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ACRONYMS
AND ABBREVIATIONS
ACERWC

African Committee of Experts on the Rights and Welfare of the Child

ACRWC

African Charter on the Rights and Welfare of the Child

APSTA

African Peace Support Training Association

AU

African Union

CAAFAG

Children Associated with Armed Forces and Armed Groups

CEWARN

Conflict Early Warning and Response Mechanism

CPiE PDP

Child Protection in Emergencies Professional Development Programme

CPMS

Minimum Standards for Child Protection in Humanitarian Action

CSO

Civil Society Organisation

DRC

Democratic Republic of Congo

EASRO

East and Southern Africa Regional Office

FGM

Female Genital Mutilation

GESA

Gender Equality Self-Assessment

HR

Human Resources

ICT

Information Communication Technology

KII

Key Informant Interview

LGBT+

Lesbian, Gay, Bisexual, Transgender +

MEAL

Monitoring, Evaluation, Accountability and Learning

MRM

Monitoring and Reporting Mechanism

NGO

Non-governmental Organisation

PCiC

Protecting Children in Conflict

PSEA

Prevention of Sexual Exploitation and Abuse

PSO

Peace Support Operations

REC

Regional Economic Communities

RM

Regional Mechanisms

RPU

Regional Programming Unit

SADD

Sex and Age Disaggregated Data

SIDA

Swedish International Development Agency

SMART

Specific, Measurable, Achievable, Realistic and Time-Bound

SOGIE

Sexual Orientation, Gender Identity and Expression

SOGIESC

Sexual Orientation, Gender Identity and Expression, and Sex Characteristics

TCE

Training Centres of Excellence

T/PCC

Troop and Police Contributing Countries

UNCRC

United Nations Convention on the Rights of the Child

WCA

West and Central Africa

WFCL

Worst Forms of Child Labour
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1.

AN INTRODUCTION

TO THE PROTECTING CHILDREN
IN CONFLICT PROGRAMME
More than ever before, children are at the frontlines of conflict. Worldwide 415 million
children – both girls and boys – reside in a conflict zone. Of these, 149 million children
live in high-intensity conflict zones (defined by more than 1000 battle-related deaths per
year).1 On the African continent, one in four children resides in a conflict zone.2 While
the impact of conflict on children can be unintentional, it can also be targeted. Many
children are directly affected as a result.
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In Sub-Saharan Africa, year on year all six grave violations3 of children’s rights in conflict
settings are observed and documented through the United Nations’ Monitoring and
Reporting Mechanism (MRM). 4 These violations encompass:
•
•
•
•
•
•

Recruitment and use of children;
Killing or maiming of children;
Rape or other forms of sexual violence against children;
Attacks against schools and/or hospitals;
Abduction of children; and,
Denial of humanitarian access.

Beyond the grave violations (which are, by definition, perpetrated by members of armed
forces or armed groups), children in the region must confront an array of other risks. In
contexts of armed conflict, children are subjected to a multitude of egregious violations
of their rights contrary to the protections and provisions enshrined in the United
Nations Convention on the Rights of the Child (UNCRC), the African Charter on the
Rights and Welfare of the Child (ACRWC) and multiple other legislative and normative
instruments and frameworks at global, regional, and national levels - including their
right to health, education, play, protection and participation. Existing research by the
African Committee of Experts on the Rights and Welfare of the Child (ACERWC)
underscores the extent to which children face conflict-related displacement, disruption
to their schooling and healthcare, as well as, limited opportunities for judicial redress
and accountability. 5 Conflict in Sub-Saharan Africa has also led to an exacerbation of
other violations, including: arbitrary arrest and detention; child marriage; female genital
mutilation (FGM); and, child labour, amongst others. 6
Because of prevailing social-culturally prescribed gender norms, attitudes and
expectations, many of the violations experienced by children affected by armed conflict
are gendered in nature, differentially impacting girls, boys, and children of diverse sexual
orientation, gender identity and expression, and sex characteristics (SOGIESC). The
intersectionality of other factors such as age and disability can also determine how
individual children experience conflict.

© Save the Children

In response, Save the Children is implementing a four-year programme for the protection
of children in situations of armed conflict in Sub-Saharan Africa known as the Protecting
Children in Conflict (PCiC) programme. Its goal is to ensure that “all children affected
by armed conflicts in Sub Saharan Africa are adequately protected from violence, abuse,
neglect, and exploitation.”

1

Save the Children (2020), Stop the War on Children: Gender Matters, available at: https://resourcecentre.
savethechildren.net/node/16784/pdf/ch1413553.pdf.

2

Africa Committee of Experts on the Rights and Welfare of the Child (2016), Continental Study on the Impact of
Conflict and Crises on Children in Africa, available at: https://www.acerwc.africa/wp-content/uploads/2018/07/
Study_on_the_impact_of_armed_conflict_and_crises_on_children_in_Africa_ACERWC_FINAL_ENGLISH.pdf.

3

In 1999, the increasing international recognition of the disproportionate impact of armed conflict on children
led the United Nations Security Council (UNSC) to identify especially egregious violations of children’s rights.
United Nations Security Council S/RES/1261 (1999), available at: https://undocs.org/S/RES/1261(1999).

4

Established by the UNSC in 2005 through United Nations Security Council S/RES/1612 (2005), available at:
http://unscr.com/en/resolutions/1612.

5

Africa Committee of Experts on the Rights and Welfare of the Child (2016), Continental Study on the Impact of
Conflict and Crises on Children in Africa, available at: https://www.acerwc.africa/wp-content/uploads/2018/07/
Study_on_the_impact_of_armed_conflict_and_crises_on_children_in_Africa_ACERWC_FINAL_ENGLISH.pdf.

6

See, Nidhi Kapur (forthcoming), The Gendered Dimensions of Armed Conflict on Children in Sub-Saharan Africa,
Save the Children.
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The programme is designed around six core objectives:

Strengthened capacity for regional actors in Sub-Saharan Africa to prevent, resolve and deal with the effects
of armed conflict on children;

1

Increased influence and participation by children, youth, and civil society organisations (CSOs) in
processes for peace and reconciliation in Sub-Saharan Africa;

2

Strengthened capacity and competence for Save the Children country offices and partners to
engage with armed forces and groups to prevent, resolve and deal with the effects of armed
conflict on children in Sub-Saharan Africa;

3

Strengthened humanitarian capacity and capability in francophone conflict-affected
countries in West and Central Africa, in particular local and national actors, to protect
children affected by armed conflict;

4
5

Strengthened role of local humanitarian child protection actors in francophone
conflict-affected countries in West and Central Africa in coordinated service delivery
through increased leadership, influence and access to humanitarian funding; and,

6

Strengthened capacity of regional actors and civil society actors in
Sub-Saharan Africa to deploy transformative and sustainable policies
and actions based on evidence and learning.

The PCiC programme is the third iteration of funding from the Swedish International Development Agency (SIDA) to Save
the Children. In 2013, a three-year programme called “Strengthening Child protection in African Union Peace Support
Operations” was initiated by Save the Children to integrate child rights and child protection within the African Union’s peace
support structures. The focus was on developing training curricula and material and tools for peace support personnel.
The programme then expanded its scope and reach by working towards ensuring the African peace support architecture
had an enhanced capacity to prevent and respond to violence against children. This was through the second phase of the
programme entitled “Integrating Child Protection within the African Peace and Security Architecture” that was implemented
between 2017 and 2019.

1.1 WHY A GENDER STRATEGY?
Since 2017, Save the Children has affirmed its commitment to advancing gender equality in its work through the adoption
of a new Gender Equality Policy. 7 The policy sets out the organisation’s belief that it is “critical to directly address gender
discrimination and promote gender equality in order to ensure that no harm comes to children, and to advance our vision for a
world where every child attains their equal right to survival, protection, development, and participation.” Gender inequality is a
significant barrier to peace and sustainable development because of the way it critically impacts children’s ability to live,
learn and thrive. This is only further exacerbated in situations of armed conflict. Gender inequality must be acknowledged
and addressed through Save the Children’s programming.

7

Save the Children (2017), Gender Equality Policy: Transforming Inequalities, Transforming Lives, available at: https://resourcecentre.savethechildren.net/node/12220/pdf/
save_the_children_-_gender_equality_policy_june_2017.pdf.
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In line with this wider organisational momentum, Save the Children has commissioned Proteknôn Consulting Group to
develop a 2020-2023 Gender Strategy for the PCiC programme. This gender strategy will guide the implementation,
monitoring and evaluation of Save the Children’s PCiC programme. It provides a roadmap to operationalising Save the
Children’s global Gender Equality Policy across all six outcome areas of PCiC programming in Sub-Saharan Africa.
The Gender Strategy is premised upon an
understanding of the gendered nature of conflict.
A Gender Analysis of the impact of armed
conflict on children in Sub-Saharan Africa was
undertaken to understand how girls, boys, children
of diverse SOGIESC and children with disabilities
experience the short and long-term implications of
conflict. Given the prevailing context, the potential
gendered dimensions of the current COVID-19
crisis – particularly in situations of armed conflict
– was also investigated. Moreover, the intersection
between gender and the localisation agenda
was explored because of the emphasis the PCiC
programme places on strengthening local actors.

The Gender Strategy is premised upon an understanding of
the gendered nature of conflict. A Gender Analysis of the
impact of armed conflict on children in Sub-Saharan Africa
was undertaken to understand how girls, boys, children of
diverse SOGIESC and children with disabilities experience
the short and long-term implications of conflict. Given the
prevailing context, the potential gendered dimensions of the
current COVID-19 crisis – particularly in situations of armed
conflict – was also investigated.

While the PCiC programme covers multiple countries in the wider region, research for the purposes of the gender analysis
was limited to eight countries, including: Somalia, South Sudan, Sudan, Democratic Republic of Congo (DRC), Mali, Nigeria,
Burkina Faso and Mauritania.These countries have been selected for varying reasons. Not only does the bulk of programmatic
work take place in these countries, they also align with the priorities of Save the Children’s centennial ‘Stop War on Children’
campaign. These countries are geographically spread throughout West, Central and East Africa. They represent a crosssection of the types of contexts in which Save the Children is doing work with conflict-affected children in Sub-Saharan
Africa. Because of the protracted nature of the conflicts in each of these contexts, fighting has impacted upon the lives of a
large proportion of the children in these countries. Collectively, they represent a sample of countries that offers insights into
regional legislative frameworks, instruments and dynamics, including both anglophone and francophone countries.
Research focused on the analysis of existing secondary data, and the collection of primary quantitative and qualitative
data. While quantitative data is used to understand scale and scope, qualitative data is powerful in highlighting first-person
perspectives – including those of girls, boys, and non-binary children of different ages and abilities affected by conflict
themselves. A mixed-methods approach was therefore adopted, including a desk-based review of literature, Key Informant
Interviews (KIIs), and participatory consultations with children. Research was conducted between August and September
2020.
To better understand staff perceptions and attitudes on gender and social inclusion, a Gender Audit was also conducted. It
looked at how gender equality and social inclusion are addressed throughout the conceptualisation and design of activities
and advocacy within the PCiC programme, in addition to the development of Monitoring, Evaluation, Accountability and
Learning (MEAL) tools. It also aimed to assess the systematisation of gender considerations within Save the Children’s
organisational policies and procedures, looking particularly at how they relate to PCiC programme staffing, capacity and
human resource management, as well as budget allocations. The Gender Audit consisted of an online survey questionnaire
for relevant programmes, operations and senior management staff across multiple offices.
At the time the current phase of the PCiC programme was developed, the proposal and design achieved a score of “gender
sensitive” according to Save the Children’s Gender Equality Marker. 8 This Gender Strategy provides an additional tool to
progress towards gender mainstreaming, transformation, and equality within the PCiC programme.

8

As assessed by RPU peer pillars during proposal design phase using Save the Children’s Gender Equality Marker, available at: https://www.reddbarna.no/Media/
Gender-Equality-Marker-English-April-2017.pdf.
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1.2 THE CONTEXT IN WHICH CHILDREN LIVE –
KEY FINDINGS FROM A GENDER ANALYSIS OF
CONFLICT-AFFECTED CHILDREN IN SUB-SAHARAN
AFRICA
Although the exact nature and prevalence of violations against children will vary from one context to the next – and will
continue to evolve throughout the lifecycle of a conflict – an analysis of the experience of children affected by armed conflict
in Sub-Saharan Africa is indicative of the extent to which gender is a key determinant of their exposure to immediate risk as
well as secondary harms well into their future. These conflict-affected children confront several regional realities, including:
Child-dominated demographics: One of the particularities of Sub-Saharan Africa, as well as the wider continent, is the
relative size of its child population. In some countries, such as Mali and Democratic Republic of Congo, half of the population
is under 15 years old. 9 Since 2017, Sub-Saharan Africa has witnessed the highest number of births worldwide, and it is
predicted this trend will persist for the rest of the century. 10 One in every three children will reside in Sub-Saharan Africa,
making it the region with the single greatest number of under 18-year olds globally. 11
Protracted conflict and its costly implications: While the
origins and rationale behind armed violence may differ
While the origins and rationale behind armed violence
between countries in the region, many of them have
may differ between countries in the region, many of them
come to be characterised by their protracted nature. The
have come to be characterised by their protracted nature.
inter-generational impact of conflict cannot be underestimated. In addition to weakened governance and
The inter-generational impact of conflict cannot be undersocietal structures, these populations must also grapple
estimated. In addition to weakened governance and societal
with debilitated educational, economic and health systems.
structures, these populations must also grapple with
Collectively, this can result in less centralised attention
debilitated educational, economic and health systems.
on the needs of children with correspondingly fewer
budgetary allocations, relegating services for children to
the purview of humanitarian rather than governmental
actors and agencies. 12 Community and family structures – who are at the frontlines of the protection and support of
children – are impacted by the undermining of political, economic and social systems. Perpetual conflict, with acute episodes
of violence, can blur the lines between war and peace. Attacks have become increasingly indiscriminate, urbanised and
deadly. The proliferation of small arms has helped to put weapons in the hands of children. Without a clearly demarcated
battlefield, children find themselves on the frontlines even when they are at home or in school.13
The social, cultural and religious landscape: The region of Sub-Saharan Africa is characterised by societies with strongly
gendered roles and responsibilities. Stereotyped gender roles can be very entrenched, and are often informed by sociocultural and religious norms. In the vast majority of contexts, society is paternalistic and power is squarely situated with men.
By extension, boys – especially adolescent boys – also hold relative power. 14 Established power hierarchies are therefore
threatened by the drive for gender equality. Conflict can upend traditional norms as societies rapidly switch to survival

9

SOS Children’s Villages, Hunger, Disease, Wars: Children in Africa are particularly suffering, available at: https://www.sos-usa.org/about-us/where-we-work/africa/
children-in-africa.

10 UNICEF (2019), Children in Africa: Key statistics on child survival and population, available at: https://data.unicef.org/resources/children-in-africa-child-survivalbrochure/.
11 UNICEF (2019), Children in Africa: Key statistics on child survival and population, available at: https://data.unicef.org/resources/children-in-africa-child-survivalbrochure/.
12 As reported by a key informant.
13 Save the Children and African Child Policy Forum (15-17 October 2019), Children and Armed Conflict: A Pan-African Conference – Conference Report.
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mode. In the process, girls can end up adopting roles that were previously deemed unacceptable for them. Meanwhile boys
can take on roles that were historically reserved for adult men and that may further expose them to harm. In both cases,
the trigger is the same but the implications manifest differently due to social norms.15 Conflict can also amplify pre-existing
gender inequalities, often resulting in the more restrictive or regressive application of gender norms.
The triple lens – age, gender and disability: Children’s experience of conflict is distinct from adults. Not only are they physically
weaker, their long-term developmental and psychological outcomes are at stake.Yet children are not a homogeneous group.
Gender matters in conflict. The risks faced by girls and boys will be distinct and differentiated. They will also vary with age.
Younger children, pre-adolescents and adolescents will experience the immediate and long-lasting consequences of conflict
in different ways. Children of diverse SOGIESC, particularly those that are or perceived to be non-conforming and/or nonheteronormative, must also confront other risks. Disability can also be an important factor and should be understood as an
umbrella term encompassing a range of conditions and impairments 16 – many of which can influence children’s experience
of conflict. The basic rights of children with disabilities are not guaranteed and they are likely face increased vulnerability to
violations.17
The gendered dimensions of violence and violations
against children: At the international level, the six grave
At the international level, the six grave violations of
violations of children’s rights have been a central focus
children’s rights have been a central focus of the Children
of the Children and Armed Conflict (CAAC) agenda –
and Armed Conflict (CAAC) agenda – impacting on the
impacting on the development of policies and programmes
development of policies and programmes for children for
for children for over 15 years. Although undeniably
important, a singular focus on the six grave violations
over 15 years. Although undeniably important, a singular
solely captures acts perpetrated by members of armed
focus on the six grave violations solely captures acts
forces or armed groups. From the perspective of children
perpetrated by members of armed forces or armed groups.
in conflict-afflicted countries, this can be limiting. A narrow
focus on the six grave violations can make invisible the
wide range of secondary harms that children experience
– many of which are gendered in nature. For conflict-affected children in the region, this can encompass lack of birth
registration, the prevalence of child marriage, Female Genital Mutilation (FGM), the worst forms of child labour (WFCL),
as well as, arbitrary arrest and detention – all of which impact children differently depending on their age, gender and (dis)
abilities. 18 Indeed, children bear witness to many different types of violence, and experience egregious violations of their
rights that are committed not just by members of armed forces and groups, but also by their own peers, parents, caregivers,
family members, neighbours, and others within their homes, schools and communities. Protection risks tend to intersect,
overlap and compound one another. Exposure to one violation can increase vulnerability to – or even trigger – another
violation.

14 Data on other countries can be found at: https://data.worldbank.org/indicator/MS.MIL.XPND.GD.ZS?name_desc=true.
15 As reported by a key informant.
16 World Health Organisation, International Classification of Functioning, available at: https://www.who.int/classifications/icf/en/.
17 Nidhi Kapur (2020), Gender, Age and Conflict: Addressing the different needs of children, Save the Children, available at: https://www.savethechildren.ca/wpcontent/uploads/2020/04/SC-Gender-Age-and-Conflict-report-final.pdf.
18 For more details, see, Nidhi Kapur (forthcoming), The Gendered Dimensions of Armed Conflict on Children in Sub-Saharan Africa, Save the Children.
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2.

KEY STRATEGIES FOR THE
INTEGRATION OF GENDER IN
PCIC PROGRAMMING
Earlier iterations of the PCiC programme were historically gender-unaware. Interventions
during the first two phases were not specifically tailored to the distinct needs of girls and boys,
let alone children of diverse SOGIESC. Compounding factors of vulnerability, including age and
disability, were also not consistently considered. This generalist approach was a result of Save
the Children’s attempt to first make inroads with key stakeholders within the African Union
(AU) and national militaries, amongst others.Yet there were glaring gender issues. Trainings for
Peace Support Operations (PSO) personnel were attended only by men, while women were also
rarely represented in AU PSO missions on the ground. 19 This was reflective of male-dominated
recruitment and selection processes within many militaries. Countries like Ethiopia and Rwanda
– that deliberately attempt to reach gender targets amongst their ranks – were the exception
to the rule.
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Over time, conversations with the programme’s primary donor, SIDA, and an evolving
legislative and normative landscape on the continent have brought the gendered
dimensions of armed conflict and the unique needs of children into greater focus. Key
stakeholders of the PCiC programme, as well as staff themselves, have begun to seek
additional pathways to integrate a gendered perspective – for example, through the
inclusion of gender modules in PSO trainings. It is an opportune moment to outline
complementary and mutually reinforcing strategies to mainstream gender at various
levels within the PCiC programme. Because of the way that some strategies straddle
multiple outcome areas of the PCiC programme, they have been thematically grouped
and presented, as follows:
•
•
•
•
•

Promoting accountability for children affected by armed conflict;
Ensuring safe, meaningful and inclusive child participation;
Capacity-building of local and national counterparts;
Building an evidence base; and,
Capitalising on opportunities for action and advocacy.

2.1 PROMOTING ACCOUNTABILITY FOR
CHILDREN AFFECTED BY ARMED
CONFLICT
Because Save the Children already has an established partnership with the African
Peace Support Training Association (APSTA), training provides an excellent point of
entry for further capacity building on gender issues amongst PSO personnel. Future
curriculum revisions can extend existing modules on gender to deepen understanding.
When advocating for system reform, Save the Children must continue to raise gender
questions without antagonising military structures. Demonstrating clear links between
the promotion of gender parity within their ranks and the PSO’s capacity to better
prevent and respond to diverse child rights violations is a necessary first step.
However, the integration of gender can go far beyond simply achieving gender parity
amongst personnel. Peacekeepers themselves can sometimes be perpetrators – a reality
that requires the strict application of accountability measures. In the context of PSO
missions, peacekeepers also increasingly have a responsibility to prevent and respond
to child rights violations while on mission. 20
In their continued collaboration with the African Union to support PSO personnel and
missions, PCiC programme staff should ensure that:
•

© Save the Children

•

Pre-deployment training on gender is included as a matter of standard policy for all
Troop and/or Police Contributing Countries (T/PCCs);
Pedagogical approaches to gender training of military personnel must be highly
participatory, interactive and scenario-based, with ample opportunity to explore
deeply-held individual beliefs, attitudes and expectations related to gender (including
unconscious bias) in an incremental manner in order to foster attitudinal and
behavioural change over time;

19 As reported by a key informant.
20 The African Union supports Member States, for example, to endorse and implement the 2017 Vancouver
Principles on Peacekeeping and the Prevention of the Recruitment and Use of Child Soldiers, as well as, the 2015
Safe Schools Declaration. See: http://www.peaceau.org/uploads/psc.841.press.statement.children.armed.conflict.
africa-16.04.2019.pdf.
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•
•

•

•

•
•
•

•

Training should encourage participants to consider the intersection of age, gender and disability in the experience of
children affected by armed conflict;
Training should allow participants to consider any similarities and disparities between gender and power dynamics in
their country of origin relative to their mission area to ensure PSO personnel are well-equipped to prevent and respond
to violations of children’s rights;
Training facilitators should allow adequate time for gender modules, highlight best practices, and encourage a
contextually-appropriate exploration of sensitive or taboo subjects such as LGBT+ issues or boy survivors of sexual
violence, for example;
Accountability mechanisms for AU PSO personnel should aim to include adequate reparations and recovery support
towards child victims or survivors of abuse perpetrated by PSO personnel, including for example financial support to
pregnant girls and any babies born as a result of sexual exploitation and abuse, as well as, legal, medical and psychosocial
support; 21
Sensitisation efforts in dialogue with T/PCCs and their operational commands should continue to draw out prominent
gender issues such the need to invest in the recruitment and retention of women peacekeepers;
Support other structural and normative changes required for women to occupy more senior, decision-making roles
within AU PSO missions;
Women must also be present in teams responsible for investigating or verifying violations, including female-engagement
units and mixed-gender multidisciplinary teams that are actively trained in handling cases of child survivors of sexual and
gender-based violence, including how to interview children of different ages, genders and (dis)abilities; and,
Designate Gender Focal Points and Child Protection Focal Points of all genders to create diverse work environments and
drive innovation.

Gender considerations for release and reintegration efforts
Teams engaging with children associated with armed forces or armed groups (CAAFAG) must build on local culture
and customs to encourage girls to partake in release and reintegration efforts.This is because some girls - particularly
those that have acted as ‘wives’ and/or have had children during their association – may be more reluctant.
Moreover, release and reintegration programmes must be careful not to reinforce gender stereotypes by directing
girls towards conventional roles such as hairdressing or tailoring, and boys towards carpentry or mechanics, for
example. These roles reinforce stereotypes that trap women and girls in certain roles within society.

2.2 SAFE, MEANINGFUL AND INCLUSIVE CHILD
PARTICIPATION
Child participation is a core principle of the UNCRC and the ACRWC. Save the Children has a long history of engagement
with children and youth groups, including through Children’s Parliaments, participatory consultations, and children’s
engagement in high-level advocacy fora, amongst others. Historically, the application of gender to children’s participation
has often been limited to a consideration of gender parity and/or gender disaggregation of girls and boys in specific
discussions, workshops or events. 22

21 In 1999, the increasing international recognition of the disproportionate impact of armed conflict on children led the United Nations Security Council (UNSC) to identify
especially egregious violations of children’s rights. United Nations Security Council S/RES/1261 (1999), available at: https://undocs.org/S/RES/1261(1999).
22 As reported by a key informant.
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Engaging with children affected by armed conflict on child participation presents additional challenges. When children share
their first-hand experiences of conflict, their words can carry a lot of weight. However, this potential for impact must be
assessed against the risk of re-traumatisation, victimisation and other ethical considerations including personal security
and confidentiality. There can be additional safeguarding risks involved in bringing children to high-visibility regional or
international conference venues.
Representativity can be another challenge. Sometimes access to typically marginalised children can be difficult. Because
schools are typically used as an entry point for mobilisation, child participation opportunities usually centre on children 8
to 17 years old. This means that younger children are rarely engaged. Yet they also face unique challenges because of the
intersection between their age and gender. Representativity beyond gender parity within established child participation
structures, such as Children’s Parliament, can also be challenge. Marginalised children may be missed unless they are
strategically identified. In addition to children of diverse SOGIESC and children with disabilities, this can also potentially
include out-of-school children and children from religious and ethnic minorities, for example.
It is critical that any child participation be meaningful, safe and inclusive. At the level of the African Union, the ACERWC is
currently developing child participation guidelines in order to then advise Member States.23 At Save the Children, individual
country offices may also have developed context-specific child participation strategies. In its pursuit of increased engagement
of youth in peace and security processes, Save the Children will also be informed by the Guiding Principles on Youth People’s
Participation in Peacebuilding. 24 Generally speaking, all of these strategies could be made more effective by drawing attention
to gender and social inclusion issues. Because child rights violations are not caused by an absence of rights, but rather a
crisis of compliance, engagement with children now is all the more important to promote accountability in the immediate
and longer term future.

To make sure that child participation initiatives are safe, meaningful and inclusive, PCiC programme staff should ensure that:
•

•
•
•
•
•
•

•
•
•
•

Country-level child participation strategies and selection criteria are developed or revised to take into consideration
ways to appropriately identify and meaningfully engage with marginalised children of diverse backgrounds, including
younger and older girls and boys, children of diverse SOGIESC and children with disabilities;
Tools must be adapted to different age ranges as well as diverse (dis)abilities; 25
To promote accountability, child participation should be integrated into all stages of the programme management cycle,
including during design, data collection, and evaluation;
Because military or police personnel may interface with children, they should receive training on age-appropriate, positive
communication and discipline, potentially with focal points who receive additional training;
Child-led advocacy should be implemented, wherever possible, with adequate preparatory and follow-up work to grow
a pool of skilled, motivated and representative child advocates and ambassadors at country and/or regional level;
Prepare child advocates and child researchers so they can integrate gender and social inclusion considerations in their
data collection, campaigns and communications;
A group of children – including girls, boys, those of diverse SOGIESC, and children with disabilities as a minimum – should
represent countries and programmes. This will likely require additional investments to identify and prepare different
categories of children. This will increase consideration of a broader range of perspectives and reduce pressure on any
single child;
Hold national-level consultations to capture the views of diverse children prior to having individual children represent
their peers at high-visibility regional or international events;
Develop clear strategies, including the exploration of positive masculinity within each context, to promote the engagement
of boys and men to champion structural change for girls;
Safeguarding considerations should remain paramount and mitigation strategies should be implemented to ensure the
psychological and physical safety of children; and,
Ideas put forth by children should be given due weight when making decisions on future programming.

23 As reported by a key informant.
24 United Nations Peacebuilding Support Office and Search for Common Ground, Guiding Principles on Young People’s Participation in Peacebuilding, available at: https://www.
sfcg.org/wp-content/uploads/2014/04/Guiding-Principles_EN.pdf.
25 For examples, please refer to the child participation tools set out in the annexes.
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Actions to promote social inclusion
Discrimination can manifest in multiple ways. In striving for gender-transformative change, Save the Children should take an
inclusive approach, one which considers the distinct needs of girls relative to boys, as well as, the needs of non-heteronormative
and gender non-conforming children and children with varying types of disabilities.
The identification and meaningful engagement of typically marginalised children can present additional challenges, which
require specific strategies and additional investments in human and financial resources. PCiC programme staff should:
• Work closely with local CSOs and other actors specialised in disability and/or LGBT+ issues;
• Seek focal points and/or allies within national and local structures, including relevant line ministries;
• Assess the legislative and normative landscape in each context to identify any legal obstacles and gaps that may lead to
safeguarding concerns (for example, in countries where LGBT+ individuals may be persecuted); and,
• Plan and budget for individual accommodations for different types of disabilities, wherever possible.
To make child participation even more impactful, PCiC programme staff should implement targeted, context-specific
interventions that can create a conducive environment to the integration of social inclusion in all areas of work. The extent
to which these actions can be carried out will depend on each context, but they can potentially include:
• Commission dedicated research into the specific needs, capacities and experiences of children of diverse SOGIESC and
children with disabilities living in conflict zones;
• Identify best practices and collect case studies related to children with disabilities and/or LGBT+ children;
• Develop fact sheets and other creative materials for dissemination and awareness-raising;
• Highlight, wherever possible, the unique issues facing children with disabilities and/or children of diverse SOGIESC in
reports stemming from child consultations;
• Highlight and discuss the rights of children with disabilities and LGBT+ children are in public fora and programme
documents;
• Advocate for the inclusion of LGBT+ issues in sexual and reproductive health interventions, including educational
initiatives at school level; and,
• Partner with and strengthen the institutional capacity of CSOs specialising in disability and/or LGBT+ issues for children.

2.3 CAPACITY-BUILDING AND THE DRIVE FOR
LOCALISATION
The capacity-building components of the PCiC programme are designed to be externally facing. They aim to push forward
the CPiE sector as a whole (and not just Save the Children’s role within it). They also target francophone countries in West
and Central Africa (WCA) – a sub-region that has gaps in financial, human resources and technical terms in relation to
supporting children affected by armed conflict.26 Comparatively low on donor priorities, francophone WCA also struggles
to overcome linguistic barriers in terms of access and contextualisation of global child protection guidance and resources in
French language. 27 This is largely due to a lack of commitment of time and financial resources for translation from English
language by a broad range of stakeholders. 28 In addition, efforts to build localised capacity in child protection within the
sub-region have often been one-off in nature with relatively few longer-term initiatives in terms of training, coaching and
other professional development opportunities. 29

26 Save the Children (2020), Mid-level CPiE Staff Capacity Gaps Analysis in the West and Central Africa region (including Mauritania), available at: https://
resourcecentre.savethechildren.net/library/mid-level-cpie-staff-capacity-gap-analysis-west-and-central-africa-region-including.
27 Only a quarter of child protection coordination groups are held in English, yet the majority of information, materials and tools shared by the global level are
provided in English. See Child Protection Global Protection Cluster, World Humanitarian Summit Commitments: Localisation.
28 Only a quarter of child protection coordination groups are held in English, yet the majority of information, materials and tools shared by the global level are
provided in English. See Child Protection Global Protection Cluster, World Humanitarian Summit Commitments: Localisation.
29 Save the Children (2020), Mid-level CPiE Staff Capacity Gaps Analysis in the West and Central Africa region (including Mauritania), available at: https://
resourcecentre.savethechildren.net/library/mid-level-cpie-staff-capacity-gap-analysis-west-and-central-africa-region-including.
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Given its commitment to promoting an understanding and operationalisation of gender equality, Save the Children is
well positioned to add value if it can be increasingly gender-sensitive or indeed gender-transformative in its approach to
localisation efforts. This is especially pertinent given the PCiC programme’s direct link to contexts defined by armed conflict.
At a minimum, Save the Children must be cognisant of unintentionally reinforcing negative gender dynamics in its pursuit of
the localisation agenda. 30 While leadership is often shared with other agencies, Save the Children is the most frequent NGO
co-lead of inter-agency fora related to humanitarian child protection coordination groups (i.e. child protection sub-clusters,
working groups and areas of responsibility). 31 It is also co-coordinator of the global education cluster. As a key player within
humanitarian coordination – particularly as global co-lead of the Child Protection Minimum Standards Working Group –
Save the Children has both an obligation to promote localisation as well as an opportunity to strengthen humanitarian
response by supporting a gendered approach to localisation. 32 By demonstrably valuing the critical importance of community
relationships and contextualisation to the protection of children living in conflict settings, Save the Children can help ensure
that interventions are grounded in a sound understanding of local beliefs, attitudes and expectations related to age, gender
and disability;

Through the PCiC programme and other ongoing initiatives related to localisation, Save the Children can: 33
•

•

•
•

•

•
•

Integrate a contextually appropriate approach to gender issues in the upcoming Child Protection in Emergencies
Professional Development Programme (CPiE PDP) in West and Central Africa by proactively identifying entry points for
dialogue on taboo subjects (for example, LGBT+, boy survivors of sexual violence etc.) within prevailing culture, religion
and custom in the sub-region;
Recognise and respect the expertise of local and national actors to best understand their context and the distinct needs
of children in their communities and countries – including younger and older girls and boys, as well as, children of diverse
SOGIESC and children with disabilities;
Reflect the value of national expertise by ensuring that Save the Children staffing is as “local as possible, as international
as necessary” 34 as well as ethnically, religiously, linguistically diverse;
Give greater visibility and credibility to local and national partners in humanitarian coordination mechanisms, donor
meetings, as well as, strategic reports and funding proposals, by maximising Save the Children’s position as an international
actor;
Where Save the Children is a co-lead or active member, review membership and meeting dynamics to ensure the
representativity of typically marginalised actors in humanitarian coordination mechanisms, including organisations
working on issues related to child protection, disability, and/or LGBT+;
Mitigate barriers to access and attend coordination, donor and other strategic meetings, including physical, financial and/
or security barriers wherever possible; and,
Ensure humanitarian coordination meetings are held in national languages, with interpretation as needed, and all tools
and guidance are translated for wider dissemination.

30 The 2016 Word Humanitarian Summit (WHS) popularised and concretised what is now frequently referred to as ‘the localisation agenda.’ Ensuring that humanitarian
action is “as local as possible, as international as necessary” underpins the push towards recalibrating the relationship between international and local actors in all
aspects of financing, implementation and coordination. One of the tangible outcomes of the WHS was an agreement between major donors and humanitarian actors,
widely known as the Grand Bargain, to get “more means into the hands of people in need” by channelling a greater percentage of humanitarian funding towards
national and local organisations.
31 Save the Children is currently co-lead of child protection sub-clusters and CP AoRs at the national level in nine countries, in addition to co-leading several sub-national
coordination groups and task forces related to technical areas such as case management. Save the Children also serves on the global strategic advisory group for the CP
AoR.
32 Save the Children and Saferworld (2020), Turning the Tables: Insights from locally-led humanitarian partnerships in conflict-affected situations, available at: https://
resourcecentre.savethechildren.net/library/turning-tables-insights-locally-led-humanitarian-partnerships-conflict-affected-situations.
33 Some of these have been adapted from CARE International’s note on placing women responders at the centre of humanitarian protection programming: Opportunities
for Coordination Groups, available at: https://www.globalprotectioncluster.org/wp-content/uploads/09.-CARE-Support-to-WLOs-in-Coordination-Groups.pdf.
34 See Inter-Agency Standing Committee, About the Grand Bargain, available at: https://interagencystandingcommittee.org/about-the-grand-bargain.
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2.4 BUILDING AN EVIDENCE BASE
Data are an essential starting point to better understand which children are in need, what challenges they face, and which
interventions can and do make a difference. Disaggregation is also vital in order to know how age, gender and disability
dimensions influence the challenges faced by children. Comprehensive data facilitates the development of prevention, response
and advocacy interventions that are founded on empirical data, and not on stereotypical gendered perceptions, or attitudes.
It enables a clearer understanding of causes, consequences, prevalence and trends in relation to the child rights violations.
Data thereby can also help to dispel myths, question assumptions and overturn stereotypes that influence decision-making
behind resource allocations, programme priorities and advocacy efforts. 35
Monitoring and evaluation work must go beyond simply counting heads, combining quantitative numbers with rich qualitative
analysis to truly draw out the gender and power dynamics that underpin children’s differentiated experiences of conflict. In
recognition of the ways in which armed conflict can exacerbate or cause disability, as well as differentially expose children of
diverse SOGIESC to risk, the current push towards sex and age disaggregated data (SADD) in the humanitarian sector must
be extended to encompass gender and disability.36 In the absence of systematised disaggregation in both data collection and
reporting, it is difficult to ensure prevention, response and advocacy strategies are adequately tailored to the distinct needs
of children with different ages, genders and (dis)abilities.

In the context of the PCiC programme, staff should ensure that:
•
•

Each conflict is analysed in its own context to enable national policymakers to make evidence-based decisions applicable
to prevailing local circumstances; and,
All data, analysis and reporting is disaggregated by age, gender and disability as follows:
•

In accordance with the updated Minimum Standards for Child Protection in Humanitarian Action (CPMS), 37 the
ages of children should be broken down into the following categories:
• Early childhood:
• Babies and toddlers: 0-2 years old;
• Pre-school age: 3-5 years old;
• Early school age: 6-8 years old.
• Adolescence:
• Pre-adolescence: 9-10 years old;
• Early adolescence: 10-14 years old;
• Middle adolescence: 15-17 years old.

•

Data collection instruments should not be limited to binary categories but rather include options that recognise
diverse gender identities, including:
• Female;
• Male;
• Other (please specify);
• Prefer not to say.

•

Use the Washington Group Questions38 to improve the precision of disability-related information, establish
prevalence rates, and facilitate comparable data collection from across contexts for later analysis. 39

35 All Survivors Project (July 2019),, Briefing for UN Security Council Open Debate on Children and Armed Conflict “Gender and age specific responses needed to address
sexual violence against children in armed conflict” available at: https://allsurvivorsproject.org/wp-content/uploads/2019/07/ASP.CAAC_.Open_.Debate.Briefing.2019.pdf.
36 The Child Protection in Emergencies Professional Development Programme (CPiE PDP) has from the beginning collected fully disaggregated data on training participants.
The registration form allows participants to indicate if they are Male/Female/Non-Binary/Other, and it includes the Washington Group Short Set of Questions to gather
data on disability.
37 The Alliance for Child Protection in Humanitarian Action (2019), Minimum Standards for Child Protection in Humanitarian Action, available at: https://resourcecentre.
savethechildren.net/library/minimum-standards-child-protection-humanitarian-action-2019-edition.
38 Washington Group on Disability Statistics, available at: https://www.washingtongroup-disability.com.
39 UNICEF, Children with Disabilities in Situations of Armed Conflict: Discussion Paper, available at: https://www.unicef.org/disabilities/files/Children_with_Disabilities_in_
Situations_of_Armed_Conflict-Discussion_Paper.pdf
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2.5 CAPITALISING ON OPPORTUNITIES FOR ACTION
AND ADVOCACY
Given the close working relationship between Save the Children and the African Union, it will be important to continue to
mutually reinforce the child protection, gender and inclusion considerations within both mandates. How Save the Children
will define its approach to the integration of gender and inclusion in its ways of working can have a domino effect on how
the AU will address such issues in future. 40 Similarly, the drivers of legislative and normative change lie in large part at the
level of the AU and its Regional Mechanisms (RMs) and Regional Economic Communities (RECs).
The PCiC programme team should capitalise on opportunities for action and advocacy to promote greater genderresponsiveness, including:

Opportunities for action:
•

•

•

Maximising Save the Children’s membership in the African Peace Support Training Association (APSTA) as a platform to
integrate an increasingly nuanced gender perspective into the training curriculum of PSO personnel across all Training
Centres of Excellence (TCE) on the continent;
Supporting the domestication of international and regional legislative and normative instruments to better uphold special
protections for children in armed conflict, prioritising those that relate to egregious large-scale violations occurring in
certain countries; and,
Utilising the upcoming 2021 Gender Equality Campaign to draw special attention to the intersectionality and influence
of gender, age and disability in children’s experiences of conflict and its consequences;

Opportunities for advocacy:
•
•
•
•

•

•
•
•
•

The development of an African Union Child Protection Architecture within the African Peace and Security Architecture;
The implementation of AU’s Agenda for Children 2040 and AU’s Agenda 2063 – The Africa We Want.
The integration of an intersectional age, gender and disability lens during the current development of a General Comment
on children affected by armed conflict by the ACERWC, focussing on prevention and response to the six grave violations;
The possibility to influence the development of a continental reporting and monitoring framework to provide the AU with
accurate, reliable and up-to-date data on the plight of children in situations of violent conflict and crisis - contextualising
and potentially expanding the framework of the six grave violations to better capture the most pervasive immediate and
secondary harms experienced by younger and older girls, boys and children of diverse SOGIESC, as well as, children with
disabilities living in conflict zones across Africa;
The development of a child protection policy for African Union Peace Support Operations (PSO) is another opportunity
to advocate for an intersectional lens to maximise the role of peacekeepers in the prevention and response of egregious
violations against children occurring in their mission areas;
The integration of the triple lens of age, gender and disability within the African Union’s upcoming Child Participation
Strategy;
The potential to advocate for - and support the development of - a parallel gender strategy for the African Union to
guide its engagement on issues related to girls, boys and children of diverse SOGIESC living in conflict contexts;
The potential to integrate child protection indicators – disaggregated by age, gender and disability – in the African
Union’s Conflict Early Warning and Response Mechanism (CEWARN); and,
The upcoming Safe Schools Conference in 2021 that will be convened in Africa and can provide an opportunity to
advocate for more African countries to endorse the Safe Schools Declaration 41 and the accompanying Guidelines for
Protecting Schools and Universities from Attack. 42

40 As reported by key informant.
41 Safe Schools Declaration (2015), available at: http://www.protectingeducation.org/sites/default/files/documents/safe_schools_declaration-final.pdf.
42 Global Coalition to Protect Education from Attack, Guidelines for Protecting Schools and Universities from Military Use during Armed Conflicts, available at: http://
protectingeducation.org/sites/default/files/documents/guidelines_en.pdf.
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3.

ANNEXES –
CHILD PARTICIPATION TOOLS
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3.1 SUGGESTED INTRODUCTORY AND
CONCLUDING SCRIPTS
Suggested introductory script:
“Many thanks for coming. This session has been organised to get your views and
experiences about what it is like for different children to live in conflict.
We care about what you have to say and will carefully record your ideas. Without
saying who told us these ideas we will share your thoughts with people who work
with us in Senegal, Kenya, and further away in different countries in Africa and around
the world. This will help us to adjust the activities we are already doing with children,
their families, and communities here in [insert name of country] and make them more
suitable to your different needs.
We cannot promise to stop all negative experiences that are happening to children.
More money and help will not necessarily come to address the problems you tell us
about. We do promise to listen to and to try to find ways to make the activities we are
doing with children better fit their needs.
No one will know who has told us the information discussed in this session. Your views
and stories will be entirely anonymous and your identity will be protected. We will not
include any mention of names.
We are aware that these topics can be difficult to talk about, but we want you to feel
safe to share stories that you know of with us. The only adults in this room are the
researchers (and translators/sign language interpreters, as appropriate) who are all
ready to listen and to believe everything you have to say.We encourage you not to feel
shy or embarrassed. You should feel free to share any story, or idea. All contributions
are welcome.
We hope everyone in the room listens to each other and respects each other. We want
what you hear in this room to stay private and confidential.When you leave here please
do not repeat to others what members of the group have talked about and shared
today.
At all times during this session it is your choice to participate. If at any point you are not
happy, if you want to leave the room, or if you want to take back or change something
you have said you can do this. Just let us know.

© Save the Children

If you want to give us more details about something by yourself at the end, you can.You
don’t have to, but you can.
There will also be the opportunity after this session to report a suspicion or an incident
of abuse or violence experienced by a child who needs further help. A member of
Save the Children staff who is based here in [insert name of location/town] will listen
to you and will be able to follow this up and try to help you and the child involved.
Because other people might need to be involved to help, this information would not be
anonymous. It will be dealt with entirely separate from this session.
The session will run for [insert estimated duration here – suggest a maximum of 2.5
hours] with a break in the middle for refreshments. The toilets are …”
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Suggested closing activity:
Shake it off
Time: 5-10 minutes
This activity releases the emotions built up during the discussion, and prepares for goodbyes and a
close to the group work.

Facilitator says:
“This session may have brought up lots of emotions and feelings amongst you. This is absolutely
normal and to be expected. This last session is to help us ‘shake off’ any stress the discussions may
have caused, to reflect on these emotions and then to let them go before we leave this room.”
1. Organise the room so that every child has some space around them. Each child should stretch
out their arms out to see if they can touch any other children. Children should not be able to
touch each other. Each child’s arm span is their space.
2. Put on some lively music.
3. Tell the children that when they hear start to hear the music, they should shake their bodies as
much as possible, their legs, arms, torso, feet, hands, everything! Shake, shake, shake! They can
start with one part of their body and work their way through their limbs till all their body is
shaking, or they can start straight away shaking all their body.
4. Have the children shake for at least 30 seconds – go for as long as all the children remain
enthusiastic about it.The shaking allows them to release excess energy. Shaking is a natural way
for the body to release stress.
5. If you notice that children have lots of energy after one round of the activity, repeat the exercise
again. It can be repeated as many times as you wish, as long as ALL the children are still enjoying
it.
6. When the music stops, tell the children to clap their hands as loudly as possible, three times.
7. On the third clap, they will leave their hands together and bring them to their heart. They will
close their eyes and take three big inhales and exhales. Counting to 3 on when inhaling and
exhaling as long as possible (maybe counting to 5 or longer).

Suggested closing script:
Facilitator says:
“Thank you to [names] for helping organise our activity and discussion today. It has been so
valuable to work together. Thank you to you the children for all your thoughts and ideas and for
sharing these with us.We know this isn’t always easy, but we are so grateful for your trust in us.We
thank everyone who has taken part today. We want to remind you that what we discussed today
is confidential. No names will ever be used in the report. We would ask that everyone remembers
this, and does not share what other children said in the group either.
The session is now finished.You can ….
a. Go back home
b. Meet with one of us, the facilitators, for more in-depth discussions, in strictest confidence.
c. Meet with the Save the Children Child Protection Focal Point to report any abuses that you are
aware of, and want to seek help for. Remember these disclosures would not be kept confidential
– as we would need to get help for the child.”
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3.2

BODY MAPPING TOOL

The body map is a participatory tool which can be used to explore children and young people’s
views concerning the gendered ways in which living in conflict or post conflict contexts has affected
their lives.

Prior to carrying out the activity:
•

•
•

A risk assessment must have taken place.The benefits of taking part in the activity must outweigh
risks related to conflict, socio-cultural norms, and public health concerns. Mitigation measures
must be in place for any potential risks identified.
Informed consent must be sought from the children’s parents or primary caregivers.The children’s
verbal assent will be sought at the beginning of the session.
Referral pathways must be in place. If a child discloses incidents of violence, they must be able to
seek psychosocial help, health response, and legal support. Contingency budget must be in place
to respond accordingly.

Key objectives:
•
•

To explore girls’ and boys’ views and experiences with regards to the different ways in which
living in conflict or post conflict contexts has affected their lives.
To analyse and record disaggregated information concerning the experiences of girls as it differs
boys of different ages and backgrounds in different contexts.

Participants:
•
•
•
•

Children should be divided into groups of 5-10 children, ideally working in different spaces with
separate facilitators.
Working in gender/age disaggregated groups of children (e.g. 6-9 year old girls, 6-9 year old
boys, 10-13 year old girls, 10-13 year old boys,14-17 year old girls, 14-17 year old boys).
Groups of girls and boys have to be kept separate so comparison can be made during the
analysis of the responses.
Targeting of children should be inclusive of children with varying types of disabilities, as well
as children from a diversity of backgrounds depending on the local context (e.g. religion, race,
ethnicity, socio-economic class, geographic location etc.)

Facilitators:
•

•
•

•

•

•

For each group there should be at least two facilitators – one male and one female facilitator.
Even better if you are able to have three facilitators.This allows children to approach a facilitator
of the gender of their choosing if they want to talk about or share something personal.
The facilitators can be Save the Children staff or local NGO or civil society organisation staff
or community volunteers. They can also be older children or youth.
Whoever is running the session must be thoroughly trained in meaningful child participation
methods. They should have been mentored through their first experiences of child participation
activities prior to running sessions with children.
At any one moment in time one facilitator should be running the activities with the children
– asking questions – trying to encourage as wide a range of children as possible to talk. And
the other facilitator should be writing notes – trying to capture everything that is said by the
children. If it is possible to have three facilitators, you can have one person asking questions,
one person annotating the flipchart drawing, and a third person writing detailed notes on a
computer or in a confidential notebook.
Ideally all facilitation and note-taking should be done in local languages with which the children
are familiar, even if transcripts are later translated to English/French etc. for the purposes of
analysis and reporting.
Particular note should be made of when they talk of differences in experiences of conflict based
on age, gender, disability, background, or status of children. Ensure careful documentation of
children’s views.
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•

All notes should be recorded anonymously – no children’s identifying information should be
recorded or stored with notes from the group discussion.

Time Needed:
• This tool takes approximately 40-60 minutes.
Materials needed:
• Flipchart paper, tape, markers.
• Refreshments.
• Appropriate and safe facilities.
• Necessary health and hygiene materials to ensure minimum transmission of any infectious
diseases.

Introduction:
Always start by:
• Introducing yourselves (the facilitators),
• Explaining the idea and objectives of the body mapping exercise,
• Agreeing ground rules,
• Explanation of confidentiality as well as age- and ability-appropriate process for seeking the
children’s verbal assent,
• Indicating who they can speak to if the discussion leads to need to report a child protection
incident; a safeguarding suspicion or incident; or someone would like to seek support.
• You should also describe some key concepts in ways that children of the target age can
understand.Terms that may need clarification include - for example - disability; LGBT+ (lesbian,
gay, bisexual, transgender, or other) children 43; children from ethnic minorities.

Key steps to the body mapping activity:
1. Large sheets of flipchart are stuck together to make a piece of paper large enough to draw the
outline of a real child. A child is asked to volunteer to lie on the sheets of paper to have their
body shape drawn around to create a large body map which represents children.
2. Label the outline with details of the group carrying out the activity. Record the gender and age
group and other specific details regarding background of the children (e.g. with disabilities, from
a specific minority or indigenous groups, etc.) location, and date above the body shape.
3. The outline of the body and drawings of body parts are now to be annotated by the children
or facilitators. Each of the body parts will be used to focus the discussion on a specific topic in
relation to living in an armed conflict or post conflict context.
4. The facilitator is to indicate a body part on the diagram and then ask the relevant questions.
The body parts and suggested questions – that can be adapted to the context – are listed in
the table below.
• Note: For a 1.5 hour discussion it is unlikely you can have an in-depth discussion on all 8
of these topics – it is therefore best to select 4-5 you wish to focus on initially. If there is
more time complete the rest of the topics.

43 Whilst the subject of LGBT+ children can be very hard to discuss depending on the age group and cultural/religious context
– you can maybe talk simply about girls who behave more like boys then people and society think they should and boys who
behave more like girls than people and society think they should.
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BODY PART TO BE
INDICATED

SUGGESTED QUESTIONS

Head

How has the conflict or post-conflict context affected your minds, the way you think,
and/or your learning?
(Ask about both positive and negative examples.)

Eyes

What have you seen with your eyes as a result of living in this conflict or post-conflict
contexts? How has the context affected the way people see children and young people?
How has the context affected your perception/views of the world?

Ears

What have you heard as a result of living in conflict or post-conflict contexts? How has
the context affected the way people listen to children and young people; or the way
children and young people listen to adults?

Mouth

How has the context affected the way people communicate with each other?
For example for work, study, income generation or through internal displacement – for
example, to leave/or return to their village, to live in/or leave an Internally Displaced
Persons [IDP] camp etc.?
Has it changed the way children and young people communicate with one another?

Main body

How has the conflict or post-conflict context affected your health? What forms of
abuse have girls and/or boys been subjected to?

Heart

How has the conflict or post-conflict context affected the feelings people have for
different people in their community or nation? How has it affected their own feelings
and people’s feelings towards them? Who did they get support from in times of need?

Arms/Hands

As a result of the conflict or post-conflict context, what kinds of activities are you more
involved with than you were before?
As a result of the conflict or post-conflict context, what kinds of activities are you less
involved in?
For example, forced work/unforced work/forced to carry/use guns/study/play etc. Paid
work? Unpaid work in the home? Unpaid work outside the home? Time at school? Play?
Does anyone use their hands in a negative way (for example, to beat them or harm
them?)

Legs/Feet

As a result of the conflict or post-conflict context, are there any changes in where
children and young people do or do not / can or cannot go?
For example for work, study, income generation or through internal displacement – for
example, to leave/or return to their village, to live in/or leave an Internally Displaced
Persons [IDP] camp etc.?
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A FINAL DIAGRAM GENERATED BY THE GROUP DISCUSSION MAY LOOK
SOMETHING LIKE THE DIAGRAM BELOW

POSITIVE

NEGATIVE

NGOs are talking to us
children and asking us
what we think.

We feel scared all the time. We
cry. We are worried about our
friends who are gone. I am sad
my father died.

I can see and spend time
chatting with my friends
more because we are not
at school.

I cannot go to school
anymore. I have to help
more in the home. My
father died so I have to
cook and sell the food in
the market

Girls are being stopped
from going out. Parents
are too scared for their
safety.

Throughout the process allow general discussion and ask gentle questions on the following points:
• What are your views about the various impacts of living in conflict or post conflict contexts? What are the most negative
impacts? What are the most positive impacts?
• Do you think the impacts described here are similar for all children in the community?
• And/or have some children been more or less impacted by the context?
• Girls, or boys? If yes, how are things different for them? What happens to them in times of conflict?
• Children who do not behave in ways that align with expectations of their sex and gender. For example, girls who
behave in masculine ways or boys who behave in feminine ways? If yes, how are things different for them? What
happens to them in times of conflict?
• Children 0-5, 6-10, 10-13, or 14-18? If yes, how are things different for them? What happens to them in times of conflict?
• Children living with disabilities – who have a chronic illness; who are in a wheelchair; who have trouble with their
vision; who have trouble with their hearing; who have learning difficulties; who have albinism; etc.? If yes, how are things
different for them? What happens to them in times of conflict?
• When analysing the results from different body maps produced from discussions with different groups of girls and boys (of
different ages or from different geographic backgrounds) it will be useful to analyse differences in views and experiences
according to gender, age, dis/ability, ethnicity, geography, socio-economic background, socio-political context, living context (for
example, internal displacement from homes and villages) etc.
• Close by:
• Dividing the participants into groups of two to three children. Ask them to brainstorm:
• What Save the Children could do to better help girls, versus boys, versus children who are not fitting easily into the
categories of girl/boy.

2020-2023 GENDER STRATEGY

Facilitator’s notes:
•

•

•

While exploring children and young people’s views and experiences, encourage them to share
positive and negative examples of how the conflict or post conflict context has affected them.
For example, past examples may highlight children’s resiliency and the ways in which children
and young people positively cope with adversity faced.
In country contexts where it is relevant, encourage reflection and sharing of different experiences
of being internally displaced – for example, having to move from homes and communities, issues
related to poverty, living in IDP camps and/or of returning home. What were the benefits and
disadvantages in each respective setting; what were the challenges faced in being internally
displaced and/or returning home.
Also where possible, encourage reflection and sharing of children’s experiences of when they
were part of armed militia groups, and/or their experiences of returning to their families and/or
communities. Note this can be very sensitive. This should only be done by trained staff who have
a strong relationship with the children. This should only be done where the children in the group
all were or are associated with the same armed group or armed force.

Post-discussion analysis:
•
•
•
•

Analysis and comparison between answers from girls versus from boys will take place after the
group discussions.
Take a photograph of the diagrams generated.
Set the diagrams next to each other and note the main differences and similarities.
If you done the activity with different age groups, make sure you compare the diagrams for
differences related to both the age and gender of the children. If children with disabilities also
gave different responses linked to disability, please also highlight this in your analysis.

3.3

COMMUNITY MAPPING TOOL

Children are embedded within a family and the family is embedded within a community.This activity
will help you to identify the risk and protective factors present within the community. Carrying out
this activity can help you to understand the existing relationships in children’s lives, the places they
spend time, the activities they engage in and their perception of safety and risk in their community.
Community Mapping provides a way for children to not only talk about, but also to show their
experiences of social support and risks in very tangible terms. It is an entry point to identify the
relationship between the challenges (risks) and strengths (protective factors) facing children in a
community and link these with places of risk and/or places of safety. This activity can also enable
discussions about more sensitive topics, such as risky behaviour exhibited by boys and girls, and
should be handled carefully.

Prior to carrying out the activity:
•

•
•

A risk assessment must have taken place.The benefits of taking part in the activity must outweigh
risks related to conflict, socio-cultural norms, and public health concerns. Mitigation measures
must be in place for any potential risks identified.
Informed consent must be sought from the children’s parents or primary caregivers.The children’s
verbal assent will be sought at the beginning of the session.
Referral pathways must be in place. If a child discloses incidents of violence, they must be able to
seek psychosocial help, health response, and legal support. Contingency budget must be in place
to respond accordingly.

Key objectives:
This activity will help you to develop a deeper understanding of children’s perspectives of:
• Social supports and sources of protection
• Community-level practices that protect children
• What children do within their communities to protect themselves
• Community-level factors that exacerbate risks for children
• How children and other elements of the community protect them from these risk factors.
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Participants:
•
•
•
•

Children should be divided into groups of 5-10 children, ideally working in different spaces with
separate facilitators.
Working in gender/age groups of children (e.g. 6-9 year old girls, 6-9 year old boys, 10-13 year
old girls, 10-13 year old boys,14-17 year old girls, 14-17 year old boys).
Groups of girls and boys have to be kept separate so comparison can be made during the
analysis of the responses.
Targeting of children should be inclusive of children with varying types of disabilities, as well
as children from a diversity of backgrounds depending on the local context (e.g. religion, race,
ethnicity, socio-economic class, geographic location, etc.)

Facilitators:
•

•
•

•

•

•
•

For each group there should be at least two facilitators – one male and one female facilitator.
Even better if you are able to have three facilitators.This allows children to approach a facilitator
of the gender of their choosing if they want to talk about or sharing something personal.
The facilitators can be Save the Children staff or local NGO or civil society organisation staff
or community volunteers. They can also be older children or youth.
Whoever is running the session must be thoroughly trained in meaningful child participation
methods. They should have been mentored through their first experiences of child participation
activities prior to running sessions with children.
At any one moment in time one facilitator should be running the activities with the children
– asking questions – trying to encourage as wide a range of children as possible to talk. And
the other facilitator should be writing notes – trying to capture everything that is said by
the children. If it is possible to have 3 facilitators, you can have one person asking questions,
one person annotating the flipchart drawing, and a third person writing detailed notes on a
computer or in a confidential notebook.
Particular note should be made of when they talk of differences in experiences of conflict based
on age, gender, disability, background, or status of children. Ensure careful documentation of
children’s views.
All notes should be recorded anonymously – no children’s identifying information should be
recorded with notes from the group discussion.
It is critical that each of the 4 steps outlined below takes place one after the other. You should
allow 15-20 minutes to carry out each step before moving to the next step.

Time needed:
•

1.5 hours.

Materials needed:
•
•
•
•
•

Large sheets of paper.
Several packs of different coloured markers/pens.
Refreshments.
Appropriate and safe facilities.
Necessary health and hygiene materials to ensure minimum transmission of any infectious
diseases.

Introduction:
Always start by:
• Introducing yourselves (the facilitators),
• Explaining the objectives of the body mapping,
• Agreeing ground rules,
• Explanation of confidentiality as well as age- and ability-appropriate process for seeking the
children’s verbal assent,
• Indicating who they can speak to if the discussion leads to need to report a child protection
incident; a safeguarding suspicion or incident; or someone would like to seek support.
• You should also describe some key concepts in ways that children of the target age can
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understand. Terms that may need clarification include - for example - disability; LGBT+ (lesbian,
gay, bisexual, transgender, or other) children 44; children from ethnic minorities.

Key steps to the community mapping activity:
1. Map the community
• Work with the children to create a simple map of their community.
• Allow the children to use most of the colours – but keep two distinctly different colours (for
example purple and red) aside so they cannot use them for now.
• Guide them to produce something together. It does not have to be too detailed or technical. Ask
them to think about and draw the main geographical features, community buildings, and roads,
the children’s neighbourhoods, and places where children go (e.g. play areas, rivers, market,
schools, clinics, places of worship, other places children gather).
2. Map places, people, and social spaces of safety and protection for children
• Now ask children to add to the initial drawing.
• Tell them to use one of the coloured markers that you set aside and the children DID NOT use
in the previous step (e.g. purple).
• Ask the children to draw on protective places and people.
• Ask questions as they draw. Who is helping children? Why do they help children? How do they
help children? Which children do they help?
• Allow children to use symbols and explain why they have identified certain places (e.g. why is
that place safe?).
• Encourage rich discussion for protection from family, friends, community, spaces for play, sport
and games, government services such as schools, hospitals, protection services, cultural places
and other places where people gather.
• When the children have finished drawing: Probe for where these things differ for boys and girls;
children of different ages; children with disabilities; and how things differ at different times of the
day, seasons etc. If the groups wish, they can code these things using their own symbols.
• Ask children to think of day and night, weekend and weekdays, and different times of the year.
• Have sites of protection changed since the conflict started?
3. Map places, people, and social spaces of risk for children
• Now ask children to add to the initial drawing again.
• Tell the children to use the other coloured marker that you set had aside and the children DID
NOT use in the either of the previous steps (e.g. red).
• Ask the children to draw on identify risky places, pay particular attention to child protection
threats such as violence, abuse, exploitation.
• Children will often focus on physical threats such as traffic accidents; snakes; drowning in rivers;
etc.Try and bring this back to child protection (in some cases these threats will have a protection
relation, e.g. poor children have to live on the streets and may be at risk of traffic accidents).
• Allow children to use symbols and explain why they have identified certain places (e.g. why is
that place risky?).
• When the children have finished drawing: Probe for differences among boys and girls; different
ages; children with disabilities; etc. as above.
• Ask children to think of day and night, weekend and weekdays, and different times of the year.
• Have sites of risk changed since the conflict started?

44 Whilst the subject of LGBT+ children can be very hard to discuss depending on the age group and cultural/religious context
– you can maybe talk simply about girls who behave more like boys then people and society think they should and boys who
behave more like girls than people and society think they should.
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4. Rank Top 4 Risk and Top 4 Protection Factors
• Ask the children to rank the sites/places they have marked on their maps.
• They should discuss and agree on the top 4 places of risk. 1 being the most dangerous, 4 being
less dangerous.
• They should discuss and agree on the top 4 places that are protective. 1 being safest and most
protective and 4 being protective but not as protective.
• They should have a discussion about how their decisions are being made among them. Tell them
it is not a problem if they cannot reach a joint decision it is the ideas and discussion they have
which is important.
• If they do agree, please ensure the 4 risk and protective factors are clearly listed on the map.
• Ask how the rankings may be different for:
• Girls, or boys? If yes, how are things different for them? What happens to them in times
of conflict?
• Children who do not behave in ways that align with expectations of their sex and
gender. For example, girls who behave in masculine ways or boys who behave in
feminine ways? If yes, how are things different for them? What happens to them in times
of conflict?
• Children 0-5, 6-10, 10-13, or 14-18? If yes, how are things different for them? What
happens to them in times of conflict?
• Children living with disabilities – who have a chronic illness; who are in a wheelchair;
who have trouble with their vision; who have trouble with their hearing; who have
learning difficulties; who have albinism; etc.? If yes, how are things different for them?
What happens to them in times of conflict?

Questions for discussion after the drawing activity:
•
•
•

•

•

What child-level characteristics make the risks in the community more dangerous?
What personal level characteristics make certain children less at risk?
Do boys feel safer in this community? Do girls feel safer in this community? Do other factors
make certain children more at risk (being LGBT+; being younger or older; living on the street;
being in a foster home or adopted; being from a certain ethnic/religious/minority group, living
with a disability; etc.?
What skills or knowledge would help you and other young people to address the problems in
your community or benefit from the positive aspects? Which skills would enhance your influence
in the community?
Are those skills that you, if possible, would like to work further on in this programme?

Post-discussion analysis:
•
•
•
•

Analysis and comparison between answers from girls versus from boys will take place after the
group discussions.
Take a photograph of the diagrams generated.
Set the diagrams next to each other and note the main differences and similarities as you are
carrying out the analysis.
If you done the activity with different age groups, make sure you compare the diagrams for
differences related to both the age and gender of the children. If children with disabilities also
gave different responses linked to disability, please also highlight this in your analysis.
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3.4 PUPPET WALK TOOL45
Asking children to consider the views of “another” child who has the same characteristics as them
(gender, age, living situation, background, disabilities etc.) rather than talk about themselves can
make them more open about their real-life experiences. By having the children create a puppet you
can break the ice and allow children to express themselves.

Prior to carrying out the activity:
•

•
•

A risk assessment must have taken place.The benefits of taking part in the activity must outweigh
risks related to conflict, socio-cultural norms, and public health concerns. Mitigation measures
must be in place for any potential risks identified.
Informed consent must be sought from the children’s parents or primary caregivers.The children’s
verbal assent will be sought at the beginning of the session.
Referral pathways must be in place. If a child discloses incidents of violence, they must be able to
seek psychosocial help, health response, and legal support. Contingency budget must be in place
to respond accordingly.

Key objectives:
•

To understand the good and bad experiences that girls and boys have faced in way that is safe
and protects children from having to speak about themselves.

Participants:
•
•
•
•

Children should be divided into groups of 5-10 children, ideally working in different spaces with
separate facilitators.
Working in gender/age groups of children. This activity is ideal for children aged 6-9 years old,
but may also work with older children 10-13 years old or 14-17 years old.
Groups of girls and boys have to be kept separate so comparison can be made during the
analysis of the responses.
Targeting of children should be inclusive of children with varying types of disabilities, as well
as children from a diversity of backgrounds depending on the local context (e.g. religion, race,
ethnicity, socio-economic class, geographic location etc.)

Facilitators:
•

•
•

•

For each group there should be at least two facilitators – one male and one female facilitator.
Even better if you are able to have three facilitators.This allows children to approach a facilitator
of the gender of their choosing if they want to talk about or sharing something personal.
The facilitators can be Save the Children staff or local NGO or civil society organisation staff
or community volunteers. They can also be older children or youth.
Whoever is running the session must be thoroughly trained in meaningful child participation
methods. They should have been mentored through their first experiences of child participation
activities prior to running sessions with children.
At any one moment in time one facilitator should be running the activities with the children
– asking questions – trying to encourage as wide a range of children as possible to talk. And
the other facilitator should be writing notes – trying to capture everything that is said by the
children. If it is possible to have three facilitators, you can have one person asking questions,
one person annotating the flipchart drawing, and a third person writing detailed notes on a
computer or in a confidential notebook.

45 This activity is a slightly adapted version of the Puppet Walk presented on page 41 – 42 of Philippa Hill (2020) Listen To Us:
girls’ and boys’ gendered experiences of the conflict in eastern Ukraine, Save the Children, available at: https://resourcecentre.
savethechildren.net/library/listen-us-girls-and-boys-gendered-experiences-conflict-eastern-ukraine.
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•

•
•

It is important to note down when children talk of differences in experiences of conflict based
on age, gender, disability, background, or status of children. Ensure careful documentation of
children’s views.
All notes should be recorded anonymously – no children’s identifying information should be
recorded or stored with notes from the group discussion.
It is critical that each of the four steps outlined below takes place one after the other.You should
allow 15-20 minutes to carry out each step before moving to the next step.

Time needed:
•

1.5 hours to 2 hours.

Materials needed:
•
•
•
•
•
•
•

Enough large white A4 envelopes for one per child. It is best to have a few extra in case a child
makes a mistake and wishes to correct their puppet.
Coloured pens, string, paper, buttons, beads, coloured wool, scraps of fabric, and other art and
craft materials.
Multiple sticks of glue, pairs of scissors and rolls of sticky tape.
Dot stickers – three per child.
Refreshments.
Appropriate and safe facilities.
Necessary health and hygiene materials to ensure minimum transmission of any infectious
diseases.

Introduction:
Always start by:
• Introducing yourselves (the facilitators),
• Explaining the objectives of the body mapping,
• Agreeing ground rules,
• Explanation of confidentiality as well as age- and ability-appropriate process for seeking the
children’s verbal assent,
• Indicating who they can speak to if the discussion leads to the need to report a child protection
incident; a safeguarding suspicion or incident; or someone would like to seek support.
• You should also describe some key concepts in ways that children of the target age can
understand. Terms that may need clarification include - for example - disability; LGBT+ (lesbian,
gay, bisexual, transgender, etc.) children 46 ; children from ethnic minorities.

Key steps to the puppet walk activity:
Making the puppets:
1. Each child is given a large envelope and materials to decorate it with. Explain to the children that
we are going to make puppets.
2. The puppet should be the same age as them and lives in the same place as them.
3. Children make a puppet each and give their puppet a name.

Puppet walk:
4. When the children have finished making their puppets, the facilitator says, “We are going to take
the puppets on a walk through their day.” This starts with the puppets waking up in the morning.
Children should move their puppets around and let their puppets speak to tell stories about
what they are doing and seeing.

46 Whilst the subject of LGBT+ children can be very hard to discuss depending on the age group and cultural/religious context – you
can maybe talk simply about girls who behave more like boys then people and society think they should and boys who behave more
like girls than people and society think they should.
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5. The story takes the puppets from their home, into their community, to school and back home.
During this, at every stage of the day and in every location the facilitator asks questions about
what the puppets do, see and think in each of these spaces and times in the day and whether
they feel safe, happy or sad. Ask them to indicate problems or difficult things they experience.
6. The notetaker must take careful notes about what the children say the puppets experience, and
how this makes them feel.
7. When you have a list of problems/difficult things, write each of these problems or difficult things
down on a separate large piece of paper. If possible, draw a picture to represent the problem/
difficult thing.
8. Show these to the children and ask them if there are any big problems that children in their
community face that we have not written.
9. Throughout the process allow general discussion and ask gentle questions on the following
points:
• What has changed for this child because of the conflict?
• Have the changes been different for girls versus boys?
• What is bad for these children during times of conflict?
• Who helps this child? What is good for this child?
10. Write notes on the children’s responses to these questions.

Identifying problems:
11. When the puppets have gone back to sleep at the end of the day, gather all the children into a
circle. Sit on chairs or on the floor with them.
12. Ask them,“What were the problems / difficulties that the puppets face in their lives?” Write down
a list of the problems/difficulties that the children mention.These could be things such as: violence
at home, not being able to go to school, seeing fighting when outside, not having enough food,
their homes being damaged etc.
13. When you have a list of problems/difficulties, write each problem/difficulty on a separate large
piece of paper. If possible, try to draw a picture to represent each of the problems/difficulties.
14. Show these each one at a time to the children and ask them if there are any big problems
that children in their community face that we have not written down here. If there are other
problems, add them to further sheets of paper.
15. Stick each of the problem sheets on the wall.

Dot voting:
16. Explain that now we are going to vote to find out about the biggest problems that children face.
17. Give each child a single dot sticker each.Ask them to stick their dot on the poster that represents
their biggest problem. Remind children that they can vote for what they think is the biggest
problem. They do not need to copy their friends. Different people can face different problems.
18. You may need to recap what each of the problems is as not all children will be able to read or
remember the order of the problems pinned on the wall.
19. Once they have all placed their first sticker, give them another sticker, and ask them to do the
same. Explain that they can choose to put their sticker on another poster representing another
problem. Or they can (but don’t have to) put the second sticker on the same poster with their
first sticker if for them that first problem represents a really a big problem.
20. Repeat with a third and final sticker, until each child has placed 3 stickers on the problem sheets.
21. Once all children have used all 3 stickers the facilitator should pick out the 3 posters with the
most dots on. Count up the dots on each page and write the number at the top of the page.
These now represent the 3 biggest problems as voted for by the children.
22. Move these posters to the wall at the front of the room / on to the floor / on the table.
23. Now the facilitators say: “From the game we just played, it seems that the biggest problems for
children right now are xxx, and xxx. Does this sound correct? Are there any other problems that
are bigger than these three problems that we didn’t talk about in that game?”
24. The facilitator writes down each bigger problem articulated by the children (if any) and to
repeat back the final top 3 priority problems.
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25. Ask the children to explain more about why these are problems. For example, facilitator says,
“Many children have said that food is a big problem. Why is it a problem? What are the bad
things? Are there any groups of children that experience this problem more?” Write down the
detailed explanations.
26. Ask the children if they want to tell you more about any of the other problems (e.g. the ones
that were not prioritised as top 3). It is important to give children this opportunity.There may be
an issue that is a severe problem for one child but not for the others (e.g. a protection concern).
27. Remind children that they can come and speak to you after the workshop if they want to tell
you something privately.

Post-discussion analysis:
•
•
•
•

Analysis and comparison between answers from girls and answers from boys will take place
after the group discussions.
Take a photograph of the problems with the dot voting as they are placed on the wall.
Put the photos of the different groups (girls versus boys) together when you are preparing the
analysis so you can see the main differences in observations more easily.
If you done the activity with different age groups, make sure you compare the notes and photos
for differences related to both the age and gender of the children. If children with disabilities also
gave different responses linked to disability, please also highlight this in your analysis.

3.5 EMPOWERMENT STAR TOOL
This activity enables you to measure children’s perceptions relating to their ability to exercise their
rights and live a life free of violence. Comparing the results of diverse children will enable you to see
how children’s lives differ based on personal level characteristics.

Prior to carrying out the activity:
•

•
•

A risk assessment must have taken place.The benefits of taking part in the activity must outweigh
risks related to conflict, socio-cultural norms, and public health concerns. Mitigation measures
must be in place for any potential risks identified.
Informed consent must be sought from the children’s parents or primary caregivers.The children’s
verbal assent will be sought at the beginning of the session.
Referral pathways must be in place. If a child discloses incidents of violence, they must be able to
seek psychosocial help, health response, and legal support. Contingency budget must be in place
to respond accordingly.

Key objectives:
•
•

To understand girls’ and boys’ perceptions of the opportunities and empowerment in their lives
To understand whether children feel they are able to attain their rights

Participants:
•
•

•
•

Children should be divided into groups of 5-10 children, ideally working in different spaces with
separate facilitators.
Working in gender/age groups of children (e.g. 6-9 year old girls, 6-9 year old boys, 10-13 year
old girls, 10-13 year old boys,14-17 year old girls, 14-17 year old boys). This activity works well
for older aged children – e.g. 14-17 year olds.
Groups of girls and boys have to be kept separate so comparison can be made during the
analysis of the responses.
Targeting of children should be inclusive of children with varying types of disabilities, as well
as children from a diversity of backgrounds depending on the local context (e.g. religion, race,
ethnicity, socio-economic class, geographic location etc.)
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Facilitators:
•

•
•

•

•

•

For each group there should be at least two facilitators – one male and one female facilitator.
Even better if you are able to have three facilitators.This allows children to approach a facilitator
of the gender of their choosing if they want to talk about or sharing something personal.
The facilitators can be Save the Children staff or local NGO or civil society organisation staff
or community volunteers. They can also be older children or youth.
Whoever is running the session must be thoroughly trained in meaningful child participation
methods. They should have been mentored through their first experiences of child participation
activities prior to running sessions with children.
At any one moment in time one facilitator should be running the activities with the children
– asking questions – trying to encourage as wide a range of children as possible to talk. And
the other facilitator should be writing notes – trying to capture everything that is said by
the children. If it is possible to have 3 facilitators, you can have one person asking questions,
one person annotating the flipchart drawing, and a third person writing detailed notes on a
computer or in a confidential notebook.
Particular note should be made of when they talk of differences in experiences of conflict based
on age, gender, disability, background, or status of children. Ensure careful documentation of
children’s views.
All notes should be recorded anonymously – no children’s identifying information should be
recorded with notes from the group discussion.

Time needed:
Approximately 40-60 minutes.
NOTE: it might be good to give children their refreshments while they are doing their individual
work on the empowerment star.

Materials needed:
•

Full list of topic options

School /
education

Work

5

Emotions

16 point empowerment
star

Speaking up
Money

4
3

Play

Adapt the empowerment star worksheet to your needs before you run the session. Choose from
the table below where there are up to 16 ‘factor’ that you can measure. Choose the factors you
want to assess that are most relevant in the context. These may be based on issues raised in
key informant interviews or assessments with adults from the community for example.The more
factors you include the longer the session will take.

Receiving
information

2

Safety

4

3

2

2

3

4 5

Experiences
of violence

1

Sexual
health and
reproductive
rights

2

Health

3
4

Relationships
Marriage

5

Hygiene
and
sanitation

5

4

4

4

3

3

3

Food and
nutrition
Shelter

5

4

3

2 1

5

2

2

1

1
1

1

8 point empowerment
star

5

2

1
5

12 point empowerment
star

1

2

3

4 5

5

4

3

2 1

1

2

3

4 5

1
5

4

3

2 1

1

1

1

2

2

2

3

3

3

4

4

4

5

5

5

1

2

3

4 5
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•

•
•
•
•

EITHER: Print enough copies of the empowerment star worksheet to give one copy per participant
OR you can also draw the empowerment star on a large piece of flipchart paper to be pinned
on the wall to facilitate a group discussion. Depending on the ground, this second option might
be preferable to encourage a more dynamic discussion between participants.
Pens – one for each child in the group if doing the individual activity OR a set of markers to use
on the flipchart when facilitating.
Refreshments.
Appropriate and safe facilities.
Necessary health and hygiene materials to ensure minimum transmission of any infectious
diseases.

Introduction:
Always start by:
• Introducing yourselves (the facilitators),
• Explaining the objectives of the body mapping,
• Agreeing ground rules,
• Explanation of confidentiality as well as age- and ability-appropriate process for seeking the
children’s verbal assent,
• Indicating who they can speak to if the discussion leads to need to report a child protection
incident; a safeguarding suspicion or incident; or someone would like to seek support.
• You should also describe some key concepts in ways that children of the target age can
understand. Terms that may need clarification include - for example - disability; LGBT+ (lesbian,
gay, bisexual, transgender, or other) children 47 ; children from ethnic minorities.

Key steps to the empowerment star activity:
1. Explain to the children that we are going to do an activity to understand whether girls/boys are
able to attain their rights, and what opportunities or difficulties they face in life.
2. Give each participant a copy of the empowerment star worksheet OR pin the empowerment
star on the wall if you will run the discussion in plenary.
3. Explain how the different topics noted at the points of the star relate to different rights and
opportunities that children should and may have.
4. If doing the activity on individual worksheets:
a. Each participant should read the question for each topic and decide they think the answer
is never (1) , seldom (2), sometimes (3), often (4) or always (5).
The table below gives the questions and scale example(s).You may want to adapt this for
the children / context.
b. Facilitate a group discussion on the scales 1 – 5 for each of the factors. Use the questions
in the table to facilitate the discussion.

47 Whilst the subject of LGBT+ children can be very hard to discuss depending on the age group and cultural/religious context
– you can maybe talk simply about girls who behave more like boys then people and society think they should and boys who
behave more like girls than people and society think they should.
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ISSUE

SUGGESTED QUESTIONS

School / education

Do girls and boys complete 11 years 1. Never. Girls and boys never get to complete a full 11 years
of school?
of schooling.

Speaking up.

Girls and boys can feel free to say 1: Never. Girls and boys do not dare to say what matters to
what matters to them in front of an them when an adult male is present.
adult male?
5: Always. Girls and boys can openly say what they think
when an adult man is present and/or when an adult man can
hear them.

Money.

Do girls and boys help to decide 1: Never. Girls and boys never have access to money or make
what money is spent on in their decisions on how to spend money.
household?
5:Always. Girls and boys have access and control over money,
and are able to influence household spending.

Receiving information

Do girls and boys have access to 1: Never. No trusted information is ever shared with girls and
information they can trust?
boys.

SCALE EXAMPLE

5: Always. All girls and boys complete all 11 years of school.

5: Always. Girls and boys have full and easy access to
information from a range of trusted sources.
Experiences of violence

Do girls and boys have a life free 1: Never. Children experience and see violence in their homes,
from violence?
at school, and in public spaces.
5: Always. Children experience very little or no violence. They
are able to report violence when they do see it and feel there
are ways to protect them from future violence.

Health

Can girls and boys get the medical 1: Never. Girls and boys are never able to get the medical
care that they need when they need care they need.
it?
5: Always. Girls and boys are always able to get quick and
easy high quality medical care that is adapted to their needs.

Food and nutrition

Are all children able to access a 1: Never. Most children only eat once a day, or less. They eat
range of healthy and nutritious food the same starch every time, with little meat or vegetables.
three times a day?
5: Always. Children are able to eat a range of foods, and eat
whenever they are hungry.

Shelter

Are all children living in a safe and 1: Never. Most children do not have a safe and stable home.
well-built home?
Children are living in tents, camps, temporary shelters, or out
on the streets or in public spaces.
5: Always. All children live in a safe and well-built home.

Hygiene and sanitation All children have regular access
to water, soap, and other hygiene
materials so they can wash and
clean themselves?

1: Never. Children do not have water and soap they need to
be able to wash their hands before meals or after going to the
toilet, they cannot bathe, and they cannot wash themselves or
their clothes on a regular basis.
5: Always. Children always have access to water and soap.
They can wash hands before every meal and after going to
the toilet, and bathe as necessary.
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ISSUE

SUGGESTED QUESTIONS

Marriage

Do girls and boys decide when and 1: Never. Adults decide if, whom and when a girl marries.
who they marry?
5: Always. Girls and Boys decide for themselves if, whom and
when they marry.

Relationships

Do Girls and Boys get to decide 1: Never. Other people decide when they will have a
when and with who they have relationship with a girl or boy, and that girl or boy does not
relationships?
have a say.

SCALE EXAMPLE

5: Always. Girls and boys decide for themselves if, when, and
with whom they have a relationship.
Sexual and reproductive Do girls and boys have access to 1: Never. Children are not allowed to talk about or access
health
and
rights information about and able to services relating to their SRHR.
(SRHR)
services to address their sexual and
reproductive health and rights?
5: Always. Children are able to get information about their
SRHR and access quality SRHR services as and when they
need them.
Safety

Do girls and boys feel safe in this 1: Never. Girls and boys do not feel safe at home, at school or
community?
in the community.

Play

Are girls and boys able to play and 1: Never. Girls and boys are never able to play and relax.
relax at least for a part of every
day?
5: Always. Girls and boys are always able to play and relax as
much as they like, in ways that they enjoy.

Emotions

Can girls and boys freely share their 1: Never. Girls and boys never feel able to share their emotions
emotions and how they feel with or how they feel with other people.
other people?
5: Always. Girls and boys feel comfortable sharing their
feelings and emotions with everyone.

Work

Can girls and boys decide what 1: Never. Girls and boys have no options or control over what
work they will do when they become work they will do as an adult.
adults?
5: Always. Girls and boys can choose freely to do whatever
work they are most interested in when they are an adult.

5: Always. Girls and boys feel safe everywhere at all times.

Throughout the process:
•
•
•
•
•

Allow general discussion and ask gentle questions on the following points:
Remind the children that it is okay for different people to have different answers. Ask them to circle the number on both the table
and then on the star diagram.
What are your views about the various impacts of living in conflict or post conflict contexts? What are the most negative
impacts? What are the most positive impacts?
Do you think the impacts described here are similar for all children in the community?
And/or have some children been more or less impacted by the context? For example:
• Girls, or boys? If yes, how are things different for them? What happens to them in times of conflict?
• Children who do not behave in ways that align with expectations of their sex and gender. For example, girls who
behave in masculine ways or boys who behave in feminine ways? If yes, how are things different for them? What
happens to them in times of conflict?
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•

Children 0-5, 6-10, 10-13, or 14-18? If yes, how are things different for them? What
happens to them in times of conflict?
• Children living with disabilities – who have a chronic illness; who are in a wheelchair;
who have trouble with their vision; who have trouble with their hearing; who have
learning difficulties; who have albinism; etc.? If yes, how are things different for them?
What happens to them in times of conflict?
5. When they have ranked/rated all the factors – that is they have selected a number 1 – 5 against
all the points on the star – they can then ‘connect the dots’ on the star diagram. The bigger and
wider the star/shape, the more empowered they think children are.
6. Close by:
• Dividing the participants into groups of two to three children, ask them to brainstorm
what Save the Children could do to better help girls, versus boys, versus children who
are not fitting easily into the categories of girl/boy.
•

Facilitator’s Notes:
•

•

•

While exploring children views and experiences, encourage them to share positive and negative
examples of how the conflict or post-conflict context has affected them. For example, post
examples may highlight children’s resiliency and the ways in which children and young people
positively cope with adversity faced.
In country contexts where it is relevant, encourage reflection and sharing of different experiences
of being internally displaced – for example, having to move from homes and communities, issues
related to poverty, living in IDP camps and/or of returning home. What were the benefits and
disadvantages in each respective setting; what were the challenges faced in being internally
displaced and/or returning home.
Also where possible, encourage reflection and sharing of children’s experiences of when they
were part of armed militia groups, and/or their experiences of returning to their families and/or
communities. Note this can be very sensitive. This should only be done by trained staff who have
a strong relationship with the children. This should only be done where the children in the group
all were or are associated with the same armed group or armed force.

Post-discussion analysis:
•
•
•
•

Analysis and comparison between answers from girls versus from boys will take place after the
group discussions.
Take a photograph of the diagrams generated.
Set the diagrams next to each other and note the main differences and similarities as you are
carrying out the analysis.
If you done the activity with different age groups, make sure you compare the diagrams for
differences related to both the age and gender of the children. If children with disabilities also
gave different responses linked to disability, please also highlight this in your analysis.
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16-POINT EMPOWERMENT STAR FOR PRINTING AS HANDOUTS FOR CHILDREN
School / education
Work

Speaking up

5

Emotions

Money

4
3

Play

Receiving
information

2
1
5

4

3

2

1

1

2

3

4

5

Safety

Experiences
of violence

1
2

Sexual health and
reproductive rights

Health

3
4

Food and
nutrition

Relationships
Marriage

5

Hygiene and
sanitation

Shelter
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