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Executive summary
Introduction
This report is one of three case study country reports (the others being Nepal and
Zimbabwe). The case study visits were carried out as part of Save the Children
Norway’s review of the organisation’s efforts to promote the rights of children with
disabilities.
Save the Children (SC) works in Somalia and Somaliland, through implementing
partners, to provide support to communities and other targeted beneficiary groups
and enable them to build resilience and overcome current crises in their lives. SC
aims to strengthen the capacity of government and to work with communities and
children to promote their rights.

Findings
The situation for children with disabilities
Throughout this review children with disabilities were described by respondents as
‘invisible’ or ‘forgotten’. Field visits and participatory activities with stakeholders,
including Child Welfare Committees, teachers and Child Rights Groups, revealed that
children with disabilities are not included in society as a whole and face many
challenges in their daily lives. All groups identified similar challenges such as the
inaccessible physical environment, lack of awareness in the communities, insufficient
teaching skills, negative attitudes and stigma, and a severe shortage of assistive
devices and mobility aids. Poverty was also identified as a major barrier to the
inclusion of children with disabilities. Many stakeholders said children with
disabilities were often part of families described as the ‘poorest of the poor’.
SC’s child rights work
The findings indicate that while much is being done by SC to promote children’s
rights in Somaliland, the programming and advocacy tends to focus on children in
general. Children with disabilities are often missed out. Partners and stakeholders
often referred to SC as the leading organisation working with children in Somaliland,
although they tended to know very little about SC’s work for children with
disabilities.
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Evidence of inclusion
There has certainly not been a complete lack of support for children with disabilities
in SC’s work, though. Throughout the review there was an underlying message that
children with disabilities have sometimes been included in SC programme activities,
to a small extent. However, these actions have not been given much reflection and
thus are not documented, monitored or extended upon. This means there was little
substantiated evidence for the review to capture.
SC’s capacity regarding disability
SC staff appear to have a high level of knowledge on children’s rights, but there is a
lack of positive action to help children with disabilities achieve their rights. Regarding
disability there seems to be a focus on theoretically what should be done (ideal
scenarios) and not what can practically be done (strategies for action). This could be
due to a lack of disability training in the past. Only one member of the SC team has
participated in disability awareness training, prior to his appointment at SC.
Overall, SC staff identified their own lack of skills and knowledge related to disability,
but demonstrated commitment and willingness to learn and increase SC’s support
for children with disabilities. Partners also indicated their own lack of disability
awareness training. Indeed, much of the review evidence points to the need for
capacity building in disability awareness for SC staff and some partners.
Continuous professional development of all SC staff is needed around disability, with
opportunities for collaboration and sharing ideas for best practice. A positive step
forward would be to recruit a person with disability to work at SC. Additionally, or
instead, SC could invite disabled people’s organisations (DPOs) to co-facilitate
awareness raising training for SC staff and provide ongoing technical advice. Such
capacity building and skill sharing can also be a two way process.
Collaborative working
SC has close working relationships with a number of strong, committed community
groups (including Child Rights Groups). With appropriate training and support these
groups would be able to identify and build support for children with disabilities and
their families. Communities would benefit from seeing positive actions rather than
just being aware of theoretical arguments around upholding the rights of children
with disabilities.
Organisations, such as DAN (Disability Action Network) and Handicap International,
who work with children with disabilities, identified a need for much more support
and positive action for children with disabilities and their families. Many of the
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partner organisations interviewed stressed the need for more support with their
outreach programmes to enable them to reach more children with disabilities.
Becoming more inclusive
Within the education work supported by SC there is a need to move away from a
focus on special schools (segregated education) and towards inclusive education
(supporting learners with disabilities in mainstream settings). There also needs to be
more consideration given to inclusion in all thematic areas. This could be achieved in
many ways. One idea would be to make more use of positive role models and
examples. SC needs to focus on identifying small examples of positive inclusive
practice (in any sector), sharing these strong messages with colleagues and the
community and then proactively working (with the community) to adapt, expand on
and improve the activities. One strong example of this is detailed in Section 2.2.1 of
this report: the Community Education Committee (CEC) identified a need and
requested adaptations to a school building. The adaptations facilitated by SC enabled
access to the school for a child using a wheelchair and at the same time sensitised
the whole community about inclusion.
SC in Somaliland, with the support of members like SCN, needs to reflect upon
current programme design and review project/monitoring documents with a view to
including indicators that refer specifically to support for children with disabilities
across all sectors, including emergency preparedness and response. This should be
done in collaboration with partners and disabled peoples organisations (DPOs).

Summary of recommendations
Detailed recommendations are provided throughout the report. Below is a summary
of the main points:
Policy
• SC in Somaliland could create a short statement of its commitment to actively
work to uphold the rights of children with disabilities.
Education programming
• SC could review any teacher training courses and make revisions to ensure that
practical ideas for including children with disabilities are integrated throughout
the training.
• SC could document more case studies of children with disabilities who are being
supported in (mainstream) education and use these as training and advocacy
resources.
• Staff from the SEN department could be invited to work with SC in training and
advisory roles, for instance to contribute to SC’s teacher education work.
7

Rights of children with disabilities
• SC needs to ensure that all training or awareness raising on child rights includes
information about the UNCRPD and not just the UNCRC.
• The Child Rights Groups could be supported to look for children with disabilities in
their community who can join the groups; and to work on disability awareness
activities within the community.
• SC needs to actively encourage children/adults with disabilities to join all
community groups.
Livelihoods
• SC needs to review community income-generating activities and grant schemes to
see how they can more proactively identify and reach families with children or
parents who are disabled.
Emergency response
• SC could improve mechanisms for documenting emergency support given to
children/families with disabilities, to help other project staff plan longer-term
support and services for them.
• All emergency preparedness strategies/plans need to be adapted to ensure that
they include strategies for keeping children with disabilities safe.
Project cycle, M&E
• All SC projects could prepare a very simple plan of basic actions for how they will
identify and support children with disabilities.
• Guidelines could be developed to help staff monitor and document the
inclusion/participation of children with disabilities.
• Disability questions could be added to Child Protection case management files. A
simple form could be created to help all project staff record children with
disabilities they identify during field work.
Capacity building
• All SC staff need to receive disability awareness training, ideally integral to core
inductions and thematic trainings. SC could ask disability organisations and
disabled role models to help develop and deliver the training and provide ongoing
advice.
Advocacy
• More formalised partnerships with key disability organisations could be
developed, with a focus on boosting advocacy for the inclusion of children with
disabilities. There could be a particular focus on the hardest to reach children
with sensory and intellectual impairment, and girls with disabilities.
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1. Introduction
1.1. Context summary
1.1.1. Save the Children in Somaliland
Save the Children (SC) has been working in Somaliland for more than 40 years and is
widely recognised, and quoted by many during the review, as the lead organisation
for the support of children in Somaliland. SC works through partners made up of
government ministries, consortium partners such as CARE and Norwegian Refugee
Council (NRC), community groups, and local and national non-governmental
organisations (NGOs).
SC focuses its work on the following thematic areas in Somaliland:
•
•
•
•
•

Child Rights Governance (CRG)
Child Protection
Education
Livelihoods
Emergency Response

Many of the most active community groups are based in and around the IDP
(internally displaced persons) camps, and SC appears to work in close collaboration
with these groups, particularly the women and children’s groups.

1.1.2 Government policy in Somaliland
Somaliland is an autonomous region of Somalia which declared its independence in
1991. This self-declared independence is unrecognised by the international
community. Gaining recognition as a sovereign state remains at the forefront of the
government’s foreign policy. Somaliland has a population of approximately 3.5
million people. It is a signatory to the UN Convention on the Rights of the Child
(UNCRC) and the UN Convention on the Rights of Persons with Disabilities (UNCRPD).
The Government of Somaliland made a very public commitment (frequently referred
to as a “ratification”) of the UNCRC in November 2001.1
The Ministry of Labour and Social Affairs (MoLSA) has responsibility for child
protection and disability. Various legal instruments for supporting the rights of
1

Save the Children Situational Analysis on Child Rights in Somaliland, 2010
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children and persons with disabilities are in the process of being established. The
Ministry of Education (MoE) Inclusive Education Guidelines are already in place. The
national policy on the rights of people with disabilities is still in the draft stage and
has not yet been passed. The Child Protection Policy will form a part of a broader
legal framework, governed by the Child Act, to support children’s rights. Alongside
this process, MoLSA, together with a variety of international partners, including
Cesvi, Handicap International, Save the Children and World Vision, is working to
improve child protection practice in Somaliland.2 SC has been an active partner in
processes to establish some of the documents, for example the Somaliland National
Plan of Action for Children.

1.1.3. Disability in Somaliland
A household survey conducted by Handicap International in 2013 reported that:
“The situation of children with disabilities in Somaliland is characterised by strong
differences between regions. Attitudes and behaviours vary sharply and appear to
become more negative in locations further away from Hargeisa”.
The same survey also indicated that 42% of all households contacted had at least one
child with ‘impairment’.3
The current case study visit was conducted in the Hargeisa area where there are
reported to be many children with disabilities. Respondents frequently stated they
knew “many children with disabilities”. Stigmatisation is widespread along with
negative attitudes and a ‘cannot do’ way of thinking towards disability. Often
respondents talked about a lack of independence among children with disabilities,
sometimes due to over protectiveness on the part of parents and friends.
The government runs a media campaign to try to overcome stigmatisation. This
appears to follow a charity model approach to disability rather than being rightsbased/social-model advocacy. According to some respondents, short news items or
documentaries are televised which highlight the situation of people with disabilities
in Somaliland. They show high profile government officials meeting children with
disabilities. The message appears to be about caring for rather than empowering
people with disabilities.
Disabled people’s organisations (DPOs) are well established but mainly rely on
outside funding to exist.

2
3

Children with disabilities in Somaliland – Survey by Handicap International 2013
Children with disabilities in Somaliland: A knowledge, attitudes and practices household survey. 2013
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There is some push to educate children with disabilities, although this is primarily in
special school settings. Very little attention has so far been paid to inclusive
education. However, the MoE does have inclusive education guidelines which were
published in 2008, with direct support from SC Denmark and NRC. The guidelines are
clearly written and ‘user friendly’. The 23-page booklet covers important areas such
as community participation, policy and curriculum development, and teacher training
and professional development for all education staff. The guidelines also aim to
empower communities, through the CECs, to play a critical role in the identification
and placement of at-risk children, and to monitor their learning.4
People with disabilities in Somaliland face many challenges and were often described
during the fieldwork as “invisible” or “forgotten”. Environmental barriers are a major
challenge, with buildings and the general environment being inaccessible for people
with mobility and visual impairments.
Children with disabilities often come from the very poorest families. They are
sometimes left without a carer. Some are reportedly even tied up to keep them ‘safe’
whilst their parents are either working or trying to find work. There is an overall lack
of assistive devices to enable mobility. Children with disabilities are often abandoned
by one or both parents. Some are taken into the special schools for children with
visual or hearing impairments, others are cared for by extended family, and others
are just left on the streets.5
Children with parents who have disabilities are particularly vulnerable as they often
have to stay at home and fulfil the role of carer. Likewise siblings of children with
disabilities may be taken out of school to care for brothers or sisters while parents
are at work or looking for work. Children in these situations often miss out on the
‘social’ aspect of childhood and often have to be a carer whilst other children in their
community are forming friendships and developing life-skills.
During the review the consultant endeavoured to begin each meeting/interview with
the same question, designed to encourage people to immediately think about
children with disabilities and how they live. The question was: “What is day-to-day
life like for children with disabilities in your area?”
The following quote from the Project Manager in an SC partner organisation reflects
answers from almost all respondents, included those in SC:
“Children with disabilities face so many challenges, they have very limited options and
face stigma and name calling every day. In general they are forgotten and excluded from
society.”
4
5

MoE Inclusive Education Guidelines 2008
Gemma Davies – Amnesty International Researcher, personal communication.
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This case study visit highlighted that children/people with intellectual impairments
(primarily referred to as children/people with ‘special needs’ by the respondents) are
even more ‘invisible and forgotten’ than people with physical impairments. Very few
people mentioned them when questioned about the most vulnerable members of
society. The manager and co-ordinator of the SC CRG and Child Protection
programmes did identify children with intellectual impairments as the “most
vulnerable of all”. Children’s groups who took part in the review displayed a kind,
caring attitude towards children with intellectual impairments, although it was
always from a perspective of pity or charity. In some instances children said that they
were frightened of children with intellectual impairments, indicative of the general
lack of awareness and understanding around these impairments. When asked, the
Head of the Special Education Department at the MoE indicated that children with
intellectual impairments cannot go to school, not even special schools, but should
rather be cared for in psychiatric hospitals.

1.2. Methodology
Diverse methods were used during this case study visit. Participatory activities were
used whenever possible to enable stakeholders to share ideas and experiences in
relation to disability. (Please see Appendix 1 for a detailed list of meetings and
methods used). Key methods included:
Informal meetings: These were used with SC staff and took place both in and out of
the SC office. On several occasions when staff members were conducting field work
during the day, meetings were arranged outside office hours.
Semi-structured interviews: These were mainly used with key informants (see
Appendix 1) using guide questions developed for use across the global review, but
adapted to each country context.
Focus group discussions: These were used with some partner organisations, youth
groups, children, Community Education Committees (CECs), Child Welfare
Committees (CWCs), teachers and project staff. Children in the Child Rights Groups
were aged 12-20 years. None of the participating children had disabilities.6 In some
instances the focus group discussions were combined with other participatory tools
as ice-breakers or to stimulate reflection and discussion. See Appendix 2 for details.

6

There appeared to be very little involvement of children with disabilities in SC or partner activities. When
asked about this during the visit to May 31st School the members of the Child Rights Group said the only child
with a disability in the school was as yet too young to join the group but would be invited to join at a later
date.
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1.3. Challenges and limitations
Overall the field work went smoothly. Most of the limitations below were due to
unavoidable circumstances in connection with the country situation. The SC staff
members were very mobile, responding to situations, sometimes at very short
notice. In some instances SC staff members were present during the
meetings/interviews with other stakeholders. This was often for the purpose of
translation and appeared not to intimidate participants or limit their free speech. The
visit was limited to the Hargeisa area due to safety and security concerns in
Somaliland.
Challenges included:
• Of the two SC co-ordinators/contact persons assigned for the visit, one was on
leave during the field visit and the second was out of office for most of the
first week, involved in the rapid response work to support refugees at the
border.
• The planned itinerary changed daily, with meetings being arranged at short
notice. This meant participants were not always prepared or did not fully
understand the details of the review. Incidents in country that required rapid
response often took people out of their offices at very short notice. It
sometimes appeared that information about the nature and purpose of the
visit had not been shared with other members of staff. Consequently those
left behind to participate were not always prepared or did not have access to
relevant information. This point refers to partner organisations and not SC
staff.
• Apart from the feedback session on the last day it was not possible to gather
all SC staff in the office. This made it more challenging for the consultant to
get a clear picture of the SC staffing structure and who worked in each
department.
• Despite providing preparatory guidelines, the meetings with teachers were
very limited,7 so participatory methods could not be used in any meaningful
way. The consultant was not given the opportunity to observe lessons due to
time limitations and teaching schedules. Prior to the field visit the consultant
had requested, and highlighted the importance of, extra time with teachers,
CECs and children’s groups. However the time available at the schools was
extremely limited. CEC members also attended the first brief meeting with the
teachers. A second meeting was arranged but later cancelled by the CEC.

7

The consultant was given seven minutes whilst the teachers were taking their break.
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• Project documents to support the fieldwork were limited. Programme briefs,
case studies and plans that would have been useful to review before the field
work, were made available during or after the fieldwork.
• None of the meetings with children’s groups included children with
disabilities. There were no meetings with parents of children with and without
disabilities.
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2. Findings
2.1. The policy situation
SC staff members were unaware of any specific SC policy on disability. Newly
appointed members of the education team had undergone induction training but
stated that this had not contained anything specifically about SC’s commitments
around disability. However, they said their project plan clearly states they should
work with the “most deprived children, so we know this also means children with
disabilities”. The education section of the Somalia/Somaliland SC Country Annual
Plan8 makes a brief reference to basic education for, “Increased number of children
with particular emphasis on disadvantaged children (IDPS, Pastoralists, and CWDs
[children with disabilities] etc)”.
There appeared to be a common understanding on the rights of children and that
disability should be a cross-cutting issue for the SC Somaliland programmes. Several
members of staff said they often see lots of children with disabilities when they are
out in the field. However their train of thought seems to end there, as there is
reportedly very little action to support these children and their families. This could be
partly due to the lack of definition of terms such as ‘vulnerable’ or ‘marginalised
children’ used in SC policy/strategy documents. When asked about the types of
disabilities they observed, most SC staff referred to physical disabilities and the lack
of mobility aids.
Disability does not appear to be at the forefront of SC staff minds when planning or
implementing activities. This could be due to the lack of disability training as part of
the induction programme for new staff, and the lack of any ongoing training around
children with disabilities. The SC office lacks visual reminders to reinforce that
children with disabilities are part of the policy commitment to
disadvantaged/vulnerable children. For example there are no posters that show
children with disabilities interacting with other children and taking part in everyday
activities. There are no positive role-models (people with disabilities), either
employed full-time or recruited for specific activities such as training or advisory
roles, in the SC office. The SC Somaliland Area Representative identified a need for
disability awareness training amongst the staff and noted that “even when making
proposals we should be thinking about children with disabilities”. There is no
country-level policy to ensure this though.

8

Planned objective from Somalia/Somaliland Country Annual Plan 2014
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Recommendations
Key SC country programme staff could identify and familiarise themselves with
any SC policies that refer to the inclusion of children with disabilities (e.g. SCI’s
inclusive education policy). The programme could then undertake to prepare a
simple statement of commitment. This could clarify that SC in Somaliland will
actively seek to uphold the rights of children with disabilities, through its own
interventions and by seeking strategic partnerships with disability
organisations/DPOs (and working more closely with the organisations it already
partners). Over time this could grow from a theoretical statement of
commitment to include examples of good practice and practical suggestions for
action.
While ideally country programmes take their steer from SCI, SC in Somaliland
could use its initial commitment to and interest in the rights of children with
disabilities to develop the above mentioned document. This could then be used
to motivate and inform SCI to keep moving in a positive direction regarding
disability.

2.2. SC programme/project interventions
2.2.1. Education
Interviews and focus groups were conducted with:
• SC education programme staff
• CECs
• CWCs
• Child Rights Groups
• Teachers
• Directors from the MoE and Ministry of Youth, Sport and Tourism (MoYST)
• Head of Special Educational Needs (SEN) at the MoE
• Director of Technical and Vocational Education and Training (TVET).
Horimarinta Elmiga project
‘Horimarinta Elmiga education for empowerment’ is a three-year project supported
by the EU and implemented by SC Denmark together with NRC and CARE
Netherlands. The project focuses on three main objectives: to strengthen the
capacity of the MoE and its partner institutions; increase equitable access to formal
and non-formal education and training; and improve teaching/training skills at all
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levels (including TVET). Horimarinta Elmiga operates in 19 districts that have the
lowest levels of access to education and training in all six regions of Somaliland.
The Horimarinta Elmiga project brief states under the heading of Inclusive Education
that:
“Enrolment is inclusive as learners included children with disabilities.”
The brief also notes that 54% of teachers were using a “child friendly approach”.9
Statistics to show the numbers of children with disabilities included in the
Horimarinta Elmiga project schools were not available and are not part of the project
brief document. The Horimarinta Elmiga project brief document does not specifically
refer to the inclusion of children with disabilities. The section headed ‘Target
beneficiaries’, refers to, “...young people of secondary school age from
disadvantaged and marginalised groups”.
The SC Somaliland education benchmark for basic education is currently in a draft
stage and makes reference to disability in the following ways:
• “Learning environment is free from discrimination (Gender, Disability, ethnicity)
• All constructed schools/classrooms have ramps that will help disabled children to
easy access the classrooms
• Teachers should give special attention to slow learners and children with learning
difficulties
• Enrolment and retention/drop out of children (Girls, IDPs, Disabled, Minority
groups)”
SC’s education intervention strategies include identification and support for
individual children. The case study of Khadra, a young girl who lost both her hands in
an explosion, is documented in the programme booklet. Khadra was identified in the
community while a SC-supported school was being built. She is still in education,
funded by SC, and hopes to become a teacher. This case study illustrates promising
practice for identification and intervention for children with disabilities, and offers a
clear message that the inclusion of children with disabilities is possible.
Teachers interviewed in a focus group in one of the schools mentioned a boy who
used a wheelchair. He also went to the school and participated in class, but was
excluded from sports activities and outside activities because the ground had many
small rocks that made it difficult for him to move around. Clearing the ground to
enable accessibility could be a school project that involves children, teachers and
even community members. This would actively enhance inclusiveness and raise

9

Horimarinta Elmiga project brief
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awareness while reinforcing a life-skills lesson about helping others. Such activities
were not mentioned as having been done, however.
Children with disabilities out of school
During a meeting at the MoE, the Director commented on the situation of children
with disabilities in Somaliland:
“[They are the] poorest of the poor and maybe less than 1% go to school. There are
different categories of disabilities and they are all marginalised.”
He confirmed that the small numbers who attended school went to special schools.
Insufficient government funds and lack of specialist teaching skills were giving as two
of the barriers to education for children with disabilities.
Overall, throughout the field work meetings/interviews, there was an underlying
sense of acceptance that children with disabilities do not go to school. This status
quo is not given much thought. For example during a meeting at the IDP camp, when
asked why a boy with disabilities did not go to school, the respondent stated with a
sense of finality: “well, he doesn’t have a wheelchair”.
While this ‘can’t do’ attitude was apparent to some degree in most meetings, one
exception was during a meeting with children.10 When asked if his friend, who only
had one hand, should go to school, a boy answered, “of course, he only has one hand
but his brain is ok”. For the consultant this response stood out as a high point of the
visit.
SEN Department in the MoE
Inclusion was very rarely mentioned for any children with disabilities. The more
common opinion was that if children with disabilities go to school at all, it should be
to a special school. In line with this there is a SEN Department at the MoE. This was
established in 2014 and is part of the non-formal education system. It currently does
not have an allocated budget. There are 21 special schools in Somaliland with 40-50
children in each school. A small number of the schools are located in and around
Hargeisa. The majority of these schools, although the exact number was not clear,
are for sensory impaired children.
SC support the SEN Department by providing five of Somaliland’s special schools with
materials such as pens, books and sports equipment. Three members of staff in the
Department are deaf adults who facilitate training in sign language, both for schools
and external organisations. They are potentially powerful role models for disability
10

Children’s club at 31st May School
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awareness and indicated they would have time to work together with SC to raise
awareness on disability. The head of the Department expressed gratitude at the
“yearly support” from SC and said that SC could further help by lobbying the MoE for
a budget for the SEN Department. During the interview he expressed his concern
about the pupil to teacher ratio in the schools for blind children, which he said was
38:1.
The transition from special school to inclusion does not appear to be a concept
currently under consideration. There are no plans in-place and the findings from the
case study visit indicate that the majority of people think only of special education
for children with disabilities. The Head of the SEN Department, however, expressed
concern at the limitations of special school education. He noted that special school
education for children who are visually impaired, for example, runs until year 8, after
which there is no opportunity for education.
TVET
Technical and vocational education and training is part of the MoE non-formal
education programme. The TVET Director and one member of TVET staff attended
the meeting at the MoE and clearly stated that “SC is our only functioning partner”.
He was not aware of any SC policy about disability but highlighted a young man who
was part of the TVET programme and currently supported by SC. The trainee has one
arm and is part of the carpentry class.
On several occasions during the field work, respondents identified a need for
vocational training for children with disabilities as their options otherwise are felt to
be extremely limited. The head of the SEN Department also said, “our deaf students
need jobs but there is nothing for them”.
Attitudes of SC education staff
To some extent the SC education team in Somaliland demonstrated that they are
aware of children with disabilities and would like to mainstream disability issues.
“SC staff have a high awareness of disability and mainstream it through all activities”.11
However the same person also explained:
“We have sports tournaments where we talk about disability but children with disabilities
are not involved because they cannot do sports”, and, “We plan to involve them [children
with disabilities] in our school club debates but only those with physical disabilities, as
blind and deaf cannot participate in debating’.

11

SC Somaliland Education personnel
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This suggests a misconception about disability and highlights the importance of
disability awareness training as well as the provision of more practical advice on
what it means to mainstream disability (see Section 2.4).
Recommendations
While there is awareness in SC that children with disabilities are out of school,
there is currently limited focus on finding inclusive ways to achieve their
enrolment and participation. SC’s material support to some existing special
schools is commendable, but this is likely to be supporting only very few children
with disabilities, out of the large numbers in need of education. Also those who
are at the special schools may be missing out on life with their
families/communities if they have to board at the schools. SC in Somaliland
needs to keep in mind that the UNCRPD calls for inclusive education for children
with disabilities.
Improving teaching practice
The Horimarinta Elmiga project aims (among other things) to improve
teaching/training skills. Within this, the promotion of child-friendly teaching and
learning approaches is already happening. It should therefore be relatively
straightforward to review and revise the pedagogy/teaching methods training
that SC is providing to ensure that more focus is given to inclusive and childfriendly teaching and learning approaches. By doing this, SC can help to build the
awareness and confidence of regular teachers so that they will be more likely to
accept and support children with disabilities in their regular schools.
SC could strive to find and document more positive case stories (like Khandra’s)
which explain the practical steps that have been taken to identify children with
disabilities and to raise parents’ awareness and support for their education. Such
case studies need to document the ways in which the teachers/schools have
supported the children’s learning (e.g. the teaching methods and activities they
use in class). Such case studies can then be used as training materials during
teacher training sessions. They can also be used within advocacy work around
the education rights of children with disabilities, and to help inform programme
planning. SC staff are regularly working in the field, and could feasibly look out
for similar examples to document. SC could also aim to access and learn from a
wider range of case studies globally.
Supporting the SEN Department
It is encouraging that SC is already supporting the SEN Department, and that the
Department has expressed an interest to help SC with disability awareness work.
This is an ideal point from which to build a more productive relationship. For
instance, SC could ensure that the Department is invited to contribute its
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disability expertise to the above mentioned revision of training on child-friendly
teaching approaches (or to any future teacher training development). This would
serve two purposes: helping to bring more practical disability-related advice into
mainstream teacher training courses; and helping to get the Department more
engaged with supporting inclusive education (rather than just supporting special
schools).
If SC were to help lobby the MoE to give the Department a budget, as suggested
by its staff, SC would need to ensure that it lobbies for the budget to be used for
inclusive interventions that are in line with the Inclusive Education Guidelines of
2008, and not used for expanding segregated education.

2.2.2. Somaliland Youth Empowerment Project (SYEP)
One of the actions in this project plan is to:
“Support and utilise sports tournaments as platforms for promoting peaceful co-existence
and raising voices on key issues’.12
The plan does not specifically mention disability, but the consultant was informed
that events such as sports tournaments are used as platforms for raising awareness
of many issues, including the rights of children with disabilities.
Meetings were held with the Director of Sport and the Director of Youth in MoYST.
These were brief courtesy visits rather than in-depth interviews. Both Directors were
happy that SC had involved them in the review process. SC appears to have strong
links with this Ministry and is a partner member of the consortium Somali Youth. This
consortium is for supporting young people and “sharing ideas on different topics
such as activities for people with disabilities”.13
SC is active in supporting eight youth clubs in Boroma and Berbera. It also provides
funding for two sports tournaments for deaf children in Boroma and Hargeisa. The
tournaments are implemented through collaboration between the Ministry and local
DPOs and are specifically for deaf young people. Currently there are no tournaments
or sporting activities for young people both with and without disabilities to play
together. Paralympics take place in Somaliland annually and were hosted in Hargeisa
in 2012 and 2013.
Neither Director had attended any disability awareness training, nor were they
aware of any SC specific documents or policies that refer to children with disabilities.
12
13

SC and SYEP Project profile
Director of Youth
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Their Ministry plans involve activities for young people with disabilities (like the
sports activities) but these are all segregated activities intended for children and
youth with disabilities only.

2.2.3. Child rights, protection and participation
SC staff who work in CRG and child protection thematic areas appeared to work as an
effective team. Projects are implemented at various levels, from the community
groups in the IDP camps to government ministries. Community groups are motivated
and committed to making changes in the lives of children. This is due, to some
extent, to the support and training they have received from SC’s CRG and child
protection staff. The Child Protection Co-ordinator stressed that SC is really
committed to moving forward and doing much more for children with disabilities.
The Manager of CRG and Child Protection identified that there are “gaps in SC
programmes”, and not enough is being done for children with disabilities. Both
agreed that the consultant’s visit/findings would enable them to review their
strategies.
Examples of disability-oriented interventions
The CRG Officer provided the following examples of positive work done by (SCsupported) community groups to support children with disabilities and their families.
• A Berbera CWC had requested ramps to be installed in a school after a child
had been identified as not attending school due mobility issues.
• In the same area a child was reported as locked inside the family hut and not
attending school or being part of the community. The CWC intervened by
raising awareness with the parents and community leaders and the child is
now going to school.
Child rights in general
The CRG and Child Protection team are active in the communities and IDP camps of
Hargeisa. Working with the Somaliland Youth Association (SOYDA), a local NGO, and
the Ministry of Justice (MoJ), SC is active in training CWCs and Child Rights Groups in
and around the camps.
The consultant facilitated focus groups in the IDP ‘State House’ camp with both the
Child Rights Group and the CWC. It was evident that awareness on the rights of the
child has been prioritised with all groups. SC has facilitated training on child rights
issues for several groups, including the Child Rights Group. All training is then
supposed to be cascaded down throughout the five sections of the camp to reach as
many of the 4,800 population as possible. There is clearly a good level of child rights
knowledge within the groups, as illustrated by one example from the field work:
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whilst facilitating a photo elicitation task, the Chairperson of the committee asked
the consultant if she had permission to use the photo of one particular child.
Rights of children with disabilities
Rights violations for children with disabilities became apparent during focus groups,
although were not necessarily described as ‘rights violations’ by the participants.
Everyone who participated in the State House Camp focus groups said they knew
many children with disabilities in the camp. During a brainstorming session the CWC
shared information on the conditions for children with disabilities in the camp (see
brainstorm diagram below), revealing clear rights abuses. They said children with
disabilities were:
“sometimes locked or tied up, no money for school or medical services, not moving
around because of the environment and lack of wheelchairs, excluded by others because
of stigma and name calling.”14

Brainstorming session with CWC on the issue of “circumstances for
children with disabilities in Somaliland”

Parents often have a negative attitude about what their child could do or in some
cases are over-protective. The general opinion during focus groups was that children
with disabilities are left at home and mainly ignored. Respondents highlighted the
lack of mobility aids/assistive devices as a major barrier to the inclusion of children
with disabilities. The CWC members talked about the example of a particular child
who had attended school in the past but was now too big for his wheelchair so
dropped out of school.
14

Statements by members of the CWC in the IDP Camp

23

The Child Rights Group in the camp, during their focus group, demonstrated that
they knew and cared about children with disabilities, but again from a charitable
perspective, not in terms of discussing their rights. They explained that they see
children with disabilities around them every day and notice that they are excluded
from many things such as school and recreational activities. They suggested things to
improve the quality of life for children with disabilities:
“if he had a wheelchair he could go to school”
“his friends can help him”
“we can be a friend and play with him”.
Child participation
The Child Rights Groups are active in the IDP camps and work closely with SC and
SOYDA. The consultant’s focus group with the Child Rights Group in the State House
IDP camp was attended by representative from SOYDA who translated throughout. A
social worker from SOYDA was also present for the meetings. The group’s
relationship with SC and SOYDA staff appeared open, relaxed and friendly. It was
apparent that communication is ongoing and a two-way process. SC staff appeared
to have made themselves approachable to the group.
Seven boys, aged 12-20, participated in the focus group. The other four members of
the Child Rights Group (all girls) were not able to attend the focus group. The boys
reported that the girls were absent due to chores. However, no children with
disabilities participate in any of the Child Rights Groups, although the group
members suggested that they should in future. For example they brainstormed ideas
for how their Child Rights Group could support one particular child with a disability.
They suggested inviting the child to join the Child Rights Group and contacting “SC,
SOYDA and UNHCR for help”.
Recommendations
The existing good levels of awareness and commitment to child rights among
various community groups offers an excellent basis for incorporating more
specific messages and activities around the rights of children with disabilities.
This could include providing information or holding discussions about the
UNCRPD as well as the UNCRC.
During the focus groups the Child Rights Group expressed positive ideas for
enabling children with disabilities to be included. SC could support and facilitate
such groups to undertake some disability-specific activities – led by the
children/young people themselves.
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For example, the Child Rights Groups could carry out some simple research in the
community to identify children with disabilities, especially those who are out of
school and ‘hidden’. The group members could be taught some participatory
methods and then use these to consult children with disabilities and encourage
them to join the group. They could use their findings and the voices of children
with disabilities to create some simple awareness messages for use in their local
communities/schools or with CECs and CWCs. SC may even be able to share
these messages nationally or with the government.
Linked to this, the disability experts and people with disabilities working in the
SEN Department could contribute to the Child Rights Groups’ awareness-raising
activities (e.g. by providing disabled adult role models). The Child Rights Groups
could also be facilitated to engage with some of the sports activities being
organised for children with disabilities. The aim would be to enable the Groups
and the children with disabilities to work out ways to play the sports together.
Demonstrations of these inclusive sports could be made in the community, as
part of the Groups’ disability awareness raising work.
Protection issues
Children with disabilities were often described as the most vulnerable. Several
respondents referred to girls with intellectual disabilities as being the most
vulnerable of all and often the victims of rape and other abuse. The CWC in the State
House IDP camp, together with SC and the SOYDA social worker, have implemented a
system whereby children who cannot speak out about their problems can write them
down and place them in a locked post-box. The child is then approached in an
appropriate manner by the social worker and a member of the CWC. This can be an
effective way of giving children the opportunity to ask for help, even if initially they
are too frightened or shy to approach someone and talk about their concerns.
Recommendations
SC, together with the community groups, could extend this service and devise
reporting strategies that would respond better to; (i) children who cannot write,
and (ii) children with disabilities who are not able to move around independently
to use the box.

2.2.4. Livelihoods/resilience
Building Resilience is the SC self-implementation project under the thematic area of
livelihoods. The project was started in September 2014 and will end in June 2017.
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Beneficiaries are: vulnerable target beneficiaries for each activity, local committees,
local administration and government ministries.
Under this project, selected beneficiaries from the most vulnerable households can
receive unconditional grants. There is also a cash-for-work scheme that helps
vulnerable and displaced people support themselves and their families. Cash-forwork tools are also provided.
SC works closely with the community groups in the IDP camps. The groups, such as
the CWCs, have received training on identification of and intervention for vulnerable,
at-risk children and families. However, focus groups revealed that overall little
thought had been given to children with disabilities and their families in relation to
this project, prior to the consultant’s visit. CWC members in the State House IDP
camp identified the need to support families who have children with disabilities.
They suggested these families should be selected as beneficiaries in future income
generating projects.
The 2014 country plan outlines that SC will provide “integrated support to
communities and other target beneficiary groups to enable them to overcome
current crisis in their lives, bring them out of destitution and build their resilience to
future shocks”. SC clearly has strong collaboration with community groups in the
camps and is working closely with motivated groups of adults and children. Such
work is central to building resilience. The CWC’s and Child Rights Groups seem to
share their knowledge with others and make referrals for additional support. As
such, structures already exist for an effective support network that could identify
children with disabilities and their families (as well as children who have parents with
disabilities) and support interventions for them.
Recommendations
SC could continue to strengthen the capacity of community groups with a
specific focus on enabling them to identify children with disabilities and (where
relevant) refer them/their families to livelihoods/resilience initiatives. Families
with children (or parents) with disabilities ideally need to be proactively targeted
to receive the unconditional grants or to access the cash-for-work scheme. SC
could partner with a disability organisation, like DAN, to improve its capacity to
identify and refer children/families with disabilities for these sorts of
resilience/livelihoods initiatives.
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2.2.5 Emergency response
“Save the Children has a dual mandate of emergency response and long-term
development work ensuring we deliver immediate and lasting improvements to children’s
lives worldwide.”15
Under the thematic area of Emergency Response, SC Somalia/Somaliland
implements the project FSL (food security and livelihoods) Emergency Intervention.
The project is located in the District of Eigal Zeila with target groups of local
committees, local administration, government ministries and 45 pastoral
households. The project is active in community sensitisation and training and,
amongst other activities, regularly distributes food to communities and families in
crisis situations.
No project documents were available to the consultant. However, from the limited
information collected during the country visit,16 the consultant understands that the
FSL project office actively takes into account children with disabilities and their
families when planning activities. ‘Selection and verification of beneficiaries’ is listed
as one of the project activities. According to the FSL Project Officer, when food is
distributed SC always includes those families with children or parents who have
disabilities.
Emergency response activities are also part of SC everyday work in the IDP camps.
Community groups such as CWCs and Child Rights Groups have been trained and
work in collaboration with SC to identify and implement intervention actions for
vulnerable children and their families. CWCs, mostly made up of women, mobilise
communities to collect money or food donations to help those in critical situations.
During a meeting at the State House IDP Camp members of the CWC said that SC
always responded with the provision of appropriate and immediate support for
families in need.
SC Somalia/Somaliland Annual Plan for 201417 included the following expected
result: “The Somaliland National Plan of Action includes a section on child centred
emergency preparedness, resilience building and response to children in
emergencies”. The SC plan does not specify the need for actions and strategies for
helping children with disabilities remain safe in emergency situations.

15

Somaliland Program Booklet – Section on ‘Our emergency response’
Bearing in mind that the consultant was unable to visit projects outside Hargeisa.
17
SOM Country Annual Plan 2014 – Humanitarian Section.
16
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Recommendations
Emergency support given to children with disabilities and their families needs to
be documented. This information can then be made available/shared with other
project staff in the SC office, with a view to supporting the planning of longerterm support and services for children/families with disabilities.
SC and partner plans and preparedness strategies need to be reviewed and
adapted to include strategies that keep all children (including those with
disabilities) safe in emergency situations.

2.3 Project cycle and monitoring and evaluation
General situation regarding disability mainstreaming
Interviews with key informants and the review of documents during the field work
revealed that disability has not been considered to any great extent in the project
cycle. Neither qualitative nor quantitative data had been collected to demonstrate
that disability was a cross cutting issue in the programmes. For example, data on the
number of adapted school buildings and the number of children with disabilities in
SC-supported schools was unavailable.
Child protection data
SC’s Child Protection programme in Somaliland has a very clearly written document
on the procedures for case management.18 Children with disabilities are referred to
in the document as part of the, ‘at risk’ population, “because they often have
multiple needs”. The additional vulnerability of children with disabilities is not
specifically highlighted in this document nor is it listed under the criteria for, ‘Main
CP issues for case management in Somaliland’. There is a lack of understanding or
attention paid to the different strategies sometimes needed to help children with
disabilities stay safe. For example, the document suggests the following list of
information that needs to be collected during registration. Some basic information
about disability could be added to this list as well as information on whether the
child is in school or not:
• Child’s name, age and gender
• Who the child is living with/or not
• Where the child is currently staying and contact details
• Initial protection concerns /needs
• Date and location where child is registered.
18

Procedure for managing child protection cases in Somaliland
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Referral services are listed in an SC working document.19 The document does make
reference to children with disabilities and gives the name and contact details of the
support agency (DAN – Disability Action Network), although it does not give much
detail of the support services available. No data is recorded on the number of
children with disabilities referred for these support services, although anecdotal
evidence from DAN suggests very few.
Project plans and project monitoring / periodic reports
There is a lack of specific reference to children with disabilities through all project
documents. Terms used are generally ‘children at risk’, ‘vulnerable children’, or
‘disadvantaged children’. The education section of the Somaliland Country Annual
Plan (SCAP) for 2014 states as an objective that “disadvantaged children (IDPs,
pastoralists, children with disabilities etc) access and complete inclusive, protective
and quality basic education…” Expected results were given in numbers; however
there does not appear to be a tool for monitoring and evaluating the outcome.
The project brief for Horimarinta Elmiga states that “…student enrolment is inclusive
as learners included children with disabilities…” Again there appears to be a lack of
documentation on the numbers of these included children with disabilities. There is
also a lack of qualitative information, for instance about the capacity of teachers to
use inclusive methods with them. There is a lack of information on whether the
programme actively raises awareness and implements strategies for identification of
children with disabilities during any outreach.
The consultant was informed (verbally) that SC-supported schools had been adapted
for wheelchair users, but no statistics were available or provided in monitoring
documents. A graph showing ‘construction, renovation and extension at all levels’
made no reference to school/classroom adaptation for accessibility.
An eight-month agreement was signed in December 2014 between SCI, the MoE and
the Gavo Berbera IBTVET Centre. The centre provides vocational training to young
people. Article 4 of the agreement clearly states that there should be improved
access to vocational training for people with disabilities. Article 9 states there should
be no discrimination against recruiting trainers with disabilities. The document
doesn’t say that the centre should actively promote the recruitment of trainers and
students with disabilities, however.
SC works closely with MoYST on the SYEP to support young people in business
development. The letter of agreement for 2015 does not make specific reference to
opportunities for young people with disabilities. The consultant did not see project
19

Referral system for responding to individual child protection cases in Hargeisa (SC Somaliland internal
document)
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documents concerning the operational plan or intended beneficiaries, nor
monitoring reports.
Supporting partner M&E
The remit of SC Somaliland’s Monitoring, Evaluation, Accountability and Learning
(MEAL) includes the design of monitoring and evaluation (M&E) tools for partner
organisations such as SOCRIF, the Somaliland Child Rights Forum. SOCRIF is a
coalition of 25 local organisations which work for the fulfilment of child rights and
welfare in Somaliland. A number of the organisations, such as DAN, under the SOCRIF
umbrella, work directly for and with children with disabilities. SC designed the
document ‘SOCRIF M&E strategic framework for 2014-2018’. This does not take into
account children with disabilities. The document is lengthy and based upon models
from developed countries. There is no evidence to show that SC has evaluated the
effectiveness of the document.
Financing
Unlike the other two case study countries, review respondents in Somaliland did not
dwell so much on funding shortages or donor attitudes as a reason for limited action,
to date, around disability. The subject of funding was raised briefly by one member
of staff during the debrief session at the end of the visit. The comment was that if
children with disabilities were not targeted in plans, and there was no budget line or
reporting requirements, she would not be able to prioritise this, mainly due to time
constraints it seemed. There was, however, a greater sense that it was capacity and
know-how that was needed to help them move forward with the small steps already
taken, rather than extensive additional budgets.
Recommendations
All SC projects in Somaliland could be asked to prepare a very simple, clear plan
of action for how they will identify and support children with disabilities. The
projects could aim to consult disability organisations and people in the
community (with and without disabilities) and use/adapt their ideas for how to
reach and support children with disabilities. The focus should be on encouraging
every project to commit to just a few very small, basic actions for adapting their
activities and responding to the needs of children with disabilities and their
families. This does not need to be a lengthy planning document. It could be
presented in the format of a poster or diagram that is used as a visual reminder
to project staff and stakeholders that children with disabilities must not be
‘forgotten and invisible’.
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Documents that record and monitor programme progress need to be reviewed
from the perspective of disability mainstreaming. SC staff need to be given clear
guidance which outlines practical actions they can take to collect qualitative and
quantitative information, and to document the inclusion/participation of
children with disabilities within programmes. Partners and organisations such as
DAN and ANDP (Action Network for Disabled People) (see Section 2.7 for more
information on partners) could be invited to be involved in the process of
developing this simple, practical M&E guidance. There could also be a
participatory process to develop some basic disability indicators for SC projects
to use/adapt.
Within the Child Protection work, a section could be added to each set of case
management files to enable details to be recorded on children with disabilities,
the referrals that are recommended and actioned, and details about the support
agencies.
All SC staff working in the field could be provided with a short form (1-2 pages)
which they complete when they identify children they believe have disabilities in
the communities. The document could contain reminders/information about
relevant referral organisations. This would be the first step in the support
process for the child and his/her family, and would be a reminder to SC staff to
look out for children with disabilities. Details of the type of disability (if known)
should also be recorded to ensure appropriate intervention, or to signal the need
for further assessment of the child.
Staff in all thematic programmes areas could be encouraged to reflect on the
above documentation (e.g. for a few minutes during regular staff meetings). The
could also be encouraged to share their progress in identifying or supporting
children with disabilities, ask each other for advice, and generally keep each
other informed about what is going well, the referral services or other support
that certain disability NGOs are providing, and so on.

2.4 Staff knowledge/skills and awareness
It is clear that SC staff in Somaliland have a high level of knowledge on the rights of
the child and the UNCRC. However, it appears they do not necessarily focus beyond
this to look more at advocacy or empowerment. This could be because they do not
have the skills and knowledge to implement advocacy strategies. Staff all seem to be
aware that disability should be a cross-cutting issue. However, moving beyond
awareness of disability to taking concrete action to uphold or advocate for the rights
of children with disabilities seems to remain a challenge. Attitudes at the moment
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are mostly ‘charity-model’ rather than focusing on empowerment. One poster that
was seen in the SC office says “disability is not inability”, with a picture of a girl with
disabilities. This message does not seem to be internalised yet, as most review
respondents seemed to feel that people with disabilities need (charitable) help,
rather than needing targeted support to become empowered and independent.
The Manager of the CRG and Child Protection programmes has a strong background
in disability. He received training in disability from another organisation before
joining SC. He is also part of the steering committee which put together the
Somaliland policy for people with disabilities, currently under review. He
demonstrated awareness of key disability concepts/models:
“[Children with disabilities are] invisible, from very low income families and sometimes
locked or tied up because they have no carer. If they have any care at all it is as the
charity model instead of being rights-based.”
However, so far it has not been in his remit to pass on any of his training.
A CRG Officer from SC attended a meeting at the MoE with the consultant. He
reflected that he was nervous and did not know how to communicate with the deaf
adult who attended the meeting. When prompted and introduced by the consultant
he tried sign language and managed to communicate even in a small way.
Out of all the participants in this review only one person indicated that they had
received any specific training in disability awareness. The question was asked at all
levels, from directors to SCS staff to community and children’s groups.
Recommendations
There is a need for disability awareness training for all staff at SC in Somaliland.
The training needs to be practical so that it can support staff to review their
plans and M&E processes and include simple strategies to respond to the rights
of children with disabilities across all thematic areas. Ideally, disability awareness
should be integrated into all induction training and into other thematic trainings,
not just delivered as a separate course.
SC could spend some time mapping the disability organisations and expert
individuals (including disabled role models) in Somaliland, and understanding
their interests/strengths. This could help SC work out which organisations could
be asked to develop and/or deliver some disability awareness training. For
instance, staff in the SEN Department expressed interest in supporting training,
and personnel from DAN could also input.
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SC staff would benefit from having a positive role model in the office. SC needs
to strive to recruit staff with disabilities. It could also develop an agreement so
that someone from a disability NGO/DPO regularly visits the office to facilitate SC
staff to reflect on their efforts to support children with disabilities.
After initial training, all teams in SC in Somaliland could work together to design
and facilitate their own internal disability awareness programme (or a
programme for SC and its other non-disability-oriented partners). This could
begin with a ‘disability week’ followed by ongoing simple, fun, participatory
activities throughout the year. This does not need to be time-consuming or
costly – the objective is to plant the idea firmly into everyday work at SC. Below
are a few ideas:
• Put a display table in a busy area of the office (e.g. near the tea and
coffee). Invite everyone to contribute leaflets with disability information
for display.
• Hold a brief meeting at the beginning of each day where people from
each team can give examples of disability work they have done. It may be
something small like referring a child to the correct services, but small
actions can lead to big changes.
• Invite colleagues from partner DPOs to come into the SC office to give
brief talks and show pictures or demonstrations of their work.
• Invite people with disabilities into the office for brief talks about their
achievements and challenges.
• Have fun activities e.g. learn to spell your name in sign language.
• Have a competition for SC staff to design a poster showing inclusion of
children with disabilities. Posters can be put on the office walls as visual
reminders on disability awareness.
• Have a different slogan for disability awareness each day (or week) and
display it on the wall where everyone can see. The slogan should be short
and one that everyone can remember. For example, ‘Ability not
disability’, ‘Schools for All’, and ‘disabled = differently-abled’.

2.5. Advocacy work
SC is working with the CECs and CWCs to promote the rights of children with
disabilities and raise awareness in IDP camps and other communities.
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“…they [SC] have given us lots of training about disability, it changed my mind a lot. We
all look at children with disabilities in a different way now” (SYEP female beneficiary in the
IDP camp)
Requests for interventions from schools in Berbera are a clear indicator that people
are becoming more aware that children with disabilities have an equal right to
education. Certainly the members of the Child Rights Groups gave very clear, positive
responses when asked about the rights of all children.
The SC team working with the SYEP reported that sports tournaments are used as a
platform to raise awareness on disability rights. Youth debating teams discuss
disability issues and plan to include young people with disabilities in future debates.
Advocacy messages tend to focus on what should be done (ideal scenarios) rather
than being more practical with messages about what people can do. This is a
recurring issue: the lack of skills and knowledge for designing and implementing
strategies that will help achieve the ideal scenarios.
The review also found that SC and its partner advocacy activities generally focus on
children and young people with physical impairments. Further advocacy needs to be
done that focuses more on children with sensory or intellectual impairments (i.e.
those children for whom inclusion solutions may be more challenging).
SC has partnerships with several strong organisations who advocate for the rights of
children with disabilities. SOCRIF was established following lobbying by individual
organisations which identified a lack of advocacy.
‘No one listened to the individual organisations but together we are stronger’.20
ANDP and DAN are actively raising awareness on disability rights and lobbying the
government for change. The chairperson of ANDP highlighted that it was due to his
organisation lobbying for change that government policy was now to recruit people
with disabilities for each government department. Several organisations, including
DAN, have asked for more support with their outreach programmes. They have also
raised the point that ongoing lack of information and awareness means parents of
children with disabilities continue to be unaware of their rights.21
The Chairperson of HAN (organisation for women and children with disabilities), a
woman with a disability, asked for support from SC:

20
21

Stated by Chairperson of SOCRIF
Chairperson of ANDP
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‘We need capacity building to run our own organisation – we mostly have lack of
education. We could work in the communities to promote the rights of children with
disabilities’.
The policy advisor at MoLSA Disability Unit (see Section 2.7.2) also requested
additional support from SC with the unit advocacy programme and in lobbying the
government for change.
Recommendations
To take forward more advocacy-related work, SC could focus on partnering more
formally with existing disability organisations and networks (e.g. DAN and ANDP)
to carry out advocacy around the rights of children with disabilities. These
organisations possess thematic knowledge and experience that is lacking in SC.
Meanwhile SC has good links with government departments that could be used
to open doors for lobbying. SC could also assist the disability organisations with
general organisational capacity building. They could further work together on
lobbying for improved infrastructural accessibility in Hargeisa.
Advocacy increasingly will need to focus on the importance (and rights
obligations) of reaching the hardest-to-reach children with disabilities – those
with intellectual and sensory impairments. There is also a need to focus on the
situation of girls with disabilities, who were often identified as the most
vulnerable of all.

2.6. Other cross-cutting issues
There is a high level of awareness within the SC teams and partners that children
with disabilities are among the most vulnerable. Several respondents also raised the
subject of gender issues and the vulnerability of girls and young women with
disabilities.
“Girls with disabilities are even more vulnerable and neglected. Girls with learning
disabilities or special needs are often made pregnant and no one knows who [the father
is]” (DAN Director)
The ANDP Chairperson also said he thought women and children with disabilities
were the most vulnerable of all.
Other review respondents highlighted various gender-related issues. They noted that
if opportunities do exist for children with disabilities (education, etc.) it tends to be
boys who benefit. Girls with disabilities may be forced to marry early, sometimes to
35

very old men who may sexually and physically abuse them. Children with disabilities
are often victims of violence and rape.
HAN, the partner organisation for women and children with disabilities, also raised
the issue of the vulnerability of girls with disabilities, in particular those who live in
the rural communities. The Chairperson of HAN requested more support from SC to
enable the organisation to get into the communities more and talk to people. It was
suggested during a meeting at the IDP camp that the CWC, HAN and SC should plan
together how to help children with disabilities. This would be an opportunity to
initiate joint actions for support of girls with disabilities.
The official SCI cross-cutting issues for the ‘Global Steer Strategy’ for 2016-2018 have
been confirmed as gender, resilience and disability. Currently there seems to be no
attention given to, or strategies developed for, ensuring that children with disabilities
are safe in emergency situations or other circumstances where they are in danger of
abuse, or included in disaster risk or response activities.
When asked how children with disabilities are kept safe in emergency situations
because, ‘often they can’t run away, shout for help or tell a responsible adult’, the
response from the CRG and Child Protection manager was:
‘To be honest we have not really thought about it. …there are a lot of gaps in our own
programmes and we will look on this review as a chance to reflect on our own strategies’.
Recommendations
Clear opportunities exist for building/strengthening partnerships with
organisations that could assist SC with interventions or advocacy around gender
issues and disability.
Moving forward, SC should aim for all disaster risk planning and training, and all
emergency response strategies to include specific discussion of the rights and
needs of children with disabilities, and again, work collaboratively with disability
organisations on this.

2.7. Partners
2.7.1. NGOs
Visits were made to SOCRIF, SOYDA, DAN, HAN (Organisation for women and
children with disabilities) and ANDP. The groups are all local partners of SC. They
were chosen by SC to be participants in the review with agreement by the consultant
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prior to the field work. There was general agreement among the partners about the
conditions for children with disabilities in Somaliland. They discussed inaccessible
environments and buildings, stigma and negative attitudes and exclusion from
education.
ANDP
The Chairperson of ANDP, who himself has a disability, said that people with
disabilities in Somaliland are not part of decision-making processes and this is
discrimination. He noted that SC and ANDP are “long-term partners and have good
collaboration”.
SC supports ANDP on their skills training and employment programme, and assisted
with the development of the M&E framework. ANDP works with CECs for
identification of and interventions for children with disabilities. Its education
programme provides training for itinerant teachers, who work in schools and
communities to include children with disabilities. During a meeting at the ANDP
office, also attended by the SC education officer, the consultant was informed that
more than one hundred children with disabilities were now attending school as part
of ANDP support programme. The itinerant teachers initially work with the children
in their homes until they are ready for school. There was no information, however,
on the content or quality of the training for the itinerant teachers, nor on the
teaching practices in the two schools. The consultant did not visit either of these two
schools.
DAN
The consultant held an informal interview with DAN’s
Director and viewed the facilities. The services
provided include the making of assistive devices such
as mobility frames and wheelchairs, in addition to
prosthetic limbs and corrective shoes for individual
children. DAN also has rehabilitation and
physiotherapy services on-site.
The Director did not feel the partnership with SC was
particularly strong and stated that there was “no
regular interaction” between them. He mentioned that
SC had recently referred a girl who needed an assistive
device, but generally SC made very few referrals. DAN
has an outreach programme through which they identify children with disabilities
and begin appropriate interventions, while also raising awareness on disabilities and
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child rights. The Director highlighted that the outreach programme could reach many
more communities if the organisation had more support:
“Our community rehabilitation workers could do so much more”…. “SC have long
experience in Somaliland – now is the time for them to look at children with disabilities”
(DAN Director)
HAN
HAN (meaning Vision) is an organisation run by a board of seven people, six of whom
are women with disabilities. It strives to raise the living standards of women and
children with disabilities, but runs on limited funding.
The partnership between HAN and SC was not clear to the consultant at the time of
the visit. The chairperson indicated that they had very little support from SC, but “we
hope to work closely in the future”. It was viewed as a very positive step forward
that SC included them in this review. The chairperson said the most effective form of
support from SC would be “capacity building to run our own organisation – we
mostly have lack of education”. HAN had also been discussed during a meeting at the
IDP camp with the CWC. The women in the meeting said HAN was not active and
suggested there should be a meeting between SC, HAN and the CWC to make plans
for future activities.
SOYDA
The Somaliland Youth Association works in partnership with SC on projects that
strengthen community-based responses for improving care and protection for
children (SCORE II). The two organisations, together with the MoJ, provide training
and capacity building to community groups such as CWCs at camp level. The SC
Project Plan for SCORE III makes reference to target groups including “children
affected physically and/or emotionally by conflict…”22 There is no specific mention of
children with disabilities in the project activities.23
The work carried out by SC and SOYDA together is instrumental in empowering
people in the IDP camps and communities. However, there was little evidence of
including children with disabilities when planning and implementing their activities.
During a focus group, using photo elicitation, at the SOYDA office, the SC CRG officer
together with the SOYDA Director and two child protection officers discussed the
case study of a 15-year-old boy who uses a wheelchair. When asked how they would
22

Profiles of current SC Projects
SC staff raised the point on several occasions that the term ‘vulnerable children’ included children with
disabilities and all SC people were aware of that. However, it is most often the case that if disability is not
mentioned specifically, with clear, practical ideas given on how to include children with disabilities, then they
do become ‘invisible and forgotten’.
23
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find out the needs of the boy, they listed parents, CBCs, and other community
members among the people they would get information from. The idea of asking the
child himself what he needed to be able to do skills training, play sport and be
involved in the community was not mentioned. This would indicate a need for
advocacy training and support around giving children with disabilities a ‘voice’.
Additional points raised at the SOYDA meeting:
• CBCs are very active. In the past there was one committee member with a
disability but he moved to another area.
• SOYDA refers children to social workers and the Red Cross/Crescent.
• SOYDA goes into schools to raise awareness about their skills training
programmes.
SOCRIF
The visits to SOCRIF and SOYDA raised many of the same points, although less
information was elicited from the SOCRIF meeting as the Director was not available.
The interview was carried out with the Chairperson.
SOCRIF is a coalition of 25 local organisations which work for the fulfilment of child
rights and welfare in Somaliland. The organisation was established “because of a gap
in advocacy”.24 Nationwide, SOCRIF’s remit is for information sharing, advocacy,
network and co-ordination, and research. According to the Chairperson, the main
aim was to bring all the organisations together and report annually following a
situation analysis. Several of the organisations under the SOCRIF umbrella, such as
DAN, work directly for and with children with disabilities.
For the purposes of this review it would have been useful to receive more
information about the disability organisations under the SOCRIF umbrella and to
meet some of the key people from these organisations. Unfortunately the
Chairperson did not have the information requested and staff members from the
organisations were unavailable.
The chairperson did not appear to have knowledge of how SOCRIF and SC work
together and did not know about the M&E strategic framework designed in
collaboration with SC. The consultant felt there appeared to be a lack of coordination and communication between SOCRIF, its member organisations and SC.
However, this could be due to the Director’s unavailability for this interview and lack
of knowledge on the part of the chairperson.

24

Stated by SOCRIF Chairperson
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2.7.2. Government
MoYST
Brief courtesy meetings (rather than interviews) were held with the Director of Sport
and the Director of Youth. Both said they felt they had strong links with SC and were
grateful for the support. The Director of Youth noted that children with disabilities
“…live in serious conditions of poverty and are much more vulnerable than others. Our
government is trying to do something for them.”
Neither Director has participated in any disability awareness training and seemed
focused on ‘special programmes’ for children with disabilities. For example the
Director of Sport spoke about special schools and separate sports activities for
children with disabilities. The Director of Youth said he felt that children with ‘mental
disabilities’ should all go to special schools.
The meeting with the Director of Education was also attended by the Head of the
SEN Department and the Director of the TVET Programmes. Class sizes and lack of
teaching skills were suggested as the main barrier to education for children with
disabilities. The current Teacher Training Programme does not cover inclusive
education or SEN. There is a general feeling that special schools are the way forward
for educating more children with disabilities, although the SEN Department does not
have a separate budget. SC has in the past supplied materials for learners in the
special schools, but even delivery of the materials was reported to be difficult as the
Ministry did not provide transport.
None of those present at the meeting had attended disability awareness training,
although according to the Director of TVET they all needed some training. He also
noted that:
“Opportunities for young people with disabilities is clearly stated in the TVET documents
but I am not aware of any people with disabilities currently participating.”
MoLSA
SC works closely with MoLSA on projects in the following programmes: CRG, Child
Protection, Education and Youth Employment. MoLSA has a Disability Unit which was
established in 2014 following lobbying by the DPOs. It is still in the phase of planning
its programmes. The Disability Unit currently has two members of staff; a Head of
Unit and a Policy Advisor. Both staff expressed concern that children with disabilities
were:
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“…pushed into special schools and discriminated against.”25
The Policy Advisor asked for more support from SC. He said that currently SC
supports children in general, but children with disabilities need special programmes
such as accessible buildings and a manual for adapting and building accessibly.

2.7.3 Community groups and skills training beneficiaries
Responses during focus groups with community groups such as CWCs and Child
Rights Groups revealed a close working relationship with SC together with ongoing
and open communication. The groups demonstrated a high level of understanding of
children’s rights and the rights of children with disabilities. All groups demonstrated
an awareness of the life situation for most children with disabilities in Somaliland.
There was a feeling among the respondents that children with disabilities require
special attention and have to be cared for more than others. For example, it was
suggested during the focus group with children in the IDP camp that to support their
friends they could “go to his house and feed him” and “carry him to school”. The
children indicated there were many children with disabilities in the camp who did not
go to school. Their responses suggested that they knew the children with disabilities
should go to school and had the same rights as all children.
The women of the CWC who took part in the focus group indicated they were very
concerned about the plight of children with disabilities in the camp. They strongly
recommended that parents of children with disabilities should be targeted for
recruitment into the SOYDA beneficiaries programme to receive business training
and a small start-up grant. The income-generating project appears to be successful as
all respondents said their businesses were successful. One beneficiary talked about
the parents of children with disabilities and said that “they don’t have money for
school fees or medical services”.
Other beneficiaries outside the camp in Hargeisa were visited in their places of
business. The first business was a woman who was successfully running a small shop
selling staple foods. The second was a tie-dye fabric business run by a group of four
young women. All had received skills training and a start-up grant and reported that
their businesses were generating a small income. All beneficiaries consulted reported
that training and support through SC or their partners had been effective and that
monitoring and evaluation after their start-up had given them confidence to run
their own business. None of the respondents knew of any young people with
disabilities who had participated in their own or other skills programmes.

25

Policy Advisor to MoLSA Disability Unit
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Recommendations
Overall, SC in Somaliland might benefit from carrying out a more specific and
detailed mapping of (potential) partners for disability-focused work, to more
clearly identify: existing work for children with disabilities, existing connections
with SC regarding disability, the capacity-building, financial and technical needs
of the organisations, etc. Such a mapping was not possible during the current
brief visit, but would help to identify the most strategic options for SC in terms of
increasing its support for children with disabilities without necessarily having to
implement new disability projects itself.
SC needs to look carefully at its community income generation activities –
perhaps in conjunction with one or more disability organisations. SC needs to see
how people with disabilities and/or the families of children with disabilities could
better be supported to participate in skills training and access business start-up
support.
The community groups would benefit from disability awareness training to
channel their opinions into a positive rather than negative view of people with
disabilities. Positive role models and examples of practical strategies to include
children with disabilities would give a strong message to the groups which in
turn would be cascaded to the IDP communities.
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3. Conclusion and
recommendations
Save the Children works with partners within the Somaliland Government and local
communities to strengthen child support networks. They are committed to achieving
immediate and lasting change in all aspects of children’s lives. SC work is guided by
the UNCRC.
This review has highlighted respondents’ views on the challenges and barriers to
working with children with disabilities. The main solutions put forward by
respondents were to increase the capacity of SC staff, partners and community
groups together with provision of additional resources and materials for children
with disabilities. SC Somaliland has a staff team who are hard-working and
committed to improving the quality of life for all Somaliland children. Staff members
constantly voiced a willingness to learn, move forward, and better include children
with disabilities in all aspects of their work.
There are already some examples of good practice which can be used as a
foundation to build on. Overall, anecdotal information collected during the review
suggests that more may be happening in relation to children with disabilities than
has so far been documented. However, it was not possible, in the very short time
available, for the consultant to ‘dig deeper’ or support stakeholders to reflect and
document previously unrecorded evidence.
Respondents at all levels demonstrated knowledge on the rights of children with
disabilities, particularly in relation to the right to education, but there remains a lack
of practical strategies for acting on these rights. Often only small adaptations or
changes at community level are needed to make education (or other domains) more
accessible for children with disabilities. Extensive work has been done in the
communities and IDP camps on the rights of the child. SC now needs to add disability
awareness and practical strategies for the inclusion of children with disabilities into
this work.
Throughout the field work the consultant was encouraged by the commitment of SC
staff and partners. The community groups like the CWCs and the Child Rights Groups
appear to be the ‘heart’ of SC work. They demonstrated skills, motivation and an
eagerness to work together and help all children. With appropriate training, guidance
and support these groups would be able (and expressed a desire) to reach many
more children with disabilities and initiate the process of intervention.
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Summary of recommendations
Detailed recommendations are provided throughout the report. Below is a summary
of the main points:
Policy
• SC in Somaliland could create a short statement of its commitment to actively
work to uphold the rights of children with disabilities.
Education programming
• SC could review any teacher training courses and make revisions to ensure that
practical ideas for including children with disabilities are integrated throughout
the training.
• SC could document more case studies of children with disabilities who are being
supported in (mainstream) education and use these as training and advocacy
resources.
• Staff from the SEN department could be invited to work with SC in training and
advisory roles, for instance to contribute to SC’s teacher education work.
Rights of children with disabilities
• SC needs to ensure that all training or awareness raising on child rights includes
information about the UNCRPD and not just the UNCRC.
• The Child Rights Groups could be supported to look for children with disabilities in
their community who can join the groups; and to work on disability awareness
activities within the community.
• SC needs to actively encourage children/adults with disabilities to join all
community groups.
Livelihoods
• SC needs to review community income-generating activities and grant schemes to
see how they can more proactively identify and reach families with children or
parents who are disabled.
Emergency response
• SC could improve mechanisms for documenting emergency support given to
children/families with disabilities, to help other project staff plan longer-term
support and services for them.
• All emergency preparedness strategies/plans need to be adapted to ensure that
they include strategies for keeping children with disabilities safe.
Project cycle, M&E
• All SC projects could prepare a very simple plan of basic actions for how they will
identify and support children with disabilities.
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• Guidelines could be developed to help staff monitor and document the
inclusion/participation of children with disabilities.
• Disability questions could be added to Child Protection case management files. A
simple form could be created to help all project staff record children with
disabilities they identify during field work.
Capacity building
• All SC staff need to receive disability awareness training, ideally integral to core
inductions and thematic trainings. SC could ask disability organisations and
disabled role models to help develop and deliver the training and provide ongoing
advice.
Advocacy
• More formalised partnerships with key disability organisations could be
developed, with a focus on boosting advocacy for the inclusion of children with
disabilities. There could be a particular focus on the hardest to reach children
with sensory and intellectual impairment, and girls with disabilities.
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