parents might refer to their
child as an ‘object’ (e.g. talk about the child as needing to fulfil certain chores, objectives and generally
obey the parent’s wishes, in order to have value) or as a person (e.g. talk about the child as valuable ,
deserving respect, and needing love and attention to grow).
Observation of parent-child activity: PICCOLO
To understand how the ICDP programme impacted the actual practices of parents and the dynamics
between parent and child, a parent-child activity was observed. These were activities that are easy to
conduct at home, ranging from massaging, bathing and dressing the child to feeding or playing with
the child. The activities were chosen in negotiation with the parents, to ensure that they felt
sufficiently comfortable with the process. At the same time, the activity should give enough
opportunity for interaction and joint engagement (see Appendix 2 for the parent-child activity guide).
For the majority of parents, the same activities were conducted during pre- and post-assessment, but
this was not always possible for various reasons connected to the reality of the household and the
daily routine of the child/family.
The PICCOLO (Parenting Interactions with Children: Checklist of Observations Linked to Outcomes)
scale was used to score the quality of the parent-child interactions, measuring 29 developmentally
supportive parenting behaviours. The PICCOLO Scale is a comprehensive system, especially suitable
for the systematic observation of parents and young children (under approximately 5 years of age). It
provides a checklist of observations linked to outcomes that are organised under four key domains:

6

The index-child is the child that the parent chooses to focus on during the qualitative study, to ensure better
comparability between pre- and post-assessment. The child would need to be between 3 and 10 years old.
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Affection; Responsiveness; Encouragement and Teaching.7 Thus it was decided that this tool could
provide useful, detailed information on parenting behaviour both pre- and post -participation in the
programme.
There are seven sub-components each under affection, responsiveness, and encouragement and
eight sub-components under the teaching component. The presence of each sub-component is rated
as either “absent”, “rarely” or “clearly”. The PICCOLO scale provides a grid which summarises scores
indicative of high risk, moderate risk and strength (e.g. low/no risk) for each domain, such that the
risk indicated corresponds to suboptimal toddler development. More specifically, parent-child
interactions scoring below 6, for one-year old children, and below 7, for two to three-year old children,
are summarised as “high risk” interaction, whereas scores of 7-9, for one-year old’s, and 8-10, for two
to three-year old’s, are summarised as “moderate risk”. The cut off score is 10-14 for one-year old’s,
and 11-14 for two to three-year olds, regarding strength (low/no risk). The scoring grid helps to
identify strengths and areas of improvement for parents.
The parent-child activities were scored by the two external consultants. It was expected that the ICDP
would have a positive impact on the parent-child interaction across all dimensions.
Parent-Child activity: observing attachment behaviour in children
To evaluate the behaviour of the child, and specifically the way the children show to be (in)securely
attached to their parents, a set of 13 observational parameters were used, largely based on the Secure
Base Development Checklist as developed by Schofield and Beek (2014) at the University of East Anglia
(UEA) (see Appendix 4). The parameters were scored based on a 3-point Likert scale to observe
potential improvement in the attachment behaviours of children between pre- and post-assessment.
Attachment has to do with trust and the way children relate to themselves and others, which
commonly begins with their main caregivers. The way parents respond to, and interact with, their
children play an important role in determining how children seek and maintain relationships with
others, and find confidence in themselves and the world around them. Secure attachment, as first
studied by Mary Ainsworth in the ‘Strange Situation’8, is built when parents are emotionally available
to their children and sensitive to the child’s needs. Secure attachment in children is very important as
it forms an internal working model upon which future relationships are built.
The scale used in this study is not a validated diagnostic tool, and should by no means be used as an
instrument to diagnose or reach conclusions on the attachment patterns of the participating children
(e.g. whether the children are securely attached or more avoidant/disorganised). Rather, it helps to
gain a better perspective on the child’s development with reference to normally observed attachment
behaviours at several stages of the child’s life span. The observational parameters of the scale are
derived from studies on the common developmental stages of children at the age of 3 to 4 years old9.

Roggman, L.A., Cook, G.A., Innocenti, M.S., Jump, Norman, V.K. and Christiansen, K. (2009) Logan, UT: Utah State
University.)
7

8

Ainsworth, M. D. & Bell, S. M. (1970), Attachment, exploration, and separation: Illustrated by the behaviour
of one-year-olds in a strange situation. Child Development, 41:49-67
9
Find more on this at https://www.uea.ac.uk/providingasecurebase/the-secure-base-model
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The scores will be evaluated to see if the ICDP, in changing the parenting skills of parents, has also
impacted the children’s attachment behaviour10. It is expected that the ICDP, with its focus on
empathy, closeness, and emotional dialogue, will improve the parent-child relationship and enhance
also the way children respond to and trust their parents. Thus, items 1 to 11 were expected to
improve, while items 12 and 13 were expected to decrease as result of the ICDP (see table 2).
Table 2. Child attachment outcomes scale
1. Shows preference for main parent
2. Reacts to strangers in a trusting manner when parent is around
3. Shows curiosity and explores the environment
4. Wants to be close to the parent
5. Actively asks attention from parent
6. Asks for information
7. Shares ideas and objects
8. Shares his/ her likes and dislikes
9. Seeks and maintains connection with parent
10. Listens and responds to familiar sounds (like his/her name)
11. Tries to manage her own behaviour
12. Has difficulty separating from parent
13. Shows intense fears during the activity

In-Depth Interviews (IDIs)
To understand the experiences of the parents with regards to their role, the parent-child relationship,
and what they learned from the ICDP, In-Depth Interviews (IDIs) were held with parents in all three
districts. The IDIs were generally conducted as a follow-up to the TMSS or parent-child activity and
focused on the lessons learned, practical implementation, previous and current challenges, general
experiences of the ICDP sessions, future dreams of parents and suggestions for improvement (see
Appendix 3 for the detailed topic guideline).
Focus Group Discussion with parents
FGDs can be useful in capturing the diverse perceptions, attitudes and beliefs of a group of people. To
create the opportunity for parents to share their experiences and perspectives on what changes they
experienced through the ICDP, group discussions were held in all three districts. FGDs held with
parents followed a similar structure, but were particularly focused on collectively gathering the
lessons learned, and eliciting stories of change (see Appendix 4).

10

The results will be interpreted with the understanding that the children will also have aged 5 months in the
meantime, which might also have an impact on the child outcomes. Since there is no control-group in this
study, the outcomes on the scale can not only be attributed to the programme alone.
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FINDINGS
The analysis of the pre- and post-assessment data will be presented in the following order. In the first
part, the results from the 3-minute speech will be interpreted and described based on the Likert-scale
average scores, as well as their responses to the follow-up questions. Similarly, and following the
TMSS, the results of the parent-child activity will be presented based on the PICCOLO scores, and the
overall interpretation of the changes observed in the parent-child interaction.
In the second part, the relevant themes that came up through the data analysis of the FGDs and IDIs
will be explained with regards to the ICDP sessions.
Three Minute Speech Sample (TMSS)

TMSS Nepal pre-and post-assessment
3.5
3
2.5
2
1.5
1
0.5
0
1. Able to speak about 2. Aware of their role 3. Able to describe the 4. Able to talk about
to stimulate child’s qualities, needs and the child as a person
the child
development
wishes of the child in its own right vs. an
object
pre-assessment

post-assessment

Figure 1. Average TMSS scores (N = 14 mothers)
All together 14 mothers participated in the TMSS during the pre- and post-assessment. In all the sites
we see an increase across the four dimensions of the post-assessment compared to the preassessment. We see that the parents were already quite able to talk about their children (dimension
1, figure 1) during the pre-assessment, but this was enhanced over the five months. The most
significant progress was observed in dimensions 2 and 3, respectively reflecting the parent’s
awareness of their own role and how much they talked about their child’s interests and
characteristics. District-wise, parents in Mahottari ended up scoring relatively high across most
dimensions, but had also the best pre-assessment scores to begin with. Kavre improved the most
across all dimensions. The average length of the mothers’ speeches during the pre-assessment was
1.80 minutes in Mahottari, 1.50 minutes in Kavre and 2.3 minutes in Dolkha. This changed to >3
minutes in both Mahottari and Kavre, and 2 minutes in Dolakha.
Overall, when looking at the content of the speech during the pre-assessment, some mothers were
already speaking lovingly about their children before the ICDP commenced. In Mahottari, particularly,
there were several mothers who spoke about their children in moderately rich terms, addressing
unique characteristics, likes and needs of their children, and elaborating on how they commonly took
care of the children. One mother, for instance during the pre-assessment, elaborated on her threeyear old son’s interest in playing with a ball, his enjoyment in eating Daal Bhaat, and sitting close to
his mother. She talked about his laugh, and how he wants to enter the police, or become an actor.
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She talked about him saying ‘Hero likes to eat chocolate, so I will eat chocolate too’. Other mothers
talked more about their child’s obedience or would refer to events happening to the child (see box 1)
or to the family (e.g. the family’s financial situation).
Box 1. Mahottari, pre-assessment. TMSS of a mother, 35 years old, talking about her 3-year old
son.
‘He fell sick just after I gave birth (stomach ache and vomiting) and medicines were given for 1 year
continuously. He is feeling better now and we look after him and take care of him well.
We are depending on luck now, whether he will remain fine. And I can only take care of him. He
knows and tells the name of all the family members, goes to school and studies there. I work a lot
and I don’t remember more.
The TMSS scores during post-assessment give the impression that parents are more aware of their
own parenting role, are more likely to talk long and joyfully about their child, and to describe the
parent-child relationship. Their attitude towards being a mother, considering the length and richness
of the speeches, seemed to have been enhanced. In general, mothers took more time to describe the
interactions that happened between themselves and the child; how they would do things to
encourage their child’s eating, learning, sleeping well, and how to make them feel loved. The diversity
of themes touched upon during the post-assessment speeches was also enhanced. An example from
Kavre is shared below in box 2:
Box 2. Kavre, post-assessment. TMSS of a mother, 32 years old, talking about her 4-year-old son.
My baby wakes up in the morning. I feed him food, give him tea and then he usually says: ‘I want to
wash my hands and face’, and then I wash him nicely. He also says: ‘Mom, I want to go and play with
my friends’, and then I tell him when it’s okay to go. Then after, he returns home, and he says; ‘Mom,
I want to eat food’, and then I feed him, clean him and send him to school. After returning from school,
I ask him about what he needs to do for homework, and we do it together. He always wants to play
with his truck, ‘Dozar’ and I give him that. I say: ‘Wow, your dozar is so nice, can you play with me?’
then he says: ‘Mom, we should play together’. He likes to eat, and I give him four types of food. He has
gained weight now. When I go somewhere, he often says that he wants me to come with me. He likes
to travel in the bus. He shares with his friend about the bus, because he likes it so much. He likes to
wear his t-shirt and shorts. He does not like apples, unfortunately. Before his weight was 10 kg, but
now his weight is 12kg. He also likes to go to my maternal home.

Parent Child Activity
Altogether, 14 mothers were included in the pre- and post-assessment for the parent-child activity.
Below, in the spiderweb chart (figure 2), the evolvement of parenting skills across four domains
between pre- and post-assessment, as observed during the parent-child activities, is visualised. The
PICCOLO scale helps evaluators observe a range of parenting behaviours in four domains, including:
affection, responsiveness, encouragement and teaching. The results provide an indication of how
parents interact with their children and support their child’s development. It also helps to see whether
there are mother-child interactions that could be characterised as moderately or highly at risk (see
methodology). All children involved in this study were between 2 and 4 years old.
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Parent-Child Activity: pre- and post-assessment Nepal
1
12
10

Pre-Assessment

8
6
4

Post-Assessment

2
4

2

0

3

Figure 2. Parent-child activity outcomes (N = 14)

Nepal parent-child activity scores

Pre-Assessment

Post-Assessment

1. Affection

7,6

10,6

2. Responsiveness

7,1

9,9

3. Encouragement

6,4

9,4

4. Teaching

4,7

7,5

During the pre-assessment, average scores varied between 0 and 8.5, indicating moderate to high risk
parenting behaviours in all sites, particularly in Dolakha. Parents scored particularly low on ‘teaching’,
which was barely observed in Dolakha, and to a little extent in Kavre and Mahottari. Considerable
improvements were found during the post-assessment, with most parents scoring higher across all
dimensions. In Kavre, we find that parents have improved the most, while in Mahottari and Dolakha
the average scores improved to a lesser degree.
During the pre-assessment of the parent-child activity, it was noticed that parents were often more
absent and detached in their interactions with the children, and sometimes harsh in their way of
regulating the child’s behaviour. Eye-contact, smiling, encouragement or praise were not much
observed and physically the parents kept their children more at a distance. While some mothers
clearly showed love and warmth to their children during the activities (e.g. massaging the child,
bathing and getting dressed, or telling a story), other mothers seemed to be emotionally less available
to their children, and used very little verbal communication with them.
During post-assessment, mothers were found to be more present to their children during the activity.
There was more verbal and non-verbal interaction; the mothers were talking more to their children,
probing, giving instructions, responding to questions, and a few parents engaged their children in
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pretend-play. A good example of considerable transformation in the intention of parents to interact
with the child is given below in box 3. In this example, the mother asks various questions, and is able
to read the emotions of the child (e.g. you are angry with me now, this is why you are throwing the
ball). Still, the parent, as seen in other parents as well, is having some trouble supporting a level of
comprehension, as part of the activities of the child (evaluated by the PICCOLO in the dimension of
teaching). While she makes efforts to guide their joint play, she also keeps trying to draw his attention
away from what he is doing, without acknowledging his enthusiasm for the thing he is already engaged
with. As such, the connection is lost in certain moments. The ICDP aims to help parents learn to create
a shared locus of attention (by e.g. following the lead of the child), and expand their imagination from
this point on. It is clear that this mother, as well as other mothers, have now started to engage their
children more in play and other shared activities.
In general, during the post-assessment, parents showed much more affection to their children and
praised them for doing well. There is more closeness in their relationship as well, observed in hugs
and kisses between the mother and child. Still, as also witnessed in the chart, most progress might still
be gained in the domains of encouragement and, most evidently, teaching. These dimensions are
somewhat connected to the comprehension dialogue and regulative dialogue of the ICDP, in which
parents help their child focus on things/situations in the environment, expand their experiences
through explanations, and help their child learn rules and values, and limits in a positive way. With
regards to behavioural regulation, children were mostly corrected through distraction; either bringing
the child back into the lap, or saying ‘no’.
Box 3. Kavre, parent-child activity at post-assessment. Mother plays with her 3-year old son.
Excerpt of observational notes illustrating low engagement and connection during preassessment, and more emotional dialogue during post-assessment.
Pre-assessment:
The mother brings mustard oil and an old bedsheet outside the house and lays them on the ground.
Then the mother starts to oil the child, starting with the legs, then the belly and shoulders, and finally
the back. They have some conversation during the activity. He asks for juice and the mother replies
that she will buy him some later. The mother asks him to lay down, as he is trying to get up while
getting massaged. He stays still for a few seconds, before attempting to get back up again. He asks
his mother for milk. He takes a comb that was in his mother’s hair and plays with it. When he spits,
his mother tells him not to do it. He stops for a while, but then starts spitting again. She dresses him
and he keeps talking to himself, and sometimes kicks at his mother. He asks where his shoes are and
his mother says that she has kept them somewhere else.
Post-assessment:
Mother and child are playing with each other. There are many toys on the bed. The mother asks: ‘Are
you playing with the bike? I will make a good bike, give it to me.’ He gives the toy. She asks the child:
‘Tell me more about the bike’. When the child does not reply, she tells him to ring a bell to god. The
child is playing with lights now. Mother is busy in making the bike. She asks: ‘who do you love more?’
The child kisses her. The child is playing with other toys and not responding much to what his mother
is saying. She calls him to play with the cycle. They play for two minutes and the child loses his interest
and then plays with his other toys. Mother again calls him to play football. He doesn't show any
interest at first, but when the mother throws a ball to him, he comes to play. She asks if perhaps he is
angry with her, because he does not want to play. He does not respond, but he smiles now and then
they play with each other. The child looks happy, and the mother smiles back at him. He keeps the big
football and brings a small ball as well. For some time they play, before he loses interest in playing
football. He seems to be interested in lights and brings a torch, but the mother says that they will play
with the vehicles. They play together with a bus and dozer as well. After playing, they handshake and
cheer about having had fun.
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Parent-child activity: child attachment behaviour
Children of three years old (as included in this study) generally follow a particular behavioural pattern
with regards to their (safe) attachment. Generally speaking, in this developmental stage, secure
attachment is observed in children who respond happily in connection and/or reunion with their main
parents, but also explore the environment when they know the parents are there.

Child attachment behaviour: Pre-and post assessment Nepal
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Figure 3. Child attachment behaviour outcomes (N=14).
When observing the 14 children during the parent-child activity before and after the programme, the
children seemed to be somewhat more at ease with their parents and the broader environment during
the post-assessment. On average, children showed less preference for only the main parent (items 1
and 4) were more open to respond to other people that were present. The children’s ability to play
and explore the environment, while strangers were around, also increased during post-assessment
(items 2, 3 and 11). They also sought out more information, and increasingly shared ideas and objects
(items 5 to 7). Average scores on items 12 and 13 went down a little during the post-assessment,
showing children to have slightly less separation anxiety. Still, there were two children in Mahottari
who showed quite intense fears during both the pre- and post- assessments. This information was
shared with the local team to see if something more could be done to support the children in these
families.
What can also be observed is that, although the data improved on items 3, 5 to 7 and 11, the scores
are still relatively low. These items reflect the extent to which the children are able to explore their
environment, play, and share their curiosities about the world with their parents. Here you might
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expect behaviours in children such as showing something they found, asking adults to engage in some
pretend play, etc. There were quite a number of children (particularly in one village in Mahottari), who
were somewhat subdued during the parent-child activity, sitting in their mother’s lap and not moving
or talking much. When the mother moved they would have to carry their children along, as they would
not want to stand or walk much either. As such, they behaved somewhat passively and more like what
might be expected from younger children or babies. This might be also due to the heat or, perhaps, a
sense of passiveness in the parents, in the context of relatively severe economic and social
deprivation.
Focus Group Discussions with parents
When asking parents about the programme they commonly express great appreciation for having
participated in the sessions. When asking for the lessons they have learned from the ICDP programme,
parents first of all share to have gained more empathy and understanding that their child requires
love and attention. One mother from Kavre shared:
‘I used to beat my children so much and ignore whether they have eaten enough or not. I would
think that: ‘Why should I wait for them while they eat?’, so I used to give the food and go. But
now I keep my little ones with me, and give food in time, 5 to 6 times a day. I used to leave
them also often, thinking that others will take care of them, but now I take them with me.’
In Dolakha, a mother shared the following about what she had learned from the ICDP on the emotional
dialogue and maintaining connection with the child:
‘While looking at the child, we should smile at them kindly. If we look at them with big or
angry eyes, then he or she might feel scared. We should love them a lot, and we learned that
during breast feeding, eye contact is necessary, how to build good relationship between
mother and child, know about good posture during feeding, cleanliness, explain things to the
child, lifting the child up so that the child can also feel that he is big. And give the children more
and more time. When I learn new things, then I share this with my child through stories, and
now my daughter responds by also telling a story.’
Compared to the pre-assessment, parents also had a richer understanding of what it means to be a
parent. While during the pre-assessment, mothers would describe the role of a parent as limited to
providing food, sending the children to school and teaching them good manners, parents, during postassessment, would add to this that parents need to give attention to children, and respond to their
questions, in order for them to learn. One parent from Mahottari gave an example:
‘Children will ask many things. For instance, about the river: ‘Where does it come from?’ We
recently had gone for an operation to Kathmandu. While returning from Kathmandu, my fouryear-old son asked me: ‘What is this place? What is this vehicle? Where are we going? Is this
river suitable for swimming?’. I responded to all these questions and he was happy until the
time we reached home.’
Parents shared that they learned a lot from the stories and role-plays that were used in the parenting
sessions, also because they were based on local experiences and traditions. An example is the story
of a father and a child that both break a glass. When the father breaks the glass, the mother shows
respect and tells him it is alright, while in the case of the child breaking the glass, the mother responds
with physical punishment. Afterwards, the participants reflect on what happens in both stories, and
what could be improved in relation to the child. The mothers reflected that they learned that the child
deserves equal respect and consideration as given to the father. These stories work well and are often
reiterated by the parents during the FGDs as eye-opening moments, particularly in relation to the
emotional dialogue.
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Some examples were provided in relation to regulation and comprehensive dialogue. The parents
talked about what they learned about expanding the child’s understanding (comprehension), for
instance by describing the environment to the child and explaining how vegetables grow. When asking
about their response to undesirable behaviour (regulative dialogue), some parents said they would
take the child on the lap, distract them or tell them why not to do this. One parent from Kavre said,
for instance:
‘When the baby wants to go up on a ladder, then I say don’t go there. When the baby plays in
the water, then I say: don’t go there, you may fall down. Or I distract my child by showing
something else.’
Other parents shared that from the parenting programme they had learned to engage their children
in joint activities and create quality time together. For instance, two parents from Dohlaka, explained:
‘Before the training, I did not talk with my child, I thought she was too small. But now I talk more with
my child. When I wash her clothes, then I allow her to wash the clothes with me. Before I did not give
her anything, but now I will give her one piece of cloth to wash by herself. When I cut the grass, I give
her a little grass to carry. While planting the plants, I now also give her a plant. And she asks me how
it grows, when we plant it’.
‘Before we did not give them anything to work with. We thought that we should not give children work
to do, so we let them watch tv. But now I see that they want to take part, and while we carry the
manure into the field, my child says that he can carry something as well. So I give him a small bucket
of manure, and he happily carries it. We share these things now.’
Other parents described how to limit their child’s behaviours in more positive ways, by explaining and
providing alternative options. So instead of pulling the child away from the fire, without explanation,
parents in Kavre would explain and say: ‘You will get hurt like this, perhaps you can touch this instead’.
One parent explained that she had liked a particular story, saying:
‘There was one story with a mother and her elder son. The son steals a cucumber and mother
says: ‘Keep it in the home, if your father sees this, he will shout at us’. Next time, he steals
pumpkins and even a cycle. The mother does not teach him anything. Then he goes abroad
and there also he steals things from the landlords’ house, and for this behaviour the
government punishes him. Later, the son asks his mother: ‘Why did you not teach me more
about this in childhood? If you would have controlled my behaviour and guided me well, then
I would have never got this severe punishment later in life.’

Parents in Mahottari and Dolakha were relatively less vocal about what they learned from the sessions
on positive limit setting and scaffolding. Still, most parents agree that the programme is important
and they would like other parents to get the opportunity to join as well.
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Photo 1. Mother interacting with her three-year-old son during the parent-child activity (postassessment).

Photo 2. Mother holding her three-year-old son after the parent-child activity (pre-assessment).
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DISCUSSION AND CONCLUSION
This qualitative study was conducted to understand the impact of the ICDP, as part of the parenting
programme for the Child Grant in Nepal, on the positive parent-child relationship between parents
and children in three different districts in. The analysis of the data was focused on evaluating the
parenting practices, and the overall experiences of parents. Four tools were used to conduct the data
collection, including the TMSS, the parent-child activity, follow-up IDI’s and the FGDs with parents.
The triangulation of data sources helped to validate the data.
Overall, the findings show a positive transformation with regards to how parents think about their
children and how they understand, and respond to, their needs. During the post-assessment, parents
talked about their children needing love, attention and respect. Similarly, they shared about seeing
the value of nurturing the child, not only with food, hygiene and schooling, but also with love and
attention. The data derived from the TMSS shows that after the ICDP parents had richer accounts of
their child’s distinct characteristics, likes and dislikes, and shared more about the relationship they
experienced with the child. During the parent-child activity, it became clear that parents now show
relatively more affection and maintain more physical and emotional contact with the child. There was
also more verbal interaction, with parents asking questions, showing enthusiasm, and affirming or
praising certain behaviours of the child. This seems to have also impacted the attachment behaviours
of the children in a positive way.
More improvement regarding the ICDP programme might still be gained in the sessions on the
comprehension and regulative dialogue, based on the outcomes of the parent-child activity and the
FGDs. PICCOLO scores show that both the dimensions ‘encouragement’ and ‘teaching’ have improved
in response to the ICDP, but are still relatively low. The items related to curiosity and exploration in
the children’s outcome scale also improved somewhat gradually. These outcomes mostly correspond
with the ICDPs topics of comprehension and regulation. Similarly, the FGDs with parents confirm less
learning regarding these ICDP dimensions.
In the overall context of economic deprivation and lack of education in these districts, it might be that
parents need more input, examples and resources on how to expand their child’s imagination and
help them learn new things (comprehensive dialogue). Save the Children Nepal might focus more
attention on enriching their sessions and home-visits with more concrete examples and tools on how
to support the child’s learning. Similarly, more resources and practice on how to regulate the child’s
behaviour in a positive way (through explanation, positive redefinition of behaviour and providing
alternatives), might be helpful for parents.
In conclusion, the parenting programme had a positive impact on both the parents and children. Scope
for improvement lies in strengthening the impact of the sessions on comprehension and regulation.
This year, the ICDP content was provided in a smaller number of sessions (5 in total) whereas there
was a total of 8 sessions in 2018. This may have compromised the impact of the programme to some
degree. To maintain the quality of the parenting programme in the future, it might be useful to
increase the number of ICDP sessions.
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APPENDICES

APPENDIX 1. SCORING SHEET FOR THE THREE MINUTE SPEECH SAMPLE (TMSS)
Likert Scale
scoring
5 - to a very
great extent
4 - to a great
extent
3 – to a medium
extent
2 - to a small
extent
1 – to a very
small extent

Scores based on the free-flowing speech (3-minute speech).

1. Able to reflect
on, and speak
about, the child
(how long and
‘rich’ is the
parent’s account
of the child and
their relationship
in the freeflowing
speech?).
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2. Aware of their
role in
stimulating the
child’s
development
(does the parent
mention his or
her role in
supporting the
child’s positive
growth in the
free-flowing
speech?)

3. Able to describe
the child’s qualities,
needs, wishes and
responses/reactions
to the world during
the free-flowing
speech?

4. Able to talk
about the child
as a person in its
own right vs an
object (e.g. an
object that can
be used for any
household
chores, labour,
or future support
to the family).

APPENDIX 2. PARENT-C HILD ACTIVITY GUIDE
Introduction guideline for researcher
After the general introduction about Save the Children and 4Ps (if the parent is not already aware),
explain the purpose of this qualitative study.
à We would like to learn more about how parents interact with their children, before and after
participating in the parenting programme. We would like you to do one or two activities with your
child for 5 to 10 minutes and we will film and observe this. We will also make some simple notes during
the process. This is to learn more about the interaction between parents and children.
Is there anything you and your child do together, or enjoy doing together? Would it be possible to do
one of these activities? If it is difficult to think of something, you could also choose one of the
following:

1. Tell your child a story about something you learned in your childhood.
2. Prepare part of a meal together with your child.
3. Teach your child a song.

4. Show and explain to your child something around your home, like a tree, fruit, animals.

5. Build a house together from materials you can find around the compound.
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APPENDIX 3. IN-DEPTH INTERVIEW (IDI) GUIDE
Questions for pre- and post-assessment
Pre-assessment
Can you tell us a little bit about your child? Start with his or her name, age, etc.
What do you like most about being a parent?
How is your relationship with your child? Can you give an example of how you spend time
together?
Are there certain challenges you face in parenting your child? Can you give an example?
What do you do to help your child learn new things? Please give an example.
How do you show love to your child? Please give an example.
How do you guide your child’s behaviour? Please give an example.
Post-assessment: about the programme
How do you feel about having participated in a parenting programme? What was your
experience?
What did you learn during the sessions? Do you have an example?
Did you benefit from the programme? Why yes or no?

How do you implement some of the lessons learned in your parenting? Can you give some
examples?

(if parent doesn’t share much, you can continue to ask if there were any eye-openers/ ‘aha’
moments)

How is the bond with your child now? Does the child respond differently? Can you give an
example?

Did the programme have any other effects on you? Positive or negative.

-
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Questions as linked to the ICDP guidelines:

1. How did the programme influence the quality time you spend with your child?
2. How do you show your love to your child?
3. How do you set limits or regulate the behaviour of your child?
4. How do you help your child learn new things about the world?
Questions about the future:
Are there any challenges you still experience now in your parenting? What would you like to learn
more about?

Do you think this programme should be continued? Why and for whom?

What suggestions do you have for improving the content or structure of the programme? E.g.
exercises, time, meeting place, facilitation, other parents, home-visits...
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APPENDIX 4. FOCUS GROUP D ISCUSSION FOR PARENTS
Note that some of the questions were only asked during the post assessment.
Preparation:
-

Collecting participants’ names and background information
Creating a comfortable setting. If possible, forming a circle.

1. Introduction.
This session will take about 2 hours in total. In this session, we will discuss and explore together what
you have learned from the parenting sessions on parenting and how you apply these lessons in your
daily life. For this we would very much appreciate your input. There are no right or wrong answers. All
your responses are welcome. The questions will be asked first in English but translated into the local
language. If you have any questions, or do not understand something, please let us know.
•

Playful introduction round.

Please say your name, how many children you have, and then what you like most about being a parent.
When someone recognises and agrees with what is said before, he/she can repeat that and continue
with what he/she likes most about being a parent. For instance: parent 1: My name is Kumal, I have
two children. What I like most about being a parent is receiving a hug from them when I get home.
Parent 2: My name is Pamila, I have 1 child. I also like receiving hugs, and I like to play with my children.
Continue the round.
2. Questions regarding the programme
Let’s talk a little bit about the programme you have attended.
•

How do you feel about yourself as a parent, now that you have attended the programme? Any
first impressions? Positive or negative.

[Possible answers: more confident, more supported, more encouraged, more thoughtful, etc]
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•

What have you personally learned from the sessions you attended? Please share your
experiences.

•

Which sessions really helped to stimulate learning? What were eye-openers or exercises
that really stood out?

•

What are the most important changes you notice in your own parenting practice? What do
you do differently now? Discuss it with your neighbour for 5 minutes, and let’s collect some
examples.

•

How do (es) your child(ren) respond to the things you do to improve your parenting or
relationship? Are there any improvements?

3. Questions regarding the ICDP guidelines
How can parents guide their children to behave well?
How do parents show positive feelings, that they love their child? Give examples.
How do parents support children in learning something new or have
enriching/stimulating/interesting conversations? Give examples.
How do parents praise and give approval for what you have done? Give examples.
What would you still like to do better or learn? Are there any remaining challenges?
4. Questions with vignettes
How would you respond to the following situations?
Coming home late after not getting permission to go out.
Coming home crying, because he failed in one of the subjects of school
Child does a home chore without you asking him/her.
5. Questions related to the future
Is there anything you plan to do differently because of the parenting programme?
Do you think more parents should follow this programme? Why yes or no?
Are there other things you would like to learn that did not come up in the programme?
What suggestions do you have to improve the programme?
6. Close with last reflections
Is there anything you would still like to share on the programme and their experiences? Any
suggestions?
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APPENDIX 5. C HILD OUTCOME OBSERVATION SCALE FOR YOUNG CHILDREN
Instructions: look closely to see behaviours in the child during the parent-child activity. You may
also observe and note the behaviours before and after.
Scoring: 0- Absent
1- Barely
2- Clearly

Caregiver name: …………………………………………
Child’s name/age ………………………………………..
Observer name: ………………………………………….

#

Child…..

Observational guideline: The child…

1

Shows preference for
main parent
Reacts to strangers in a
trusting manner when
parent is around
Shows curiosity and
explores the
environment
Wants to be close to the
parent
Actively asks attention
from parent

Might feel shy around strangers and is comforted
by parent.
Looks at the stranger, might show something to
the stranger, or smile back when contact is made.

2
3
4
5
6

Asks for information

7

Shares ideas and objects

8

Shares his/ her likes and
dislikes
Seeks and maintains
connection with parent

9

Is able and interested to explore or play when the
parent is around. Feels secure to leave the parent
to look at something he/she likes
Seeks physical contact and makes sure the parent
is around
Uses emotions to gain attention, might pull the
face or other body parts of the parent towards
them, etc.
Uses words/sounds for clarifications, or
explanations
Points to,or shows things, in the environment to
others/ parent
Actively shows his or her preferences with the
parent
Looks back at the parent, holds eye contact, seeks
eye contact, smiles back to smiling or positive
gestures, or smiles to gain attention.
Recognises and responds to certain familiar
gestures of the environment, like his or her name

10 Listens and responds to
familiar sounds (like
his/her name)
11 Tries to manage her
Might want to do things by themselves, such as
own behaviour
eating or washing.
12 Has difficulty separating Clings to the parent to great extent
from parent
13 Shows intense fears
Shows to be scared and is unable to be comforted
during the activity
well
Any comments/observations:
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0- Absent
1- Barely
2- Clearly

