ONE OFF ACTIVITIES AND ADDITIONAL SESSIONS FOR
ADOLESCENT GIRLS
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A. WHAT IS IT?
The activities and sessions included in this guide are aimed to help facilitators working with
adolescent girls to carry out one off activities. Some of the sessions mentioned in here are for
recreational purposes, whilst others are developed in a way to help adolescent girls explore
their feelings, thoughts and ideas, in addition to discussing and going through topics that might
interest girls their age.
Some of the activities are simple and straightforward and shouldn’t take much preparation to
be able to facilitate. Others, and particularly the long sessions might require more preparation
in advance.
You can use this guide if you need to substitute for an activity in the absence of a
trainer/facilitator or organize these one off activities for girls in the centre and in mobile
settings. You can also use the guide if the latter asked for specific topics that are covered within
the activities or sessions. In other terms, you can include some in your MSMW/Drama
intervention or other if the requested content wasn’t covered in the original curricula.

B. GUIDELINES FOR REVIEWING AN ACTIVITY/SESSION
When reviewing sessions/activities that have been designed and piloted with girls, it’s
important to get feedback from the teams or the people implementing the sessions to see how
the piloting phase progressed. It is recommended to meet with the staff that piloted the activity
and ask the following questions:
1. What parts of the activity worked well (Successes)?
 What did the girls tell you that they liked?
 Where were the girls most active in responding and participating?
 What activities did you find easy to implement?
 Which activities seemed to be most interesting to girls?
2. What parts of the activity didn’t work as well (Gaps)?
 What did the girls tell you that they didn’t like?
 Where were the girls not very active during the session?
 What activities did you find hard to get girls to engage in?
 At which points, if any, did you lose the attention of the girls?
3. What questions need to be adapted (Language)?
 Were there any questions that the girls found hard to understand?
 Were there any questions that you had to rephrase and simplify?
3



What changes did you make to the questions that resulted in the girls fully
understanding what was asked of them?

4. How easy was it to use the facilitators guide? (Facilitator’s guide)
 What parts of the guide were easy to follow?
 What parts of the guide were hard to follow?
 Did you use the guide in the way it was designed?
 Did you make adaptations to the guide to make it easier to follow? If so, what
were the adaptations?
 Was the guide detailed enough (i.e. did you find everything you needed within
the guide)?
 Do you have any recommendations as to how this guide could be better
designed to ease the implementation for the facilitator?

C. TIPS FOR CREATING AN ACTIVITY/SESSION
Some of the sessions and activities in the guide were created based on the needs of AGs as
well as the observation of the focal points and facilitators. More sessions can always be
created as long as girls raise needs and topics to discuss! However, before creating an
activity, it’s important to take into consideration some key points:
1. Relevance: Is it relevant to the girls you work with?
2. Lens: When developing the session, what is the target group you designed it for? Did you
have girls out of school in mind, educated girls, shy girls, girls who lack knowledge or vice
versa?
3. Immediacy: What can they take away from the session and immediately apply to their life?
4. Daily life: Does this cover different issues in one session that girls face?
5. Skills, Knowledge, Assets: what does the session do? What is the balance of Skills,
knowledge or Assets that it builds? What are the expected outcomes?
6. Think of something that interfere in the daily lives of girls but not covered in the curriculum.
7. Assess the readiness of girls to discuss a topic, not every topic can be immediately
addressed.
8. Think about the girls’ criteria.
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9. Save some time at the end so that girls can approach the facilitator individually.
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D. ONE OFF ACTIVITIES
Objective:
Duration:
Materials:
Steps:

Objective:

Duration:
Materials:
Steps:

Mirror Mirror
Appreciate their self-image;
Identify some ways to raise their self-esteem.
20 Minutes
Medium size mirror, box, flip chart paper and pens.
1. The facilitator asks the girls to sit in a circle;
2. The facilitator tells the girls that inside the box, there’s an image of a very
important, amazing, special person;
3. She goes around showing the girls the mirror inside the box; making sure
that the girls do not make any reaction or tell others what’s really inside it
unless all the girls had the chance to see it;
4. Building on that, the facilitator breaks the girls into groups of 4 (depending
on the number) to arrange themselves together in order to brainstorm
their thoughts (on flip chart paper) on: Where does confidence come
from? And how can you work on increasing your confidence? And finally,
how can you help support others in increasing their confidence;
5. Once all the groups are done, the groups share with the rest of the girls,
their ideas and discuss them.
Yes We Cam!
Express topics that interest them;
Raise awareness regarding other girls’ points of view;
Increase Girls’ self-confidence in expressing themselves in front of a wide
group.
20 Minutes
Carton, scissors, ribbon, colored pencils, pens, paper, cardboard boxes and
toilet roll carton.
1. The facilitator divides the girls into two groups; Group 1 is responsible for
making a video camera, and Group 2 is responsible for making a
microphone;
2. Once they’re done, the facilitator asks each the girl to write on piece of
paper what she loves about Lebanon and what she would like to change;
3. The facilitator asks for a volunteer to film the interview with each girl.

Objective:

Rally
Increase trust and collaboration between girls.

Duration:
Materials:

20 Minutes
Written questions and different shaped stickers (e.g. stars).
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Steps:

Objective:
Duration:
Materials:
Steps:

Objective:
Duration:
Materials:
Steps:

1. Split girls into two groups, every group should look for 4 hidden girls with
their cards;
2. These cards include questions like: 1+2 =? (Or any other easy questions);
3. The group who find a girl with a card and question has to answer this
question and if they give the right answer then give them STAR, if not she
can have other shapes of stickers.
Friends and Trust
Help girls in building supportive friendships.
20 Minutes
Pens, pencils and paper.
1. Younger girls can do a collage, older girls can write story.
2. Ask the girls to draw an image (or just write the story) that describes their
friends, who they are, and what are their criteria for trusting their friends?
3. Questions for group discussion:
- How do you know when you can trust someone?
- Would any like to share what are the criteria for trusting someone?
- How do you think a friend might behave when someone approaches
him/her with a secret?
- Do you think that a friend might sometimes need breach the secrets
told to him/her? Justify in both cases.
Group Story and Film
Team building and increasing the creative thinking.
Not Specified
Flip chart paper, colored markers, paint, papers, pencils, pens, glitter, and
colored cards.
1. Go around the group and have each person tell a made up story;
2. The facilitator has the right to stop the person talking whenever they
choose. Once a group member has been stopped, the next person in the
circle has to pick up where the previous person left off. This process
continues until everyone has added at least one bit to the story;
3. The facilitator or a volunteer from the girls should write down the story as
it is told and should also encourage the group toward a beginning, middle,
and end to make it a complete story;
4. Once finished, the facilitator should read back the story to the group and
ask if there should be any changes made;
5. Finally, divide the girls into groups and ask each group to imagine that the
story will be screened as a movie, and create a poster that represents:
name of the movie, image, characters, date and location of screening;
6. Follow up with a discussion about what character they view themselves as
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and who are the other characters in their life? How did they feel about
not having control over where the story went? How did they choose the
name of the movie? What does the place they chose for the screening
mean to them?
7. If the girls are interested in the activity, they can then create a film
negative reel in which they can draw images of each section of the story
they came up with.

Objective:
Duration:
Materials:
Steps:

Objective:
Duration:
Materials:
Steps:

How I Feel/ How I Act/ What I Need
Managing Emotions.
45-60 Minutes
Medium- markers, A4 colored papers, pens, and pencils.
1. Each member of the group gets one sheet of paper to fold into 3. At the
top of the first section have the group label ‘How I Feel’;
2. Begin with the group listing a number of emotions that they have felt in
the past month (at least 3);
3. Once completed, move on to the second section and label it ‘How I Act’.
Have the group describe for each emotion how they act or how others
would know they are feeling that way;
4. Lastly, label the third section ‘What I Need’ and have the group write
what they need from others when they are feeling each emotion. Do
they need people to stay away, give them a hug, or just listen?
5. Discuss what everyone has written. Next, have each member choose one
emotion to draw a picture of or something that makes them feel that
certain way.
Breathing Exercise
Relieve the body from any tension.
60 Minutes
Flip chart, markers, paint, brushes, water, and calming music.
1. Ask the girls where they feel pain when they’re stressed or anxious;
2. Divide them into groups of 4, and ask them to draw a body, and to use
the markers to color in where they feel stress in their bodies;
3. Start the relaxation exercise;
4. After the relaxation exercise, ask the girls to stand in a circle and to each
identify a part of their body that feels better after doing the exercise (if it
made a difference to them).
Breathing Relaxation Script:
‘Let's relax right now. First, let your body relax a bit. Reach up, high above
your head, stretching your arms... stretching your body very tall. Now let your
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arms relax. Place them at your sides, loosely.
Do the same thing again, but this time, breathe in as you reach up. Stretch....
and now breathe out as you relax and place your arms at your sides. One
more stretch, arms up, breathing in... And relax arms down, breathing out.
Just sit now, letting your arms rest at your sides. See how your breathing can
relax you by taking slow, deep breaths. Breathe in.... hold your breath.... and
now breathe out, slowly. Breathe in.... and out.
Keep breathing deeply and slowly. Continue the breathing relaxation for girls.
Place one hand on your chest and one hand on your stomach. Feel both of
your hands moving up and out as you breathe in... And down as you breathe
out. Feel your hands moving with your chest and stomach, gently moving in
and out with each breath.
(pause)
Now rest your hands at your sides as you notice the ways you can breathe.
Continue the breathing relaxation for girls. Imagine that there is a candle in
front of you. You can even hold up one finger in front of your mouth and
pretend it is a candle, if you like. As you breathe out, blow the air out through
your mouth very slowly. Feel the air on your finger. Imagine that you are
blowing enough air to make the flame of the candle flicker, but not enough to
blow it out. You will need to blow very softly.
When you breathe in, imagine that the flame of the candle flickers and leans
toward you. As you breathe out, the flame flickers and leans away.
Imagine the flame of the candle moving in and out with each breath you take.
Continue the breathing relaxation for girls.
(pause)
Another way your breathing can relax you is to breathe like different animals.
Do you know how a dog pants? Breathe in.... and now as you breathe out,
pant, ha ha ha ha ha ha ha.Breathe in.... pant, ha ha ha ha ha. Breathe in...
Pant. Imagine that you are like a cat purring. Breathe in... And as you breathe
out, purr. Breathe in.... purr. Breathe in... Purr.
Now as you breathe, you can sigh, and relax. Breathe in.... and sigh as you
breathe out. Breathe in.... sigh. Breathe in.... sigh. Just relax now for a
moment, feeling your body relax. Your arms and legs are very loose and
relaxed. Continue the breathing relaxation for girls.
Now you can imagine that your body is like a balloon filling up as you breathe
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in, and emptying as you breathe out. Let your ribs expand out to the sides,
like a balloon, expanding... and then let the air out, like a balloon that is
emptying. The balloon expands.... and then the air goes out.
You can even imagine that you are blowing up a balloon. Imagine that you
breathe air into your lungs, and then when you breathe out through your
mouth, imagine that you are blowing up a balloon. Each breath you blow out
makes the balloon get even bigger. Imagine filing the balloon as it gets bigger
and bigger with each breath out. Breathe in... And then blow up the balloon
even more. Bigger... bigger.... bigger.
Imagine letting go of the balloon, so it flies around the room as the air
escapes. Feel your body relaxing just like a limp, empty balloon. Continue the
breathing relaxation for girls.
And now, see how slowly you can breathe out. First breathe in.... and now
breathe out very slowly... out... out.... out. When you can't breathe out any
more air, breathe in again, and then very slowly breathe out.
For the next few moments, just relax, resting. It feels good to relax. Enjoy this
calm feeling.
(pause)
Now you are finished this breathing relaxation. Stretch your muscles if you
want to, and let your body wake up. When you are totally awake, you can get
back to the rest of your day.

Objective:
Duration:
Materials:
Steps:

Progressive Muscle Relaxation
Relieve body from tension.
30 Minutes
Calming music.
•Face - Ask the girls to scrunch up their nose and forehead like they smell
something stinky, and then have them relax her face. Repeat three times.
•Jaw - Ask the girls to clench their jaw together tightly like they’re a dog
hanging on to a bone, and then have them release that imaginary bone and
let their jaw go completely loose. Repeat three times.
•Arms and shoulders - Ask the girls to stretch their arms out in front of
them, and then raise them above their head and stretch as high as they can.
Have them drop their arms and let them hang loose. Repeat three times.
•Hands and arms - Ask the girls to imagine squeezing an orange as hard as
they can with one hand, and then dropping that orange on the floor and
letting their arm and hand go limp. Repeat three times, and then switch to
the other arm.
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•Stomach - Have the girls lie on their back and clench their stomach muscles
as hard as they can for just a moment. Have them release and relax. Repeat
three times, and then have them do the same technique while standing up.
•Legs and feet - Have the girls stand and press their toes against the floor as
though they are digging them into sand at the beach. Have them alternately
press them and spread them enough to feel it in their legs, and then have
them relaxed. Repeat three times.

Objective:
Duration:
Materials:
Steps:

Objective:
Duration:
Materials:
Steps:

Guided Imagery
To help relieve tension.
60 Minutes
Papers, markers, colored pencils, glitter, colored cards, crepes, and stickers.
1. Ask the girls to choose a relaxing scene. It should be a location that the
girl finds personally meaningful and calming. It can be a warm beach
scene, a walk through the woods, or a cozy, rainy day. It will likely be
somewhat different for each person. Ask them to draw it on a piece of
paper;
2. The girls should make notes about what they find relaxing about this
scene;
3. Be sure to utilize all five senses. What does this place smell like, feel like,
and look like? List some words that describe what it feels like to be here.
Choose words that imbue a sense of peace and calmness, as well as
power and strength.
Mask Experience
Ensure a balance between the personality we show to people and our real
personality.
60 Minutes
Papers, markers, pencils, colored pencils, pens, glitter, paint, and brushes.
1. Ask each girl to draw a mask;
2. On one side of the mask, tell them to represent the side of their
personality that they show to people. They can draw, simply use colors,
write etc.;
3. On the other side of the mask, ask them to represent the real traits of
their personality they don’t necessarily show to people;
4. Discuss with them the two sides of their personality. Ask them questions
such as: what are the characteristics of each side of the mask? Why do
you show this to people? What prevents you from showing this to people?
How do you feel when you hide some traits of your characters? What do
you feel when you show a side of your personality that doesn’t represent
you? Etc.
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Objective:
Duration:
Materials:
Steps:

Objective:
Duration:
Materials:
Steps:

My Shield
Help girls to learn more about themselves and to help them identify people
and things that provide them with strength.
45 Minutes
Pens, paper, scissors, pencils, coloured pens, coloured pencils, ribbon, glitter,
and glue.
1. Get the girls to work individually and draw an outline of a shield on the
flip chart as an example for the girls and ask the girls to make one of their
own;
2. Tell the girls that shields can be used to protect themselves, and that you
want them to make their own protective shield and on this, they will put
the following:
 Your greatest personal achievement to date?
 What you value most in life?
 What your friends like most about you?
 Something that makes you happy when you are feeling sad;
 At the end, you can give the girls the opportunity to share their shields
with the rest of the group.
Passive, Assertive & Aggressive
To help girls identify the difference between passive, assertive and aggressive
and to help them learn how to use assertive communication techniques.
60 Minutes
N/A
1. Explain to the girls the difference between passive, assertive and aggressive
communication (see box below);
2. Read them the story of Ishtar. The objective of Ishtar’s story is to identify
situations when aggressive or assertive behavior may arise. While I read it,
you should think about what you would do.
Ishtar’s Story:
Ishtar was so glad that her parents allowed her to go to the centre today.
She had been so busy doing the chores, that when she left the house to
get to the centre on time, she realized along the way that she was very
hungry. Her mum, who doesn’t have a lot of money, had given her a few
LBPs in case of emergency, but Ishtar decided to use this money to buy
some falafel and a soda. She met some friends along the way and they
walked to the centre. As they were waiting for the trainer, Sofiya walked
up behind her and grabbed a piece of falafel. “Mmm, it is delicious” she
said, “Can I have another?” Before Ishtar could answer, her friend Leyla
said, “Can I have one too? I’m still so hungry” and took one. Then another
friend said, “If you sit here you have to share your food with us,” and she
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proceeded to take more of Ishtar’s falafel. The falafel is running out and
Ishtar is yet to eat any!

3. 3. Divide the girls into four groups. Give them one option each and ask them to
create a scenario with the response.
- Group 1: Apologize to your friends for not sharing your falafel and let
them eat all of them.
- Group 2: Grab the falafel and say you are going to eat all of them
yourself.
- Group 3: Silently let the friends eat the falafel, and then ignore them so
they will know you are angry.
- Group 4: Explain to your friends that you have been looking forward to
having the falafel as you are so hungry and that you’d share some with
them as long as they leave enough for you.
Write the following terms on the board: ‘Passive’, ‘Indirectly Aggressive’,
‘Directly Aggressive’, and ‘Assertive’.
4. Once they have finished their role plays, explain to the group what the
differences are between the communication styles.
Passive: Group 1 – Your friends told you what they wanted but you did
not tell them what you wanted. Passive people may believe that others
are always telling them what to do and they play the role of victim. They
allow others to violate their rights. A passive response is not always in
your best interest. However, there are some situations when a passive
response is the most appropriate. Ask them to give some examples.
Directly Aggressive: Group 2 – You say what you want in a threatening
manner that offends others. This response is generally not in your best
interest and often leads to conflict.
Indirectly Aggressive: Group 3 – You pretend everything is fine, but then
act with hostility towards your friends. Because you did not express your
feelings, your friends are left to guess what they have done wrong. It
leaves your friends and yourself frustrated.
Assertive: Group 4 – You knew what you wanted and expressed it in a
straightforward manner. You were sensitive to the feelings of your
friends, which made you feel good about yourself, and your friends know
where they stand with you. It is a solution that leaves everyone satisfied.
Ask the girls to imagine that aggressiveness, assertiveness, and
passiveness are like a seesaw. The aggressive person is at the top, looking
down on everyone else. The assertive person is perfectly balanced in the
middle and quite comfortable with him/herself and others. The passive
person is at the bottom, looking down at the ground and feeling bad.

Box 8: Passive, Assertive, & Aggressive Behaviors
Passiveness

Assertiveness
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Aggressiveness

Giving in to the will of
others

Avoiding disagreement

Talking quietly, giggling,
looking down or away,
sagging shoulders, hiding
the face with hands
Being submissive

Leaving it to others to
decide for you
Hoping to get what you
want without having to say
it

Telling someone exactly
what you want in a way that
does not seem rude or
threatening
Standing up for your
rights without endangering
The rights of others.
Knowing what you
need and want

Expressing your feelings or
desires in a way that
threatens or punishes others

Expressing yourself
with “I” statements
Say “I feel” not “You...”
Looking people in the eye

Looking down on people.

standing your ground

Blaming, threatening, or
fighting with others

Insisting on your rights while
denying their rights
Dominating, shouting,
demanding, not listening to
others

Saying others are wrong.

Let’s Change and Maintain
Objective:
Duration:
Materials:
Steps:

Help girls recall and maintain their positivity.
20 Minutes
Paper and pens.
1. The facilitator distributes a piece of paper to each girl;
2. The facilitator asks the girls to divide their paper into two columns: The first
one presents a passive habit and a way to change it; and the second one
represents a good habit and the way to maintain it;
3. Once the girls are done; the facilitator gives the girls the opportunity to
express in front of the group what they have written.
Safe Cover (1)

Objective:
Duration:
Materials:
Steps:

Helps girls feel secure; it should be done at the beginning of session in order
to make them feel safe during all the session.
40 Minutes
Colored markers, scissors, paint, small empty plastic water bottles, and other
materials for knitting, glue, and tape.
1. Ask the girls to think about things that make them feel safe and secure;
2. Divide the materials between the girls;
3. Do an icebreaking activity before starting the activity;
4. They can represent things that make them safe through drawing, knitting,
crafting, or other using the available materials.
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Safe Cover (2)
Objective:
Duration:
Materials:
Steps:

Helps girls feel secure; it should be done at the beginning of session in order
to make them feel safe during all the session.
40 Minutes
Scissors, colored cartoon, glue, strips, things for decoration, paint, colored
pens or pencils, and white or colored papers.
1. Ask the girls to create things that make them feel safe by the colored
cards, like doing pages like notebook, closed envelop, or opened envelop
(whatever object they want);
2. They can write things make them feel secure, it can be things, persons,
etc.;
3. Girls can put papers inside their envelops or stick it on the card and
decorate it.
Safe Cover (3)

Objective:
Duration:
Materials:
Steps:

Helps girls feel secure; it should be done at the beginning of session in order
to make them feel safe during all the session.
40 Minutes
Same materials as the previous activity.
1. When we say ‘’START’’ the girls should start writing things they mean to
them, that make them feel safe, or anything they would like to express
without stopping or removing their hands from the paper. Then after 10
Minutes say ‘’STOP’’;
3. Remind the girls that they shouldn’t share this with others, this is just for
them;
4. Ask girls to start decorating, painting, drawing on their own letter;
5. At the end: Ask girls to share their feelings while they were doing this
activity. How did they feel during this activity? Did they like it? What
things did they like? And why?

Self Awareness
Objective:

Highlight on some sides in girl’s life and discuss these sides with the group (
make the girls to feel free in sharing things they want to share, in addition to
reminding them on confidentiality and privacy of the activity), this help the
group to understand each other in better way.

Duration:
Materials:

30 Minutes
Papers, small papers, pencils, pens, colored pencils, markers, and pins.
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Steps:

1. Each girls write on small piece of paper things she likes about herself,
something people like about her, her preferable movies, books, hobbies,
in which place she prefers to be, her feelings at the moment, etc.;
2. When they finish, each girl can stick this on her clothes by using pins, etc.
3. Girls can share this with the wider group.
Support

Objective:

Helps girls to recognize the importance of helping and supporting each other
during difficult times.

Duration:
Materials:
Steps:

40 Minutes
White drawing papers, paint, colored pencils or pens, scissor, and glue.
1. Ask girls to think about time they felt that they need someone help during
last year. Ask them to imagine how that person helped them, or how they
help someone else - or this person during last period.
2. Questions for group discussion:
- Tell us how this person helped you?
- How did you feel when that person helped you? And how did you feel
when you helped someone else?
- Why it’s important to receive support during difficult time?
- How will you support other persons, friends, etc. if they face similar
difficult time in future?
- How do you feel you like others to help you in such situations?
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E. ADDITIONAL SESSIONS
Good and Bad Touches


OBJECTIVES:
- To identify the difference between a good touch/secret and a bad touch/secret;
- To think about ways to deal with bad touches/secrets;
- To learn more about the case management service.



MATERIALS: Flipchart papers, A4 papers or buckets with labels, markers, cut outs of the
different touches/secrets for each group, and IEC materials.



NOTE TO THE FACILITATOR:
- In this session, be aware of the body language of the girls. The reactions and body
language of the girls might help us identify GBV cases.
- If a girl talks openly about a personal experience, make sure to thank her and tell her
that you will be listening to her individually at the end of the session.
- Make sure to have IEC materials to distribute to the girls.



INTRODUCTION (5 MINUTES)

SAY: Hello, my name is --- and I’m from the Women’s Protection and Empowerment Program at
IRC, the same organization that provides Education to you. Girls from your age come to our
community center to attend activities and awareness sessions. Seeing that you have school, we
thought that it would be a good idea to have one of these awareness sessions here with you.
But before we start, let’s get to know each other better.
 AGE GROUP: 11-14


ICEBREAKER (10 MINUTES)



GOOD TOUCHES AND BAD TOUCHES ACTIVITY (30 MINUTES)

SAY: I want you to share with you Nada’s story. Nada is a 12 year old girl. Every day after
school, she waits for her mother at her neighbor’s house Walida. One day, Walida went to the
grocery and asked her brother Said to stay with Nada. Said was looking at Nada in a weird way
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and started to get closer to her and tried to touch her hand. Nada felt uncomfortable but
doesn’t know if what happened is normal or not and who she can talk to about this.
Today we are going to help Nada identify whether Said’s approach is a good touch/look and
bad touch/look. These touches can target men, women, boy or girls. But today, we are going to
focus on what girls might face and discuss together some ways to prevent or respond to bad
touches. Do you have any question before we start?
DO: Split the girls into groups of four. Give each group a list of different types of touches.
Go through each one with them and then tell them to decide in their group what touch belongs
in which bucket.
Also give them blank pieces of paper to write additional touches that may not be included.
Once they have finished, go through the buckets and see if they put the correct touch in the
buckets and provide them with clarification if needed.
EXPLAIN: Some of these touches could be good touches or bad touches depending on the
reason for the touch.
It is a bad touch if:
- It makes the girl feel uncomfortable, embarrassed and or uneasy
- Someone touches her on her body where she doesn’t want to be touched.
- The person touches her under her clothing or tickles her under the clothing
- That touch makes her feel scared and nervous.
Many times, the bad touches and looks are done by people who will ask the girl not to tell
anyone that they looked at her and touched her in that way. Also, these bad touches are done
by people who might be close to her and who she trusts. It usually happens gradually. It starts
with a good touch, goes to a confusing touch and into a bad touch.
Bad touches can occur to women, girls, men or boys.
ASK:
- What should a girl do if she experiences a confusing or bad touch? (Make sure that they say
that they will tell someone they trust)
- How can she tell that person? What can she say?
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- Is it easy for her to tell someone? Why not?
- What might be some of the reasons for her to not tell anyone?
- Now that we discussed this together, what would you tell Nada to do?
SAY: We are always available to answer more questions about this topic privately or in a group
and you can always tell a girl to call us on our phone number if she was subjected to bad
touches and/or looks and would like to discuss it with someone in a confidential manner.
DO: Get a caseworker to explain the services of case management to the girls. Give the girls the
leaflet regarding case management services and explain to them that girls who face problems
can talk to a case manager at the centre.
Good Touches
A mother
daughter

hugging

Two friends holding hands

Confusing Touches

Bad Touches

her A Kissing that makes her feel Kicking
uncomfortable

Tickling

Biting

A sister brushing her sister’s Holding hands
hair

Punching

A pat of the back from your Back rubs
father

Touching private parts

A doctor’s examination in the Hugging
presence of the mother

Slapping

Pinching
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 AGE GROUP: 6-10


ICEBREAKER (10 minutes)



HEALTHY AND UNHEALTHY SECRETS (30 MINUTES)

SAY: I want you to share with you Nada’s story. Nada is an 8 year old girl. Every day after
school, she waits for her mother at her neighbor’s house Walida. One day, Walida went to
the grocery and asked her brother Said to stay with Nada. Said was looking at Nada in a
weird way and started to get closer to her. He then asked Nada to keep this as a secret and
not tell anyone about it. Nada felt uncomfortable but doesn’t know if what happened is
normal or not and who she can talk to about this.
Today we are going to help Nada identify whether she has to keep what Said did as a secret or
tell someone about it.
But first, what do you understand by the word secret?
A secret is something that we know/did/were told about but don’t share it with anyone.
DO: Make a human spectrogram (if possible, put a long line from one side of the room to the
other, either a long piece of fabric, or masking tape). One end of the spectrum will be good
secret, the other, bad secret.
SAY: I will read to you some secrets. Each time I say the secret, you can decide at which end of
the spectrum to stand, good, bad or in between if you’re not sure what is the type of the secret.
ASK: Why did you choose to stand at this particular place? Why this secret is considered as
good or bad?
EXPLAIN: Some of these secrets are good and healthy secrets and some of them are bad and
unhealthy secrets.
It is a good and healthy secret when:
- Someone asks a girl not to tell their friend about his/her surprise gift or party.
- Someone tells a personal story to a girl because he/she needs her support and asks her not to
share it with anyone.
It is considered a bad and unhealthy secret when:
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- Someone does or tells something to a girl or when a girl witnesses something that makes her
feel uncomfortable, embarrassed and uneasy and asks her not to share it with anyone.
- Someone threatens a girl that if she tells someone about what happened, she will not be
happy.
- A girl feels threatened and scared when someone tells her not to keep the incident that
happened as a secret.
Many times, people who are close to the girl and who she trusts might ask her to keep stories
as a secret.
Women, girls, men and boys are all subject to be asked to keep secrets that they don’t feel
comfortable about it.
ASK:
- What should a girl do if she feels uncomfortable or threatened when someone asks her to
keep a secret? (Make sure that they say that they will tell someone they trust)
- How can she tell that person? What can she say?
- Is it easy for her to tell someone? Why not?
- What might be some of the reasons for her to not tell anyone?
- Now that we discussed this together, what would you tell Nada to do?
SAY: We are always available to answer more questions about this topic privately or in a group
and you can always tell a girl to call us on our phone number if someone asks her too keep a
secret that makes her feel uncomfortable and would like to discuss it with someone in a
confidential manner.
DO: Get a caseworker to explain the services of case management to the girls. Give the girls the
leaflet regarding case management services and explain to them that girls who face problems
can talk to a case manager at the centre.
Good and Healthy Secrets

Bad and Unhealthy Secrets

We will surprise our mother with a gift on her A girl saw her classmate stealing money from
birthday. Don’t tell her please.
the teacher’s purse and she asked her not to
tell anyone about it.
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We are going to the beach on the weekend. The watchman asked a girl to enter his room
Don’t tell your cousins so we don’t ruin the so he can give her sweets. He asked her to
surprise.
keep this as a secret.
My neighbor told me that his brother A girl’ neighbor kissed her on the cheek and
succeeded in his exams and that they will asked her not to tell anyone about it.
organize a surprise party for him.
My friend asked me if she can borrow my red A girl’s neighbor (female) forced her to
dress because she doesn’t have any dress to remove her T-shirt in front of her and asked
wear on her brother’s wedding. She asked me her not to tell anyone.
not to tell anyone because it embarrasses her
if someone finds out that this is not her dress.
My cousin told me that he is feeling down A girl’s uncle made her cry then threatened
because his parents argued in front of him and her not to tell anyone about it.
he is asking me what he can do about it. He
asked me not to tell anyone from the family
about what happened.
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Professions: Your Dream Profession


OBJECTIVES:
- Girls and boys to critically assess their “dream” professions and the society restrictions
that affect their choices;
- Girls and boys to know that all professions can be chosen by girls and boys equally.



DURATION: 1 hour 30 min



MATERIALS: Flipchart papers, 2 boxes of colored felt pens, 1 hat, 1 pack of colored
papers, 2 doctor blouses, 2 playing stethoscopes, 2 pilot hats, 2 cook hats, 2 “geek”
glasses, 2 business looking suitcases, 2 painting boards, 2 fake musical instruments,
different colors of crepe paper, 1 scissor, glue, different colored fabric, staplers and
staples, Polaroid camera.



NOTE TO FACILITATOR: Start this activity after explaining that it is implemented with
them on the occasion of the International Women’s Day. If the Historical of
International Women’s Day was not explained before:

SAY: International Women’s Day is celebrated on March 8 all around the world every year. The
celebration in each country focuses on interests of each country. The celebration started as a
political event in the United States and has ever since spread worldwide. This day has gradually
become an occasion for people to express and raise awareness on the importance of equality
between men and women and between boys and girls.


ICEBREAKER:



DURATION: 10 MINUTES



MATERIALS: The folded papers with animals name and the Hat.

DO: participants to draw papers from the hat where animal names are written (if you want to
have 4 groups of girls have 4 different animals written)
SAY: I want you to walk in the space slowly and start making the noises of the animals written
on the piece of paper. Find the other members of the same animal group. The first group that is
complete wins.
SAY: Remember the groups you are in because they will be your group for the following activity
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PROFESSIONS:



DURATION: 1hour 20 minutes



MATERIALS: The folded papers with names of professions and the Hat (previously
prepared), flipchart papers, 2 boxes of colored felt pens, 2 doctor blouses, 2 playing
stethoscopes, 2 pilot hats, 2 cook hats, 2 “geek” glasses, 2 business looking suitcases, 2
painting boards, 2 fake musical instruments, different colors of crepe paper, 1 scissor,
glue, different colored fabric, staplers and staples

SAY: Since our early age, we are all asked a question: what do want to do when you grow up?
Sometimes we have no idea what to choose, sometimes, we say a profession but then we
change it. However, sometimes many things happen in our lives, many circumstances, which
also affect our choices, decisions or do not let us pursue our dreams, or sometimes might affect
our choices positively. We will look at some of these circumstances and challenges that affect
our choices, but also we will try to be that person or act out our dream profession today!
ASK: When you were younger, what was your answer to the question: what do you want to do
when you grow up?
Give girls the time to express their past experience and choices
DO: Each group (this is the groups that were created previously) to draw two papers from the
hat. The hat includes papers written on them different professions
Put at the disposition of the participants felt pens.
SAY: Each group has picked two professions. Think about the profession you picked and the
people who might be doing this profession. Discuss with your teammates how this person looks
like, what they wear to work, what are his/ her features like depending on the personality they
need to have in order to do their profession. In your drawing it would be great if we can see the
face and the physical features of the person you are drawing. .
DO: Provide each group of participants with a flipchart paper.
SAY: Draw a line in the middle of the flipchart paper and have each profession you have drawn
on one side of the paper
DO: Ask each group to present their flipcharts, while explaining the professions and characters
they have created for them.
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NOTE TO FACILITATOR: It is very likely that girls will draw the characters with the
gender they are used to seeing in their daily lives. Make sure to keep an eye on it and
discuss it with the girls below.



DISCUSSION:

Prepare a flipchart with two sections: Men and Women. While participants are giving their
answers, try to write down all the adjectives and words that the girls used to describe the
personalities of the girls and boys under each section sections. (Note: example of words that
could be mentioned under Men: smart, independent, competent, make more money. Example
of words that could be mentioned under Women: caring, loving, less inclined to continue their
education…).
Girls might give adjectives for girls that are very positive like smart, active, and strong. Write all
the adjectives in its section.
ASK: What are the things that made each group want to draw these people as boys or girls?
- Why do you think girls can’t be this (name of profession)?
- Why do you think girls are not able to be (name of the adjective the girls used)?
- What is needed for the girls to be able to do any profession men do?
SAY: It is true that in our surroundings, people doing some jobs are usually either women or
sometimes can only be men (men for doctors, women for kindergarten teachers…)
Girls and boys, since they are born, are told what they can and cannot do which sometimes
does not allow girls and boys to have the ability to decide what they want to do with their
futures. Also, when families go through financial difficulties this might affect as well the support
that girls and boys have to get an education and have the abilities to accomplish their dreams.


NOTE TO FACILITATOR: It is important to leave room for discussion and try to clear the
misconceptions during this activity



COSTUMES CREATING:

SAY: Achieving your dream is not easy. As we saw in the previous activity we might face many
difficulties. However, we shouldn’t forget that everything is possible and that we can achieve
our dream career because difficulties can be overcome sometimes, whether they are financial
difficulties or whether someone tells us that there are professions for boys only or girls only.
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DO: Put at the disposition of the girls flipchart papers, the felt pens, 2 doctor blouses, 2 playing
stethoscopes, 2 pilot hats, 2 cook hats, 2 “geek” glasses, 2 business looking suitcases, 2 painting
boards, 2 fake musical instruments, different colors of crepe paper, the scissor, glue, different
colored fabric, staplers and staples.
SAY: With these objects you can create the costumes of the ideal professions and wear them.
DO: Give the participants enough space and time to create their costumes and ask them if they
want us to take their picture with their costumes with an instant camera, while emphasizing
that this picture is for them and that they will take it as a reminder of this activity and the
profession of their dream.
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Love Relationships


OBJECTIVES: Understand the concept of relationships, as well as the difference
between a healthy and unhealthy love relationship and how to identify and respond to
situations where a girl might be experiencing an unhealthy relationship.



MATERIALS: A3 papers, A4 papers, colored pens and pencils, Karim and Samira love
expression cards, hat, Khalil and Nahla storyboard, markers, flip chart paper, Khalil and
Nahla role play scenarios, IEC materials.



NOTE: Remind participants throughout the session of the role of the caseworker as she
is the person who any girl can refer to talk about her concerns and challenges.



ICEBREAKER (10 MINUTES)



ACTIVITY 1: THE RELATIONSHIPS SURROUNDING US (40 MINUTES)

SAY: You have previously requested a session to discuss love. Today, we’ll talk together about it
as well as about the relationships that surround us and discover the differences between a
healthy and unhealthy relationship.
ASK: Are you still interested in discussing this topic?
Mentor’s note: It’s important to verify that all girls are still interested and want to discuss this
topic. It would be good to remind mentees of the group agreement and mention that any girl
can feel free leaving the room if she doesn’t feel comfortable to discuss this topic.
DO:
- Divide girls into pairs;
- Give each paired couple an A3 paper and tell them to draw a girl without mentioning
their names or reflecting anything personal, but to create a character focusing on the
following:
- Her name/ her age;
- The people surrounding her; this includes the people she lives with, likes to spend time
with, people she loves, people she doesn’t love much and any other person that the
girls might have contact with.
- Ask each pair to present their drawing and have the following discussion:
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GIRL CHAT:

- What were the different relationships presented?
- Are there any other relationships that can exist in a girl’s life?
- For what reasons a girl might like or hate someone?
SAY: Every one experiences throughout his life different types of relationships. A relationship is a
contact that links one with a person or group. These relationships could be distant, close, or between
distant and close, and which can have a positive, negative or no impact on our lives. The relationships
that you have mentioned in your groups are of course an example. Relationships could be with friends,
parents, teachers, wife/husband, cousins, etc.



ACTIVITY 2: WHAT DOES LOVE MEAN? (35 MINUTES)

SAY: Now that we identified what a relationship means and went through its different types,
we will try together now to talk about love.
ASK: What does love mean to girls your age? (Get them to think about love of a girl for her
friends, family members and if they mention it, potential future/ existing partners).
SAY: You brought up different interesting meanings for love. In order to go in depth more, we
will go together now through different love expressions that represent the relationship
between Karim and Samira.
Karim and Samira live together in the same neighborhood. Recently they developed friendship
and love for each other.
DO:
- Divide girls into groups of two;
- Give each group a set of ‘Expression of Love’ cards;
- Ask them to identify which ones are the most important in the relationship between
Karim and Samira and why. They can also add their own ideas too;
- When the girls have finished discussing, call everyone back to a full circle. Ask them to
share their ideas with the wider group.
SAY:
- There are a number of different things people expect from a relationship. This
sometimes involves love, security, companionship, but sometimes it can also involve
other things too.
- What is important to remember is that regardless of the reasons for entering these
relationships, there are some important elements to ensure that the relationship is
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-

-

mutually beneficial to both partners. These include the things that you have already
mentioned.
Sometimes girls may find that the partners they choose or are chosen for them may not
meet their expectations, and love may not be returned by them.
We discussed qualities of an ideal friend in a previous session around friends and what
we expect from them. The same applies to relationships, it is better for girls to choose
partners who have certain qualities that they believe to be important.
When girls don’t have the choice about who their partner is, they can try and express to
their decision maker the types of qualities that they believe are important.
Girls who find themselves in these types of situations might feel that they are not able
to talk to anyone about this, but it’s important that they can identify people/places
they can turn to for advice – like the caseworker.

DO: Give the girls information on the services available at the safe space– (use a Case Worker if
possible), especially case management and give them the case management brochure.


ACTIVITY 3: HEALTHY AND UNHEALTHY RELATIONSHIPS: (25 MINUTES)

SAY:
- We are going to do an activity where you have to use your imagination;
- Stand up and spread yourselves around the room. I will read a short story out loud
about a girl;
- Put yourself in the shoes of the girl in the story.
DO:
- Give the girls a small piece of paper each.
SAY:
- This piece of paper stands for the self-esteem of the girl in the story. (Make sure the
girls know what self-esteem or self-worth means)1.
- I want you to listen for any insults or put-downs. Every time you hear something that
would make the girl feels bad, I want you to tear off a small corner of your piece of
paper and drop it to the floor.
- Please remember that the following scenario is only an example and is used to explain
how a healthy relationship should feel like. However, it doesn't represent all
situations.

1

Self-esteem is a term used to reflect a person's overall emotional evaluation of his or her own worth. It is a judgment of
oneself as well as an attitude toward the self.
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DO: When you are done reading the story, girls should be left holding only a very small piece of
paper or no paper at all. Ask girls to hold up how much of their paper is left so everyone can
see.
GIRL CHAT:
- How did you feel when you were tearing off pieces of your paper?
- Were any of the characteristics we discussed in the previous activity present in Nahla
and Khalil’s relationship?
SAY:
- A healthy special relationship is just like a healthy friendship; both people should be
equal and treated fairly.
ASK:
- What are some characteristics of unhealthy relationship?
SAY:
In an unhealthy relationship:
- Someone makes decisions for the other person that they don’t agree with;
- Someone calls the other names and makes fun of them;
- Someone hits or hurts the other person physically;
- Someone is not trustworthy;
- Someone is disrespectful towards the other person;
- Both people responsible for maintaining a healthy relationship between them;
- Someone forces the other to do things they are not comfortable with;
- Someone puts the other person at physical or emotional risk;
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- Someone who attract or asks for our attention in a risky way.


BREAK/GAME (15 MINUTES)



ACTIVITY 4: KHALIL AND NAHLA ROLE PLAY: (35 MINUTES)

SAY: Now that you have heard the first part of the story of Nahla, you are going to create the
ending.
DO: Break the girls up into four groups. Give each group a scenario and ask them to present to
the wider group:
Group 1:
You are Nahla’s friends and she comes to you to tell you some of the problems she has been
having with Khalil, what advice would you give her?
Group 2:
You are a group of girls volunteering at a community centre. The staff has asked you to develop
a poster for girls around awareness on healthy and unhealthy relationships. Design a poster and
present it back to the wider group.
Group 3:
You are Nahla and decide that you want to talk to Khalil about how he makes you feel. Each of
you takes turns to practice what you would say to Khalil.
Group 4:
You are Nahla and decide that you want to tell someone about the problems with Khalil. Each
of you takes turns to practice what to say and who to refer to.


GIRL CHAT:

If a girl you knew was having a similar sort of problem, who could she turn to?
DO: Write down on a flip chart, the places/people a girl could turn to that the girls mention. If
the girls don’t mention the caseworker, make sure to include her and remind them of the
information presented at the end of Activity 1.
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ACTIVITY 5: HOW TO SHOW OUR LOVE:

SAY: I am going to tell you the story of Soumaya, and we are than going to think in smaller
groups about how we can help Soumaya.
“Soumaya is a 17 year old girl; she really likes her friend’s Zeinab’s brother. Indeed, from the
moment she met Chakib, she knew she would be interested in spending more time with him.
However, she doesn’t know how to proceed.”
DO: Divide participants in group and let them think of ways Soumaya can show attention and
request attention from Chakib.


GIRLS CHAT:
- How do you think it is healthy to show attention to someone?
- How do you think it is healthy to ask for someone’s attention?
- Can a girl show and receive affection to another person?

 NOTE TO FACILITATOR:
- It is HIGHLY important to understand that there is no right or wrong way to ask for
attention/love, as long as the Girls are not putting themselves or others at risk.
E.g. If a girl is taking unsafe transportation to go and meet the person she likes amongst others,
she might be putting herself at risk.
- It is highly important that girls themselves think of the positive and negatives outcomes of
each decision they choose to request attention. What might work for one, might not work for
others.
- Be aware of girls not being shamed, do not judge the girls and create a non-judgmental
environment.
- Be mindful that girls respect each other’s opinions and that no one is putting themselves at
risk.
- It is important to talk to girls who might disclose something at the end of the session and refer
them to case management.


KEY MESSAGES:
- Seek support from people you trust when needed.
- Make sure that people you are seeking support from are trustworthy and confidential.
- Always be mindful of your physical wellbeing.
32



CLOSING ACTIVITY (10 MINUTES)

Expressions of Love for Activity 2:
Karim and Samira take care of each other if If any of Karim and Samira was bullied by the
any of them is sick
boys and girls in the street, they protect each
other
Karim and Samira listen to each other if any of Karim is honest with Samira and Samira
them is sad or not okay
doesn’t lie to Karim
Karim and Samira plays together and have fun

Karim and Samira take each others’ opinion
about decisions they plan to make

If Samira or Karim don’t show up in the Karim and Samira understand each other if
neighborhood, one asks about the other
any of them is angry
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Malala Story


DURATION: 1 hour 20 min



MATERIALS: Pictures- laptop- projector- the video- speakers- list of information on
education in the area to be distributed to girls



NOTE TO FACILITATOR: Start this activity after explaining that it is implemented with
them on the occasion of the 16 days of activism. If the campaign was not explained
before:

SAY: The 16 days of activism is a campaign that takes place every year worldwide. It aims at
raising awareness on around risks that women and girls are facing and advocates for the
mitigation of these risks. Each year a different theme is chosen. This year’s theme is about the
right of education in times of conflict.


STORY OF MALALA (STORY: 30 MIN- VIDEO: 3 MIN)



NOTE TO FACILITATOR: You will tell the story of Malala as part of this activity while
showing pictures. At the end of the activity show the video if it’s available. If you can’t
show the video, you can just tell the story and then move directly to the FGD.



GUIDANCE NOTE: In case some parents or girls wanted to know who were the groups
who attacked Malala and the school, it’s good not to mention any names or indicate
affiliations as participants might relate to their context and open an irrelevant debate.
Try to gently bring participants back to the main topic.

SAY: (Picture 1) my name is Malala and I was born on 12 July 1997 (Picture 2 and 3) in Mingora,
a town in the Swat District of north-west Pakistan
My father, Ziauddin Yousafzai named me after Malalai. Malalai was an Afghan heroine who
helped her people to win the war with Britain.
My father had a school next to our house and I loved going there.
In January 2009, certain groups entered my town and banded girls from going to schools
The second day I decided to go to school regardless of the ban, but only 11 students attended
the class out of 27. My three friends left the town with their families because of the ban.

34

Two weeks later, “I was in a bad mood while going to school because winter vacations are
starting from tomorrow. The principal announced the vacations but did not mention the date
the school was to reopen. This was the first time this has happened.
In the past the reopening date was always announced clearly. The principal did not inform us
about the reason behind not announcing the school reopening
This time, the girls were not too excited about vacations because they knew [that the school
might not reopen again]. Some girls were optimistic that the schools would reopen in February
but others said that their parents had decided [to leave the town].
Since today was the last day of our school, we decided to play in the playground a bit longer. I
think that the school will one day reopen but while leaving I looked at the building as if I would
not come here again”.
(Picture 4- Picture 5) My father and I “received death threats but continued to speak out for
the right to education” for girls. I “was featured in a documentary made for a well known
newspaper.
On 9 October, 2012, when [I was] travelling home from school [with my friends], a masked
gunman entered the school bus and asked for me by name. [I] was shot with a single bullet.
Two of my friends were also injured in the attack.
(Picture 8) I survived but was in a critical condition. I was moved to Birmingham in the United
Kingdom for treatment. I stayed at the hospital for 3 months.
“In the weeks after the attack, over 2 million people signed a right to education petition” in
Afghanistan and a law was put in place to make sure all girls have the right to go to school.
(Picture 9; Picture 10) I “became a global advocate for the millions of girls being denied
education because of social, economic, legal and political” barriers. I “won the Nobel Peace
Prize on December 10, 2014 and started the Malala Fund to bring awareness on education and
to empower girls to raise their voices, to unlock their potential, and to demand change.”
(Picture 6; Picture 7)It was a great honor for me to mark my 18th birthday in Lebanon with
Syrian girls. I opened a school in the Bekaa which will provide education to more than 200
Syrian girls.
Education is a basic human right. One girl, one teacher, one book, one pen can change the
world.
DO: show the video
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https://vimeo.com/144882689


DISCUSSION WITH GIRLS (45 MIN)

Have a discussion with girls by asking the below questions. Some questions include responses
as guidance for facilitators. Guide the girls throughout the discussion to the guidance below the
questions, if available.
1. What do you think about Malala’s story?
2. What did you like about it? What didn’t you like about it?
3. What are the challenges that Malala faced? Are they similar to the ones faced by Adolescent
Girls in Lebanon?
4. How did she respond to them? Do you think that any girl who might be facing these
challenges can do like Malala?
 The girls might say that the story is not applicable in their situations. It would be good to
also mention that Malala has the support of her father and he is also an advocate for
girls education in the area he lives in; which helped her a lot in facing the challenges.
They both became very well knows in the media which helped Malala to get the medical
care that she needed when she was shot.
5. Why is education important?
 According to the UN Convention on the Rights of the Child, girls and boys under the age
of 18 are entitled to the right of education. Refugee boys and girls have the same right of
education as all the other children.
6. What are the barriers to access of girls to education in Lebanon? Or why some girls don’t go
to school?
 As you have mentioned, there are barriers to access of girls to education. In some areas,
schools are not available and if available, most of them don’t provide transportation. In
addition to that, the registration in secondary school is not covered by the UN agencies.
And sometimes, parents don’t feel comfortable sending their daughters to school
because of various reasons.
7. How can we respond to these barriers? What are the actions that should to be taken in order
for all girls to be able to go to school?
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 Sometimes, convincing skills and a constructive communication at a right timing with
parents can change their mind. We can further support any girl who might be in need for
practical tips which actually worked with girls we know.
Additionally, You can take the lists of school we’ve mapped so that you get an idea
around the educational and non-formal educational services. However, if the barriers for
some were really hard to overcome or respond to, the non formal community based
education can empower and support girls on many levels. Although certificates are not
provided as in formal school, however, girls can still gain knowledge, improve some skills
and expand their social network. (Give the list of schools)
8. What are the things that you think we can do as IRC to support girls on their access to
education?
8. How do girls feel when they are going to school? How do they feel at school? (How can this
affect the decision of girls and parents regarding going to school?)
9. How can we respond to these risks? What can women do to protect girls? What can girls do
to protect themselves?
 As you have mentioned, girls might be subject to a number of risks on their way to
school and also at school. (Repeat the risks they mentioned). And you came up with
ways that can help girls mitigate these risks. (Make sure to add the following ways to
mitigate risks: Girls going in group to school, mothers accompanying their daughters to
schools, be alert and aware of your surroundings, go to the nearest crowded area if you
feel followed or harassed, let someone you trust know if you don’t feel safe at school or
on your way to school, don’t take shortcuts through isolated areas, don’t accept rides
from strangers)
10. Who else can support in reducing the barriers and the risks faced by girls at school or on
their ways to school?
 If you know any girl who doesn’t feel comfortable going to school, or a girl faced any of
the risks that you previously mentioned, you can tell her that, in our program, someone
is trained to listen to the concerns of girls in a very confidential safe space, where any
girl can freely express and open up about anything bothering her.
This person is the Case Worker and does not give advice or solutions and does not make
judgments. She guides girls in thinking of the pros and cons of a solution or a decision
that they might want to take.
The Case Worker is available here at the center or at the safe space during the days
where activities are taking place. If you know any girl who have any concerns and might
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benefit from talking to a Case Worker, you can tell her to come to the center or to the
safe space and talk to the Case Worker directly.
The Case Worker can also be reached by phone, at any time. She can just miss call the
following number (distribute the IEC material) and the Case Worker will call her back.
11. In your opinion, what is the relation between risks and education?
 Access to education can put girls at risk. However, girls can have some resources in
order to reduce or deal with these risks; either by applying the suggestions that you had
(you can say what the girls suggested in question number 9), or by talking to someone
you trust or with the case worker. Girls can try to overcome the barriers to education,
just like Malala did because education can change your life for the better.
Additionally, school can increase the resilience of girls to risks by giving them
information and helping them build a support network. Despite the importance of
education, if girls are not going to school it shouldn’t affect any girl’s self-esteem. Lots
of girls, women and other people were able to use talents, skills to prove themselves
and did not go to school.
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Early Marriage


OBJECTIVES:



- To understand the definition of marriage (what it is, how it happens, what it means);
- To identify and talk about the challenges of early marriage that adolescent girls face.
- To help girls identify ways in which they are able to feel better and be better equipped
to deal with early marriage.
MATERIALS: Pens - Sticky Notes - IEC Materials.



FACILITATOR NOTES:

-

As this session will be delivered for one time only, the facilitator might not know if girls
are single, engaged or married. Therefore, it’s highly advisable to distribute IEC Materials
to girls and women if they’re happy to take it home with them as well as to have the Case
Management Service explained by the end of the session even if the Caseworker wasn’t
available. Note to facilitator: Refer back to Annex 1 for more info around presenting the
CM Service).
It’s also highly recommended to use words and statements that respect the sensitivity of
the topic. This could include “Probability”, example: “Girls who are married might be
exposed to this”.
Facilitators are also advised to keep a closer eye on the power dynamics and behaviors of
participants, especially if they get withdrawn or feel uncomfortable. For instance, one of
the power dynamics that could make girls feel uncomfortable is the way they sit in the
session where some might be in the front and have more space to talk while others sit
behind and rarely express their ideas. The presence of sisters, relatives, could also me a
dynamic that negatively affect the interaction, especially if a girl is afraid to talk about
something in the session due to the presence of her sister or cousin.
It would be great if the facilitators can save some time at the end of the session in case a
girl wanted to individually approach her.
If married/pregnant girls are participating in the session, it would be good if the facilitator
can check with them after the session if they need further information or referrals.
The activity should be taking place in a closed room that respects confidentiality.

-

-



ICEBREAKER (10 MIN): Given that the facilitator might not really know the girls, who
also might not be very familiar with each other, it’s recommended to choose
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icebreakers more than energizers, the following example could be helpful. More
Icebreakers could also be found in the MSMW Curriculum P. 226.
Name: Name
Game
Type:
Icebreaker
Materials: A
Small Ball
Time: 10 Min

Instructions:
1. Gather with the girls in a circle.
2. Tell them that you’ll be playing music as the group members
throw the ball to each other.
3. In Round 1: When the music stops, the girl who catches the
ball will have to introduce herself (Name, Age, Where she
comes from, etc…).
4. Once the group members have all introduced themselves,
present the instructions of Round 2.
5. In Round 2, the group members will continue throwing the
ball to each other while the music is playing, but when it
stops, the girl who has the ball will be requested to say the
name of any other girl as well as her age, and where she
comes from.



GROUP AGREEMENT (10 MIN): share with the girls that you are now going to agree
together on some points that will help you to better collaborate and communicate with
each other during this session. Ask them what they understand by it, as well as what
makes them feel comfortable. Encourage girls to come up with their own agreements as
you all stand in a circle, and for each agreement said, the ones who agree can make a
step forward in the circle. Some agreements below are important, the facilitator can
suggest them if they weren’t mentioned by girls:

-

There is no right or wrong answer, and everyone’s opinion is important.
Confidentiality, in terms of if any of the girls shares something personal, we’ll all
commit to keep all similar conversations in the group.



INTRODUCTION TO TOPIC (15 MIN):

ASK: Do you have any idea around what we’re going to discuss today?
SAY: We’re going to discuss a topic called Early Marriage.
ASK: have you heard this term before? What do you hear when we say early marriage? What
do you know about it?
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SAY:






Marriage is something that many men and women take part in.
It is when two people come together to start a life.
Marriage can be a good thing and it can also be very challenging.
It’s very important to know what it takes to be in a marriage before taking part in one.

YARA’S STORY (45 MIN):

SAY: Even though marriage could be a positive transition and step, it also requires maturity
from both partners in order to have a successful and healthy relationship. Therefore, we’re
going now to read a story together and help Yara find her way out.
SAY: Yara is 15 years old. She came from Syria to Lebanon 1 year ago, and couldn’t be enrolled
in a school back then. She thinks that probably getting married will help her start a new life and
have her own house.
STOP & ASK:
- What do you think of Yara’s decision?
- Do you recommend any other options? Why?


NOTE: Allow time for participants to share their ideas and highlight the following key
messages in case they weren’t mentioned by girls:
 It’s true that not being enrolled in a school might be annoying to girls sometimes.
However, Yara and her parents could probably consult humanitarian workers who
operate at NGOs for further information around accessible schools.
 Being enrolled in non-formal activities organized by humanitarian organizations like
IRC could also let the girl positively use her time as she gets to meet new people, gain
skills and information.
 Getting married might change a person’s life to the better. However, getting married
at a young age would probably deprive a girl from the chances of resuming her
education as well as losing her friends and not being able to do what her single peers
can due to the amount of new responsibilities.
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 RESUME & SAY: Yara’s parents weren’t against her marriage. She was almost
convinced, but had no clue around this step and its repercussions.
 STOP & ASK:
- What impact could the marriage have on Yara if she decides to get married?
- What are the main health cons that she might be exposed to?


NOTE: Allow time for participants to share their ideas and highlight the following key
messages in case they weren’t mentioned by girls:
 Physically younger girls (below 18) are not as developed as adults. Parts of their body
are still growing, parts like the pelvis which need to be fully grown to be able to
deliver a healthy baby.
 Girls who become pregnant at an early age often have difficult deliveries because
their pelvis is too small. This could lead to needing an operation to deliver the baby.
 Young girls are at greater risk of having complications such as delivering the baby too
early.
 However, sometimes the marriage could not be avoided. In this case, consulting a
doctor at a PHC or hospital would be important to avoid anticipated Problems,
fatigue, etc.





RESUME & SAY: Yara had the chance to attend some sessions at a humanitarian
organization where the topic of early marriage was tackled. She got new information
and decided to put off the decision of marriage.
STOP & ASK:
- What would the results be like if Yara didn’t get married?
- How could Yara approach her parents and explain to them her decision?



NOTE: Allow time for participants to share their ideas and highlight the following key
messages in case they weren’t mentioned by girls:
 When marriage is delayed, the girl would have more time to develop her capabilities
further and enjoy the different stages of adolescence.
 As she grows up, the girl might feel more ready to start a family and handle new
responsibilities.
 Education is very empowering for a girl same as all children to be able to work and
reach her ambitions. It is important that a girl enjoys her full rights to education and
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work before marriage. Even after marriage, a girl has the right to receive education,
work and be independent.
Specific Message to Parents: Communication with Adolescents helps us as caregivers
to understand more her needs and to be able to listen to her and see the reasons
behind putting off her marriage.
Specific Message to AGs: Communication with parents or with someone who the girl
trusts can be highly efficient. For instance, Yara can explain to her parents the
information she got and because of which she decided to put off the marriage. She
can also select the right time for that, speak calmly and allow space for
communication.
Specific Message to AGs: If approaching parents didn’t work, Yara and any girl at her
place could speak to a caseworker or to someone close to her who can support her
on this or talk to her parents.
Note to Facilitator: Refer back to Annex 2 to know more information around how to
handle a disclosure in case it happened in the group.

CLOSURE (10 MIN):
- Recap the main ideas with the girls, and ask them to write or speak about one thing
they’ve newly learnt.
- End up with a quick energizer. (Refer back to MSMW Curriculum P.226).
- Thank the girls for their participation.
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ANNEX 1:
-

Provide information on services available in a way that the survivor will understand and
seek support; take the opportunity to introduce case management: say: I will take 3
minutes to introduce case management; In our program, a person is trained to listen to
your concerns and difficulties and provide support in a confidential and safe space,
where you can express freely your thoughts, feelings, challenges or any other thing that
may be bothering you. This person is called a case worker.
The Case Worker helps women and girls in setting objectives and finding solutions with
respecting the person’s decisions. She is not someone who gives advice or proposes
solutions and doesn’t make judgments.
The Case Worker is available here at the center or at the safe space during the days
where activities are taking place. If you want to talk, you can come directly to the case
worker who is present in the safe space/center from (this time to this time), or through
phone if reaching the center or safe space is not a possibility. Or if you may know any
women who would like to share her concerns, you can share this information with her
and she can directly contact the case worker.

-

Continue the activity. Say: “as you all know now, I’m available or the CW is available
after the sessions for any additional information and we have a specialized staff
member who’s able to provide specialized support to all of us, I’ll allow myself to go
back and continue the exercise/ activity we were doing”.
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ANNEX 2:
HANDLING DISCLOSURE IN A GROUP ACTIVITY
INTRODUCTION
Disclosure can happen at different times, during different activities; recreational activity. If
someone discloses an incident to you, they are showing enormous trust and it is important to
maintain this trust.

GENERAL GUIDANCE ON HOW TO HANDLE A DISCLOSURE:
-Stay calm.
-Listen to the survivor with a non-judgmental and non-blaming attitude, show empathy and
respect.
-Do not ask survivor questions about her story.
-Contain what the survivor is disclosing while validating her experience at the same time, to
avoid disclosing the whole incident to the group and to maintain confidentiality at all times.
Containing means the action of keeping something harmful under control or within limits, and
it’s used when we want to stop the woman from sharing information that might cause him/her
harm if shared in a group but without stopping her in an inappropriate way. Containing consists
of using comprehensive words to reassure the woman that she’s being understood using a
warm tone of voice to avoid making her feel that she’s being stopped or ununderstood. Say:
“Thank you for sharing your experience and I extremely appreciate that you’re sharing very
important and personal information and I do appreciate your courage. As we stated in the
ground rules at the start of this session, we will keep information of particular individuals for
discussions separately to maintain the most confidential space we can for everyone to be
comfortable”.
-Encourage the survivor to seek help. Say: I’ll be available after the session/ activity ends to
listen to you if you would like to speak with me more.”
-Provide information on services available in a way that the survivor will understand and seek
support; take the opportunity to introduce case management: say: I will take 3 minutes to
introduce case management; In our program, a person is trained to listen to your concerns and
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difficulties and provide support in a confidential and safe space, where you can express freely
your thoughts, feelings, challenges or any other thing that may be bothering you. This person is
called a case worker.
-The Case Worker helps women and girls in setting objectives and finding solutions with
respecting the person’s decisions. She is not someone who gives advice or proposes solutions
and doesn’t make judgments.
-The Case Worker is available here at the center or at the safe space during the days where
activities are taking place. If you want to talk, you can come directly to the case worker who is
present in the safe space/center from (this time to this time), or through phone if reaching the
center or safe space is not a possibility. Or if you may know any women who would like to share
her concerns, you can share this information with her and she can directly contact the case
worker.
-Continue the activity. Say: “as you all know now, I’m available after the sessions for any
additional information and we have a specialized staff member who’s able to provide
specialized support to all of us, I’ll allow myself to go back and continue the exercise/ activity
we were doing”.

AFTER THE ACTIVITY ENDS:
-Be prepared to be approached
-Thank the survivor again and acknowledge her courage and how strong she is.
-Make sure to refer to the case worker even if the survivor would like to share all the
information with you, as telling her story several times might cause her harm and could be
traumatizing especially that CM won’t be provided by you, in addition, it’s utmost important to
maintain confidentiality at all times and avoiding doing harm unintentionally to the survivor.
-Refer to the case worker after making sure that the survivor understands the role of the case
worker and after taking her consent for referral.
-It’s very important to respect the survivor’s decisions to continue the referral or to
discontinue.
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-In case the survivor doesn’t give her consent for referral to CM, it’s very important to respect
her decision while stressing on the availability of this service whenever she feels that she’s
ready. Clarify to the survivor that she’s more than welcome to attend the activities and reassure
her that all the information she shared will remain confidential.
-Do not talk about the incident or the survivor to anyone other than the case worker if needed.
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Gender Roles and Types of Abuse


OBJECTIVES:
-

Understand the difference between sex and gender to raise awareness on gender
amongst girls in order to sensitize them on the effects of gender roles on their lives;
Identify the different types of abuse as well as the importance of the Case Management
Service and Safe Referrals.



MATERIALS: Ball, Music, Flipchart Board or Whiteboard, Flipchart Papers, Markers, Sticky
Notes, Pens, Cut-outs or Sticky Notes with Words of Activity 4 on them, and IEC Materials.



FACILITATOR NOTES: BEFORE STARTING THE SESSION, REMEMBER THAT:
-

This session will be delivered for one time only, which means that the facilitator might not know
the girls a lot, or even the backgrounds they’re coming from and the situations they’re
experiencing. Thus, avoiding assumptions and judgments is very crucial at this point. Using
probabilities and terms like “A girl might, may, etc.” could be useful to generalize things and
avoid making assumptions.

-

Given the triggering and sensitive content of the session, it’s highly advisable to be very indirect,
general, and pay a close attention to all types of behaviors, comments, and dynamics. This
includes observing any situations where girls might withdraw, disrupt, dominate discussions or
feel uncomfortable. If by any chance a disclosure takes place, it’s good to previously be
prepared for handling it. For more guidance, refer back to Annex 1.

-

Save some time at the end of the session to be individually approached, in case any girl wanted
to separately talk to you or even if you wanted to separately follow-up with a participant after
the session.

-

If possible, compose the groups from participants who are not related to each other, since
having sisters or relatives might sometimes create negative power dynamics and disable some
girls from expressing and sharing.

-

Make sure to facilitate the session in a closed room that respects confidentiality.



ICEBREAKER (5 Minutes)



FACILITATOR NOTE: Given that the facilitator might not really know the girls, who also might
not be very familiar with each other, it’s recommended to choose icebreakers more than
energizers. The following example could therefore be helpful.
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Name: Name Game
Type: Icebreaker
Materials: A Small Ball
Time: 5 Min



Instructions:
6. Gather with the girls in a circle.
7. Tell them that you’ll be playing music as the group members throw
the ball to each other.
8. When the music stops, the girl who catches the ball will have to
introduce herself (Name, Age, Where she comes from, etc…).

GROUP AGREEMENTS (5 MINUTES)

Tell the girls that you are now going to agree together on some points that will help you to better
collaborate and communicate with each other during this session. Ask them what they understand by it,
as well as what makes them feel comfortable. Encourage girls to come up with their own agreements as
you all stand in a circle, and for each agreement said, the ones who agree can make a step forward in
the circle. Some agreements below are important, the facilitator can suggest them if they weren’t
mentioned by girls:
-

There is no right or wrong answer, and everyone’s opinion is important;

-

Confidentiality, in terms of if any of the girls shares a story about something or someone, we’ll
make sure to avoid mentioning names or things that identify the persons as well as to commit
to keeping all similar conversations in the group.



ACTIVITY 1: RIDDLE (5 MINUTES)

ASK: What do you think the answer is to this question:
A father and son are in a car accident. The father dies but the son is taken to the hospital to have
surgery. Before the surgeon begins surgery, the surgeon looks at the boy and says ’I cannot do surgery
on this boy, he is my son!’ How is this possible? Answer: The surgeon is the boy’s mother.


GIRL CHAT: Why do you think some people don’t find the answer for this question? Why do you
think it is less common to find female doctors in many communities or that people do not
automatically assume/realize that a doctor could be female?



FACILITATOR NOTE: Make sure to say the below if girls did not reach to the same conclusion.

SAY: Usually, people assume only men are surgeons, and this is for many reasons which we will discuss
in the activity below.


ACTIVITY 2: DIFFERENCE BETWEEN SEX AND GENDER (35 MINUTES)

DO: Make three columns on the flipchart paper ‘men’ ‘women’ and ‘both’.
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ASK GIRLS TO:
-

Brainstorm what men can do that women can’t, and to put it under ‘men’.
What women can do that men can’t, and to put it under ‘women’.
What both men and women can do, and to put it under ‘both’.



FACILITATOR NOTE: If they mention something that both men and women can do but ask it to
be under the men or women column, ask them if the other sex can also do this. E.g. Women can
cook. Ask them if men can cook too (this should be put under both).

What should be left under the first two columns will be the biological differences between men and
women.
If girls say that men can’t cook, for example, you can ask: we are not asking whether men or boys know
how to cook, but rather, if they were taught a recipe would they be able to do it?
Or ASK: Is there any biological reason why men can’t cook other than them not wanting to, or not
learning when they were younger?
Use the same strategy for other sentences as well.
Men

Women

Both

Genital Organs
or: Have Penis/

Breast Feed

Cook

Pregnancy

Clean

Menstruate

Go to Work

Genital Organs:
Have Vagina/

Look After Children

Have Testicles

Have Ovaries

Get an Education
Ride a Bicycle
Etc.

EXPLAIN: The biological differences are due to sex. They do not change over time and are set from birth.
In the column labeled ‘both’, these are things that both males and females can do but maybe assigned
to one or the other by society. These can be different in different communities and could change over
time. When they are assigned to males or females, we call these gender roles.
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For example: Men can cook meals and clean the house. Men can take care of babies and raise children.
But in some societies, these are tasks that women exclusively do. In some societies, women build the
houses whereas in other societies this is seen as a job for men. These roles are not biological differences
at all.
SAY: Let’s all stand up in the middle of the room. I will read a number of statements; if you agree go to
the left of the room, if you don’t go to the right. If you are not sure, stay in the middle.


FACILITATOR NOTE: After the girls give their answers, by either going to the right or left of the
room, ask girls to clarify their answers.

-

Cooking is a female’s job. FALSE (Both girls and boys can cook).
Girls are responsible for doing all of the housework, so they shouldn’t be given time to study.
FALSE (Girls should be given time to study just like boys).
Boys do better in lessons because they are more intelligent than girls. FALSE (There is no
difference in intelligence between girls and boys based on sex).
Girls can grow up to be carpenters and plumbers. TRUE (Biologically, there is nothing to say girls
cannot do these jobs).
Males don’t need to be involved in raising children because they did not give birth to them.
FALSE (Just because women give birth does not mean that men should not also be involved in
taking care of children).
Girls don’t have the ability to perform sports such as boxing and football. FALSE (Biologically,
girls can also play these sports).
It’s more important for boys to continue their education than girls. FALSE (Girls should be able
to continue their education just like boys).

-

-

ASK the girls whether the statements that you mentioned are related to sex (Biological differences) or
related to gender (Society).


FACILITATOR NOTE: You can remind them of the previous table if they did not know the answer.

SAY: As we saw now, girls’ and boys’ bodies are different biologically. However, the other differences
when it comes to their roles, what they can and cannot do are made by society, and they can change
over time and depending on the country and area within the same country.


BREAK/GAME (10 MINUTES)



ACTIVITY 3: Types of Abuse and Safe Referrals (30 Minutes)



FACILITATOR NOTE: This part is going to be a bit sensitive especially to girls who might be
already exposed to GBV whether in their school context or outside. Therefore, and in order to
avoid any disclosures in the group setting, it’s crucial to ask girls the following to assess how
comfortable they feel and whether it’s a good idea to tackle the Types of Abuse with them. For
more guidance around how to handle a disclosure, refer back to Annex 1.

ASK:
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What does it mean to be safe? What does safety mean?
What could make girls your age feel less safe? What are the factors that can cause them the
feeling of insecurity?
What could make them feel secure? Who can enhance this sense of security to them?
FACILITATOR NOTE: If the facilitator assessed or sensed any signs of GBV among the group, it’s
better to skip the Types of Abuse, and just stick to explaining the CM Service and Safe Referrals.

SAY: We’ve previously seen together that some societies shape the roles of both women and men.
Sometimes, if both genders haven’t done what’s expected from them, they could probably be exposed
to an abuse on behalf of other people who are much stronger than them and negatively use their
power. For instance, if a woman was expected to cook, and didn’t do so, her husband might negatively
use his power to verbally abuse her such as telling her: “You’re not good enough, etc.” We’ll now
together identify 5 types of abuse/violence that are based on the gender:
1. Sexual Violence: When someone (A girl or a boy) gets sexual comments for instance because of
the way they look and because of their appearances. Comments could equally be negative or
positive. In addition, the sexual abuse happens when somebody touches someone without their
consent.
2. Physical Violence: Stands for an act of physical violence that is not sexual. Examples include:
Hitting, pushing, using force to hurt or hold someone, or using any kind of material (i.e. hands,
stick, harmful tools, etc.).
3. Forced Marriage: The marriage of an individual against his/her will.
4. Deprivation/Denial of Opportunities: When someone is prevented for example from attending
school because she is a girl, or when someone is deprived of basic needs such as water, food and
shelter because she is a girl. Not being able to go to the doctor because she is a girl. Deprivation
due to other circumstances, such as lack of money, mobility, safety concerns is different to
deprivation based on being a girl.
5. Psychological/Emotional Violence: When someone uses threats and causes fear in a person to
gain control. Examples include: Yelling or shouting, saying hurtful things, or calling someone
worthless or stupid.

SAY: A lot of people could unfortunately be exposed to GBV or to the Types of Abuse we’ve seen
together. People who might be facing this are never to be blamed, therefore, and in order to protect
themselves and others, it’s very important that they report the incidents they’re facing to persons who
they trust. One of these persons could be the Caseworker who provides the Case Management Service.
A Caseworker is:
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-

-

A person trained to listen to anyone’s concerns and difficulties and provide support in a
confidential and safe space, where women and girls can freely express their thoughts, feelings,
challenges or any other thing that may be bothering them.
She is not someone who gives advice or proposes solutions or does any judgments. Instead, she
helps women and girls in setting objectives and thinking of the pros and cons of a solution or a
decision that they might want to take.

DO: Distribute the IEC Materials to girls, and make sure that they’re happy and comfortable enough to
take it home with them. Quickly go through the IEC highlighting the Hotline Numbers.
SAY: Even if what we have explained and shared around Abuse is not commonly faced around us, many
girls could unfortunately be facing it without knowing whom to report to or what to do. Therefore, if it
happens to encounter any girl who is being exposed to GBV, you can definitely share the information
around the Caseworker with her, taking into consideration the following:
-



Explaining to the girl that it’s never her fault;
Showing empathy towards the girl, avoiding judgments, assumptions, or any harmful word.
Telling her that reporting would help her stop the abuse, since it can shock the perpetrator and
equally protect her and others from any future hurtful acts;
Informing her that the Caseworker could present a big support to her and that everything will
strictly be confidential between the CW and her;
Telling her that she can miscall the CW if she’s not able to attend any safe space or even if she’s
not able to give her a call;
Avoid making any referral or move, before taking the full consent of the girl. Even if she’s close
to you and you care for her, you have to respect her decision on whether wanting to be referred
or not. Remember, that only the persons themselves are the experts when it comes to their
situations.
ACTIVITY 4: LIMITATIONS (15 MINUTES)

DO: Ask girls to walk in the space and fill the empty spaces in the room.
SAY: While you are walking in the room, you’ll notice that there are plenty of sticky notes on the floor.
On these notes, there are sentences and words that are usually said to girls because they’re girls. Feel
free as you walk to open them and read them out loud if you want.
Words to write on Sticky Notes:
-

You are weak!
You are not able to do this!
You cannot be an engineer!
You are too emotional!
You are very sensitive!
You can’t work!
You can’t go out!
You are not a man to do this!
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-

Stay at home!
You can’t go to the University!
Your only work is to raise kids!

SAY: Now that we’ve read together all these words and sentences, what do you feel like doing with
these sticky notes? Encourage girls to get rid of them however they like, tear them; throw them again on
the floor, etc.


FACILITATOR NOTE: Make sure to check if all girls were fully convinced in why these words and
sentences are harmful as well as if they all managed to get rid of the papers. If not, try to assess
with girls why they think that some words aren’t harmful.



GIRL CHAT:

-

How do you think the things that are written on the notes can affect girls’ feelings, lives and
future plans?
How do you feel with what you did with the sticky notes?

-

SAY: Sometimes society puts limitations on girls. These limitations are a result of how society perceives
girls (gender roles). However, girls are powerful, girls are smart and girls are strong.


CLOSING ACTIVITY (10 MINUTES)

DO: Ask the girls to stand in a circle.
SAY: We are going to throw the ball at each other and say ‘I am a girl and I can...’ each one of you will
finish the sentence in whichever way you like, to show that girls are just as able as boys to achieve many
things.

DO: Thank the girls for their participation and try to quickly assess with them how they found
the session. Also, make sure to tell them that you’ll be around for some time, in case any
wanted to approach your or ask any questions.
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ANNEX 1:
HANDLING DISCLOSURES IN A GROUP ACTIVITY:


Disclosure can happen at different times and during different activities even the recreational
ones. If someone discloses an incident to you, they are showing enormous trust and it is
important to maintain this trust. Therefore, the following guidance might highly be useful to
better handle any disclosures if by any chance it takes place during a group activity:

-

Stay calm;
Listen to the survivor with a non-judgmental and non-blaming attitude, show empathy and
respect;
Do not ask survivor questions about her story;
Contain what the survivor is disclosing while validating her experience at the same time, to
avoid disclosing the whole incident to the group and to maintain confidentiality at all times.
Containing means the action of keeping something harmful under control or within limits, and
it’s used when we want to stop the woman/girl from sharing information that might cause
him/her harm if shared in a group but without stopping her in an inappropriate way. Containing
consists of using comprehensive words to reassure the woman/girl that she’s being understood
using a warm tone of voice to avoid making her feel that she’s being stopped;
Say: “Thank you for sharing your experience and I extremely appreciate that you’re sharing very
important and personal information and I do appreciate your courage. As we stated in the group
agreements at the start of this session, we will keep information of particular individuals for
discussions separately to maintain the most confidential space we can for everyone to be
comfortable”;
Encourage the survivor to seek help. Say: “I’ll be available after the session/ activity ends to
listen to you if you would like to speak with me more”;
Provide information on services available in a way that the survivor will understand and seek
support; take the opportunity to introduce Case Management.

-

-

-



After the activity ends:

-

Be prepared to be approached;
Thank the survivor again and acknowledge her courage and how strong she is;
Make sure to refer to the Caseworker even if the survivor would like to share all the information
with you, as telling her story several times might cause her harm and could be traumatizing
especially that CM won’t be provided by you, in addition, it’s utmost important to maintain
confidentiality at all times and avoiding doing harm unintentionally to the survivor;
Refer to the Caseworker after making sure that the survivor understands her role and after
taking her consent for referral;
It’s very important to respect the survivor’s decisions to continue the referral or to discontinue;

-
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-

-

In case the survivor doesn’t give her consent for referral to CM, it’s very important to respect
her decision while stressing on the availability of this service whenever she feels that she’s
ready. Clarify to the survivor that she’s more than welcome to attend the activities and reassure
her that all the information she shared will remain confidential;
Do not talk about the incident or the survivor to anyone other than the case worker if needed.
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Personal Property
 Age Group: 11-13


OBJECTIVE:

-

Understand the value and importance of others’ properties;
Develop the ability to assertively express the importance and value of personal
property;
Learn how to deal with related topics in an assertive way.



MATERIALS: Bees antenna, mouse, fox, monkey and bear ears headbands, masks of:
fox, bear, wolf, horse and other animals.

SAY: Today, we are going to talk about Property (we’ll explain it later). I am going to tell you a
story about Loulou the fox and her friends, than we are going to act it out.
READ THE STORY TO GIRLS:
The Story:
Once upon a time, there was a nice fox called Loulou, living in the forest with its family)]. Loulou
liked walking around and meeting all friendly animals of the forest.
One day, Loulou was going out on a long stroll and she heard the sound of a small bee crying
bzzzzzbzzzzzzbzzzzz Loulou ran to the bee and asked her: What is the matter little bee? What is
happening with you?
The little bee told Loulou that she was sad because a bear came and took her honeycomb.
‘Don’t cry’, said Loulou, ‘I will look for the bear and will get your honeycomb back to you.
Loulou leaves running looking for the bear and bumps into a beautiful mouse, she greets him:
‘Good morning mouse! Have you seen a bear running this way with a honeycomb that is not
his?’
‘Yes, the bear just passed by my side with a bag full of honeycomb’, replied the mouse ‘If you
want help I can come with you and the bee to look for him’.
Loulou and the bee thanked the mouse and they all continued chasing the bear in the same
direction until they meet a friendly monkey. Loulou and her friends greet the monkey and ask
him if they’ve seen the bear. ‘Yes, I just saw him a few minutes ago, running away with a bag
full of honeycomb that I thought he’d bought’.
The bee replies in a very angry voice tone ‘he did not buy it; he just took it from me’. The monkey
said than ‘let’s all go stop him from taking it than’.
They all ran fast and faster until they caught up with the bear and stopped him.
The monkey and mouse distracted the attention of the bear, while Loulou and the bee took the
bag of honeycombs from his hands.
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The bear got scared and asked for mercy from all of the surrounding animals, he said: ‘ please
do not harm me, I only wanted to take the honeycomb and share it with my friends, they always
bring great honeycomb and feed me, I wanted to do the same this one time’.
The mouse than started telling the bear that he deserves to be punished anyway. But Loulou,
who was very generous and courageous asked the bee to pardon him. The bee told the bear:
‘My friend, I make a lot of honey, and I would be happy to share it with you, next time you need
it, you should ASK before you borrow it instead of taking it without permission. I will also give
you the honeycomb, but I want you to treat them as your own, to TAKE CARE of them as they
were your own and hand them back to me when you are done taking the honey’. The bear
apologized and told the bee that ‘if I ever break your honeycombs, I will OWN UP to it with an
apology, try to repair it or replace it’.
They all thanked Loulou and went back to their homes after this great adventure’.
SAY:


Now that we know the story, who would like to act it out?
We are going to start with one character and whenever, a new character is mentioned, I
would like for one of you to come forward and play its role.
NOTE TO FACILITATOR: add more animals if more girls are present and want to
participate.

The Story:
Once upon a time, there was a nice fox called Loulou, living in the forest with its family
(encourage one of the girls to start acting like Loulou). Loulou liked walking around and
meeting all friendly animals of the forest.
One day, Loulou was going out on a long stroll and she heard the sound of a small bee crying
bzzzzzbzzzzzzbzzzzz (invite another participant to play the role of the bee). Loulou ran to the
bee and asked her: What is the matter little bee? What is happening with you?
The little bee told Loulou that she was sad because a bear came and took her honeycomb.
‘Don’t cry’, said Loulou, ‘I will look for the bear and will get your honeycomb back to you.
Loulou leaves running looking for the bear and bumps into a beautiful mouse (Invite one of the
participants to play the role of the mouse), she greets him: ‘Good morning mouse! Have you
seen a bear running this way with a honeycomb that is not his?’
‘Yes, the bear just passed by my side with a bag full of honeycomb’, replied the mouse ‘If you
want help I can come with you and the bee to look for him’.
Loulou and the bee thanked the mouse, and they all continued chasing the bear in the same
direction until they meet a friendly monkey (Invite one of the girls to play the role of the
monkey). Loulou and her friends greet the monkey and ask him if they’ve seen the bear. ‘Yes, I
just saw him a few minutes ago, running away with a bag full of honeycomb that I thought he’d
bought’.
The bee replies in a very angry voice tone ‘he did not buy it; he just took it from me’. The monkey
said than ‘let’s all go stop him from taking it than’.
Add new animals here
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They all ran fast and faster until they caught up with the bear and stopped him.
The monkey and mouse distracted the attention of the bear, while Loulou and the bee took the
bag of honeycombs from his hands. (Here give a lot of space for the actors to play the scene).
The bear got scared and asked for mercy from all of the surrounding animals, he said: ‘ please
do not harm me, I only wanted to take the honeycomb and share it with my friends, they always
bring great honeycomb and feed me, I wanted to do the same this one time’.
The mouse than started telling the bear that he deserves to be punished anyway. But Loulou,
who was very generous and courageous asked the bee to pardon him. The bee told the bear:
‘My friend, I make a lot of honey, and I would be happy to share it with you, next time you need
it, you should ASK before you borrow it instead of taking it without permission. I will also give
you the honeycomb, but I want you to treat them as your own, to TAKE CARE of them as they
were your own and hand them back to me when you are done taking the honey’. The bear
apologized and told the bee that ‘if I ever break your honeycombs, I will OWN UP to it with an
apology, try to repair it or replace it’.
They all thanked Loulou and went back to their homes after this great adventure’.
ASK:
-

Did you like the play?
What happened in it?
To whom did the honeycomb belong? Who took it? What did it lead to?
What did the honeycomb mean to the bear?
What did the bee ask from the bear at the end?

 GIRLS CHAT:
Just like the honeycomb was to the bee, everyone owns a few things they care about, it is called
personal property. Personal property can be money, an object to which we have an attachment
or other.
And just like the bear, sometimes other people or even us would like to share someone’s
personal property for different reasons.
Can you give me some? (Let the participants answer this question)
Indeed, it can be because just like the bear we need the object to impress other people,
sometimes because the object is left unattended, sometimes because we think it wouldn’t be
harmful to.
It is okay to ask to borrow things; however it is important to respect other people’s will on what
they own.
Just like the bee said, when someone needs somebody else’s property, they should:
- Ask before borrowing and take it when they get the approval to (give reasons why it is
important for you to have this thing and how you’ll be using it).
- Take care of the object as if it was your own
- If anything happens to the object, own up to it and repair or replace.
All of these things would avoid conflict.
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 Age Group: 14-18

-

OBJECTIVE:
Develop the feeling of respect toward other people’s property;
Learn how to deal with related topics in an assertive way.



MATERIALS: Nothing.

SAY: Today, we are going to talk about Property. What do you understand of the world
property?
DO: Divide participants in three groups and give each group a scenario. Tell girls that these
scenarios did not take place in real life, but they could take place.
SAY: Each group will read the scenario, prepare a role play with a suggestion on how the
scenario could end.
Scenarios:
1- Samira went to her friends’ Fatima who was just coming back from the market and had
bought clothes and was happy to show them to Samira.
Samira was happy for her friend and right before she left, she took Fatima’s old dress
without her permission because she needed it. Fatima learns about this.
2- Jouheina was in urgent need of a watch and didn’t have any. Jouheina went to her
brother Louai and took his watch. When Jouheina was using the watch, if fell down off
her wrist and broke in many pieces. How should Jouheina react?
3- Maya and her friend Hassna were at their friend’s Zeina’s place sitting in her garden and
talking when Zeina left, they started taking flowers from the garden thinking that they
would decorate their houses with it. And maybe give a bouquet to their mothers
because they deserve them. Suddenly Zeina comes back to the garden. What happens?
DO: Let the girls play their scenarios and discuss each case after the role play.


KEY MESSAGES:

-

It is okay to ask to borrow things; however it is important to respect other people’s will
on what they own.
When you need to borrow somebody else’s property, it is better to:
Ask before borrowing and take it when they get the approval to (give reasons why it is
important for you to have this thing and how you’ll be using it).
Take care of the object as if it was your own

-

62

- If anything happens to the object, own up to it and repair or replace.
All of these things would avoid conflict.
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Success and Obstacles Redefinition

-

OBJECTIVES:
Accept and learn from experiences that girls might consider a challenge;
Learn and practice habits that can lead to success;
Redefine success and difficulties through a more positive perspective.



MATERIALS: Session’s guide, copies of Nayla’s story, 6 habits of success green cut-outs,
flipchart papers, and markers. (Make sure to prepare the materials in advance).



FACILITATOR NOTE: This subject might be easy and triggering at the same time. Girls,
who had dropped out from schools or faced other difficult situations due to the crisis,
might think that they have lost a lot and failed a lot. It’s very important to give them a
chance to express about their situations if they feel comfortable by reinforcing peer to
peer support and helping girls to think about the here and now, present, actual
achievements etc. The facilitator should be ready to encounter many questions that
might not necessarily be answered in the session guide through making sure to be very
realistic but reinforcing the positive always.



ICEBREAKER (5 MIN)



1ST ACTIVITY “NAYLA’S STORY” (40 MIN):

SAY:
-

-

Sometimes in our life we’re all exposed to pass by situations that we consider a
difficulty
Life is not always easy, and we should always be ready to confront challenging situations
that we should be ready whether to face, adapt, or ignore depending on how much it’s
really important to us.
It’s true that we cannot sometimes prevent these challenging cases to happen, but we
can always redefine it to make it more acceptable
Today we’re going to read together a story about Nayla who has experienced a situation
that she considered being a difficulty and we’re going to discuss together her story
when we’re done.

DO: Read the story of Nayla to girls or ask any girl who would like to volunteer reading it out.
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Nayla’s Story:
Nayla is a single girl who is 15 years old. She goes to a community center to attend a
couple of activities with her friends. One day the woman responsible for the center
announced that there will be an election to select a delegate responsible for some of
the activities taking place. Since Nayla was a very popular attendee, she thought of
joining the election promised by her friends to be elected. However, the principal’s
daughter who was also a candidate won the election which was very frustrating and
shocking for Nayla. She directly planned to go to her mother to tell her that she want to
drop out from the center so that she never faces her peers as she felt very sad and
disappointed.
ASK: When girls or facilitator are done from reading, you can ask the following guiding
questions:
-

-

Do you think that what Nayla faced can be really considered as a difficulty? Explain why
whether it’s a yes or no.
What do you think of Nayla’s reaction?
Now that Nayla has faced this difficulty and felt really sad thinking of dropping out from
the center, what do you think she can do to overcome this challenge?
Who might be supporting Nayla to overcome this difficulty?



GIRLS’ CHAT: Do you think that all difficulties in life can be handled in the same way?



2ND ACTIVITY: HOW TO DEAL WITH WHAT MIGHT BE CONSIDERED AS A “CHALLENGE”
(30 MIN):

-

SAY: Now that we’ve looked at Nayla’s story and had a discussion, we will try together to scan
situations where we might feel that people have passed through difficulties and try to change
these situations.
DO: Split the girls into groups of 3 or 4 depending on the number, and give each group a piece
of a flipchart paper and ask them to focus on the following: (you can write the steps on the
board so that girls can follow more).
-

Split your flipchart paper into 3 columns;
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SAY:
-

-

-

-

Write in the first column different situations where you think girls might face difficulties;
Write in the second column the consequences that may result from each difficulty or
challenge you stated;
Write in the third column for each challenge that you stated, realistic solutions, ideas or
suggestions that can help the person overcome and face the situation;
When you are done, you are going to present your ideas to the wider group.

You have all done a good job in listing situations where the girl might think she has
experienced a challenge, particularly because when thinking about the consequences,
one would feel bad.
However, you have worked together on finding realistic solutions and redefinitions for
each situation, which shows that people can always look through a positive loop and
find ways to deal with their difficulties.
We have noticed that in some cases, people fear the judgments of society. However,
people can often think of what can make them feel comfortable despite what other
people may think.
Ask the girls if they would like to state any concrete example around successful women
who might probably had difficulties in their lives?



BREAK/ENERGIZER (10 MIN)



3RD ACTIVITY: 6 HABITS OF SUCCESS (30 MIN)

SAY: You have previously stated many ways, solutions and ideas that can help the girl who has
faced a challenge to overcome it, face it, or positivize it. In our last activity today, we will try
together to look through different general habits that can help us look at things in a more
positive way. In fact, “success” is not the opposite of “obstacles”, every step forward you make
by overcoming what you think is a challenge is considered as success in itself.
DO: Tell the girls that I’ve hidden 6 green cut-outs and distributed them in the room. You have
to find them and I’ll assist you in this. The facilitator can give hints to the girls when looking for
the cut-outs (E.g. Very hot means you’re almost about to find it or very cold means you’re very
far from finding the cut-out). When the girls manage to find them all, ask the ones who found
the habits to read them loudly.
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-

Habit 1: Be proactive: Avoid running away from the problem unless it’s not really
important to you, think of new possibilities and options, be positive, control your
reactions, and take initiatives if possible.

-

Habit 2: Set goals and ways to reach them: When you don’t really know what you want,
you may feel confused or think that you might “fail’. Always set goals for what you want
to achieve and break them into smaller steps. It’s also important to measure how
realistic, and achievable our goal is and how can the surrounding environment helps us
in reaching it. E.g. if I want to become good at singing, I might have to think of smaller
steps like seeking the help of a friend who has a good voice, listen and practice etc.

-

Habit 3: Prioritize: Differentiate between what’s “Urgent” and “Important”; what’s
urgent cannot be postponed and requires an immediate action, whereas the important
can be put off but should be followed-up. E.g. sometimes it’s important for example to
buy a new bag or shirt but what’s urgent is responding to the basic needs which cannot
be postponed.

-

Habit 4: Think Win-Win: Don’t focus on other people’s failures, think that everyone
would have opportunities to prove him/herself. Think that the world is really big to
contain all people’s goals and dreams. For example: A girl who doesn’t think win-win will
be probably dominating other girls in a group believing that she cannot catch others’
attention unless she monopolizes all the talk.

-

Habit 5: Synergy: Try to invest in your energy with people with whom you share
common goals or plans. For example: girls who are working together in a handicraft
activity cannot be really done or successful if only 1 or 2 are realizing it. The energy
combined can surely give better results.

-

Habit 6: Regular renewals: Always try to build new relationships, friendships that can
broaden or widen your horizons and perspectives. Allow yourself to think about new
ideas, hobbies, goals etc. For example: A girl can attend a community center as a
strategy of renewal; she’ll be able to meet new friends, gather with new participants,
learn new things, access new services etc.


-

GIRLS’ CHAT:
Do you think that these habits are realistic and can be practiced?
What are the ones that each one of you thinks is feasible, efficient, or successful?
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CLOSURE ACTIVITY (5 MIN)

Call the girls to a circle and use a ball to let each girl express her feeling/feedback around the
session.
SAY: You have all done an excellent job today, when I look around me, I see mature and
knowledgeable girls stepping forward. I want you to go outside this room today feeling
confident and proud of yourselves and about what you have been achieving in our session in
particular despite all the challenges that you have faced or still facing. Remember that he who
does not experience challenging situations won’t know what success stands for.
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Peer to Peer Support


OBJECTIVES:

-

Perceive the importance of supporting peers
Identify what are the healthy/unhealthy relationships/friendships
Perceive the importance and positive impact of healthy relationships



MATERIALS: Papers (A3) for each girl.



ICEBREAKER



ACTIVITY 1: HEALTHY AND UNHEALTHY RELATIONSHIPS (35 MINUTES)

SAY: - We will now do an activity together that will allow us to use our imagination. We will
walk in the room and I will tell you the story of two girls. Try to imagine the story and ask them
to put themselves in the shoes of the girls in the story.
DO:
-

-

While you read the story, ask the girls to listen for any insults or put-downs. Every time
they hear something that would make the girl feel bad, tell them to tear off a small
corner of their piece of paper and drop it to the floor.
When you are done reading the story, girls should be left holding only a very small piece
of paper or no paper at all.
Ask girls to hold up how much of their paper is left so everyone can see.

Scenario: Soha and Nahla
Soha and Nahla are neighbors and attend activities together in a center close to where they
live. One day, Nahla and Soha where doing an English session together with a group of friends.
The teacher asked the group what does Monday mean in Arabic. Soha said: االثالثاء
Nahla looked at everyone in the room, when the teacher was not looking and started laughing,
which made everyone laugh in the room. Soha felt ashamed and angry because this is not the
first time that Nahla mocks her in front of everyone. Yesterday, she also started laughing at her
clothes in front of their friends, even if Nahla was wearing the same thing a few days earlier!
Soha always try to do good things to impress her friends and family but Nahla keeps on putting
her down and telling her that what she Cannot do anything in her life.
Soha is annoyed but she is not expressing her feelings towards Nahla’s attitude because Nahla
always tell Soha that she is older than her so she knows best; she has the right to give her
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opinion because she is smarter and stronger. Soha is afraid to express her feelings to Nahla
because she is afraid of losing her friendship.
DO: Ask them to rise what’s left of the papers so that everyone gets the chance to see.

SAY:
-

GIRL CHAT:
How would you feel if you were Soha?
Did Soha and Nahla have a healthy relationship?
How did you feel when you were tearing off a piece of your paper?

In a healthy relationship both people should be treated fairly.
This means that both people should treat each other with mutual respect.

ASK: What are some characteristics of unhealthy relationship/friendship?
SAY:
In an unhealthy relationship:
- Someone treats the other badly;
- Such as calling names and making fun of the other person;
- Such as hitting or hurting the other person physically;
- Someone is disrespectful to the other person;
- Both parties are responsible for maintaining a healthy relationship between them.


GIRL CHAT: If Nahla and Soha had a ‘healthy’ friendship how would they treat each
other?



ACTIVITY 2: ROLE PLAY (40 MINUTES)



MATERIALS: Sticky notes, pens and hats.

SAY: Now that you have heard the first part of the story of Nahla, you are going to create the
ending
DO: Divide the girls to groups and ask them to present to the wider group:
ASK: What were the different results in the role plays?
SAY: NOTE TO FACILITATOR: This can be said after scenario number 2.
Sometimes, it’s normal to have difficulties or challenges in a friendship or relationship.
However, and depending on how much the person means to us, it’s important as well to be
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assertive and express what we want and feel without being aggressive or causing harm to the
person. This includes the following:
-

Be calm;
Be prepared;
Using I Statements: Example: “I felt angry because, I felt sad because, I preferred if,…”
Choosing the right time to talk to the person/friend.
Listen to what others have to say.

ASK: Based on the role plays and results, how can friends treat each other in order for their
relationship to be a healthy one?
SAY: It is so important to always pay attention to what we say or do in order to protect our
friendship and avoid causing harm to people around us and in the same time we should
protect ourselves and express when we are annoyed.
DO: Divide the Girls upon 2 groups and ask them to write the qualities of a good friend on a
sticky note and put them in a hat.
ASK the girls to present those qualities to the plenty group


NOTE TO FACILITATOR:

-

Make sure to correct any misconception;
Make sure to pass the following messages to the girls; A friend is someone who:
can take responsibility of his words and actions;
Never lie to us;
Don’t put us in dangerous situations;
Keep our secrets;
Keep his promises;
Respect us and our abilities;
Support us as much as he can;



CLOSURE: Thank the girls for their participation and their time.

-

Recap all of the mentioned information.

-

Do a quick closure activity.
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Peer to Peer Pressure
 Age Group: 14+


OBJECTIVES:
- Girls to understand what peer pressure is and to know the different types;
- Girls to know how to respond to peer pressure.



MATERIALS: Dialogue Cut-outs – Flipchart Papers – Flipchart Markers – Post-its –
Colored Pencils and Pens.



NOTES TO FACILITATOR:

-

Put Group agreements with AGs before the session, and add confidentiality if it was not
mentioned by them; since in this session girls might mention names of girls they know,
especially in the scenarios section.



PEER PRESSURE SCENARIOS (60 MIN)

SAY: Our friends play a significant role in our lives, sometimes, we might be influenced by our
friends, sometimes, they can provide us with useful guidance when we have a problem.
Sometimes this influence could make us do things that we might not have done, if it weren’t for
the influence of our friends.
ASK: What kind of pressures might girls face from their friends?
DO: Divide the participants into 3 groups, and give each group a scenario. Emphasize that these
scenarios did not take place in real life, but similar situations could take place with AGs since
Peer pressure is very common amongst AGs.
SAY: each group will read the dialogue, prepare a role play and answer the below questions for
each dialogue:
-

Who’s doing the pressuring?
What words are they using to do it?
Is the pressure positive or negative?
What effect do these words have on the person being pressured?

Dialogue Number 1:
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Batoul: Let’s go smoke Shisha today in the café.
Khadija: my parents don’t let me smoke shisha; they say that it affects my health
Batoul: look they wouldn’t know and its fun! Salwa and Jihane smoke as well.
Khadja: but, but… what if someone saw us
Batoul: Don’t be scared, we can sit in a place where no one can see us. If you are a good friend
you would come with me.
Dialogue Number 2:
Samira: Radwa, why don’t you participate in the poetry competition that is held in the Hamza
Center?
Radwa: umm, I don’t know…
Najwa: yes Radwa, you know how to write beautiful poems
Samira: yes! Your poems are amazing!
Radwa: They are not that good.
Samira: They are, and if you win, they will publish the poem in the center’s magazine!!
Najwa: Really!? You definitively should try
Samira: We can help you a lot, just think about it. You still have time to decide
Dialogue Number 3:
Fatmeh: Samira, look at Salma, look at what she is wearing.
Samira: hehehe, she looks like these girls we see on TV; why is she dressed like this?
Fatmeh and Samira walk towards Salma
Samira: Hehehe, Salma, why are you wearing these clothes?
Salma: why? What is wrong with my clothes?
Fatmeh: You are not dressed like this usually.
Salma: I am comfortable like this
Samira: Comfortable?! We don’t dress like this; you should change them.
SAY: Khadija, Radwa and Salma were pressured by their friends in the two stories. This is called
peer pressure. Peer pressure is the pressure by one’s peers (friends who are in the same age
group) to do something, or to act in a certain way.
DO: Draw on the flipchart two columns with one title each: “Pressure A” and “Pressure B.
ASK: What is the difference between the pressures presented in scenarios numbers 1 and 3;
and the pressure in scenario number 2?
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Get the girls to the point of saying that Pressure A (scenarios numbers 1 and 3) are the ones
that might lead to harm, might affect their health and/or put them at risk; and Pressure B
(scenario number 2) is the one that might benefit the girl (for example: encourage someone to
implement their skills or not to do something that will affect them negatively). However, even
Pressure B (The positive one) could have negative impact if it was intense, pushy and exposing a
girl to a certain risk. For instance, in Scenario 2, it’s true that Radwa has been positively
influenced by her peers but in case her parents do not allow her to do this, she might be
encouraged but putting herself in a risk in case she’s not allowed to make this decision.
Therefore, we’ll try in our last activity to see how can a decision been made through steps so
that even a positive peer pressure won’t create negative repercussions.


GIRL CHAT:

-

Why might people give in to peer pressure?

-

What could be some of the reasons why people are influenced by their peers?



NOTE TO FACILITATOR: The girls might give more reasons, acknowledge all the reasons
that they give as valid ones, but add this last one if they did not mention it.

SAY: Many people accept peer pressure A (that might lead them to harm, put them at risk and/
or affect their health) in order to be accepted by their friends and to avoid being laughed at.


BREAK/ENERGIZER (10 MIN)



VERBAL/ NON VERBAL PEER PRESSURE (25 MIN):

ASK: As we saw in the three scenarios, some words can pressure girls to do certain things, or
act in a certain way.
What could these words be? Remember this pressure can be A or B.
DO: ask the girls to form a circle and each girl to say the expression or word that pressure girls
ASK: Can the pressure be other than verbal?
SAY: Sometimes, pressure can be non verbal.
ASK: Can you give examples of non verbal pressure? What could friends do to pressure the girls
into doing certain things?
ASK each girl to write the actions on a post it and to hang it on the wall.
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Gather the girls around the post-its and read them and add, if they were not mentioned,
laughing and exclusion.


STRATEGIES TO RESIST NEGATIVE PEER PRESSURE (40 MIN)

Identify how they can resist:
DO: Divide the participants in groups and give them the steps of resisting peer pressure. Each
paper has one step
The 4 steps are:
1- Determine the risk. Understand clearly of what the action is. Know what you are
getting yourself into
2- Define the consequences. Think about what could be the repercussions of the action
that your friend/s is pressuring you to do; whether good repercussions or bad ones
3- Decide what you want to do right now. After determining the risk and consequences,
and weighting them, determine the action you will take, Hopefully you will decide to go
with the positive alternative instead of the negative
4- Do is the final step: inform your friends your final decision.
SAY: Put the different steps chronologically, from the first till the last step as fast as you can.
DISCUSS: the difference between each step.
DO: Draw Hiyam, Rawan and Batoul on the flipchart while saying the below scenario.
Scenario:
Hiyam, Rawan and Batoul go to school together in the morning in the bus. Hiyam, who is 17
years old, met recently a boy, Tarek (25 years old), and she is missing school to go to see him.
Hiyam is trying to convince Rawan and Batoul to come with her the next day to meet Tarek’s
friends and miss school. Batoul wants to go with Hiyam; however, Rawan is still unsure and is
scared that her parents would find out.
DO: Divide the girls into groups and ask them to draw 4 pictures, one for each of the 4 steps
that were just discussed, in relation to the scenario that was presented, in order for them to
think about how Rawan could act upon Hiyam and Batoul’s pressure. Each group will then draw
4 pictures, each picture corresponding to one of the steps. Then each group will present their
drawing and explain the strategy while saying what Rawan could say to respond to the pressure
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GIRL CHAT:

As we have discussed, there are many pressures that girls face from their peers and there are
different ways to respond to these pressures. If girls are being pressured by their peers, to do
things that they are not comfortable with, what can they do?


CLOSING ACTIVITY (5 MIN):

-

Thank Girls for their participation.

-

Ask them to stand in a circle to say one feedback word around the session and if they
think that it was beneficial and that the tips presented could be applied in case they
faced any peer pressure.

 Age Group: 11-14


OBJECTIVES:

- Girls to understand what peer pressure is and to know the different types;
- Girls to know how to respond to peer pressure.


MATERIALS: Dialogue Cut-outs – Flipchart Papers – Flipchart Markers – Post-its –
Colored Pencils and Pens.



FACILITATOR NOTES:

-

Put Group agreements with AGs before the session, and add confidentiality if it was not
mentioned by them; since in this session girls might mention names of girls they know,
especially in the scenarios section

-

Tell the girls before you start that this session will handle an important topic girls their
age might encounter. Peer pressure could be common amongst adolescents, however
the scenarios that will be discussed are not necessarily related to any safe space or
context but could potentially happen anywhere.



PEER PRESSURE SCENARIOS (60 MIN):

SAY: Our friends play a significant role in our lives, sometimes, we might be influenced by our
friends, sometimes, they can provide us with useful guidance when we have a problem.
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Sometimes this influence could make us do things that we might not have done, if it weren’t for
the influence of our friends.
ASK: What kind of pressures might girls face from their friends?
DO: Divide the participants into 2 groups, and give each group a scenario. Emphasize that these
scenarios did not take place in real life, but similar situations could take place with AGs since
Peer pressure is very common amongst AGs.
SAY: each group will read the dialogue, prepare a role play and answer the below questions for
each dialogue:
-

Who’s doing the pressuring?
What words are they using to do it?
Is the pressure positive or negative?
What effect do these words have on the person being pressured?

Dialogue Number 1:
Fatmeh: Samira, look at Salma, look at what she is wearing.
Samira: hehehe, she looks like these girls we see on TV; why is she dressed like this?
Fatmeh and Samira walk towards Salma
Samira: Hehehe, Salma, why are you wearing these clothes?
Salma: why? What is wrong with my clothes?
Fatmeh: You are not dressed like this usually.
Salma: I am comfortable like this
Samira: Comfortable?! We don’t dress like this; you should change them.
Dialogue Number 2:
Samira: Radwa, why don’t you participate in the poetry competition that is held in the Hamza
Center?
Radwa: umm, I don’t know…
Najwa: yes Radwa, you know how to write beautiful poems
Samira: yes! Your poems are amazing!
Radwa: They are not that good.
Samira: They are, and if you win, they will publish the poem in the center’s magazine!!
Najwa: Really!? You definitively should try
Samira: We can help you a lot, just think about it. You still have time to decide
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SAY: Salma and Radwa were pressured by their friends in the two stories. This is called peer
pressure. Peer pressure is the pressure by one’s peers (friends who are in the same age group)
to do something, or to act in a certain way.
DO: Draw on the flipchart two columns with one title each: “Pressure A” and “Pressure B.
ASK: What is the difference between the pressures presented in scenarios numbers 1 and 2?
Get the girls to the point of saying that Pressure A (Scenario 1) are the one that might lead to
harm, might affect their health and/or put them at risk; and Pressure B (scenario number2) is
the one that might benefit the girl (for example: encourage someone to implement their skills
or not to do something that will affect them negatively). However, even Pressure B (The
positive one) could have negative impact if it was intense, pushy and exposing a girl to a certain
risk. For instance, in Scenario 2, it’s true that Radwa has been positively influenced by her peers
but in case her parents do not allow her to do this, she might be encouraged but putting herself
in a risk in case she’s not allowed to make this decision. Therefore, we’ll try in our last activity
to see how can a decision been made through steps so that even a positive peer pressure won’t
create negative repercussions.


GIRL CHAT:

-

Why might people give in to peer pressure?

-

What could be some of the reasons why people are influenced by their peers?



NOTE TO FACILITATOR: The girls might give more reasons, acknowledge all the reasons
that they give as valid ones, but add this last one if they did not mention it.

SAY: Many people accept peer pressure A (that might lead them to harm, put them at risk and/
or affect their health) in order to be accepted by their friends and to avoid being laughed at.


BREAK/ ENERGIZER (10 MIN)



VERBAL/ NON VERBAL PEER PRESSURE EXPRESSIONS/ ACTIONS (30 MIN) :

ASK: As we saw in the 2 scenarios, some words can pressure girls to do certain things, or act in
a certain way. What could these words be? Remember this pressure can be A or B
DO: Ask the girls to form a circle and each girl to say the expression or word that pressure girls
ASK: Can the pressure be other than verbal?
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SAY: Sometimes, pressure can be non verbal.
ASK: Can you give examples of non verbal pressure? What could friends do to pressure the girls
into doing certain things?
ASK each girl to write the actions on a post it and to hang it on the wall. Gather the girls around
the post-its and read them and add, if they were not mentioned, laughing and exclusion.
 GIRL CHAT:
As we have discussed, there are many pressures that girls face from their peers. How could girls
respond to peer pressure? If girls are being pressured by their peers, to do things that they are
not comfortable with, what can they do?


CLOSING ACTIVITY (5 MIN):

-

Thank Girls for their participation.

-

Ask them to stand in a circle to say one feedback word around the session and if they
think that it was beneficial and that the tips presented could be applied in case they
faced any peer pressure.
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Empathy
Objectives of the Session:
-

Develop a deep understanding of others point of view

-

Assess and determine how situations, as well as our words and actions positively and
negatively affect others.

-

Experience the desire to help others

Material needed:
Flip Chart, pencils, pen, markers, Cartoons in form of bricks, A4 papers, Print out the list of
“Emotional Competencies” and the List of “definitions of Emotional Competencies”, Cup of
Water (1 cup for each participant).
Introduction:
Each one of us experience deferent situations facing some problems in his own life. That means
that each one of us has Challenges on which they might need support.
In this session we will going to talk about empathy toward others. Are you ready to explore
together the meaning of empathy and how we can experience it in our life?
Icebreaker and opening of the session: (15 min)
Objectives:
-

Warm up participants about empathy

-

Develop the listening skills and a deep understanding of others point of view

Ask participants to walk in the space, tell them to take a deep breath and relax their body.
Check up their body: how they feel, if there is any pain in the muscles.
Ask participants to start looking at each other eyes.
Ask participants to say Hi in different emotions, for example: Say hi like you feel stressed, say hi
when you are angry, say hi when you are full of energy, say hi when you are hungry, say hi
when you are surprised etc.
Ask participants to stop walking and group in pairs.
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Each pair has to check in with each other how they feel today. The pairs has to divide A and B. A
start asking: “How are you?”. B has to tell A how is he but with details. A do not interrupt B just
listen to him and shakes his head. Then we reverse the role.
Invite participants to walk again. Say stop. Ask them to find a new partner.
There is A and B as well. A has to ask B what do you like to share with me? B has to share with A
a story, this story is disturbing him and he needs to share. Reverse the roles. It doesn’t
necessarily has to a very personal thing it could be a general issue that can bother anyone.
Say, thank you to participate and share concrete emotions and stories with each other’s.
Ask, what do you feel when someone say hi for you in a way full of energy or when someone
say hi in a way full of stress?
What was your feeling when you were listening? What was your feeling when you were sharing
emotions and stories?
Key messages:
-

It is very important when someone has something to express or vent, to do that in front
of a trustworthy person, and who we are sure won’t judge us.

Breakthrough Not Break Down: (20 min)
Objectives:
-

Understanding others point of view and challenges.

-

Learn to help others

Say,
Challenges often seem hard to solve. For some it’s like facing a brick wall. Knocking down the
barriers and pushing through the brick wall is a remarkable feat.
Ask,
It doesn’t have to be a personal challenge, if you need to help someone in your community,
whom would you help and what kind of services would you do to support your community? On
each brick below write the name of the category of people you would like to help and support.
What do you know about volunteering work?
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Key message:
-

Volunteering is a way to show empathy towards challenges that might be encountering
a community or a group of people.

-

Sometimes we might have skills and knowledge that we can provide to others who
might be facing some challenges.

Understand Emotions: (30 min)
Objectives:
-

Understand emotional competencies and it can affect our relationship with others.

-

Determine how our feelings and attitude can affect others.

-

Understand our emotions and feelings.

Understanding emotional competence will help us better understand our feelings and others
emotions. It can also help fine-tune your relationship skills.
Using the definitions listed on the right side of the page, place the letter of the correct
definition on the space for each Emotional Intelligence Competency term listed. There is only
one correct choice for each term.
List of competency:
1. _______ Stress Tolerance
2. _______ Independence
3. _______ Empathy
4. _______ Self-appreciation
5. _______ Optimism
6. _______ Impulse Control
7. _______ Problem Solving
8. _______ Social Responsibility
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9. _______ Assertiveness
10. _______ Flexibility
11. _______ Relationship with others
12. _______ Self-Awareness
13. _______ Happiness
14. _______ Reality thinking
15. _______ Achieving goals
List of Definitions Competencies:
a. I am a responsible, cooperative and contributing member of society. I am socially conscious
and concerned about others.
b. I am able to resist or delay an impulse, drive or temptation when I choose.
c. I am able to achieve my potential and get involved in things that lead to an interesting,
exciting and meaningful life.
d. I understand, accept and respect myself, know my limits and capacities.
e. I am sensitive to what, how and why people feel and think the way they do. I care about
others and show interest and concern for them.
f. I am independent and autonomous in my thoughts and actions.
g. I am able to look at the brighter side of life and maintain a positive attitude even when times
are tough.
h. I am able to identify challenges as well as generate and implement solutions.
i. I know what I feel and why I feel the way I do.
j. I am able to establish and maintain mutually satisfying relationships. I am comfortable giving
and receiving affection.
k. I am able to withstand stressful situations without falling apart by actively and positively
coping with stress.
l. I feel good and at ease in my surrounding. I am able to relax and enjoy my life.
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m. I able to adjust my feelings, thoughts and behaviors to changing situations and conditions. I
am open to different ideas and ways of doing things.
n. I am able to tune into the immediate situation and can see things objectively; the way they
are, rather than how I wish or fear them to be.
o. I am able to express my thoughts and feelings and can ask for what I need. I can defend my
rights in a constructive manner.
You can find the right answers below:
1. k Stress Tolerance
2. f Independence
3. e Empathy
4. d Self- appreciation
5. g Optimism
6. b Impulse Control
7. h Problem Solving
8. a Social Responsibility
9. o Assertiveness
10. m Flexibility
11. j Relationship with others
12. i Self-Awareness
13. l Happiness
14. n Realistic thinking
15. c Achieving goals
Game:
Divide the group into two groups. Make it as a competition between the two groups (A) and
(B).
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The group A will have the name of the competence on their back, the group B will have the
definition in their hand. Group B has to find out the right matching.
When the group is in pair, each two will start discussing the competence between each other,
its importance, what can happen if it was not present when communicating with other it
consequences.
Ask them to match between the competence and its definition.
Ask participants to share their answers on a flipchart and discuss the answers with the group
Ask participants to give us examples from their daily life when someone is not being very
understanding for their emotions?
Ask participants what are in your opinion the consequences of not being able to understand
others feeling, what happens when we are understanding others emotions? You can give
examples to clarify your opinion.

Another suggestion to play this game:
Divide the group into pairs, each pair has the definition of the competence. We have Person A
and Person B in each Pair. A have the definition and B has to now the competence. A has to act
toward B and B has to know the right answer.
An empowering letter: (45 min)
Objective:
-

Understand our emotions or others emotions and let the group share empathy

Say,
Write a brief letter for you or for someone showing empowerment or empathy. When you
finish the letter you can share it with the person you write it for or you can keep it with you.
Recommendation for the facilitator:
- Bring with you some materials, like magazine (photos), proverb and empowering worlds
printed out and other accessories if they want to decorate the letter and bring on creativity.
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- Additional suggestion: you can make the letter in shape of one puzzle so we can make a wall
of empowering letters if the girls agree on.
Key message:
-

Empowering words and empathy has a power to heal and encourage ourselves and
others when they are facing a challenge. It is a good way to cope and feel connected
with others.

Cup of empathy (10 min)
Objective:
-

Closing the session with a positive energy and happy mood

-

Invite participants to share empowering words with each other’s

Give each participant a cup of water, ask them not to drink it.
Invite each participant to share empowering and encouraging words with each other’s in pairs,
from mouse to ear. Ask them when they finish sharing in pairs to drop water from cup to cup.
When the entire group finish sharing, ask them to drink the cup of empathy.
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Session on Decision Making
INTRODUCTION
PROCEEDINGS OF THE SESSION

Time: 20 minutes
Objectives of the session:



Welcoming and thanking women / girls for their participation
Introducing the topic

______________________________________________________________________________
Note: This session is offered to girls and women separately, as the needs of these two groups
differ. This guide includes specific messages and notes to be followed when facilitating the
session with women/ girls.
Proceedings of the session
 Introduce yourself and the organization to the women / girls. Inform them of your role
as a volunteer with the International Rescue Committee as you had previously
introduced yourself during the outreach visits.
 Ask the women / girls about their expectations from the session and write them down
on the flip chart (you can ask if one of the participants would like to register the
information so that you can facilitate the discussion and interact with the group. If
there are no available resources you can ask the women / girls to form a circle and take
a step forward upon saying their expectations.
 After reading the expectations, thank the participants for their contribution. Afterwards,
clearly present the objectives of the session:
 Introducing the decision-making process
 Identifying the key factors affecting decision-making
 Explaining the importance of participation in decision making for ourselves and our
family
Ice breaking Activity
 Ask the participants to introduce themselves by their first name only.
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 Put pieces of papers in a bowl and ask each participant to withdraw a maximum of
seven papers from the bowl.
 Ask each participant to share with the group some of her characteristics (the number of
characteristics shared should be equal to the number of papers she has withdrawn).
Note: Let the participants decide amongst themselves who would like to start introducing
herself to create a comfortable atmosphere from the start. You should be encouraging but
avoid putting pressure on them.
Group Agreement:
 Thank the participants for their participation. Inform them that before starting the
session, you will establish a basis for ensuring a positive and interactive session, which is
called a group agreement. Encourage women / girls to share their ideas and write them
on the flipchart.
 Make sure to state the following points in case the women /girls did not mention them:
 Respecting other people’s opinions, while emphasizing that: There are no right or
wrong ideas or opinions, there are different opinions.
 The need to maintain confidentiality and not disclose information that is shared
within the group to ensure a comfortable and safe environment. Emphasize the
importance of not sharing personal experiences.
 Deciding on how to take turns.
 It is important to emphasize that participation in the session is voluntary.
 Inform participants that we will start exploring decision-making in the session.
When we finish establishing the group agreements ask the women / girls to sign it to make sure
that everyone agrees on all the points.
DEFINITION OF DECISION-MAKING
PROCEEDINGS OF THE SESSION
Time: 20 minutes
Objectives of the session:



Definition of decision-making
Determining the importance of decision-making

______________________________________________________________________________
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Proceedings of the Session
Needed Resources: Rihab’s story for women and Sana’s story for girls
Activity:
 Inform the women that you will read a story and discuss it within the group to learn the
meaning and importance of decision-making.
 Read the following story to participants (women only). The next story you will read is for
the girls in the group.
”Rihab is a Syrian woman, married with three children. Around two years ago,
Rihab moved with her family to Lebanon.
She decided to enroll her children in school to complete their education in
Lebanon.
Rihab and her friend visited nearby schools to choose the most appropriate one
for her children.
She had two options: a school close to her home or a school in the neighboring
village. The problem with the nearby school was that it teaches the French
curriculum, which is different from the English curriculum that her children were
taught in Syria.
Rihab returned to her house and shared the options with her husband. They
agreed that it was difficult to register their children in the school in the
neighboring village as it was difficult for them to pay transportation fees. Rihab
was worried about this decision and thought that registering her children in the
nearby school that teaches the French curriculum is a risk as the children may
face difficulties adapting to the new curriculum.
 Read the following story to the participants (girls only):
 Sanaa is enrolled at school and also participates in activities at a center near her home
where she is enrolled in the Drama curriculum for girls. One day she had a lot of
homework and didn’t know whether she should stay home to do her homework or go to
the center especially that the Drama session that week was very important and she
didn’t want to miss it.
Sanaa sat down and thought about the situation to try and find the right decision.
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Discuss the following ideas with the group:




What do you think Rihab / Sanaa will do in these situations?
In your opinion, what is the most suitable option for Rihab / Sanaa?
What does “decision- making” mean?

Reach the following conclusions with them:
 Decision-making means finding a solution or option that suits the individual.
 Not all decisions are easy to make, some of them may require time, effort, or a lot of
thought.
 Not all girls have the ability to participate in decision making, but there are some small
everyday decisions that girls can participate in, such as partaking in activities in a safe
center and choosing their clothes.
 Girls are encouraged to discuss their points of view with their parents and trusted
people in appropriate times when they are calm.
 It is very important to reach a decision that aims at progress and development.
There are simple steps that can be followed which may help the individual reach a certain
decision.
DECISION-MAKING FACTORS
PROCEEDINGS OF THE SESSION
Time: 20 minutes
Objectives of the session


Identify supportive characteristics and factors that play a role in decision making.

__________________________________________________________________________
Proceedings of the session
Needed Resources: None
 Ask the participants to think about the characteristics of a person they admire without
mentioning his name, while focusing on his good qualities whether internal or external.
 Ask participants to form a semi-circle.
 Ask each participant to state the characteristics of the person she admires.
 Discuss the following question with the participants: In your opinion, what helped these
individuals achieve their goals?
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 In your opinion what factors, strengths and supporting characteristics help us make a
decision?
 Reach the following conclusions with them: Many factors enable women and girls to
make important decisions in their daily lives and succeed. The most important factors
are: experience in discussions, courage, assertiveness, self-reliance and self-confidence,
weighing the pros and cons of a decision, getting support from parents, family and the
community, thinking carefully, and identifying the options with an action plan before
making any decision.
EXPLAINING THE IMPORTANCE OF PARTICIPATION IN DECISION MAKING FOR
OURSELVES AND OUR FAMILY
PROCEEDINGS OF THE SESSION

Time: 15 minutes
Objectives of the session


Explain the importance of women's participation in decision-making.

___________________________________________________________________________
Proceedings of the session
Needed Resources: Sticky notes; big white paper


Distribute a sticky note to every woman / girl and ask her to write down or draw on one
note or more what decisions they make as women / girls in relation to their family or
daily life. Then ask them to stick the notes on the white paper on the wall until it is full.
 Explain to the group that the sticky note represents their life. Every decision she
participated in making is an additional mark. The more decisions she makes, the more
marks she will have on her life and that of others.
 Thank the women / girls for sharing their ideas and conclude the activity by stressing
that we have a lot of capabilities and expertise that enable us to make appropriate and
important decisions in our daily lives. Identify the importance of participating in the
decision-making process for ourselves and our family to establish a balance in society.

CONCLUSION
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PROCEEDINGS OF THE SESSION
Time: 5 minutes
 Tell the women/ girls that you have reached the end of the session.
 In order to evaluate the session, you will ask each woman / girl to draw on a sticky
paper a smiley, indifferent, or sad face to evaluate their participation and the benefit
from the session.
 Place the sticky notes on the flip chart paper so everyone can see the rating.
 If there is enough time, discuss the ideas they liked most during the session.
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