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Foreword

It gives me immense pleasure and satisfaction to introduce the Teacher Training Module
developed by State Resource Group of education in collaboration with Save the Children. This
quality standard has been developed in the different workshops held during the two years of the
education programme in the State. The document gives a constructive insight for an educator
and guides him/her about the four parameters of the quality in the education system.
I appeal to the teachers in general, NGO’s and concerned government officials to help the state
Education Department in implementation of these standards for the progressive realization of
the quality education in the state, which is not only our legal duty but a responsibility.
I convey my deep appreciation and congratulations to everyone associated with this publication.

Naseem Lanker (IAS)
Commissioner Secretary Education
Jammu and Kashmir
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About the Module
The module provides teachers and teacher trainers with knowledge in the form of resource material and skills
for use in their respective schools and facilitates a process of self-learning for the teachers and teacher trainers,
school heads or NGO’s working on the idea of inclusive education.
This Module has three sections:

Section 1
An introductory section that talks of exclusion and the need of inclusion

 Various international covenants that support this
 Ground realities of Jammu & Kashmir

Section 2
On facilitation of workshops that includes

 Traits of an effective Facilitator
 Keeping in mind adult Principles of Learning during workshops
 Draft 5 day Agenda: that may be modified or used as is depending on the situation

Section 3
Resource Material and Exercises
This section has used resource materials and ideas from Save the Children’s and UNESCO’s existing Module
on Promoting Inclusive Learner-Friendly environments (the eight Booklets) and has also adapted ideas into
exercises as well as introduced new exercises. In most cases the resource material has been used and extracted
from the existing Module.

Who can Use This Module?
This module is primarily for teacher trainers, teachers and headmasters who are involved with schools at the
elementary level (Classes 1-8). Policy makers can also use this module to change aspects like curriculum for
teacher training.
NGO workers, education practitioners of civil society and volunteers may also use this toolkit to help the
audience reflect/find answers for some of the questions in the local context:

 What are the forms of Exclusion in the classrooms?
 Are we aware of exclusionary practices in our classrooms?
 Do we respect the diversity of learners?
 How to change the classroom environment to make it inclusive? Using better techniques of teaching,
engaging children and setting children up for success in schools

 What should be role of teachers in providing inclusive environment to the learners in the classroom
practices?
vii

It is written in a way that the content can be used by facilitators for a training of trainers for teachers;
secondly, a small group of teachers can study and apply the tools provided as and when time and opportunity
are available.

How to Use This Module?
This toolkit can be used for any or all of the following:

 Training the Trainers: It can be organized by a resource team.The pre-selected resource team needs
to be trained beforehand

 Train teachers and headmasters directly
 Self-learning by teachers and NGO workers using practical tips given and also the exercises given

What is There in the Module?
 Tips for the facilitators
 Resource material
 Handy Exercises to do in the classrooms
 Handy Exercises on gathering support from the community in identifying the barriers of inclusion and
opportunities for the same

 Tips and techniques
 5-day draft agenda

viii

1

Status of Schools in Jammu & Kashmir –
A Mapping of the Situation by
Save the Children
Poor quality education standards
Jammu & Kashmir has numerous multi-grade, multi-level & multi-lingual classrooms. Male literacy rate (66.5%)
is 9.35% lower than the national average; female literacy (42.20%) is 11.96% lower than the national average.
Absenteeism and dropout rates are exacerbated by the irrelevance and poor quality of much teaching. Low
teacher qualification rates and standards are commonplace, with only 49.8% of teachers having completed full
training and most lack the economic means to pay for additional training opportunities. Rote teaching and
rote learning – often characterised as “chalk and talk” – is commonplace. Teacher absenteeism is also high, a
situation worsened by the fact that follow up training and monitoring support of teachers is poor.

Poor Infrastructure
Dilapidated school classrooms are common in the target area. Only 22.94% of primary schools have boundary
walls, 20.18% have book banks, 54.16% have drinking water, 5.51% have separate toilet facility for girls, only
7.8% have electricity, while 14.04% have no blackboard and 5.52% schools have no building (DISE 2005-06).
Poor school buildings/equipment is a significant factor resulting in children dropping out from school, as well
as adversely impacting the learning process of those who still remain in school.

The Home/School/Community Gap
The lack of appropriate teaching methods and inadequate communication between communities and teachers
create further barriers to quality education. To combat this, SSA envisaged a key role played by communities
often via the mechanism of the Village Education Committees (VEC). However, there exists a huge schoolcommunity gap.

Ineffective VECs
In many areas, VECs have not been formed, in others, members have not received guidelines about the
appropriate delegation of power, and the frequency of VEC meetings is extremely rare (sometimes only one
a year). Members receive little/no training, despite the fact this is needed to ensure local participation and
effective monitoring of the schools.

Marginalised Groups & Children with Special Needs
Children with special needs, even minor disabilities, still experience discrimination.This prejudice is exacerbated
by ineffective involvement of the VECs which could play an important role in minimising exclusion of the most
vulnerable children. It is these children (including girls) that are the most likely to be “out of school”. One
such vulnerable group is Muslim children, with up to 25% of Muslim children in the 6-14 year age groups never
attending school or dropping out.
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High Drop-out Rates
Drop out and repetition rates in Jammu & Kashmir are higher than the national average. Beyond the various
factors outlined above (cost, conflict, poor education standards, ineffective community/school relations,
exclusion, etc) there are also periods when pupil attendance drops drastically owing to seasonal work or
festivals – these trends in attendance have been apparent for many years but no strategies have been developed
to reduce the adverse impact of these absences on learning.

Gender Disparity
Jammu & Kashmir was identified by the Third Joint Review Mission under the Sarva Shiksa Abhiyan as one
of the States “furthest behind” in terms of gender parity. Female illiteracy rates continue to be higher than
those for males, most notably in rural areas, with girls in Kashmir and Jammu region being particularly affected.
While the SSA has encouraged greater focus on narrowing the gender gap in net enrolment rates, significant
disparities remain in the targeted districts, with Class I-V showing a 0.86:1 ratio and years VI-VIII: 0.81:1 (DISE
2006-07). SC’s own data also highlights that local girls have the largest dropout rate on transition from Primary
to Upper Primary School. The reasons for this include the distance of middle school from the village, sibling
care and household work. Lack of quality education is another factor, since education does not focus on
teaching them relevant life skills.

Government Appraisal Reports of 2010 for Sarva Shiksa Abhiyan
In particular, the J&K appraisal report of the Sarva Shiksha Abhiyan (2010) takes a hard look at the state’s
progress over the past few years. Concerns have been expressed in the appraisal report on the poor progress
with respect to out of school children, children with special needs and gender disparities. With respect to out
of school children, the report notes that the ‘State does not have any mechanism to identify out of school
children as not a single new/fresh child has been identified as out of school besides those who were uncovered
from the past three years – this reflects an urgent need to conduct a fresh household survey... Coverage of out
of school children and their mainstreaming is a big issue which needs immediate attention.’
Clearly, the groups identified as those needing the most attention include children belonging to the nomadic
tribes (Gujjars, Bakharwals and Gaddies), Scheduled Caste children (who in particular could constitute a large
percent of urban deprived children), girls (as a cross cutting group) and children with special needs.

Key findings from the study done by save the children in jammu & kashmir to map
obstacles to children’s education
The study engaged with all key stakeholders (in all, 246 parents, 142 school going children, 100 out of school
children and 50 teachers) to elicit their observations and opinions on schooling .The data was collected from
39 schools it is evident that even the most basic facilities have not been met, despite 7-8 years of educational
interventions such as the SSA. Thus, the study found that in 39 schools there were deficient facilities of
toilets, storage space in classrooms, drinking water facilities, etc. Further, there are no libraries in any of these
39 schools visited. Adequate play spaces as well as play materials are in short supply.
A total of 43 classroom observations were undertaken across the primary and middle grades. While classrooms
are reported to be generally airy and ventilated, it is striking to note that they are generally bare – there is
little evidence of teachers engaging in preparation of teaching-learning materials, for instance. Further, given
that classroom sizes are small, teachers are often confronted by a multi-grade/level situation, which is against
the SSA norm.
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Teachers rarely check to see if they are being understood; further, very few teachers explain or elaborate
a concept/idea, and only a small number take care to summarize what has been transacted in their class.
Furthermore, classrooms do not come across as lively spaces filled with discussions, debates and dialogues
between teacher and child and between children. Instead, what we witness is a very teacher driven monologue,
with few questions asked to stimulate the thinking of children. Consequently, children too do not ask questions,
except where it concerns any clarification that they may want to seek from the teacher. Thus, classrooms are
dull, monotonous and children are excluded from the process of meaning making. In more than half the classes
observed, it is apparent that teachers do not have a lesson plan in hand.
A large number of children who have either never been to school or have dropped out of it, have stated
poverty as a key reason. Negative teacher attitudes are also identified as reasons that have forced children out
of school.
Teachers have reported that parents rarely come to school to see what is happening with their children. In
turn, parents have reported that their levels of trust and faith in the government schooling system are low.
Given their constant struggle for their livelihoods, and also given the lack of a relationship with the school,
most parents and community members mentioned that there is little that they know about what is happening
in school.Yet, they do not appear to realize that they have a crucial role to play in making the education system
work.The school- community distance is perhaps the biggest obstacle there is, on the path of ensuring universal
elementary education. On their part, teachers often externalize the problems of the schooling system. On
the one hand, they blame the parents for showing little or no interest in their children’s education. On the
other, poor quality of training, lack of onsite support and follow up are among the key reasons stated as to
why teachers are unable to do their jobs better. We thus see the key stakeholders especially the school and
teachers needing some form of support.

Save the Children’s Response to the Issues Above
Keeping in mind the issues faced by children in Jammu & Kashmir and the growing discourse on inclusive
education Save the children planned a three year intervention in 11 districts of Kashmir (Anantnag, Baramulla,
Budham, Pulwama, Srinagar,) Jammu (Poonch, Doda and Rajouri) Ladakh (Leh and Kargil) regions with the
aim to ensure the empowerment and active participation of communities, especially the most marginalized
communities, to influence the development and implementation of quality of elementary education in their
communities and strengthen community based monitoring so as to hold government education duty bearers
accountable for universal access to inclusive quality education.
The purpose of this project was to improve to improve the quality of the government elementary education
system in Jammu & Kashmir, making it more relevant and responsive to the needs of local children, especially
girls, orphans, and socially and economically marginalised children. The project was targeted to reach to cover
entire child population of 17, 83,997 in the age group of 6-14 years, in 11 target districts and specifically to reach
24,000 children (6/14 years), including approx 3000 out of school children, 1000 teachers for training activities,
150 master trainers, and 2,000 local community members from 400 VECs, 40 staff members from 11 District
Education offices, 11 District Institutes of Education Research & Training, & 30 members from 6 local NGOs.
Save the Children through its project has understood the nuanced aspects of exclusion in Jammu & Kashmir
and keeping in mind the peculiar issues faced by the state has tried to develop a module to address the issues
faced by children and promote a Module for teachers support on inclusive education.
This module builds on the common acceptance by all the stakeholders who agreed upon the need of inclusive
classroom but at the same time accept that in most of the classrooms exclusion is present in one form or
the other.
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A review of existing literature on available toolkits and both published and unpublished reports related to this
issue have also been referred to.We have included some material in the form of excerpts while some has been
adapted in the text and these are acknowledged in the reference list.
The key material that has been referred to have been UNESCO – toolkit on Inclusive Learning-Friendly Environments
from where a large amount of resource material and ideas have been used and adapted, additional referral
material used was from UNICEF, CRS, and IGNOU.

Defining Exclusion?
The Merriam Webster Dictionary defines exclusion as an act that restricts participation, inclusion (of a
group/person).
The International Labour Organisation defines social exclusion as being “a state of poverty in which individuals
cannot access the living conditions which would enable them both to satisfy theory essential needs (food,
education, health, etc.). And participate in the development of the society in which they live.” 1
UNESCO points that social exclusion occurs as a result of shortcomings and failures in the systems and
structures of family, community and society. The term involves understanding both who is excluded, and how,
as well as the results of exclusion.
According to UNICEF2 social exclusion as a denial of the right to full participation in one’s society, which in
turn has adverse instrumental and intrinsic effects on the quality of an individual’s life? Being excluded from
society or social relations can lead to deprivations in: opportunity and social mobility (such as employment
and education); and access to resources and public services. If not tackled systematically, both can lead to
outcomes of human poverty that persist across generations.

Underlying Causes of Exclusion can Arise at Three Levels
Community: Absence of voice and lack of empowerment, which prevents excluded social groups from fully
participating in development through the articulation and prioritisation (both individually and collectively) of
their needs and demands.
Services, resources and institutions: Access to and utilisation of information, services and infrastructure,
food and income, delivery through discriminatory practices of individuals and institutions.
Policy: Frameworks for service delivery that give rise to distortions in the availability of services and infrastructure
for excluded communities through (a) insufficient and skewed resource allocations; (b) absence of, or poorly
designed, targeted strategies due to insufficient data analysis; (c) unrealistic norms for coverage of services and
infrastructure; and (d) lack of appropriate monitoring of participation of excluded groups in services.
The notion of Obstacles in education is inevitably linked to a more commonly used term, that of ‘Social
Exclusion’ (Rene Lenoir, 1974) which is defined ‘as the process through which individuals or groups are wholly
or partially excluded from full participation in the society in which they live’ (Haan, 1999).
If this definition is used in the context of children’s education, we would see that social exclusion includes
both the process by which children are excluded from education (i.e., the obstacles that come in the way
of their education) as well as the impact of these obstacles (that is, exclusion from full participation from
schooling). Social Exclusion is seen as an umbrella concept which tries to understand issues of deprivation in
UNICEF, India – Roadmap to Equity.
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the social, economic and political spheres.The notion of Obstacles thus sits squarely within the broader idea of
Exclusion. Further, by focusing attention on social relations, and the processes and institutions that drive these
relations (and hence result in obstacles or deprivation), the idea of social exclusion also represents a more
holistic approach to understanding poverty, going beyond economic factors such as household income. Further,
when we talk of children’s education, our discussion of social exclusion will not be complete without due
consideration of the issues of Educational Equality and Equity with respect to access, process and outcomes
of education. When this is explored further, we see that the school often acts as a site for exclusion. The
challenge, therefore, for educational interventions is to understand the nature of the school as an agency for
children’s exclusion, and design appropriate interventions involving teachers, parents and children to overcome
the same. This is where the idea of ‘Inclusion’ is invoked, which involves a paradigm shift – there is now talk of
transforming or changing the educational system to admit and engage a diversity of learners.

From Exclusion to Inclusion
The learner alone no longer has to meet the demands of the system and cope with it. On the other hand,
it is the system which must accommodate changes and modifications in content, approaches, structures and
strategies, with a common vision which covers all children of the appropriate age range and a conviction that it
is the responsibility of the regular system to educate all children (UNESCO, 1994). Furthermore, this paradigm
shift requires teachers and learners to celebrate diversity, see it as a challenge and enrichment in the learning
environment, rather than see it as a problem (UNESCO, 2005).
The World Declaration on Education for All, adopted in Jomtien, Thailand (1990), sets out an overall vision:
universalizing access to education for all children, youth and adults, and promoting equity. This means being
proactive in identifying the barriers that many encounter in accessing educational opportunities and identifying
the resources needed to overcome those barriers.
Inclusive education is a process of strengthening the capacity of the education system to reach out to all
learners and can thus be understood as a key strategy to achieve EFA. As an overall principle, it should
guide all education policies and practices, starting from the fact that education is a basic human right and the
foundation for a more just and equal society.The major impetus for inclusive education was given at the World
Conference on Special Needs Education: Access and Quality, held in Salamanca, Spain, June 1994. More than
300 participants representing 92 governments and 25 international organizations considered the fundamental
policy shifts required to promote the approach of inclusive education, thereby enabling schools to serve all
children, particularly those with special educational needs.
Although the immediate focus of the Salamanca Conference was on special needs education, its conclusion
was that: ‘Special needs education – an issue of equal concern to countries of the North and of the South –
cannot advance in isolation. It has to form part of an overall educational strategy and, indeed, of new social and
economic policies. It calls for major reform of the ordinary school’.
An ‘inclusive’ education system can only be created if
ordinary schools become more inclusive – in other
words, if they become better at educating all children in
their communities. The Conference proclaimed that:
‘regular schools with [an] inclusive orientation are
the most effective means of combating discriminatory
attitudes, creating welcoming communities, building
an inclusive society and achieving education for all;
moreover, they provide an effective education to the

The Salamanca World Conference (1994) stated
that Schools should accommodate all children
regardless of their physical, intellectual, social,
emotional, linguistic or other conditions. This
should include disabled and gifted children, street
and working children, children from remote or
nomadic populations, children from linguistic, ethnic
or cultural minorities and children from other
disadvantaged or marginalized areas or groups.
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majority of children and improve the efficiency and ultimately the cost-effectiveness of the entire education
system’ (p. ix).
This vision was reaffirmed by the World Education Forum meeting in Dakar, April 2000, held to review the
progress made since 1990. The Forum declared that Education for All must take account of the needs of the
poor and the disadvantaged, including working children, remote rural dwellers and nomads, ethnic and linguistic
minorities, children, young people and adults affected by conflict, HIV and AIDS, hunger and poor health, and
those with disabilities or special learning needs. It also emphasized the special focus on girls and women.
Inclusion is thus seen as a process of addressing and responding to the diversity of needs of all children,
youth and adults through increasing participation in learning, cultures and communities, and reducing and
eliminating exclusion.
Article 24 of the Convention on the Rights of Persons with Disabilities, adopted in 2006, which advocates for
inclusive education, and recent legislation to protect indigenous languages, 13 both provide further international
support for inclusive education. Annex 3 contains a selection of the most relevant standard-setting instruments
(conventions, declarations and recommendations) that form the basis for the development of inclusive policies
and approaches. They set out the central elements that need to be addressed in order to ensure the right
to access to education, the right to quality education and the right to respect in the learning environment. An
overview of the legal frameworks related to inclusive education appear below.

Legal frameworks in support of inclusion 1948-2007
2007 United Nations Declaration on the Rights of Indigenous Peoples
2006 Convention on the Rights of Persons with Disabilities
2005 Convention on the Protection and Promotion of Diversity in Cultural Expressions
1999	Convention concerning the Prohibition and Immediate Action for the Elimination of the Worst Forms of
Child Labour
1990	International Convention on the Protection of the Rights of All Migrant Workers and Members of their
Families
1989 Convention on the Rights of the Child
1989 Convention concerning Indigenous and Tribal Peoples in Independent Countries
1979 `Convention on the Elimination of All Forms of Discrimination against Women
1965 International Convention on the Elimination of All Forms of Racial Discrimination
1960 Convention against Discrimination in Education
1948 Universal Declaration of Human Rights
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Traits of an effective facilitator
An effective facilitator guides the participants to a “learning journey” in discovering their own experiences and
exploring those of others. In some cases, the facilitator also shares his knowledge apart from just guiding them
in the process.
The essential characteristics of an effective facilitator can be summarized as:

1) Knowledge: A facilitator’s knowledge encompasses not only the subject matter of the workshop or
the session but a wide interest and awareness of the community and society as a whole. With proper
knowledge, there will be a smooth interaction and discussion between the facilitator and the group.

2) Skills: Good facilitation skills include the ability to communicate, the ability to manage and lead a group,
the skill to actively listen and use effective questioning technique and the capability to easily resolve
conflicts or misunderstanding. With good communication skills, the facilitator is able to create a healthy
interaction among the participants, elaborate the points of the team and his own, and effectively convey
ideas and messages. She/He is able to stimulate the interaction and the free sharing of thoughts and ideas.
Good management skills are also vital in training as motivating and empower the team members to bring
out the best in them and even delegation of tasks to participants makes training successful.

3) Attitude: A facilitator ensures there is equal treatment to all the members. A good facilitator needs to
be patient and persevering in order to appreciate and understand the difficulties of the team and also to
have determination in seeing a task accomplished and the objectives achieved. An effective and confident
facilitator will project a positive and purposeful atmosphere in a workshop.

The key skills That an effective facilitator Should possess are3
1) He/she should be able to stimulate the interaction and the free sharing of thoughts and ideas.
2) He/she should be able to create a safe environment in order for the group to open up and become
actively engaged in the discussion.
1

3) He/should be able to engage listeners.
4) He/she should be able to utilize the art of the questioning to create and cultivate new possibilities that
stimulate new thinking.

5) He/she should be able to tap into the wisdom of each person.
6) He/she should be neutral and responsive rather than reactive.
7) He/she should be fluid and flexible rather than rigid.
Web article on Characteristics of an Excellent Facilitator by Exforsys Inc and web article on Top Characteristics of an
Effective Facilitator by Keith Rosen. www.exforsys.com/career-center/facilitator/characteristics-of-excellent-facilitator.
html.////http://www.allbusiness.com/company-activities-management/sales-selling-sales/11469773-1.html
3
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8) He/she should be able to connect with the group.
9) He/she should be able to plan effectively yet is fluid based on the atmosphere and needs of the audience.

Techniques for Effective Training
The trainer has to keep in mind the following points so as to have an effective training:

 How to activate the learners’ interest and motivation to learn
 How to deal with the different speeds and styles at which people learn
 How to get the trainees to participate
 How to know that they have understood
 How to promote the use of what is learned back at work

An Effective Facilitator May Use
Illustrated presentations: This is a most commonly used teaching method and enables the instructor
to control the learning and is the approach with least risk of failure. However this method has its drawback
like it offers little chance for the learners’ to participate, relies only on listening and is difficult to determine
if anything is understood and learned. To overcome these limitations he facilitator can provide key notes with
which participants can follow the presentations, include short question for participants to answer during and
after the presentation, illustrate the presentation by slides and diagrams.
Discussions/Question and answers: Discussion questions helps participants to consider and
think about some aspect related to the topic of training and share their experiences with others. This
technique help to increase understanding the issue and appreciate the reason for which change is required
and agree to a plan and course of action. However in such a technique the questions for discussion
should be clearly designed so that the trainer is clear about the objective and the expected outcome of
each question.
Case studies: A case study is a record of real life situation, together with related facts and perhaps opinions,
presented to the participants for analysis, discussion and decision on the action they might take. A case study
require to be relevant to the work or situation experienced by the participants, be based on events that did or
could have happened, contains events or matter on which opinions may differ.
Role plays: In this technique, the learning is designed so that the participants are given a situation which they
are required to solve by acting the roles of people in it. Role – plays help participants to acquire awareness and
knowledge of human behaviour, develop skills in face-to-face situations, and develop acceptable attitudes. Role
plays are particularly suited for afternoon sessions where the attention plan is shorter.
Panels of experts: Holding a panel discussion or debate is particularly suitable for dealing with issues
raised by individual participants. Knowledge and experiences within the participants group can be shared. The
‘experts’ can be selected from within the participants group or outside people can be invited to join the group.
Panels are one of the easiest session to hold, but one of the highest risks of failure. Again they are particularly
suited for afternoon sessions where the attention span is shorter.4
Adapted from: Manual for Media Trainers: a learner centre approach.

4
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What points need to be kept in mind While planning sessions for adults
Part of being an effective facilitator especially for teachers involves understanding how adults learn best.
Compared to children and teens, adults have special needs and requirements as learners. Malcolm Knowles
an American practitioner and theorist of adult education identified the six principles of adult learning
outlined below.

 Adults are internally motivated and self-directed - Adult learners resist learning when they feel others
are imposing information, ideas or actions on them (Fidishun, 2000). An effective facilitator has to develop
rapport with the participants to optimize his/her approachability and encourage asking of questions and
exploration of concepts. He/she has to show interest in the participant’s thoughts and opinions and actively
and carefully listen to any questions asked. He/she should lead the participants toward inquiry before
supplying them with too many facts and provide regular constructive and specific feedback (both positive
and negative). He/she should acknowledge the preferred learning style of the student. A questionnaire can
be provided that will assist you’re the participants to identify their preferred learning style and to discuss
this with you.

 Adults bring life experiences and knowledge to learning experiences - Adults like to be given opportunity
to use their existing foundation of knowledge and experience gained from life experience, and applies it
to their new learning experiences. An effective facilitator should find out about the participants’ interests
and past experiences (personal, work and study related), assist them to draw on those experiences when
problem-solving, reflecting and applying clinical reasoning processes. Hen/ she should facilitate reflective
learning opportunities which Fidishun (2000) suggests can also assist the adult learners to examine
existing biases or habits based on life experiences and “move them toward a new understanding of
information presented”.

 Adults are goal oriented - Adult learners become ready to learn when “they experience a need to learn
it in order to cope more satisfyingly with real-life tasks or problems” (Knowles, 1980 p 44, as cited in
Fidishun, 2000). An effective facilitator’s role is to facilitate the participant’s readiness for problem-based
learning and increase their awareness of the need for the knowledge or skill presented. As facilitator, one
can provide meaningful learning experiences that are clearly linked to personal and professional goals as
well as assessment and future life goals. He/she can ask questions that motivate reflection, inquiry and
further research.

 Adults are relevancy oriented - Adult learners want to know the relevance of what they are learning to
what they want to achieve. One way to help adult learners is to see the value of their observations and
practical experiences by asking them to do some reflection on for example, what they expect to learn
prior to a session, on what they learnt after the session, and how they might apply what they learnt in the
future, or how it will help them to meet their learning goals.

 Adults are practical focusing on the aspects of a lesson most useful to them in their personal and professional
life. They may not be interested in knowledge for its own sake. Facilitators must tell participants explicitly
how the session will be useful to them.

 Adult learners like to be respected - Respect can be demonstrated to the adult learners by taking interest
in what they say,Acknowledging the wealth of experiences that they brings to the training session, regarding
them as a colleague who is equal in life experience and encouraging expression of ideas, reasoning and
feedback at every opportunity.
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Another aspect of adult learning is motivation. At least six factors serve as sources of motivation for
adult learning:5

 Social relationships: to make new friends, to meet a need for associations and friendships.
 External expectations: to comply with instructions from someone else; to fulfil the expectations or
recommendations of someone with formal authority.

 Social welfare: to improve ability to serve mankind, prepare for service to the community, and improve
ability to participate in community work.

 Personal advancement: to achieve higher status in a job, secure professional advancement, and stay abreast
of competitors.

 Escape/Stimulation: to relieve boredom, provide a break in the routine of home or work, and provide a
contrast to other exacting details of life.

 Cognitive interest: to learn for the sake of learning, seek knowledge for its own sake, and to satisfy an
inquiring mind.

Five-day Draft Agenda for the Training on Inclusive Learner-Friendly Classrooms
Day 1
Time (a.m./p.m.)
9:00-9:30
9:30-10:00
10:00-11:00
11:00-11:30
11:30-12:30
12:30-1:30
1:30-2:30
2:30-4:00
4:00-4:30
4:30-5:30
5:30-5:35

Sessions
Registration
Goals of the Workshop
Ice breaker-Gift Giving – Exercise 1
Tea
Circles of Exclusion – Exercise 2
Lunch
What is an Inclusive Learning-Friendly Environment – Exercise 3
Different features of communities – Exercise 4
Tea
Mapping issues faced by communities and devising solutions – Exercise 5
Wrap up of Day 1

Day 2
Time (a.m./p.m.)
9:00-9:10
9:10-10:10
10:10-1:00
1:00-2:00
2:00-3:00
3:00-3:30
3:30-4:30
4:30-5:30
5:30-5:35

Sessions
Recap of Day 1
Barriers to inclusion – Exercise 6
Field visit and conduct of Exercise 7 – Who is out of school and why , Return to training venue
and debrief on the findings-time includes tea
Lunch
Designing strategies for Inclusive Pedagogy – Exercise 8
Tea
Working with teachers on using more than one sense in the classroom – idea of multiple
intelligence – Exercise 9
Using the senses to learn – making teachers remember their own learning methods in school
and at trainings – Exercise 10
Wrap up of Day 2

Adapted from: QOTFC: The Clinical Educator’s Resource Kit- Adult Learning Theory and Principles
http://www.qotfc.edu.au/resource/index.html?page=65375 and Stephen Lieb: Principles of Adult Learning
5
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Day 3
Time (a.m./p.m.)
9:00-9:10
9:10-10:10
10:10-11:10
11:10-11:30
11:30-12:30
12:30-1:30
1:30-2:30
2:30-3:30
3:30-4:30
4:30-5:30
5:30-5:35

Sessions
Recap Day 2
Teachers role in supporting children with different abilities in information processing – Exercise 11
Planning for a more inclusive classroom and respecting needs and diversity of children – Exercise 12
Tea
Knowing and respecting learners for inclusive classrooms – Exercise 13
Reflection activity by teachers on rating the classroom – Exercise 14
Lunch
Protecting the self esteem of children – Exercise 15
Ways in which teachers can enhance the self esteem of children – Exercise 16
Linking the community and school-building on children’s prior knowledge – Exercise 17
Wrap up Day 3

Day 4
Time (a.m./p.m.)
9:00-9:10
9:10-10:10
10:10-11:10
11:10-11:30
11:30-12:30
12:30-1:30
1:30-2:30
2:30-3:30
3:30-4:00
4:00-5:00
5:00-5:30

Sessions
Recap of Day 3
Understanding the importance of group learning – Exercise 18
Creating an enabling environment for Inclusive classrooms – Exercise 19
Tea
Sensitising teachers to violence that children may face in their lives – Exercise 20
Understanding when children may be bullied in class and steps to take – Exercise 21
Lunch
Discrimination-how what when where – Exercise 22
Tea
Understanding Gender issues in the classroom – Exercise 23
Reflection time and wrap up

Day 5
Time (a.m./p.m.)
9:15-9:30
9:30-10:30
10:30-11:30
11:30-12:00
12:00-1:00
1:00-2:00
2:00-3:00
3:00-3:30
3:30-4:00

Sessions
Recap of Day 4
Self reflection on the available resources in the classroom for the teachers – Exercise 24
Importance of Planning–especially Lesson Planning – Exercise 25
Tea
Action Planning
Lunch
Action planning continues
Evaluation of workshop and close
Tea

Note on process of training:
While doing this training the agenda may be adapted or changed as per days available and requirement of trainer.
It is highly recommended that only Day 1 should be done by the facilitator and the facilitation of the field visit.
All the rest of the activities proposed should be done by the participants themselves.
11
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Gift Giving – Getting to
Know Each Other

Exercise 1
The objective of the exercise is to help the teachers to identify and value the personal qualities of each of
the learner in the classroom.
Material required: Small 4 inch square pieces of paper, pens
Duration: 60 minutes

For the Facilitator
This exercise can preferably be used when the teachers meet for the first time for the training sessions. They
can also use it when they meet their students at the start of a school year or even at the first Parent-Teacher
Association meeting.
The facilitator may ask the teachers to form groups consisting of two teachers in each group. They should ask
each other open-ended questions to find out what special qualities each person has –
“My friend’s name is ........ and she brings the gift of sensitivity.”
“My friend’s name is ........ and he brings the gift of patience.”
“My friend’s name is ........ and she brings the gift of a sense of humour.”
“My friend’s name is ........ and he brings the gift of sincerity.”
“My friend’s name is ........ and she brings the gift of experimentation and rationality.”
“My friend’s name is ........ and he brings the gift of passion.”
Each pair of participants then takes turns in presenting each other’s skills to the entire group. They should
talk about how these skills can be used for ensuring better learning experiences for an individual or a
group.
This activity can highlight the need for teachers to value all children in their class, and that many personal
qualities are not obvious to the casual observer. Our responsibility is to scratch the surface and discover the
unique quality that each child possesses. We can then set up learning experiences that allow these qualities to
be developed and used.
Learning: This exercise helps the teachers to identify and value the personal qualities of each of the learner
in the classroom. This further leads to helping the child to develop these qualities and use them.
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Exercise 2
The objective of the exercise is to help the teachers identify the instances of exclusion or discrimination
against the learners and work towards stopping such incidents.
Duration: 60 minutes

For the Facilitator
Ask the participant teachers to relax for few minutes and recall their childhood days. Ask them if they had any
experience of being denied opportunity to participate in any game or in classroom activities? Were they the
first choice when any team was being selected? Were others preferred by the teachers to answer questions
in the class? Were they ever labelled as weak or inefficient and they thought that the labelling was not just?
Whether they ever felt exclusion or rejection during their school days? Most of them must have more than
one such memory. Sharing their experiences should form the basis for discussion to identify similar incidents
that are taking in their school or in their classroom. It can also be discussed that learners may be having such
experiences even outside the classroom or the school but such experiences adversely affect them. Experiences
of exclusion may be harmful to their confidence and their learning experiences. To conclude, the role of
teachers against such practices needs to be discussed.
Learning: Teachers need to be observant and sensitive towards exclusionary practices against the learners
on the basis of their background, abilities, gender or appearance. Teachers need to reflect at their behaviour in
the classroom and outside. They need to empathize with the learners from marginalized or deprived sections
and even with the learners who are differently abled.

What do we Mean by “Inclusive” and “Learning-Friendly”?
Over the years, the term “inclusive” has come to mean “including children with disabilities” in “regular”
classrooms for children without disabilities. In this Toolkit, “inclusive” means much more.
“Inclusive” does include children with disabilities such as children who have difficulties in seeing or hearing,
who cannot walk, or who are slow to learn. HOWEVER, “inclusive” also means including ALL children who
are left out or excluded from school. These children may not speak the language of the classroom; are at risk
of dropping out because they are sick, hungry, or not achieving well; or they belong to a different religion or
caste, children affected by HIV/AIDS. It also means that all girls and boys who should be in school but are not,
especially those who work at home, in the fields, or elsewhere (migrants) and who have paying jobs to help
their families survive.
Moreover, in some communities, all children may be
enrolled in school, but some children still may not
be from participating and learning in the
classroom. For instance, they may be children:

 For whom a lesson or textbook is not written in
their first language;

 Who are never asked to contribute?
 Who never offer to contribute?

Inclusion is really about practical changes that we
can make so that children with diverse backgrounds
and abilities, as well as all other children, can succeed
in our classrooms and schools. These changes will
not merely benefit the children we often single out
as children with special needs, but all children and
their parents, all teachers and school administrators,
and everyone from the community who works with
the school.
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 Who can’t see the blackboard or a textbook or can’t hear the teacher; or
 Who are not learning well and no attempt is made to help them.These children may be sitting at the back
of the classroom and maysoon leave altogether (drop out).

What is “Learning-Friendly”?
Many schools are working to become “child-friendly,” where children have the right to learn to their fullest
potential within a safe and welcoming environment. The aim is to improve every child’s participation and
learning in school, rather than concentrating on the subject matter and examinations. Being “child-friendly” is
very important, but it is not complete.
Children come to school to learn, and “learning-friendly” environment is stresses on the importance of students and
teachers learning. It places children at the centre of learning and encourages their active participation in learning.

Characteristics of an Inclusive, Learning-Friendly Classroom and How it is Different
from an Ordinary Classroom
Traditional classroom

Inclusive, Learning-friendly classroom

Relationships

Distant (the teacher addresses students with Friendly and warm
his/her back towards them)
Who is in the The teacher as well as students with quite
The teacher, students with a wide range of backgrounds
classroom?
similar abilities
and abilities, and others such the parent-helper/
support teachers
Seating
Identical and traditional seating arrangements Different and innovative inclusive seating arrangements
arrangement in every classroom (all children seated at
desks in rows; girls on one side of the room,
boys on the other)
Learning
Textbook, exercise book, blackboard for
Variety of materials for all subjects such as math matematerials
teacher
rials made from newspapers, puppets for language class
Resources
The teacher is interacting with children wiThe teacher plans a day in advance for the class. She
thout using any additional teaching materials. involves the children in bringing learning aids to the
class, and these aids do not cost anything
Evaluation
Standard written examinations
Authentic assessment; Observations; Samples of
children’s work over time

What are the Important Elements of an ILFE?
ALL children have the right to learn, as set forth in the Convention on the Rights of the Child (CRC) to
which virtually all governments in the world have signed. According to UNESCO (1994) The Framework for
Action on Special Needs Education all children can learn, without regard to their physical, intellectual, social,
emotional, linguistic, or other conditions.This includes disabled and gifted children; street and working children;
children of nomads, children from linguistic, ethnic, or cultural minorities.
In the ILFE, everyone shares a common vision of how children should work and play together.They believe that
education needs to be inclusive, gender-fair (girls have the same rights and opportunities
as boys) and non-discriminatory, sensitive to all cultures, as well as relevant to the daily
lives of children and their families. Teachers, administrators, and students respect and value their
different languages, cultural backgrounds, and abilities.
It gives the teacher opportunities to learn how to teach better; it provides the best resources possible for
teaching; and it celebrates the success through appropriate rewards and recognition.
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Characteristics of an Inclusive, Learning-Friendly
Environment based on a Shared Vision and Values
 Includes ALL children: girls and boys; from different cultural or linguistic backgrounds, castes and classes;
those with special abilities; those affected directly or indirectly by HIV/AIDS; etc

 Safe; protects ALL children from harm, violence, (like physical and emotional punishment) abuse and
discrimination

 Culturally sensitive, celebrates differences, and stimulates learning for ALL children
 Families, teachers and communities are involved in children’s learning
 Promotes participation, cooperation, and collaboration
 Gender fair and non discriminatory
 Promotes healthy lifestyles and life skills
 Promotes opportunities for teachers to learn and benefit from that learning
 Learning is relevant to children’s daily lives; children take responsibility for their learning

What are the Benefits of an Ilfe?
For Children
Through ILFE, children become more self-confident and develop greater self-esteem. They take pride in
themselves and their achievements. They learn how to respect other languages and cultures .They also learns
to interact actively and happily with their classmates and teachers. They learn to enjoy being with others who
are different from themselves, including how to be sensitive to and adapt to these differences. All children learn
together and value their relationships, no matter what their backgrounds or abilities are.
Children also become more creative, and this improves the learning. They learn to value their native language, to
appreciate their cultural traditions, and to consider themselves as also being different from others and thus “special.”
Through ILFE, children improve their communication skills and are better prepared for life. Children gain—or
regain—self-respect for them as they learn to respect others.

For Teachers
Teachers also receive important benefits from teaching in an ILFE. They have more opportunities to learn new
ways to teach different kinds of students from different cultures and linguistic backgrounds. They gain new
knowledge, such as the different ways children learn and can be taught. And while looking for ways to meet
challenges, they can develop more positive attitudes and approaches towards people, children, and situations.
Teaching thus becomes a joy, not a chore.
Teachers have greater opportunities also to explore new ideas by communicating more frequently with others
from within and outside. By applying these new ideas, teachers can encourage their students to be more
interested, creative, and attentive. As a result, the children and even their parents can give teachers more
positive feedback. They can also receive increased support from the community and be rewarded for the good
work they are doing.
Teachers can experience greater job satisfaction and a higher sense of accomplishment when ALL children are
succeeding in school to the best of their abilities. Remember, however, that “ALL children succeeding” does
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not necessarily mean that all children successfully pass a written examination. It means accepting diversity in
the different ways children learn as well as how they show their success in learning; for instance, when they
can successfully explain a concept to the teacher or to the class in their own language, instead of answering
questions about it in the examination.

For Parents
Through ILFE, parents learn more about how their children are being educated.They become personally involved
in and as teachers ask them for their opinions about children, parents feel valued and consider themselves as
equal partners in providing quality learning opportunities for children. Most importantly, they know that their
children—and ALL children—are receiving a quality education

Benefits for Communities
An ILFE can offer many benefits to the community, too. The community develops a sense of pride as more
children go to school and learn.They discover that more “community leaders of the future” are being prepared
to participate actively in society. The community sees that potential social problems, such as petty crimes or
adolescent problems may be reduced. Community members become more involved in the school, creating
better relations between the school and the community.

Exercise 3
Objective: Brainstorming with teachers on what is an ILFE
Material required: Flipchart and Markers
Duration: 60 minutes

For the Facilitator
Facilitator asks the assembled group to divide into groups and then asks them to develop what they feel is a
checklist for an ILFE.
Facilitator may refer to material below to facilitate the discussion.
At the end of 60 minutes discuss in plenary what is the vision of an ILFE and comes up with something similar
as given below.
In an Inclusive Learning-Friendly environment a school has:

Inclusive School Policies and Administrative Support
 Specifically the school has a mission and/or vision statement and policies about inclusive, learning-friendly
education, including a policy against discrimination;

 The school has a master list of all school-age children in the community, whether enrolled or not;
 The school conducts regular campaigns to encourage parents to enrol their children, that emphasize that
ALL children should be enrolled and are welcome;

 The school has copies of documents or resources at national or regional levels that address inclusive
education for children with diverse backgrounds and abilities and knows which professional organizations,
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advocacy groups, and community organizations offer resources for inclusive education; that prevent some
girls and boys from receiving a quality education;

 The school provides flexibility to teachers to pursue innovative teaching methods for helping all children
to learn;

 The school has links with the community, is responsive to the needs of the community, and
provides opportunities for exchanging ideas with the community to bring about positive changes in
inclusive practices;

 The school has effective support, supervision, and monitoring mechanisms in which everyone
participates in learning about and documenting changes in inclusive practices, as well as in making
future decisions.

School Environment
 Has facilities that meet the needs of all students, such as separate toilets for girls and ramps (not stairs)
for physically disabled students;

 Has a welcoming, healthy, and clean environment and has a safe and protective environment for children;
 Has a steady supply of clean, safe drinking water and serves healthy, nutritious food.
Teachers’ Skills, Knowledge and Attitude
 Teachers believe that all children—girls, poor or wealthy children, language and ethnic minority children,
as well as disabled children—can learn;

 Teachers are involved in finding school-age children who are not in school to see that they get an education;
 Teachers can identify culture and gender bias in teaching materials, the school environment, and in their
own teaching, and can correct this bias and can also help students learn to identify and correct gender and
culture bias in learning materials;

 Teachers adapt curriculum, lessons, and school activities to the needs of children with diverse backgrounds
and abilities;

 Teachers use content, language, and strategies in their teaching that help all students to learn;
 Teachers can assess children’s learning in ways that are appropriate to the children’s abilities and needs;
 Teachers receive ongoing support for developing teaching and learning materials related to promoting
inclusion in classes.

Curriculum
 The curriculum integrates literacy, numeracy and life skills into all subject areas;
 Teachers use locally available resources to help children learn;
 Curriculum materials include pictures, examples and information about many different kinds of people,
including girls and women, ethnic minorities, people of different castes and social/economic backgrounds,
as well as people with disabilities.
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Remedial Teaching
 There is a provision for remedial/additional teaching for weak students;
 Curriculum and learning materials are in the languages children use in and out of school;
 The curriculum promotes attitudes such as respect, tolerance and knowledge about one’s own and others’
cultural backgrounds...

 Teachers have various assessment tools to measure students’ knowledge, skills and attitudes, rather than
only depending upon examination scores.

Special Subject Areas/Extra-curricular Activities
 Children with physical disabilities have opportunities for physical play and development.
 Girls have the same access to and opportunities for physical play (such as equal time on the football field)
and other extracurricular activities as boys.

 All children have opportunities to read, write and learn in their own language.
The school shows respect for children of all religions; children have opportunities to learn about different
religious traditions, as appropriate, during the school day.

Students
ALL school-age children in the community attend school regularly.
ALL students receive regular assessment information to help them monitor their progress.

Community
The community helps the school reach out to ALL children who have been excluded from school.
Parents receive information from the school about their children’s attendance and achievement.
Next the facilitator closes the discussion by reiterating that becoming an ILFE requires support from various
sections and the next few days we will work on how we can achieve this goal.
School staff usually is residents of the community and maintain quite high levels of contact with parents. Parents
can decide the specific timings for the school schedule, and they can change the hours during the year to
conform to holiday and agricultural seasons. Parents informally monitor and follow up on teacher absences,
which are very low. Each school has village or ward Education committee/School Management Committee
made up of parents, community representatives, and the teacher.

What are our Roles and Responsibilities as Teachers Towards Parents
and Communities?
All Teachers Have the Responsibility…
 To communicate regularly with the parents or guardians—about their children’s progress in learning and
achievement;

 To work with community leaders to identify out of school children and to devise ways to bring them
into school;
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 To explain the value and purpose of ILFE to parents and other stakeholders like the School Management
Committees,Village education committees, Parent Teacher Associations on the value of ILFE;

 To invite parents and members of the community to be involved in the in the school activities viz. Morning
assembly, Celebration of festivals and days of National importance.
Once or twice a year, schedule informal discussions with parents, to assess children’s learning. Show them
examples of their children’s work. Highlight each child’s talents and positive achievement and talk about how
every child can learn even better if she or he overcomes certain obstacles.

 Send your students’ work home to show parents how well their children are doing. Ask them for their
opinions about their children’s work, and what do they think their children should learn next.

 Encourage children to talk about what they learn at home and use this information in your lessons. Also
talk with the parents about how what their children are learning in class relates to their life at home. In
other words, show how their classroom knowledge can be used, or is being used, at home.

 Organize field visits in community or ask children to interview their parents and grandparents about their
own childhood years in the community, and ask them to write stories or essays about “Community Life
in the Past.”

 Encourage family members to participate in various classroom/ school activities and invite community
experts to share their experiences.

Community or Group Meetings
Plan to hold one- to three-day workshops or training sessions. These sessions are helpful in introducing the
school to people who are new, especially for families whose children are not attending school. The sessions
can explain the school’s mission to educate all children and can explain the participatory, active learning
environment of the school also.

Community Involvement in Schools–Some Ideas
 Parents or other family members can volunteer to assist teachers with classroom activities, such as
reading or preparing learning materials, helping with extra-curricular activities like sports or organizing
special activities like celebration festivals.

 They can reach out to other parents whose children are not in school, or are thinking of dropping out and
to encourage them to complete their education.

 They can make efforts to keep their children’s schools safe and clean.
 They can help the school to hold an Open School Day. On that day, parents, community members, and
officials are invited to the school. Representation from ALL children’s work is displayed along with new
teaching materials; teachers demonstrate their new skills of assessment and teaching; and children of all
abilities and backgrounds demonstrate what they have learnt.

Female Role Models
In schools where there are no female teachers, women from the community can be involved in role model
programmes. Parents or other relatives of the students, as well as religious, artistic, athletic, or political figures
from the community are usually willing to become involved with a school or classroom that ventures to give
girls positive role models.
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If local women are available to do this, invite them several times during the academic year.Ask them to address
how they have worked with, and how gender roles have affected their choices, successes, and failures. In addition
to speech, demonstrations of their work and consultations with individual students, they can help direct and
comment on role-plays with students.
Additionally at the beginning of the year before enrolment is to begin teachers can undertake a small
exercise with School management committee representatives or parents on the barriers and opportunities
for inclusion.

Exercise 4
The objective of the exercise is to help the teachers identify different features of the communities and
sensitize them towards diversity.
Duration: 60 minutes

For the Facilitator
Ask the participant teachers to relax for few minutes and recall the features that define their community
the best. Divide participants into groups and ask them to share those features with others. Ask the
groups to enlist the feature mentioned by the members of their group. Further the groups need to
compare those features with the ones enlisted by other groups. The similarities and differences both
should be highlighted. Are the similar features belonging to same community or locality? What the
features signify?
Next the facilitator asks the teachers to discuss what is the importance of respecting diversity? In life and
in the classrooms. The facilitator may also use guided questions like – will the cultural and social beliefs of a
community make a child from that community behave in a specific way?
What should be the approach of teachers when they are confronted with ideas and belief’s very different
from theirs.
The facilitator ends the session by emphasising that differences and similarities across communities and groups
will always be there but it is important to respect and understand diversity.
Learning: Teachers need to be observant and sensitive towards the socio-cultural background of the learners
in terms of the communities they come from. They should help the learners realize the importance of respect
towards others and develop tolerance.

Exercise 5
The objective of the exercise is to help the teachers identify the ways through which they can mobilize community
towards making the schools more learner friendly and creating more inclusive environment for all the learners.
Material required: Chart paper, sketch pens, and small chits of paper
Duration: 60 minutes
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For the Facilitator
Make 4 chits with the names of the groups and then divide the participants into 4 groups:

 Women-headed households       
 Families who have Children with Special Needs   
 Other Backward Classes/Marginalised communities                             
 Artisans groups    
Ask each group to select one chit and tell them that they need to list what are the lifestyles of the group they
are assigned to. Ask the groups to list major issues in these groups’ lives and what are the main problems that
they face in ensuring their children come to school and complete their education.
Ask each group to then suggest what solutions the schools can provide in addressing these concerns. The
facilitator then asks the participants what the teachers can do in their schools
Learning: There are various issues faced by sub groups in an area and sometimes one size does not fit all.
Schools need to become sensitive to communities issues and make schools open and welcoming to all.

Exercise 6
The objective of the exercise is to help the teachers identify the barriers to inclusion in the classrooms.
Material required: Chart paper, Sketch pens
Duration: 60 minutes

For the Facilitator
Start the discussion with asking the participants recall if they have experienced any difficulty while
working for inclusive classrooms. The participants with such experience may be requested to share
those incidents. From the discussions some themes may be selected. Those themes need to be noted
on the chart paper and displayed. Then the participants should be divided in groups. There may be 6-10
members in a group. Each group may prepare a role play highlighting one barrier to inclusion (based
on the selected themes). Each group will present the role play taking not more then 6-8 minutes. After
enactment of role play by each group, a discussion on the barriers to inclusion and its impacts on the
classrooms may be discussed.

Example of themes that may come up during discussion:
1) Indifferent parental attitude
2) Indifferent child behaviour
3) Earning compulsion
4) ..…………
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5) ..…………
6) ..…………
7) ..…………
8) ..…………
9) ..…………
10) ..…………
The facilitator then ends the discussion by bringing the attention to the many barriers to inclusion and how it
is essential that schools are sensitive to this.
Learning: Identifying barriers to inclusion is the first step toward removing it.

Exercise 7
The objective of the exercise is to map with communities and children who is out of school and why
Materials required: Worksheets
Duration: 120 minutes + 30 minutes preparation time

Preparation Before the Exercise
An Area where there are children who may be out of school may be selected and the local NGO may facilitate
the teachers travel to the location. Prior information should be given to the community and children’s clubs if
any that there will be a few visitors the next day.
On the day of the visit the facilitator starts the discussion about the reason why the visitors are there- to map
the number of children out of school and the support of the community and children would be needed.
Nest the facilitator with the community member makes a plan to amp the children – either through a village
walk or by Focus group discussions.
Next the facilitator distributes worksheets prepared ahead to the teacher given below, and during the
course of the discussions the participants fill up the sheet. (See next page)
Once worksheets are completed the participants can move back to the training venue.
During the debrief the facilitator shares why this activity was important. In the discussion, the facilitator also
highlights the importance of communication of teachers with the community members and children should
be highlighted.
To conclude the session facilitator invites suggestions from the teachers regarding involving children, parents
and other community members in ensuring the identification and enrolment of the out of school children.
Learning: Dialogue between teachers and the community holds the key in bringing all the children to
schools, who are either not enrolled or have dropped out. Bringing all the children to schools is a responsibility
that needs to be shared by the teachers and the community.
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Outline for the worksheet
1) Draw (in the space given) a rough map of the area that is served by your school:

2) Important information (may be in approximation) about the area:

 Number of houses:
 Population:
 Number of children who are 6-14 years of age:
 Number of children who are out of school:

3) Possible reasons of children not coming to school:

Exercise 8
The objective of the exercise is to support the teachers identify strategies for Inclusive Pedagogy in the
classrooms and the specific interventions that can be done in the classrooms.
Material required: Chart paper, sketch pens
Duration: 60 minutes

For the Facilitator
This exercise builds on the previous exercise and leads the participants to understand what strategies can be
used to ensure inclusion in classrooms.
The facilitator leads the discussion by initiating the discussion on what can work to promote inclusion. The
group brainstorms and may come up with an indicative list like this:

1) Child to child learning
2) Learning in groups
3) Collaborative learning among students
4) Active learning Methodology in schools
5) Discouraging rote learning
6) Continuous and comprehensive evaluation (Scholastic & co-scholastic areas)
7) Maintenance of child profiles and portfolios
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8) Individual paced learning for each child
9) Child to child learning
10) Teacher has knowledge of Behavioral Management Techniques
The list may be expanded to include any more ideas that may come up and the facilitator then asks the group that
what they can do in their classrooms under at least 3 of the strategies listed. The facilitator ends the session by
asking teachers to commit to at least 3 changes they can bring about in their classrooms to promote inclusion.
Learning: Understanding strategies that can promote inclusion and the concrete steps that can be taken
towards this by teachers in the classrooms.

How Children Learn
No child is “learning impaired.” Given the right conditions, ALL children— girls and boys—can learn effectively
especially when they “learn by doing.”
For many of us, we learn best by “learning by doing,” that is, through actually doing activities and gaining
experience. This is what we really mean when we talk about “active learning,” “children’s participation in
learning,” or “participatory learning.” It’s getting children to learn new information through different activities
and teaching methods. These activities are often linked to children’s practical experiences in everyday life.
This linkage helps them to understand and remember what they are learning and then to use what they have
learned later on in life.
These three senses—sight, sound, and movement—are all important in helping children to learn. For children
with disabilities, they learn in the same way as non-disabled children. However for these children, one of their
senses—hearing, sight, or movement—may be limited, and they may learn at a slower pace than their peers
without disabilities.

Multiple Ways of Learning
We know that some children learn best through reading and taking notes, others through studying visual
materials, and still others through body movement (dance, sports) or musical activities. Some like to work
on problems individually, while others like to interact with others to find solutions. Hence, children learn in
many ways.
If we can observe or discover the many ways by which children in our inclusive classrooms learn, we can help
ALL children to learn better, and we will gain greater satisfaction from teaching.
Active and participatory learning can use the many ways that help children to learn. Seven pathways by which
children learn include the following. Howard Gardener coined the term ‘multiple intelligence’:

 Verbal or linguistic, where some children think and learn through written and spoken words, memory,
and recall.

 Logical or mathematical, where some children think and learn though reasoning and calculation. They can
easily use numbers, recognize abstract patterns, and take precise measurements.

 Visual or spatial, where some children like art, such as drawing, painting, or sculpture. They can easily read
maps, charts, and diagrams.
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 Body or kinaesthetic, where some children learn through body movement, games, and drama.
 Musical or rhythmic, where some children learn best through sounds, rhyme, rhythm, and repetition.
 Interpersonal, where some children learn easily in groups through cooperative work. They enjoy
group activities, they easily understand social situations, and they can develop relationships with
others easily.

 Intra-personal, where some children learn best through personal concentration and self-reflection. They
can work alone, are aware of their own feelings, and know their own strengths and weaknesses.
When children learn, they may use several pathways to help them to understand and remember. It is
important for classrooms to use different teaching strategies that encourage children to use more than one
sense for learning.

Improving Lessons: Some Suggestions for Teachers
 Pick one lesson that you enjoy teaching and that that you would like to teach even better.
 What are the major points (information) that you want the children to learn?
 What methods are you using to communicate this information? Why do you think they are not working?
For instance, are the children only using one of the pathways of learning?

 What different activities can you use in your teaching so that children can use several of their senses (sight,
sound, movement) in learning? What different pathways to learning do these activities entail?

 How can you incorporate these activities into your lesson plan?
 How can your children contribute to designing the lesson, especially those children who usually do not
participate in class or those children with diverse backgrounds and abilities?

 Try out the lesson! If you feel comfortable in doing so, ask your students if they enjoyed the lesson. What
activities did they enjoy the most? Can you use these activities to teach other lessons? Barriers to Learning
Can you remember a child in one of your classes who was unusually timid, didn’t like to participate, never
raised his or her hand in class, and also was not learning well? One of the reasons for this child’s behaviour
may be that he or she has low self-esteem. This child is not confident in his or her abilities, or he or she
may think that they are not a valuable class member. Studies have shown a close relationship between
how children see themselves and their learning performance.They found that a child whose self-esteem is
lowered by negative feedback (criticism) a child soon learns that it is better not to try. Rather than failing,
the child just avoids the task.

Exercise 9
The objective of this exercise is to guide the teachers to take up the challenge of identify the ways that can
help them improve a lesson plan.
Materials required: Photographs of different types of leaves/real leaves/flowers
Duration: 60 minutes
Preparation: Actual leaves to be collected with different shapes and textures
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For the Facilitator
To explain about plants and leaves the facilitator may show participants pictures of leaves/ real leaves/
that they can touch and smell.
An indicative list of questions on leaves that the facilitator asks is given below:
Looking at leaves:

 How many different shapes can you find?
 Can you draw some of them?
 Can you see their veins?
 You can keep them on plain paper and draw their outline with the help of a pencil.
 Are there any that are bigger than your hand?
 Which is the smallest one? Which is the biggest?
 Rub some of them – do any smell nice? Do any of the rubbed leaves smell bad? Are they rough or smooth
to touch?
After the discussion the Facilitator explains which senses were involved- touch, sight, smell .Next the facilitator
points out when various senses are involved learners who may be timid or non participatory or learners who
earn through the sense of touch begin to participate in the lesson and retain this knowledge in the minds
quicker than if these activities were not done. Facilitator ends the session by discussing the role of senses and
links the fact that the brain processes and retains far more when more senses are involved
Learning: Involvement of several senses not only makes learning certain topics easier but also helps the
learners remember those learnt concepts for longer period of time.

Exercise 10
The objective of this exercise is to make teachers aware that involvement of more senses of the learners’
results into enhanced learning.
Material required: Handout that compares the experiences with different teaching methods
Duration: 60 minutes

For the Facilitator
Ask the teachers to close their eyes and remember their own classroom experiences as learners in school,
during their training and during the previous exercise. Their experiences need to be shared and this will
provide a firm base for the exercise. Use the handout below as a prepared chart.

Remember any specific lesson
When you were at school as a learner
During teacher training
When you did the last exercises
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Facilitator then asks the participants- Which of these teaching methods helped you to learn the best? Are you
using these in your classroom? In the specific lesson you remember which all senses did you use? How did the
teacher teach?
Make a list of the senses used in learning from responses of the participants and relate it to the multiple ways
of learning during a brief interactive session.
Learning: Different methods can be used to teach different topics and different subjects. No single
method can be the best suitable for all the topics or all the subjects or vice-versa. Teachers need to
carefully select a topic depending up the learners need, available resources and the demands of the topic
or subject.

Exercise 11
The objective of the exercise is to help the teachers realize their role in supporting various children in class
with different abilities and strengths in information processing and learning.
Duration: 60 minutes

For the Facilitator
The facilitator may begin the conversation with the example of any sports team in which not all the players
perform equally neither they all possess identical qualities. Not even similar coaching and training can ensure
performance by each player that can be equated on all the parameters. The reason may vary from potential
of all the players, their physical strength, their mental strength, their food habits, metabolism of their body,
their independent efforts, and their support systems and so on. This discussion now needs to be directed
towards the learners in a classroom. Are they all mentally and physically identical? Do all the learners in a class
come from identical family background? Do they all learn at a same pace? Such question help us understand
that all the learners can learn but not by a single method and ‘one size fits all’ approach. Teachers need to be
motivated to share their own experiences and observations regarding the difference in pace of learning of
different students.
Learning: The pace of information processing is not the same in all the learners. Teachers need to be aware
of such individual differences. A lesson plan or even a classroom activity should be designed keeping such
differences in mind.

Exercise 12
The Objectives of the exercise are:

 To make the teachers understand the importance of recognizing diversity in the classroom; and
 To help the teacher create an environment in the classroom where all the learners learn to respect
each other.
Materials required: Pictures showing people from different cultures or regions of the world or Pictures of
different animals/or pictures of persons from different parts of the world or a Map of India.
Duration: 60 minutes
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For the Facilitator
The facilitator will show any set of pictures mentioned above (in material required) to start a discussion on
diversity. The pictures mentioned as materials required are only suggestive and the facilitator may use any such
set that represents diversity.
The facilitator has various options to conduct this exercise:

1) Then diversity of our country on the basis of traditions and culture can be discussed.
2) Diversity of people across the world can be discussed
3) Diversity of food habits across India may be discussed
4) Diversity of dress may be discussed
The discussion may be started with an association game – where the facilitator on the basis of the pictures
shown asks the participants what is the first thought that comes to mind.
These thoughts need to be linked to the subconscious beliefs that the participants and should connect to the
fact that do any of the teachers hold preconceived notions about the children in their schools.
The facilitator needs to give some time for reflection on this and the prejudices need not be shared in
the workshop.
However after the reflection time the facilitator needs to end the session by linking the negative fallout of
prejudices and the consequences of not respecting diversity of the learners in the classroom and how it can
impair the efforts to a more inclusive classroom.
Learning: Inclusive schools must embrace diversity and cherish various aspects of it. Respecting diversity
is not only vital for an inclusive classroom environment but it lays the foundation of a better tomorrow for
the country.

Including Different Kinds of Thinking, Learning, and Knowing in the Classroom
In the previous exercises we saw that children learn in many different ways and at many different levels; that
is, there is diversity in learning. Consequently, we as teachers need to devise different ways of learning using
different teaching methods, so that all children can understand the information we are teaching and can learn
in a meaningful way, especially those with diverse backgrounds and abilities.
The range of teaching-and-learning activities in the classroom runs from memorization and repetition all the
way to solving problems and thinking creatively.
Memorization – Analysis – Synthesis – Problem solving
In our classrooms, we can look for ways to address this entire range. For example, we can:

 Use blocks, models, and other objects to teach mathematics, which taps into children’s fine motor skills
and their visual understanding;

 Invite children to talk about (or write about) ideas and processes in mathematics, which links their verbal
thinking to understanding mathematics concepts;
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 Ask children to draw pictures for the stories that we read to them, which connects their visual thinking
to the words and events in the story; and guide children in making maps of the area around school, which
links their experience of movement in space to visual and mathematical concepts. When children survey
their community, identify problems within it, and use their skills cooperatively to suggest solutions to these
problems, they are learning how to apply what they learn in school. Apart from being good education, this
process helps the community to understand the work of the school, and they may be more motivated to
support the work of teachers. For your classroom to be fully inclusive, you need to make sure that the
curriculum is accessible to and relevant for ALL children in terms of what you teach (content), how you
teach it, how the children learn best (process), and how it relates to the environment in which the children
are living and learning.

Exercise 13
The objective of the exercise is to sensitise teachers to different children and their abilities and plan for more
inclusive classrooms.
Material required: No material required
Duration: 60 minutes

For the Facilitator
The discussion should start with questions about role of ‘empathy’ and ‘respect’ in a classroom. Further it needs
to focus at how as teachers we need to consider those children who have learning difficulties or show faltering
learning.Are we planning for those children who may have difficulty with the standard curriculum, such as those
children with visible physical, sensory, or intellectual impairments, or children from poverty-stricken families, or
those who do not speak the language of instruction? Even seating arrangements and access to teaching-learning
material that is kept in the classroom to be used by the learners during activities may be discussed.
How can we go about this? Teachers need to be given some time to reflect upon the situation of their
own classroom.
Learning: Knowing and understanding learners helps the teachers to plan better classes and also contributes
towards creating an inclusive classroom environment.

Exercise 14
Objective: Teachers to undertake a reflection activity how do you Rate Your Classroom?
Material required: Handout below
Time required: 60 minutes

Facilitator starts discussion by asking teachers if they have ever rated their classrooms and then steers discussion
on how this is important for teachers .Facilitator distributes the handout below and asks teachers to use this
to individually rate their classrooms.

29

Inclusive Schools: A Training Module for Teachers

My classroom

1
Yes

2
3
Could do Needs a lot of
better
improvement

I make good use of the space in my classroom.
There is plenty of light in my classroom.
There are interesting things in my classroom:
(i) on the walls, and/or
(ii) In the mathematics and science corners.
All children have access to practical materials for science and mathematics.
All children are free to move around the room to get learning materials
or to participate in activities.
All children are interested in learning.
All children can work easily
(i) With a partner, and/or
(ii) in small groups.
All children ask questions frequently and without hesitation or fear.
All children feel confident in answering questions.
Children who have sight and hearing difficulties have access to materials
that can help them.
Materials are accessible to the learners with o
 rthopaedic disabilities
It has been ensured that neither lesson plans not learning material have
any content with gender or ethnic biases.
All children in my class can take responsibility.

Once this discussions are over facilitator concludes session by articulating the many possibilities available to
the teacher.
Learning: Understanding the need for of managing an active and inclusive classroom

Enhancing Children’s Well-being
The value of self-esteem: Take a piece of paper and draw a simple face.This is one of your children.Think
of the things that adults might say to this child that may make him or her feel badly about themselves. For each
example that you can think of, or observe during the week, tear a piece of the paper away.
You’re stupid! Look at how many answers you got wrong!
It only takes three or four of these comments to tear away a child’s sense of self-esteem.
When we hear negative comments being made to children, we need to turn them into positive ones. For
example, the negative comment, “Look at how many answers you got wrong!” could be changed to “Look at
how many answers you got right! Let’s find a way for you to get even more of them right next time. What
helped you to remember the answers to the ones you got right?”
Before they will fully participate in learning, children need to believe that they can learn. Children are developing
their self-esteem and their identity as they grow, and adults have a strong role to play in this growth.
Note: You can do this activity with children to help them understand the feelings of others and how their
actions affect those feelings.
Children can be damaged when their sex, ethnic backgrounds, or abilities are not valued, or they are used to
make them feel inferior.
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We cannot give children positive self-esteem, but we can provide the right environment and conditions for it
to develop. ALL children should:

 Feel that they and their contributions are valued;
 Feel safe (physically and emotionally) in their learning environment; and
 Feel that they are unique and their ideas are valuable. In other words, children should be valued for who they
are. They should feel safe, be able to express their views, and be successful in their learning.This helps children
to enjoy learning, and teachers can reinforce this enjoyment through creating a more joyful classroom. Such
a classroom is one where children’s self-esteem is promoted through praise; where cooperative and friendly
groupings are encouraged; and where children feel successful and have fun learning new things.

Setting up all Children for Success
When we teach many learners in a classroom we cannot just pick few on certain basis to promote.
Make sure you tell each child at least one thing that they can do well.
Write out the words of a song that children already know or can learn quickly. See who can guess which
words are which. New words can be introduced within a song that children already know well. Singing is
an important part of learning because it aids children’s breathing; builds vocabulary, rhythm, and rhyme; and
develops solidarity within the class.
Be clear in giving directions in the classroom. Organize older children to help younger children understand the
directions that you give.
You may have a child arriving in your class who cannot speak the language of the classroom. In this case, it is
very important to find out what this child can do. It is useful if you can speak to the child individually, using his
or her name, and in their own language. If this is not possible, seek out other children or even others in the
community who can help you to communicate and to make the links between his or her language and your
classroom activities. For instance, can you use a song in the child’s native language to teach the child new words
that are used in your classroom’s language of instruction? The words to the song that the child already knows
in her or his native language can be substituted gradually with those of your classroom’s language. Can you use
this song to teach all of your children about the value of different languages?
By creating simple tasks that children can successfully achieve, and especially at the beginning of the school year,
even the most timid child will be off to a good start. They will be confident that school is a good place to be, a
place where they can feel safe, and a place to explore and learn. It’s LEARNING-FRIENDLY!

Exercise 15
The objective of this exercise is to sensitise the teachers towards importance of protecting the self-esteem
of the learners to ensure fearless teaching learning environment.
Duration: 60 minutes

For the Facilitator
Form groups of teachers as there should be 6-8 teachers in each group. Give them 10-15 minutes to prepare a
skit on how a learner feels sad and de-motivated when s/he is ignored or his questions/ or ideas are rejected and
called absurd or when a teacher discriminates against a learner/group of learners due to her/his own prejudices.
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Ask other groups to observe the acts of other groups carefully when one group is performing so that it does
not remain only an act of entertainment but help them reflect on the incidents, they may have witnessed as
learners or teachers. Discuss such experiences.
Learning: Teachers get sensitized towards the importance of self-esteem of each learner in an inclusive
classroom.

Exercise 16
The objective of this exercise is to help the teachers realize the ways by which they can help the learners
enhance their self esteem.
Materials required: Chart papers and sketch pens
Duration: 60 minutes

For the Facilitator
This activity can be seen as extension of the previous activity. For this activity divide the teachers in small
groups with 5-6 teachers in a group. Distribute the suggested material among them.

 Ask them to make three equal columns on the charts.
 In the left hand column, ask them to list situations in their classroom or school where students may NOT
feel valued, safe, or unique.

 In the middle column next to each situation, list why they think that the outside environment or people
make the children feel this way.

 In the right hand column, list what can be changed to make the children feel valued, safe, and unique, as
well as how these changes can come about?
Activity should be followed by discussions.
Learning: Such an activity can be used as a starting point for developing action plans to improve children’s
self-esteem and learning in the classroom, school and community. With high self esteem an active class with
enhanced performance by the learners can be ensured.

Linking Home and the Classroom
In the table below, list activities that your children may have learned at home and that they could also use in school.
How can you incorporate this information into your lesson plans? How can you involve your children in
designing the lessons?
No child comes to school who has not learned anything at home or in their community. Whether in school or
out of school, children respond to new situations in many different ways. Some of these ways will be useful in
school, while others may not. It is our responsibility to find out what the child knows and what skills he or she
has learned already. We can then build upon their knowledge and skills in teaching them new things. But to do
this, we must closely observe our children and how they learn new ideas, skills, and values. In many cases, the
experiences of girls will be quite distinct from those of boys.
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In school, our children are faced with many tasks that may be very different from the tasks and problems they
must solve during their play. Some children may never have held a pencil before; others may never have seen
a book; still others may not speak the language that you and their classmates speak. Consequently, it is very
important to build many links between what children already know and can do well and the new tasks that
your classroom and lessons require. How can this be done?

Exercise 17
The Objective of the exercise is to make the teacher understand the importance of linking various learning
experiences of the learners that takes place inside and outside the classroom.
Materials required: Chart paper, markers
Duration: 60 Minutes

For the Facilitator
Divide the participants into two groups, one group to discuss among themselves and enlist the importance and
role of community in learning experiences of the child while the other group should do the same for preparing
a list on the importance and role of the school.
Once the two groups finish their listing they exchange their views. The facilitator then needs to discuss how
both the experiences cannot be seen in isolation. Incorporating child’s knowledge and understanding in the
classroom transactions is important. For this linking both the experiences through lesson planning can be
crucial. When we plan a classroom activity and try to incorporate information and knowledge acquired by the
learner in the family or in the community that makes learning joyful for the learners.
Facilitator may further point out– When teachers give homework to children they need to be cognisant of
both the prior knowledge of children gathered from family and community and the learning in the school.
Learning: Activities of the children that help them learn are not limited to classroom or the school campus.
Children learn many things at home and in the community that they could also use in school. Teachers need to
incorporate such information into their lesson plans to ensure active participation of all the learners.

Exercise 18
The Objective of the exercise is to help the teachers realize their role in supporting the children for
cooperative learning and its importance
Materials required: Papers, pens, chits with different techniques of teaching written on them and a box to
hold these chits
Duration: 60 minutes

For the Facilitator
The facilitator needs to divide the teachers in groups. The groups may preferably have teachers from same
stream (e.g. science teachers grouped together or math teachers grouped together if possible). Each group may
have 7-10 members. Each group chooses a topic from the subjects they teach.
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Basis this discussion the groups can prepare a lesson plan or choosing the activities that gives learners an
opportunity of cooperative learning/working together as a team.
After completion of the lesson plans which will be displayed the facilitator asks the teachers main points that
they have identified for their lesson plan and closes the discussion by stressing on the importance of cooperative
learning and how these can be promoted as Children learn at different pace and in different ways
Facilitator then closes the session by pointing out that when children work in cooperative and collaborative
manner learning is enhanced.
Learning: Teachers learn to identify what aspects of cooperative learning can be built into the classroom
transactions and lesson plans

Valuing and Encouraging Diversity
All classrooms are diverse because all children are unique. The diverse classroom can have positive benefits
for all learners. Children have different experiences, skills, knowledge, and attitudes. All children can contribute
and bring some ingredients to the learning “soup.” The teacher serves as a facilitator who provides the right
environment and opportunities for all children to learn actively.
Children (and sometimes adults) need to learn that diversity is a gift, not a liability.We need to understand what
it means to be excluded and why inclusion is important for everyone. We need to help children and parents
understand the value of diversity.

Observing Diversity
1) Write down the children in your class who have clear strengths in certain subjects, such as mathematics,
writing, discussion skills, etc. Describe how these strengths are demonstrated in class.

2) Write down the children who have other talents that may be indirectly related to classroom learning.
Is one child a good model maker? Does another show good coordination in sports and games? Does
another have very good social skills? For instance, children with Down’s syndrome often have very good
social skills.

3) Now draw a circle on the page to represent the rest of the children in the classroom that you haven’t
linked to special skills or talents. In the next week, observe these children more closely. If you notice that
one of them likes a certain activity, write it down. How does this activity or how the child performs it
reflect his or her ways of learning? How can these ways be incorporated into your lessons? In observing
and dealing with diversity, we need to identify what provisions we can make, that is, the positive ways of
helping children to learn, especially those with learning difficulties. For instance, can we ask another child
to read to the child and be his writer? At the same time, can we identify what valuable skills a child with
difficulties has, and how his or her partner can learn these skills? In other words, we need to establish a
relationship where both children are able to contribute to each other’s learning.
All societies are diverse. Having many different children with many different backgrounds and abilities in a single
inclusive classroom is a reflection of society, and it does have its challenges. We need to consider what each
child needs to learn and how he or she learns best. We need to discover how to get all children to want to
learn together happily.Three challenges that can prevent children from learning together are bullying, prejudice,
and discrimination.
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Reflecting Upon our Inclusive Classrooms
Often we (teachers) label the learners (mostly without being aware of it) as per their performance and
thus actually do not look at the gap between their potential and their performance. Such an act is not only
denial to the ‘respect’ all the learners deserve but also an obstacle for us to work for an inclusive classroom
environment where all the learners get equal opportunity to learn and perform. Such labelling is mostly due to
our own prejudices and unfortunately often we are not even aware. But we can surely get rid of it by reflecting
upon our own classroom experiences.

Exercise 19
The objective is to sensitize the teachers towards creating an enabling environment for an inclusive classroom.
Material required: Worksheet
Duration: 50 to 60 Minutes.

For the Facilitator
Distribute a worksheet (that should include the table given below) to the teacher’s .Ask teachers
whether the learner’s of the class they teach fall into the categories mentioned in the table. If yes mention
their numbers

Children in your classroom

Yes

If yes -Number

No

Who know almost all the answers
Non responding learners
Who are always ready to take part in any activity
Who are never willing to take part in the activities
Who are loved by all the teachers
Who always create trouble in the class
Who cry for no reason
Who always make noise to get attention
Who do not respect teachers
Who beat/bully other children
Who are not able to take up the activities designed
by you due to some disability
Who are always quiet in the classroom but very
active during recess and co curricular activities

Collect the worksheets and discusses what happens to the children who don’t participate or don’t speak in
class. What are the ways that can be used to include such learners? Discuss disability and inclusion. End with
the idea of inclusive classroom and why it is important for every child to feel a part of it. Identify top 5 things
that teachers can do to improve the classroom environment and make it inclusive.
Learning: Teachers need to realize that there are learners in her/his class who are from different background
or have different needs. Each learner is part of the class and have right to learn there without any fear or shame.
NO CHILD SHOULD FEEL UNWANTED.
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Exercise 20
The objective of the study is to sensitize the teachers towards the children who are victims of violence.
Material needed: Chart paper and sketch pens
Duration: 60-80 minutes

For the Facilitator
Divide the teachers in four groups. Ask them to prepare short role play on any of the given cases, in which a
child is a victim of violence;

1) In the classroom by other students
2) In the classroom by the teacher
3) On the streets and
4) Inside the house
There must be a separate discussion after each of the play. The observations that are shared by the teachers
during the discussion need to be written on chart paper by the group that just performed the role play. The
facilitator may also map what efforts can be done by teachers to understand the situation and support the child
to deal with the situation around the child.

Learning: When the teachers are aware of a child’s experience of any form of violence, they can help them
come out of the fear and trauma. Without such a support from the teacher the learner may not actually be
part of the classroom activities. In such cases teachers’ sensitivity is the key to inclusion.

Handling Violence Bullying and Discrimination
Children are the most vulnerable to violence be it inside or outside their homes. How we look at the incidents
of violence is important. We often recognise violence that takes place outside our homes but children face
violence outside as well as inside their homes. Unfortunately girls suffer the most.Violence leaves deep scar in
the memories of the children and may adversely affect her/his mental growth and personality. As teachers we
have a responsibility of helping such children in our classrooms. We need to take special care of them so that
their fear, anxiety, insecurity and other negative emotions are reduced and they learn to express themselves
and learn without any fear in the classrooms. In some cases some children may also need counselling to have
a normal life.

Bullying
Bullying is one form of violence. In Booklet 6 on creating a healthy and protective school environment, we
will learn other forms of violence that may exist in a school, how to map violence in the school, and how
to develop effective school policies and activities against violence. In this Booklet, we will look at bullying
specifically, since threats and fear can prevent children from learning in our inclusive, learning-friendly
classrooms.

36

Gift Giving – Getting to Know Each Other

When we think of bullying, usually we think of one child or group of children (the offenders) threatening
another child (the victim) oftentimes because the victim is different in some way. They may be better than the
offenders in terms of learning (they get better grades); they may be from a different cultural group, such as
having a different religion; or they may just be poor.The behaviour of adults and teachers, not just children, also
can be considered bullying. There are several types of bullying; for example:

 Physical bullying, such as being beaten by peers, a teacher, or caregiver;
 Intellectual bullying where children’s ideas are ignored or not valued;
 Emotional bullying due to low self-esteem, harassment, embarrassing moments in school, or rewards
withdrawn, which may be related to intellectual threats;

 Verbal bullying, such as name-calling, insulting, repeated teasing, and racist remarks;
 Indirect bullying like spreading rumours or excluding someone from social groups; and
 Cultural or social bullying stemming from prejudice or discrimination due to differences in class, ethnic
group, caste, sex, and etc. Bullying is usually some form of aggressive behaviour that is hurtful and deliberate.
It can continue for weeks, months, or even years. Without help, it is often difficult for those being bullied
to defend themselves. In many societies, those who are different are often bullied. Their difference may
be due to sex, ethnicity, a disability, or other personal characteristic. Although boys are often involved in
physical bullying activities, girls may use more subtle, indirect forms of bullying, such as teasing, and they
may bully in groups rather than individually. The bullied child often does not admit that he or she is being
bullied because they fear that the bullying will increase. For children who are being abused by an adult,
they may be unwilling to admit it because they fear that adult and possibly adults in general. For teachers,
it is difficult to deal with bullying because it often takes place outside of the classroom, such as on the
way to school or in the play area. However, the effects of bullying usually influence how well the abused
child learns in our classroom. We need to take bullying seriously and find ways of knowing the extent of
bullying in our classrooms. Observation is a key skill, and we need to observe children during play as well
as in the classroom. Children who are always on their own, who have few friends, or who are different in
some way, could be targets for bullying. Signs of bullying include:

 Children who suddenly lose confidence;
 Children who avoid eye contact and become quiet;
 Those who achieve poorly but were learning well previously; and
 Those who begin to attend school irregularly or begin to have unexplained headaches or stomach-aches.
Discussions with parents and other caregivers are necessary, but we should be alert to changes in the children’s
behaviour. We should make our own notes in order to identify changes in children’s patterns of behaviour that
may reflect bullying.
It also is possible to undertake a survey to gain a picture of the relationships within the class or school. Two
questionnaires are presented below. The first one is a quick checklist on bullying behaviour. The second one
is a more extensive questionnaire to collect responses about relationships in and around the school and our
classrooms.1 you can ask your students to fill in the questionnaires anonymously (no names).
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Exercise 21
The objective of the exercise is to sensitize teachers and equip them to map the instances and types of
bullying and to work for taking action against it.
Material required: Check list
Duration: 60-80 minutes

For the Facilitator
Facilitator needs to inform ecahers that the table below can be used to conduct FGDs where the participants
fill up this anonymously and then brainstorm with them on how this can be done in classroom. The first
checklist* can be filled up as a group and the second one needs to be done individually.

1) Occurrence of bullying
Did not happen Once More than once
I was pushed, kicked, or hit on purpose
Other children bad stories about me
I had things taken from me
I was called nasty names because I’m different
in some way from the other children
I was called nasty names for other reasons
I was laughed at insulted for no reason
I was left out of a game on purpose
Someone was bad to me in another way

*These checklists have been adapted from checklists originally designed by Tiny Arora and published
in Tackling Bullying in Your School: A Practical Handbook for Teachers, S. Sharp and PK Smith, editors.
Routledge. 1994.

2) Relationships questionnaire
I am a boy ____

I am a girl ____

During this week in school, another child:

Age ____

Did not happen

Grade ____

Once More than once

Called me names which I did not like
Said something kind to me
Tried to kick me
Gave me a gift
Was unkind to me because I am different
Said they would hurt me
Tried to make me give them money
Tried to frighten me
Stopped me joining their game
During this week in school, another child told me
a joke and then laughed at me
Tried to make me hurt other children
contd…
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During this week in school, another child:

Did not happen

Once More than once

Told me a lie and got me into trouble
Helped me with my class work
Was rude about the way I walked
Was mean because of the colour of my skin
Played a game with me
Tried to break something of mine

After analysing the questionnaire’s results, we can identify those children who are willing to say that they are
being bullied and those who may be the bully. Some children may be the victims, but they may not admit it even
in this questionnaire. Since the questionnaire is anonymous, at least it will help you to understand the extent of
bullying in your class. From this information, you can start to plan further actions with other teachers, parents,
and the children, themselves.

Actions Against Bullying
To prevent or reduce bullying, teachers can take a range of actions:

 Conduct exercises to help children to relax and reduce tension and use games to help children to get to
know each other better and respect each other;

 Increase the amount of cooperative learning within the classroom;
 Improve the assertiveness of children by giving all students more power, such as by allowing them to make
class rules and take responsibility within a student committee;

 Increase responsibility within the class by establishing committees and to work more closely with parents
and the local community;

 Develop child-to-child strategies to deal with conflict in non-violent ways; and
 Can allow children to identify what disciplinary measures should be taken towards those who bully others.
Teachers can also use drama or puppets to explore the extent of bullying, its causes, and solutions to it
when it occurs in or outside of school. Then they can develop action steps that they could take to help
children caught in these situations. Discussions or debates on sensitive issues can also be used along with
stories or role playing to allow children to try to say “No!” assertively as well as to find the right language
to use against bullies and abusers.

Material to be Read Before Exercise
Often the roots of bullying are prejudice (unjust behaviours or opinions about people) and discrimination
(unjust distinctions between groups of people; “they” versus “us”). One way to understand how prejudice and
discrimination operate in our classrooms is through our own experiences.
This activity can be done with teachers, parents, or older children.The purpose is to develop their understanding of
how different forms of oppression (prejudice, discrimination) in schools affect individuals. In addition, this activity
encourages a person to reflect on how he or she may have been affected by prejudice or discrimination.
Several important lessons can emerge from this activity, such as the following:

 Everyone can be both the victim of oppression as well as the oppressor.
 Individuals recognize prejudice and discrimination aimed at them, even at a very early age.
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Exercise 22
The objective of the exercise is to sensitize the teachers toward identifying and preventing discriminatory
practices in their classrooms.
Duration: 60 minutes

For the Facilitator
The time required for this activity will depend on the size of the class or participant group. Divide the
participants into groups of five or six.Ask them to share a story about a time they saw prejudice or experienced
discrimination in a school setting.
When everyone has had an opportunity to tell a story, you can ask several questions to start a discussion about
prejudice and discrimination in classrooms and schools.

1) How did you feel about sharing your personal story about prejudice and discrimination? Did anyone’s
story remind you of additional incidents in your own experience?

2) What is something you learned either from your own experience or from someone else’s storied that
might lead you to do something differently in your own teaching or daily life?

3) What were some of the connections you found among the stories? Were there any consistencies you
found interesting?

4) Did anyone have difficulty remembering an incident or pinpointing when she or he first recognized
prejudice or discrimination in a school setting? If so, why?
The facilitator closes the discussions by these points given below:
Their experience can involve students, teachers, administrators, or just the general atmosphere of the school.
Remind your participants that identity is multidimensional. Usually people think immediately about caste/ethnic
groups/special identities in terms of regions in this.Try to help them to see other dimensions of discrimination or
prejudice, such as believing that girls are not good at science or that children with disabilities cannot play sports.
Finally, suggest that their experience can be either of being oppressed or of being the oppressor. Few people
will ever choose the latter, but when someone does, it provides a powerful moment for reflection.
It is important to learn about everyone’s experience and to draw out how the incidents made the persons feel
when they happened.You might also ask individuals how their experience has affected their own attitudes and
practices or their own ideas about how the situation could have been avoided

BIAS in the Curriculum and Learning Materials
If our curriculum materials are inclusive of children with different backgrounds and abilities, they will be more
sensitive to the diversity of children and their circumstances.They also will be more relevant to children’s learning.
The same situation applies to materials that are inclusive of girls the social roles assigned to women and
men (“gender roles”) may be different within a society. Traditional beliefs about the status and roles of men
versus women can restrict girls’ access to schooling. In communities where women are believed to be inferior
to men, girls are often kept at home and away from school to do domestic work. Such roles, beliefs, and
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actions that discriminate against girls may be reflected in the teaching materials we are using. When girls see
themselves represented in textbooks as being passive and boys active, they may assume that they too should
be passive. This often leads to poor performance especially in mathematics and science. For example, girls may
be discouraged or afraid to use mathematics materials or engage in science investigations because these may
be regarded as “boys’ activities.”
Equity in curriculum design, therefore, is important for ensuring inclusiveness in the classroom. The teaching
materials we use are inclusive when they:

 Include ALL children, including those with diverse backgrounds and abilities;
 Are relevant to the children’s learning needs and abilities, as well as their way of life;
 Are appropriate to the culture;
 Value social diversity (for example, socio-economic diversity; poor families can be very good families for
children; they may come up with creative solutions for problems, and they could be depicted as inventive);

 Are useful for their future life;
 Include males and females in a variety of roles; and
 Use appropriate language that includes all of these aspects of equity. How can you assess whether or not
the materials you are using reflect gender and ethnic equity?
Pointers to assess whether the materials being used reflect gender and ethnic equity:

1) Check the illustrations. Look for stereotypes, that is, images or ideas about people that are widely held and
accepted though they may not necessarily be true (such as men as “breadwinners” and women as “child
care providers”). In the illustrations, are people of one cultural group or men the dominant characters?
Who is doing what? Are children with disabilities passive watchers, or are they involved, such as playing
ball with others? Do they look enthusiastic?

2) Check the story line. How are problems presented, conceived, and resolved in the story? Does the story
line encourage passive acceptance or active resistance by “minority” characters (such as tribal peoples
or persons with disabilities)? Are the successes of girls and women based on their own initiative and
intelligence, or are they due to their “good looks”? Could the same story be told if the actions or roles
given to men and women in the story were reversed?

3) Look at lifestyles. If the illustrations and text attempt to depict another culture, do they simplify or offer
genuine insights into other lifestyles?

4) Look at relationships. Who has the power? Who makes decisions? Do women function in essentially
supportive yet subordinate roles?

5) Note the heroes. Are the heroes usually from a specific cultural group? Are persons with disabilities ever
heroes? Are women ever the heroes? Are poor persons ever heroes?

6) Consider effects on child’s self image. Are there any suggestions that might limit any child’s aspirations?
This might affect children’s perceptions of themselves.What happens to a girl’s self- image when she reads
that boys perform all of the brave and important deeds but girls don’t?6
Council on Interracial Books for Children (1980) Guidelines for Selecting Bias-Free Textbooks and Storybooks, New York.

6
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One way to begin looking at these issues is to use the following checklist to assess your learning materials in
terms of equity and inclusiveness.

Checklist for Assessing Equity in Learning Materials
Criteria

Content
Yes
No

Illustrations
Yes
No

Are the roles of boys and girls balanced (such as doctor, teacher, field
worker, and trader)?
Are the types of activities for boys and girls equal (such as sporting
activities, reading, talking, and working)?
Do both boys and girls have similar behaviours (such as active, helping,
happy, strong, and productive)?
Do girls sometimes take the role of leader?
Are girls shown as confident and able to make decisions?
Do girls act as “intelligent” as the boys?
Are girls included in outside activities as much as boys?
Are girls and boys solving problems in the texts?
Are girls and boys working together in a way appropriate to the culture?
Are the topics interesting to girls?
Are the topics interesting to minority children?
Is there a gender balance in stories about animals?
Are women described in history?
Are women included in literature and art?
Are ethnic minority people included in history, literature, and art?
Does the language include girls (or are terms, such as “he” or “his”,
usually used)?
Is the language appropriate for use in the local community (such as
objects or actions that can readily be recognized)?
Does the language encourage ethnic minority boys and girls to be
interested in the text?
Are the words not discriminating against ethnic minority people?

Books should reflect the diversity of gender roles, racial and cultural backgrounds, individual needs and
abilities, as well as a range of occupations, income levels, ages, and family types (for instance, some single
parent families).
If there is little choice in the books that are available in your school, then we must “correct” what we have and
add details that are missing from the text. Perhaps you, your colleagues, and your children can draw additional
illustrations to add to books to make them more balanced in terms of the roles of women, minority groups,
and others with diverse backgrounds and abilities.

Gender and Teaching
Teachers and schools may unintentionally reinforce gender stereotypes. We may:

 Call on boys to answer questions more often than we call on girls;
 Assign housekeeping tasks to girls and tool-using tasks to boys;
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 Reward boys for right answers and withhold praise from girls;
 Criticize girls for wrong answers;
 Give more responsibilities to boys than girls (such as being the head of the class or head of a group); or
 Make use of textbooks and other learning materials that reinforce harmful gender stereotypes.
Moreover, many teachers may be completely unaware that they treat girls and boys differently. As teachers,
we have a clear responsibility to create opportunities for all children, boys and girls, to learn to the best of
their abilities.
Remember that it is not necessary to oppose ideas that are important to a local culture or community.
However, it is necessary to understand how such ideas influence our teaching practices and the opportunities
for learning that all children should have.

Exercise 23
The objective of the exercise is to sensitise teachers toward gender issues in the classrooms.
Resource material: Hand outs
Duration: 60 minutes

How much we know and understand about our community and the institution working in it is important for
us as teachers or even as social beings. In the table below, write down those jobs that are normally done by
boys and girls in the home or local community (such as fetching water, cooking, looking after other children,
or tending animals) and those jobs that teachers expect children to do in school (such as sweeping the floor
or moving desks). Are the jobs we are giving boys and girls in school the same as those at home or in the
community? Do these jobs reflect traditional beliefs about the roles of men and women? Do they stop girls
from doing activities that they are fully capable of undertaking?

Boys

Girls

Comments

Home or Community
School

Based on your survey, what actions can you and your students take, list them. Facilitator closes the session by
highlighting the need for gender sensitivity in the classrooms.
Learning: Often we do not realise that girls are being marginalised during the classrooms activities and other
teaching learning processes. They also have the right to express and participate. Not acknowledging this right
is a denial to the right itself.

Creating Gender-Sensitive Learning Experiences
“Gender” refers to the social roles that men and women are assigned within a given culture, such as “men
as breadwinners” and “women as child caregivers.” Gender roles are created by society and are learned
from one generation to the next as part of the society’s culture. Gender roles are not static because they
change over time, similar to other cultural traditions and perceptions. Unfortunately, these roles can harm
the learning of our children because they often restrict how girls and boys behave and what they are allowed
to learn.
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If we are to include all children in our inclusive, learning-friendly classrooms, then we need to ask ourselves:
“Do all of my children have the time and energy to complete the tasks I have assigned?” One of the ways
to help answer this question is to conduct a small classroom project on how much work girls and boys do
at home. Ask your children to talk about or write a short story on “What I Do At Home.” You might be
surprised at how much work your children, especially girls, have to do for their families. This helps to Raise
Gender Awareness
Consider some of the following statements. Complete the table and work out what actions might be needed
to improve the situation in your classroom.

Statement

Often Sometimes Never Actions
needed

I examine my learning materials to see if there are positive role models
for girls and boys.
I encourage girls to achieve well in mathematics and science.
I use cooperative learning methods; there is no need for harsh discipline.
Older girls who are achieving well help younger girls with mathematics
and science.
ALL children in my class are given opportunities to express themselves
and achieve success in the core subjects.

To help girls feel more at ease in school and to ensure equal opportunities for them, work with your colleagues
and school administrators to undertake the following actions.

 Both boys and girls from poor families often find little time to do school work, since the family needs
everyone’s help to survive.Try to complete learning activities during school time, and allow a choice when
homework is being given.
Usually teachers speak more to boys than to girls in many primary classrooms. Remember to give time
(“waiting time”) for children to answer your questions. If you do not have a colleague to observe you in the
classroom, you can try a participatory activity with the children to assess whether you treat boys and girls
differently. For instance, ask each child to collect five stones. Ask each child to put one stone to one side of
his or her desk every time you speak to him or her, ask them a question, or allow them to answer. Together
you can assess the pattern of interaction and discuss why this might be happening. What other strategies can
you use to treat children more equally? What skills will the children need to learn so that they can participate
equally? All of these components will strengthen your ability to create a learning-friendly environment for boys
and girls. We may need to use single sex groupings for some practical activities so that girls can develop their
confidence and not be dominated by boys. Later, mixed sex groups would be appropriate so that girls and boys
learn to cooperate together.
Many of the above activities will need the support of parents or other caregivers. For this reason, these issues
should be discussed at school committee meetings, and a practical action plan should be developed. It will help
all teachers if school policies on such matters as discipline and gender bias are discussed and agreed upon by
all teachers and parents.

Active and Participatory Learning
Inside and outside the classroom, children are learning all the time. They should be active in their learning
in order to practice what they have learned and gain competence. They should also be encouraged to
work with ALL of the other children in their class, including those with diverse backgrounds and abilities.
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Cooperation encourages understanding and acceptance. Pair and small group work allow better participation
and interaction amongst children and help to build independence as well as the ability to work constructively
with others.

Games for Learning
Children love to play games and, given the opportunity, they will make up rules for new games. In these
games, they may use balls, bottle caps, stones, string, leaves, or other materials. Games that involve role-playing,
problem solving, or use of specific skills and information are good ways to get children interested in what they
are learning.
Games can incorporate active learning which can improve the children’s communication skills as well as their
skills in analysis and decision-making. Examples of such games, as five questions (where children try to guess
what an object is by asking only five questions).You and your students can design the materials for many games,
and you can adapt the same game for different purposes and different grades.

Learning Games
Can you and your students create learning activities based on simple games? Some ideas!

 Observe or discuss with your students what games they play outside. What rules do they use for keeping
score? Do they sing songs or use rhymes? Are there different games for girls and boys? Why?

 Ask children to develop a book of games from which other children can learn. Can children research
games that their older family members may have played when they were at school, or those that are a
part of the local culture or cultures?

 Connect any of these games or activities to a topic that you teach, for example, mathematics.
Here are some more ways to increase motivation:

 Use concrete examples from the local area that are meaningful to boys and girls as well as children with
diverse backgrounds and abilities.

 Provide opportunities for these children to use what they have learned in their daily activities, such as
collecting wood, collecting water or collecting and preserving fruits.

 Use a variety of teaching methods that are interesting and involve children’s active participation in learning.

Making Mathematics, Science, and Language Meaningful for All
Mathematics, science, and language (reading and writing) are the core subjects in most of our schools. They
are also the most challenging for children. In all of these subjects, children learn abstract concepts that may be
difficult for them to understand, unless your children can link these abstract concepts to what they do in their
daily lives. Once they make this connection and can understand an abstract concept, they can start applying
it through one or several important skills. The following sections will give you some ideas about how you can
make these subjects more learning-friendly for all of your students and more fun for you to teach.
Learning-Friendly Mathematics.We use mathematics when we guess how long it will take us to walk home.We
use mathematics to estimate how much water will fill a bucket, and how much three kilograms of potatoes will
cost at the market. We use mathematics when we are selling fish at the side of the road. We use mathematics
when we dance (numbers of steps), when we play music, and when we sing (use of rhythm and time).
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In school, however, mathematics often seems to be unrelated to the activities we do every day. If we try, we
can help children make the connections between mathematical skills, mathematical concepts and thinking,
and the mathematics of daily life, such as that which is used at the market. For instance, role-playing, where
children pretend to go to the market, can be fun and meaningful for children in learning mathematics. It is also
an opportunity for children to develop confidence when speaking in front of a class.

Build Basic Skills Using Concrete Objects
Young children can more easily understand addition, subtraction, multiplication, and division when they use objects,
such as small stones, dried beans, shells, thin sticks, or fruit seeds.These objects can help make mathematics something
that students can see or feel (for instance, for those children with visual impairments), not just think about.
When children see or touch and then move the objects themselves, they experience the processes physically,
step-by-step, as well as mentally.Visual learners and those who learn by touch can benefit greatly by using such
practical materials.
Remember, though, that girls may have less experience in using certain materials than boys, such as materials
that are heavy. Make sure that boys and girls play with soft and hard materials (such as cloth and stone) as well
as those that are lightweight or heavy. Girls and boys should be encouraged to participate in all activities so
that they gain confidence in using their knowledge and skills.They will also improve their abilities to work with
others who are different from themselves.
Use Objects with Different Shapes as differently shaped objects help children understand volume, dimension,
and geometry.These objects can include cubes, pyramids, rectangular blocks, cylinders, and other shapes carved
from wood or made by folding thick paper. Ask groups of children to explore the school and its environment
to discover the range of shapes that are used in everyday life.
For example, a tin can is a cylinder, a brick has rectangular sides, triangles make the shape of roof supports, etc.
Use Different Teaching Methods: DO, TALK, and RECORD
In developing their mathematical skills, children need to be involved in doing practical activities; they need to
learn how to talk about mathematics; and they need to record (write down) how they have tried to solve
mathematical problems.

Linking Mathematics to Daily Life
By making mathematics practical, you enable children to draw connections between simple operations and
more complex ones. Focus on mathematical functions in daily life, such as calculating time and distance for
travel from home to school, estimating the amount of space needed for a sports field, and estimating the cost
of vegetables bought at the market. Because they are practical tasks, and because they focus on elements that
are familiar to students, such problems develop mathematics skills using real objects, not just abstract ones.
Children can further build their understanding of mathematical concepts when they use language to describe
the ways that they are applying mathematics. Give girls and boys frequent opportunities to write down or
describe verbally, in their own words, each step in their solutions, and what each step means. As in other
subjects, you need to observe children working, and talk with them about how they found their answers. You
need to be patient and try different methods if a child is having difficulties.
You can help children with different learning styles and different learning needs by basing their mathematical
understanding on a range of different activities, such as those they do regularly during the day. You can help
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them by using concrete objects and by describing mathematical concepts verbally, visually, and through touch.
Consequently, we are ensuring that learning mathematics is meaningful for ALL children.
Toolkit for Creating Inclusive, Learning-Friendly Environments 65 Action Activity: Mathematics and
the Community

Mathematics and Health
There are many opportunities for children to learn about their health and development through practical
mathematical activities.
Children can measure their height and weight.These measurements are recorded on graphs for all the children
and updated frequently.
Analyze the way you teach mathematics by filling in the following table.

Methods/activities

I often do Not very often What I need to do

Encourage boys and girls to use practical materials.
Link mathematical questions to health or community activities.
Use a mathematics learning corner.
Check learning materials for gender bias.

Learning-Friendly Science
When we study science, we explore the smallest building blocks of matter and life, such as atoms, as well as the
farthest reaches of space.The difficulty is that we know that atoms and galaxies exist. However, we— including
our children—don’t see them every day, and we don’t think about them regularly. We also do not talk about
them on a daily basis. Consequently, to make science learning-friendly, we need to strike a balance between
what is real (what we regularly see, touch, or smell) and what is known (abstract things, such as atoms and
galaxies). By starting with what is real and linking science to what children see or do every day, children can
develop better communication skills. They can more easily talk about science and “real life.” They can then
work towards understanding and talking about ideas or concepts that are more abstract scientifically.
As in mathematics, science learning can be encouraged through concrete activities about such topics as: plants
and animals, the human body, water and landforms, natural and man-made environments, sound and music, the
solar system, etc. Moreover, labelling a drawing of a plant is a way of integrating writing and drawing skills, and it
is an excellent form of communication in science. It is also a good step towards labelling other, more abstract,
things like planets or internal organs of the body.
In all of these areas, the key is to discover ways that children can explore their own experiences with these topics.
For example, to learn about sound and music, they can experience pitch and vibration using stringed instruments,
even home-made ones. To learn about the solar system, they can observe the phases of the moon, or they can
chart the movement of the sun by using a stick and measuring the angle of the shadow every hour of the day.
These kinds of concrete experiences can be supported by good introductions to scientific processes. In learning
about science, students can practice their observation and questioning skills, and they can design experiments
to answer their own questions.
Children can be introduced to the roles that science and the scientific method play in society. For example,
when girls and boys experiment with how to dry fruit in a simple solar drier, or to make compost, they are
learning good science while also finding practical solutions to community problems.
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It is important that we as teachers learn important scientific concepts so that we can easily relate our
children’s daily activities to those concepts and help them to learn. For example, classifying is a key
concept in science. Classification of living and non-living things is a good starting point. You can use rocks
and vegetables as practical examples. One model for helping children to understand classification goes
like this.
Steps for Helping Younger Children with Classification:

1) What do I want to classify?
2) What things are alike that I can put into a group?
3) In what ways are these things alike?
4) What other groups can I make? How are the things in each group alike?
5) Does everything fit into a group now?
6) Would it be better to divide any of the groups or to combine them together?
7) Can I draw a diagram to represent how I have classified the objects?

Other Ways of Thinking and Knowing
In many communities and cultures, people have developed other ways of understanding nature and the world
around them. These ways of understanding may be linked to social experiences or observations rather than
scientific experimentation. Some children may become confused because the way that things are explained in
school may be different from the stories that they have heard at home. For example, members of the community
may know special herbs or other means for healing, or they may tell stories that explain the creation of the
land around them that may not agree with the information in our textbooks.Yet, these stories are an important
part of a community’s culture and are taught from one generation to the next.
Inclusive learning means embracing a diversity of ideas as well as a diversity of children and their learning styles.
Children need to understand that there are many different ways to explain objects or events, and we are willing
to accept different explanations without judgement. Young learners may have already learned stories, sayings,
and even special ways of knowing and healing. As teachers, we need to find ways to respect these ways of
thinking, while helping learners to gain an understanding of science as a specific form of knowledge.

Science and Daily Life
Identify some of the ways that scientific knowledge can contribute to our understanding of the ways we live
our lives. For example, water is a topic that can be explored in many ways, and it is vital for every person’s life.
By studying water, we can integrate different forms of scientific knowledge as well as link with other subjects,
such as mathematics, language, and social studies. When we boil water to purify it; for instance, we are killing
invisible micro-organisms that were unknown before scientists discovered them. When we use hand pump to
pump water out of a well, we are using a simple machine, the lever, to create a vacuum. When clouds form,
lightning strikes the earth and rain falls, we experience the forces of nature.

Lesson Planning and Teaching
Practical science needs careful planning so that all children can take part in a safe way. Consider some of the
topics within your science curriculum that can relate closely to children’s daily lives.
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When planning lessons, it is important to plan how the children will participate in their learning. Usually, this
depends on the different teaching methods we select. One example of an effective teaching method is: Think Ink,
Pair, and Share. This method encourages participation even among timid students or those who may feel left out.

 Ask children an open question, such as one that asks them to decide on something or express an idea.
 Ask them to THINK about their answer.
 Ask them to exchange their views with a partner (PAIR).
 Ask for volunteers (girls and boys) to SHARE the results of their discussions with the entire class. This
method ensures that all children have the opportunity to answer and discuss their ideas or answers. This
is very important. Ask yourself, “In my classroom, are there children who almost always raise their hands
first to answer my question?” The problem is that as soon as these children’s hands are raised to answer
you, other children stop thinking. They may need a longer amount of time to prepare their answers, or
they assume that other children will answer your question. Moreover, many children are afraid to express
themselves, particularly if their mother tongue is not normally used in the classroom. Sometimes girls are
disadvantaged by the way a teacher asks questions or if he or she usually asks boys to answer questions,
such as those in science or mathematics. Hence, both boys and girls need opportunities to understand a
question and to develop confidence in answering that question. The pair work presented in the teaching
method above allows all children to practice correct vocabulary and to express their views with one
other person. This exchange builds their confidence and encourages their participation in answering your
questions or those asked by their classmates.
Language skills are extremely important because they affect children’s abilities to learn in all other subjects.
Meaningful learning will take place if the language of instruction is meaningful. Sometimes the home (local)
language will need to be used so that all children have access to information, can communicate their ideas, and
can be understood in a meaningful way.
Talking, listening, reading, and writing are skills that need to be used and combined so that children develop
all-round language ability. Two actions that can help you are:

 Creating opportunities for listening and for reading, because learners comprehend information and build
understanding through both ways; and using pair and small group work to help children listen and express
themselves. For instance, ask children to develop short plays. The plays will help them express themselves
in their own language and learn about sequencing in a story (that is, this event happened, and then this
event happened, and then finally this event happened). You can create opportunities for children to listen
by reading stories out loud to the class.You can also invite people from your community to visit the class
and tell about their jobs, their lives, or the history of your area. Be sure to invite older people; they often
have more stories to tell and more time to tell them. When people are invited, prepare the visitor first by
explaining the purpose of his or her visit. Help girls and boys develop their social skills.Who will welcome
the visitor? How do we welcome someone we do not know? How do we talk to an elder? Where will
the visitor sit? How do we thank someone who has helped us? These are also good ways of practicing
communication as well as social skills.

Approaches of Reading
Many parents worry about their child learning to read. This anxiety sometimes puts pressure on children and
may make learning to read a punishment instead of a pleasure. Reading is complicated, and there are many
different ways of helping children to learn to read.
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To teach reading to a variety of learners, with different learning styles and backgrounds teachers should:

 Never separate skills from meaning;
 Remember that readers learn to read and write because they want to communicate;
 Know that learning to read takes place in a supportive environment where children build positive attitudes
about themselves and the language; and

 Read daily to small children to introduce them to reading for information and entertainment, and to show
them that you enjoy reading too.

Other Ways to Support Reading
Children should have appropriate books and articles to read, and these can be available in a special reading and
writing area. If books are not available, you may be able to create your own books that present local stories and folk
tales. (You can also create big books for reading to groups of students.) Other ideas include the following.

 Invite small children to tell stories about their observations of the world around them and about events
in their lives such as holidays or family celebrations. They will learn how to sequence events in a story, as
well as how to change the type of language they use depending on the story’s purpose and its audience. If
they have difficulties in writing, someone (such as an older child or a parent) can write down the story as
the child speaks. The child can then illustrate his or her own story.

 Create a classroom “reading-and-writing” environment by posting charts of alphabets, pictures, word
lists, and other information. These may come from stories, lessons, or the children’s own work. You can
also label different objects around the room. If there is little wall space, you can hang letters, words, and
pictures on a string across the room. If there is a local newspaper, headlines, articles, and pictures can be
displayed to illustrate the different uses of language.

 Mix language practice with other subjects. For instance, when children have developed skills in writing,
they can write descriptions of plants or sources of clean water for science class. Invite them to write story
problems for each other in mathematics, or they can write about how they solved a scientific question.

 Guide older learners in small group discussions, as well as dramatizations of stories from class, to give
them an opportunity to frame ideas in their own language. By role-playing situations from school or
by using puppets to focus on social issues, such as bullying, the children will also be developing their
“emotional well- being” and how to handle difficult situations well.

 Give all learners the opportunity to write, to share their writing out aloud, and to talk about their writing.
All writers benefit from reading their work to themselves while they are working on it as well as to others.
Working in “writing pairs” can help your students to try out ideas and decide on the best vocabulary to be
used. All except the earliest writers (young children who are just starting to write) can benefit from peer
editing groups in which they read their work, share constructive criticism, and plan revisions.

Tips for Teaching Writing
Teaching writing is important, but it is also difficult. If you give your children the chance to write often, and
the chance to revise and refine their writing, you will be building the foundation for successful writing. Above
all, make writing meaningful! Young writers, both girls and boys, can express themselves about topics that are
important to them. These can include their families, special events in the community, topics in social studies,
and so forth.
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Children’s writing should have a specific purpose and an audience. Children often are writing just for the
teacher, but in life we use writing for many different types of audiences. We need to alter our writing style to
suit the purpose and the audience; for example, a list, a letter, or a note for ourselves; or a poster or a story
for younger children. This is meaningful writing. Here are a few other tips:
Invite young writers to write freely without worrying about correctness. Children who are just learning to
write can build language structures and expression even if they use imaginary spellings and strange punctuation.
Imagined or made up spelling is a normal part of writing development. The child is “hearing” and trying to
decide on what the word could look like. They need to use their own strategies first. Children need to try and
work out spellings on their own. At the same time, they should be learning how to memorize and how to use
a dictionary.
Words should be learned in context either with a picture of the word, such as a “house or ball,”’ or using the
word within a phrase like “the yellow house” or “the purple ball.”
You can teach young children to spell in many ways, such as spelling out loud, spelling games, and crossword
puzzles. However, when they write and become too concerned with correct spelling and punctuation, they
may have difficulty building a deeper relationship with the language. Rather than correcting spelling, you need
to be observing and writing down children’s writing problems. You can then diagnose their difficulties and
provide them with specific support in that area, such as how to use adjectives effectively or create meaningful
comparisons (analogies).
The goal of writing is to communicate an idea well so that everyone understands it. The central rule for
teachers of writing is to create opportunities for meaningful communication, such as the following.

 Invite young learners to dictate stories to a “scribe” who could be you, the teacher, a volunteer from the
community, or an older student. (Remind the learner to be patient and speak slowly to the person who
is writing.) The young storytellers can then illustrate their stories. This exercise builds a bridge between
speaking and writing. This is also an activity we can use to help children who can see to learn about those
who cannot see.

 Ask young learners to write about their lives and experiences.Whether it’s a visit to their grandparents or
any other experience outside the classroom, young writers write best when they write about something
they know well.

 Conduct short writing periods. For children under the ages of 8 or 9, they may become very tired holding
a pencil or piece of chalk to make the letters, while they are also trying to focus on the message they
want to communicate. Writing often, for brief periods, is much more effective than trying to write for a
long period of time.

 Encourage young writers to keep journals or diaries to help them structure their thoughts. Journal writing
is important because it’s not public. For the writer, it can be a chance to write in a very free way. For this
reason, if you are planning to collect and review children’s journals, you tell them so in advance.

 Give writers the chance to revise their writing. Professional writers may spend up to 85 percent of
their time revising their first drafts. In classroom writing assignments, it’s important to encourage
students to write freely and in their own words. They should try to cover all of their thoughts on a
topic. (Revision is more important for students over the ages of 8 or 9 who have begun to write more
naturally to express themselves.) Give comments on their ideas and the sequence of their story. Show
them how to use a dictionary so that they can learn to correct their own spelling or perhaps with a
spelling partner.
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 Allow opportunities for every imaginable kind of writing. When older learners write about how they
solved a mathematics or science problem, or about how the weather affects the lives of their family
members, they are using writing as an effective tool.

 Publish writing to make it meaningful. Girls’ and boys’ writing can be “published” on classroom walls
or made into simple books. It can also be shared with learners in other classes, with families and the
community, and with friends. When learners write letters to a community leader or a visitor—whether
to ask questions, offer opinions, or simply express appreciation for a visit—they have the opportunity to
write about things that are important to them and that have a real purpose and an audience. Reflection
Activity: Teaching Language Meaningfully Think about your current teaching practices and your children.

 Which ways of using language receive minimal attention in your classes? How can you improve this situation?
 Do you give opportunities for children to talk together in pairs and discuss in groups of four?
 How can you make learning and using language more interesting, relevant and meaningful?

Lesson Planning for Better Teaching Learning Experience
The teachers must plan how to communicate the information in the textbook in a manner that the learners will
understand. For the inclusive classroom, this planning is not a luxury but a necessity because we must consider
the needs of children with diverse backgrounds and abilities.The knowledge and understanding of the following
are vital to teaching an inclusive classroom:

 The topic to be taught
 The objectives of teaching the selected topic
 Methods to be used for teaching
 Learners’ previous knowledge towards the topic
 Selection of activities for the learners (maximum suitability)
 Instructions to be used in the classroom
 Ensuring feedback
Planning the classroom discussions and activity in advance is always important as when we start planning, we
mark the objectives to be achieved, consider the available resources and we not only think of the previous
learning of the learners but also of the experiences we had in similar classroom situations.

Lesson Plan Outline
Subject:
Class:

Number of Children:

Date:

Duration:

Learning Objectives
What do you want the children to learn in this lesson?
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Think about the knowledge, skills and attitudes you want them to learn. Choose two or three to focus on, in
one lesson.

Resources
What resources do you need for the lesson? What materials do the children need? How can the children help
to obtain resources?

Children with Special Needs
Are there children in the group who will need extra help?
What kind of support will you need to provide to these children? Do you need to help them on an
individual basis?
Do you need to make sure that they are sitting in an appropriate place in the classroom? (Often it helps to
have children who need extra help at the front of the room where you can easily help them, especially if your
classroom is crowded.)
Tell the children what you want them to learn in this lesson. Think about how you will start the lesson.
Remember to review briefly what the children learned in the previous lesson. Try starting with a problem
for the children to solve, with an open-ended question, or with a picture to discuss that can lead on to your
main activities.

Main Activities
 What do you want the children to do in the main part of the lesson? Make sure that your tasks ensure
that the children will reach the learning objectives.

 Try to include a variety of activities; for example, try asking the children to work in pairs or small groups.
 Decide how you will introduce and explain the tasks.
 Decide how you will spend your time when the children are working on a task. This is often a good time
to support children who need extra help.

Conclusion
Choose an activity or discussion at the end of the lesson that reinforces the learning objectives. Ask the
children what they have learned.

Exercise 24
Objective of the exercise is: To help the teacher realize and acknowledge that the classrooms/he
is teaching in, has many resources that can be used to improve the teaching learning experience of all
the children.
Material required: Flip charts and markers, some low cost teaching learning material, a display board made
of thermacol/pocket book holder for class library
Time required: 60 minutes
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For the Facilitator
The facilitator starts the session by asking teachers about their classrooms and what resources are needed
in a classroom and why, next the facilitator asks the teachers to map what resources are available in their
classrooms. Facilitator steer’s the discussion towards improving the classroom environment by adding more
resources to it. The facilitator shares that Classroom resources can be a display board, a learning corner,
teaching Learning materials, library corners.
The facilitator may use the table below as a starting point for resource mapping and how this helps children
and teachers both and what is the role that can be played by children and teachers in creating resource
rich environment.
Facilitator asks teachers to visualize their own classrooms and identify what resources are available as well
as what you and your students may be able to make during this school term or year. Given below is an
indicative checklist:

Classroom resources

What How will children
What resources are
needed, and where help can use or learn from
can they be obtained? we get? these resources?

Display board for children’s work
Learning corner or basket for mathematics and science
Language area for storytelling
Small class library containing books or
other materials made by children

Once this mapping is over facilitator concludes session by articulating the many possibilities available to
the teacher.
Learning: Understanding the need for creating a resource rich environment that may help the teacher
and children

Exercise 25
The objective of the exercise is to make the teachers aware of various aspects of lesson planning.
Material Required: Handouts
Duration: 60 minutes

For the Facilitator
Importance of planning in daily life situation (e.g. for any ‘important’ day, organizing a function and so on) should
be discussed with teachers. Further the possible consequences of going unprepared to an important work
should be discussed. Then the discussions need to be directed towards planning and preparing for a class.

For the Teachers
Planning a lesson plan and applying it to a class both are important but if we do not assess whether we have
achieved the set goals or not, these may turn less fruitful. We need to reflect upon our experience with the
lesson plan so that we can use that knowledge for gradual improvement in our teaching learning experiences.
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Self-Reflection After You Have Taught the Lesson
Use this space to write a quick note for yourself on how the lesson went and how you could improve it the
next time. Did the children achieve the objectives? Were all of the children involved? What could you do
differently next time?

Date

Resources Used:
Learning Objectives:

Lesson presentation and organization of activities:

Were the objectives of the lesson plan achieved:

What went well:

What could be improved and how:

Learning: Each and every learner is important.They are equal yet may need special attention and motivation
to perform at par with the other learners of the class. Planning a lesson is helpful in addressing the idea of
heterogeneity of the class.

Observing the Surrounding Through the Experiences of the Individuals
Material to be Read Before the Exercise: Field visits give an opportunity to the learners to explore and
learn outside the classroom. Field visit may be organised to the place created by the nature or the man made
places. Man made places may include different institutions or various resources that we create to benefit the
society such as water supply centre, daily market, storage houses, community centre and so on. The idea is to
provide the learners better opportunities to explore, know, understand and learn. Such exposure prepares
them for the future life. Organising field visits need a lot of preparation and time but guiding the learners to
observe their surrounding and learn from it can really prove vital. From home to the school, learners see a
range of things daily. Every day the learners see various objects, different plants, different organisms (from
insects to higher organisms), different machines and so on.Teachers may guide the learners to observe carefully
and have questions about them. Such experiences may lay the foundation of great teaching learning experiences
for the teachers and the learners.

Approaches to Group Work
Effective teaching means combining different teaching and learning approaches.This provides for children’s individual
needs and makes the classroom a lively, challenging, and friendly place.You can use four possible approaches.

1) Direct teaching to the entire class: This approach works especially well for introducing topics,
provided that you prepare questions in advance to ask children at different grade levels and different
abilities. You can use whole class teaching for telling a story or making up a story together with children,
for writing a song or poem, for problem-solving games, or for doing a survey. Since every class has children
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at different developmental stages, you have to choose and adjust the content to make it suitable for all of
the grades and abilities you are teaching.
To encourage ALL children to participate in all learning activities, we may have to provide different tasks
for different groups of children. For example, you can give story-writing to one group, completion of
sentences to another, and model-making to yet another. It is also possible to give the same task to all of the
students, but you should expect different results. Remember: No two children, or groups of children, are
the same. All classrooms are diverse. For instance, for the same task, one group of children can produce a
story, another may prepare list of corrected sentences, and yet another -a model or poster.

2) Direct teaching to a group of one grade (especially in multigrade settings). While
you are teaching one group, the other groups do their own work. Peer teaching can be especially useful
here when children are confident. At first, groups will not have developed the skills to be able to work
consistently without guidance. But with practice and specific skills-based activities, they can learn to
work cooperatively.

3) Individual teaching is when you work with a child on a one-to-one basis. This may be to help a child
who has fallen behind because of absence, who has learning difficulties, or who is new to the class. You
may also need individual teaching to assist “gifted” children and encourage them to do tasks that are more
challenging. However, you need to keep individual teaching brief during lesson time so that you can teach
the majority of children in the class.

4) Small group teaching is when you divide your whole class into small groups for learning.This is a very
effective strategy, but you need to be well organized and well prepared. It can be time consuming in terms
of preparation, and children also have to be prepared to work together. However, this is a very effective
way of meeting the needs of diverse classes.
Prepare materials to facilitate group work: Remember that games, work-cards, and other
materials, though they may be time-consuming to make, can be used over and over again. They can be
exchanged or copied during school cluster meetings. Don’t forget that your children can help you to make
these materials, which will reduce your workload while giving them a valuable learning opportunity and
greater self-esteem.
Think about your classroom layout: How best can the furniture be arranged quickly and easily for
effective group work? Children will have to learn to organize and re-organize the classroom depending on the
activity. Work with them to decide the best classroom arrangement for everyone.
Make sure routines are firmly established: Children need a clear understanding of how to move to a
group, how to get started, what to do when they have finished their task, etc. Develop routines as early as possible.
ALL children should be given the responsibility of leading groups: Group leaders have a key
role to play in helping the teacher, such as passing on instructions, distributing materials, leading the group
through the activity, and reporting back to the teacher.

Cooperative Learning
Cooperative learning occurs when children share responsibility and resources, as well as when they work
toward common goals. The development of cooperative group skills involves time, practice, and reinforcement
of appropriate behaviours.The teacher plays an important role in establishing a supportive environment, one in
which children feel they can take risks, and an environment where all children’s opinions are valued.
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Cooperative group work can help all learners by increasing their understanding and promoting enjoyment
and positive attitudes towards work and about themselves. But in order for ALL children to benefit from
cooperative group activities, they need opportunities to develop a variety of skills and roles. For example, many
girls may need experience as presenters, and many boys may need experience as scribes (note takers). ALL
children need to develop positive speaking and active listening skills.
Some children may not have learned how to value the ideas of others. This can be particularly obvious when
children work in mixed groups. Girls will often accept the ideas of boys in order to avoid conflict. Many boys
tend to dismiss or ridicule the ideas of girls.This same situation can occur among children who are from minority
groups or do not speak the language of instruction well. They will tend to follow the larger group of children.
If some children continually dominate discussion time, other children miss out on opportunities to express
their ideas and clarify their opinions. How can children with diverse backgrounds and abilities become confident
in asserting their ideas? In some cases, it may be necessary to have single groups of children (for instance, same
sex groups) at first so that skills and confidence are developed. These groups can then be mixed later on as
children develop their communication and interpersonal skills.
In some cultures, people believe that real learning comes only from the teacher. Hence, they do not see the
value or the benefits of working in cooperative groups. While this belief should be acknowledged, the skills
children develop through cooperative learning will be useful to them regardless of their different backgrounds.
It is important to inform parents of changes in teaching and learning approaches. They can also help with
producing visual aids or games, for example, so that they understand what the teacher is trying to do.
Cooperative skills can be most effectively developed within meaningful contexts. Activities that are openended and require divergent thinking (such as problem-solving tasks) are particularly suitable for developing
cooperative group skills.

Interpersonal Skills for Learning
Building group spirit leads to the success of the whole class. Competitions that divide girls from boys, segregate
children with diverse backgrounds and abilities, or promote favouritism hinder the learning of ALL children.
As a teacher, you can help children to think of themselves as a learning team or a learning community
in which the success of one child helps everyone to succeed.
Effective communication involves listening, speaking, and taking turns. These are skills needed for cooperative
group work and skills for democratic citizenship. A good teacher manages communication to be sure that no
child or small group of children always answer all the questions or dominates the discussion.
Active listening, in which children take responsibility for hearing and understanding what each other says, is
a vital part of the learning environment. Clear speaking is equally important, as well as stating thoughts and
feelings without interfering with the rights of others. Accepting and using the local language in class will also
help all children to participate.

In Summary
 Cooperation enables learners to work together, as well as share responsibilities, materials, roles, and
learning opportunities.

 Small groups of children can divide roles and share responsibilities. In a science activity, one child might
weigh different materials, while another might record results. Halfway through the activity, the children
might exchange roles. Cooperation must be practiced if groups of children are to work independently.
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 Problem-solving and negotiation help learners resolve conflicts and make decisions. Children have
to learn and practice conflict management skills that are based on good communication skills and
patient attitudes.

 To learn how to think, children need to be encouraged to agree upon goals, to assess alternatives, to make
decisions and support them, and to follow through to learn the outcomes of their choices. All of these
processes depend on group-spirit, communication, and cooperation.

Establishing Ground Rules for Group Work
Guidelines for participation can help you to organize discussion sessions with your children. These guidelines
provide the basis for open, respectful dialogue and allow all children to participate. The best way to create
ground rules is to allow the children to generate a list.

1) Listen actively, respect others when they are talking, but participate fully.
2) Speak from your own experience (“I” instead of “they”).
3) Do not make personal attacks; focus on ideas, not the person. It is also important to set a ground rule for
how participation will be managed. For instance, so that everyone has a chance to speak, the group can
use a “magic microphone.” This can be a shell or stone or can be made with paper folding technique that
is passed around, and when someone receives the magic microphone it is their turn to speak if they want.
If they would prefer to “pass,” then they pass the shell onto the next person. This can reduce domination
by one or two confident speakers.
Re-visit the ground rules occasionally and, if time allows, ask whether the children would like to add any new
rules or change old ones.

Assessing Interpersonal Skills
Observation is a key skill for assessing interpersonal skills. Try to analyze the way one particular group works.
Based on your observations, you can provide extra activities for some children in order to develop a particular
skill that is necessary for group work.

Managing Peer Learning
Peer Tutoring
Peer tutoring, also known as peer teaching and child-to-child learning, occurs when more able or older children
finish their own work and then they help younger or other learners. Alternatively, a special time each day may be
set aside for children to help each other to learn mathematics or language, either one-on-one or in small groups.
Peer tutoring is very a worthwhile educational technique because it helps to meet the individual needs of
children. It also promotes a cooperative, rather than a competitive, approach to learning. Mutual respect and
understanding are built between the children who are working together.The child “tutor” takes pride in teaching,
while he or she also learns from the experience. It also helps to solidify what they have learned, and they benefit
greatly from being given responsibilities in the classroom. When they are learning with their “peer tutor,” the
learners also develop a better ability to listen, to concentrate, and to understand what is being learned in a
meaningful way. Children’s explanations to each other can sometimes succeed where the teacher has failed.
Children look at problems in a different way than adults, and they use language that is more learner-friendly.
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Peer Teaching in Reading
In reading, peer teaching often is used to help slower readers or to provide extra reading for all of the younger
children in the class.

 It can have a positive effect, both educationally and socially, on the child teacher or tutor and the child learner.
 It can be a very practical way of bringing individual help to reading.
 Also, perhaps surprisingly, the child tutor’s reading level often improves!
 The amount of time the younger child is actively involved in reading is increased by using this technique.
The younger or weaker reader benefits greatly from the undivided attention of the other. The teacher
often does not have enough time to give this kind of individual help to every child.
However, it is necessary to explain carefully to the child tutor exactly what you want him or her to do. Tutors
must understand what you expect of them. They should work with the youngster in a quiet, friendly, and
supportive way. Impatience should be avoided. Here is an example of a peer-teaching technique in reading.
The paired reading technique. This technique is based on reading that:

1) Alternates between joint reading aloud by both tutor and learner, and independent reading by the learner; and
2) Uses positive comments to promote correct, independent reading.

The Child Tutor is Trained
 To introduce the book in an encouraging way;
 To delay correction of errors until the learner has tried to correct them by himself or herself;
 To discuss the passage after it has been read; and
 To check up on his or her own performance as a teacher, and on the progress of the learner, by completing
report cards and check-lists.

Self-Directed Learning
Self-directed learning is important because children need to learn independently of the teacher.This allows both
the student and teacher to make the best use of the time available. Here are some ideas to help you increase
independent learning in your classroom.

 You can ask children to learn part of a lesson from the textbook or prepare for a new lesson.
 They can undertake a survey so that they have their own data to work on during a lesson.
 You can give children in higher grades practical exercises to develop new concepts and introduce
new content.

 You can use the child-to-child approach to get children planning and taking action to improve health or
other areas.You can then evaluate their action afterwards.
The purpose of using different teaching approaches and groupings— like peer tutoring and self-directed
learning—is to shift the focus of learning from being teacher-directed towards being learner-centred.
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This promotes the development of children as independent, self-directed learners and releases the teacher to
attend to the needs of individual children and groups.

Planning for Differentiation
Differentiation is simply attending to the learning needs of a particular child or small group of children, rather
than the more typical pattern of teaching the entire class as though all the children were alike. Here are some
of the fundamental principles that support differentiation.

 A differentiated classroom is flexible: Teachers and children understand that materials, ways of
grouping children, ways of assessing learning, and other classroom elements are tools that can be used in
a variety of ways to promote individual and whole-class success.

 Differentiation of instruction comes from effective and ongoing assessment of the
needs of learners: In a differentiated classroom, student differences are expected, appreciated, and
recorded as a basis for planning lessons.This principle also reminds us of the close connection that should
exist between assessment and instruction.We can teach more effectively if we are aware of our children’s
learning needs and interests. In a differentiated classroom, a teacher sees everything a child says or creates
as useful information for understanding the learner and for planning lessons for that learner.

 All children have appropriate work: In differentiated classrooms, the teacher’s goal is for each child
to feel challenged most of the time, and each child finds his or her work interesting for most of the time.

 Teachers and children are collaborators in learning: The teacher assesses learning needs,
facilitates learning, and plans an effective curriculum. In differentiated classrooms, teachers study their
children and continually involve them in decision-making about the classroom.As a result, children become
more independent learners.

What can be Differentiated?
Content: Content consists of facts, concepts, generalizations or principles, attitudes, and skills related to the
subject and topic being studied. Content includes what the teacher plans for children to learn, as well as how
the child actually learns the desired knowledge, understanding, and skills. In a differentiated classroom, essential
facts, materials to be understood, and skills remain constant for all learners.
What is most likely to change in a differentiated classroom is how children gain access to core learning. Some
of the ways a teacher might differentiate access to content include the following:

 Using objects with some learners to help children understand a new mathematical or scientific concept;
 Using texts at more than one reading level;
 Using a variety of reading-partner arrangements to support and challenge children who are working with
text materials;

 Re-teaching children who need another demonstration; and
 Using texts, tape recorders, posters, and videos as ways of conveying key concepts to different learners.
Activity: An effective activity involves children in using an essential skill to understand a key idea, and the
activity has a specific learning goal. For example, you can differentiate an activity by providing various options
at differing levels of difficulty (such as option 1 is easy, option 2 is somewhat difficult, or option 3 is very
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difficult).You can also differentiate an activity by providing various options that are based on children’s different
interests.You can offer different amounts of teacher and student support for each activity.
Products: You can also differentiate products. Products are items a child can use to show what he or she
has learned and understands. For instance, a product can be a portfolio of children’s work, an exhibition of
children work, project work or a challenging paper-and- pencil test. A good product causes children to rethink
what they have learned, apply what they can do, and extend their understanding and skills. Among the ways to
differentiate products are the following.

 Allow children to help design products around essential learning goals.
 Encourage children to express what they have learned in different ways.
 Allow for varied working arrangements (for example, working alone or as part of a team to complete
the product).

 Provide or encourage use of varied types of resources in preparing products.
 Use a wide variety of assessment methods.

Managing an Active and Inclusive Classroom
First of all we need to believe that an inclusive classroom needs a better planning and management of time
and resources.To have better understanding of managing an active and inclusive classroom, here are given brief
explanations for the terms that are helpful in performing the activity given after it.
Planning: Create a weekly plan scheduling classroom activities. Indicate whether children will be working
independently, in groups, or as a whole class.
Preparing: Prepare for each classroom activity by reviewing your teaching Module or outlining a lesson plan.
Check to make sure that ALL children can participate in the learning activities.
Gathering resources: Collect or create the resources that are needed for the activity. These could be
stones or sticks for use as mathematics objects, seashells for use in an art activity, or beans to be sprouted in
science to study plant growth.
Connecting learners to activities: Whether the learning activity is a whole-class discussion or projects
pursued by groups, you can introduce it to your class through direct instruction.
Connecting learners to each other: Take advantage of the ways children can help each other learn in
pairs and groups. Promote peer tutoring whenever possible.
Guiding and observing: When children are working on activities or projects (whether on their own,
in pairs, or in groups), move throughout the classroom. Make yourself available for answering questions and
guiding learners in overcoming obstacles. Use this time also for assessment; for instance, assess how well
children are concentrating and the ways that they are interacting.
Focuses on participation: All of these methods and ideas help create opportunities for active learning
for all. For instance, in these classrooms girls are not dominated by boys, younger children are not dominated
by older children, and children with diverse backgrounds and abilities are not ignored nor left out of any activity
or learning opportunity.
Note: These are neither the only and nor the final explanations. To develop better understanding each
explanation may be discussed with the group.
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Diversity and Disability
When we are creating inclusive classrooms and are trying to include children with a range of abilities, we need
strategies to help these children learn to their fullest. Some of these strategies include the following.

 Sequence. Break down tasks and give step-by-step prompts or instructions.
 Repetition and feedback. Use daily testing of skills, repeated practice, and daily feedback.
 Start small and build. Break down a targeted skill into smaller units or behaviours, and then build the parts
into a whole.

 Reduce difficulty. Sequence tasks from easy to difficult and only provide necessary hints.
 Questioning. Ask process-related questions (“how to”) or content- related questions (“what is”).
 Graphics. Emphasize pictures or other pictorial representations.
 Group instruction. Provide instruction or guidance for small groups of students.
 Supplement teacher and peer involvement.
In addition, you can encourage other children to take responsibility for classmates with disabilities by pairing
each child who has a disability with a child without a disability. Ask the partner to help with important activities;
for example, assisting the child with a disability to get where he or she wants to go, such as the library, latrine,
and so on, as well as assisting them on field trips or during team games. Explain to the partners that they might
sometimes need to protect a child with a disability from physical or verbal harm, and tell them how best to
do this.
Talk to your children about different disabilities especially ones that they may see in children at school or in the
community. One way of doing this is to ask an adult with a disability to visit your class and talk with your children.
Explain to the children that disabilities are caused by diseases, accidents, or genes. For example, you can explain
that an infection in the eye or ear can cause difficulty with seeing or hearing.
To help children without a disability accept children with disabilities, tell those stories describing what people
with disabilities can do:

Children Who Have Difficulty Seeing
Identifying Children Who Cannot See Well
Some children cannot see as well as others. If this is discovered early, we can do a lot to overcome the problem.
Moreover, children who suffer the most may be those with diverse backgrounds and abilities, because their
inability to see well may antagonize their already difficult situation of being set apart. They are at even greater
risk of teasing, harassment, and bullying. Hence, it is very important to find out if children can see well while they
are still young. There are different ways of doing this. Other children can help to find out whether a child sees
properly and learn to help them. Some of the signs of a child who may not be seeing well are when the child:

 Bumps into things easily;
 Has difficulty in reading objects that are close by or far away;
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 Has difficulty writing in straight lines;
 Has difficulty threading needles;
 Holds books very close to his or her face when reading and may have tears;
 May complain of headaches or itchy eyes;
 Fails to catch balls when playing;
 Wears clothes inside out;
 Arranges items incorrectly; or
 Brings the wrong objects when asked to bring something.
 Checking Children’s Eyesight Identifying as early as possible children who cannot see is vitally important
for helping them to learn and stay in school.
This section on “Children Who Have Difficulty Seeing” was adapted from:
Baily D, Hawes H and Bonati B. (1994) Child-to-Child: A Resource Book. Part 2:The Child-to- Child Activity Sheets.
London:The Child-to-Child Trust.

Developing a Simple Eye Chart
Step 1:	Make a stencil containing six “E” shapes, one that is 6 cm in height, and the others that are 4.5
cm, 3 cm, 1.5 cm, 0.5 cm, and 0.25 cm. It is very important to give each letter the correct shape.
Each “leg” of the “E” should be the same size, and each space between the legs of the “E” should
be the same size.
Step 2:	Using the stencil or stencils, ask each child to make an “E” shape of the right measurement and to
colour it black.
Step 3:	Glue each ‘E” onto a large white wooden board or a sheet of heavy cardboard.The chart should look
like the chart below.
Step 4:	Let the children test each other. Hang the chart where the light is good. Make a line on the ground
six metres from the chart.The child being tested stands behind this line and holds a large cardboard
“E.” Test each eye separately while the other eye is carefully covered. Another child points to the
shapes on the chart. The child should point to the larger letters first and then to smaller and
smaller letters. The child being tested must hold up his “E” in the same direction as the one being
pointed to by his friend.
Step 5:	When the children know how to give the test, help them to think of ways to give the test to young
children, especially those who will soon be going to school. At school, the children in higher grades
can test the sight of those in the lower grades. Also, consult local health workers and eye specialists
to see if a similar vision testing activity can be developed to fit your local language and culture.
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Children Who Have Difficulty Hearing or Speaking
Children who have difficulty hearing or speaking often do not communicate, or they communicate poorly. This
is because although we use different ways to communicate, we use hearing and speaking most often.

Identifying Children Who Cannot Hear Well
Some of the signs that can tell us if a young child is having difficulty hearing include the following:

 The child does not notice voices or noises if he or she does not see where they are coming from.
 The child is disobedient or is the last person to obey a request.
 The child’s ears are infected or liquid or pus is coming out.
 The child watches people’s lips when they are talking.
 The child turns his or her head in one direction in order to hear.
 The child speaks rather loudly and not very clearly.
 Sometimes the child appears to be quiet and perhaps rude and prefers to be alone.
 The child may not do as well at school as he or she should.
 Communicating with a Child Who Has Difficulty Hearing .Some children who are born without hearing
may not learn to speak. They should be taught other ways to express their thoughts, needs, and feelings,
such as artistically or through movement and gestures.
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If there is a child in your class who cannot hear or speak, use different communication methods with this child,
such as speaking; hand, face, or body movements; or writing. Teach the other children to use different ways to
communicate with the child.
Before speaking to the child, get the child’s attention, so he or she will know that you are speaking. Make sure
that the child can see you clearly. Stand in the light so that it falls on your face.
Children who have difficulty hearing or speaking are sometimes irritable. They may pay attention, or they may
not listen carefully to what is being said. Observe them carefully. If they do not pay attention, find ways to make
them interested in what you are saying. For example, seat yourself and your children in a circle so everyone
can see each other’s faces. This will help listening and understanding. Use visual clues to introduce the lesson,
such as a picture, object, or key word.
When you communicate with the child give him or her time to listen and to think. If the child responds by
making sounds that are not proper words, repeat correctly and slowly the words the child has tried to say.
Make sure that the child can see your face as you say the words correctly. Also use your hands when you speak;
for example, you may use your hands to show the size of objects.
Use movements and expressions as often as possible whenever you are with the child who has difficulty
hearing.The child will then learn what these mean.Teach the other children to use expressions and movements
to communicate with the child who has difficulty hearing.
Try to understand the different ways in which the child expresses himself or herself. Also continue using
different methods of communication with the child to make him or her understand what you want.
Children who can hear some words should be taught to speak. Some children learn to speak clearly; others
try to but only succeed in making certain sounds that can be understood.You may be able to get some help in
developing sign language skills from non-governmental organizations, foundations, or educational institutions
that specialize in assisting children with hearing impairments.
If hearing-aids are used, be aware that they amplify all sounds including background noise. It can also be hard to
distinguish between voices if several people speak at the same time. Encourage children with hearing difficulties
to sit with a friend who can take notes for them, so they can concentrate on lip-reading

Games and Exercises
Games and exercises can be ideal opportunities to create a more inclusive classroom. Try to introduce ones
that everyone can enjoy, such as the following.
Physical exercise helps all children to be healthy.When you organize exercise periods for your class, make sure
that children with various backgrounds and disabilities join in as much as they can. For example, for children
who cannot see to play ball games, put a bell inside or on the outside of the ball so that the children can hear
the ball as it moves.
Some children are not able to play very active games. Include games for them which can be played with less
effort or which are played sitting down. Moreover, most children enjoy music even if they cannot move or sing
because of a disability. In addition, children who have difficulties in learning often enjoy music. Even children
who cannot hear may enjoy music, especially if it has a rhythm that can be seen through body movements
(such as dance), or if the instruments with which the music is played give off rhythmic vibrations that they
can feel.
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Game 1. Learning by Looking
One child closes his or her ears with their fingers, while another child tells a funny story to the group.
Then one of the other children pretends to be the teacher. The “teacher” asks each child to answer questions
about the story.
When the “teacher” has finished asking questions, he or she asks the child who had his or her ears closed to
open them and listen. The “teacher” asks this child to tell the group what it felt like not to be able to hear the
story very well.The child is asked to explain what he or she was able to understand from the faces and gestures
of the teacher and the other children.
The child who can tell most of the story from reading the faces and gestures wins the game. Each child should
have the chance to have his or her ears closed.This will help the children to understand the problems of a child
who has difficulty hearing. They will then be able to understand the child’s problem.
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